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Introduction

IMPACT -SE is a not-for-profit NGO dedicatedto timession of education for
peace andtolerance worldwide on the basis ofelegant resolution s of
UNE SCO andother intemational bodies. During s tlecade it has
conducted surveys of more than a thousand schokdhaad teachers' guides

of Israel, the Palestinian Authority, Egypt, Syr@udi ArabiaandIran
examiningtheir attitude to the "other" and to medcthe results of these

suveys appear in some dozen reports availablee@arganization's Web site
http:/Avwww.impact-se.org

The overall assessment is discouaging. Schoo Ibofolathe abov e-
mentioned nations, except Israel, delegitimize @erdonize the "other". They
do not advocate peaceful solutions to existing latsfbut rather prefer a
violent struggle against the "other" within whidey emphasize the
traditional I slamic ideals of Jihad and martyrdohhis stand is most evident
in the context of the Middle East conflict but algs-a-vis other "others" such
asthe West. Here are some examples, all relatétetdews' image.



Lesson 6: The Contaminator
Would you like to narrate the story?

Gifts of Heaven — Workbook, Grade 3 (2004) pp. 13-15 (Circles added)
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The Palestinian Authority
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...Your enemies killed your children,
split open your women's belhes, held
your revered elderly men by the beard
and led them to the death pits...

Reading and Texts, Grade 8, Part 2 (2008), p. 16
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Now, IMPACT -SE has just completed a new suveydifécently published
Tuwnisian schoolbooks. In light of the findings, @ihproved to be m uch
different from those encounteredin other ArabaretiandIran, a question has
been raised whether the Tunisian schoolbook s ceanide as a model for their
Arab and M uslim counterparts, as far asthe attitodhe "other" andto

peace is concerned. | wil try to answer this gioaesat the end of this
presentation, but let us, first, review the findng

Merits of the Tunisian Schod books

The Tunisian approach regarding the attitude td'oltteer” in general is
unique: the "other" is presented as a mirror imaidgée " self", which
necessitates interaction with it as a precondtwthe latter's development.

Dialogue with the "other" is encouraged, which resi@tes recognition of the
"other" and its acceptance asequal to the "$liis point andthe former one
are not to be encountered in any non-Tunisian $bbo&.



Tolerance towards the "other' and rejection oftgqpe of discrimination are
forcefully advocated. In this context, Islam is disss a means of fosteringan
atmosphere afapp rochem entvith non-Muslims rather than as a means of
alienation, contrary to what one may find in booksome other Nationsin
the Middle East.



Historical non-Arab and non-Muslim "others" in Taai, such as Numidians,
Carthaginians, Vandals, Berbers, etc. are all englatas part of Tunisia's
history, without any attempt to posthumoudy "Amdjithem, as done in
Syrian and Palestinian schoolbooks.

Historical conflicts with the Christian West, suahthe Crusades, are not
employed as a meansto demonize it. Modem WeS§telonialism and
Imperialisn are dscussed in factual language aadat used as a means of
presentingthe West as inherently evil, as somaeatidoee in other Arab
schoolbooks and in Iran.

Asfaras the West in modern times is con cernedptiitom line in the
Tuwnisian schoolbooks' attitude isthat coexistemth the West is both
necessary and possibe in spite of past residugpr@asent concems.

The contribution of Islamic civilization to Westetivilization in the Middle
Ages is emphasized, but not as a means of scooimgsan inter-civilization
rivalry — as done in schoolbooks of other Arabarasi Rather, it is used to
show that the present W estem-rooted univer sabsaue the fruits of a joint
effort and, therefore, are worth beingadopted.

Tuwnisian schoolbooks feature more openness to \Westkture than those of
other Arab countries. They see Glohbalization ndy as athreat to Third
World countries but also as an opportunity thaustibe seized as a
precondition to self-development.



Much effort is beingmade to nurture a friendlyitatte toward France among

students of the lower grades, which is meant tbstéind the dscussion in higher
grades of past French colonialist policies in TianiSuch an approach isnot to be

foundin other schoolbooks in the region.
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Western support of Zionism and|srael is refereditt Israel's international
legtimacy is also mentioned. In other words: Thesi\cannot be exclusively
"blamed" in this respect — contrary to what is donether Arab schoolbook s
which present Israel as the creation of Westerrehmafism exclusively.

Jews fare in the Tunisian schoolbooks much behtan in their Arab
counterparts. Crude anti-Semitic expressions aserdlhere, some Jewish
individuals (such as world-renown ed philo sophers)favorably referredto
and the historical conflict between the prophelstZfm andthe Jews of Arabia
ishardly dscussed, while other Arab schoolboogesthis historical episode
to nurture hatredto the Jewstoday. In sharp eshtio the anti-Jewish
Prophetic SayingHfladith] gven in a Saudi Arabian textbook, a T unisian one
presents the following one:

T his approach of the Tunisian schoolbooks cleardwes that one can be anti-1sraeli
without bein g anti- Semitic.

Peace as an idealis advocated, with heavy em pghrasgamic tenets in this
context. It should be noted that Tunisian schoddlsodd not refer much to the
Islamic traditional concepts of Jihadand martyrdamd when they do, they
always do that in historical contexts, as a maitéhe past, and not as a future
endeavor to be adopted by the students — contwamhat is done in other
Arab and Iranian schoolbooks.
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Deficiencies of the Tunisian Books

Within the context of the Middle East conflict, theanisian schoolbooks
deviatefrom their stressed line of embracing the "oth&here are cases of

non-reco gnition, delegimization and even dem onidestription of Israel, and
the narrative of the conflict is clearly biased.

A peacefu solution to the Middle East conflichst advocated. The peace
process is discussed in neutral language and bstilplitie s of a p eaceful
solution, as well as a military liberation, areareéd to equally. The latter is
even portrayed once as an act of purification. leeg acts of terrorism
againgt Israelis, such as the attack on the Ise@&h at the Munich Olympic
Games in 1972, are referredto in terms denotisgige attitude Fidai
[sacrificial] operation).

Some Credt Points within the Deficiencies

The attitude of non-recognition regarding | sraeXistence is inconsistent.
One can find sporadic casesin which the namediisegppears onthe map —a
phenomenon not to be encountered even in schoashssled by E gypt after
its formal recognition of Israel in the frameworktbe 1979 peace treaty
between the two states. The phrase "the Stateawl1ss used in texts as well
alongside the antagonistic phrase "the Zionisttighti
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Alongside cases of demonized descriptions of Isthel Tunisian schoolbooks
alone feature an impressive positive de scriptioawrofsraeli individual.
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Although the general narrative of the Middle Eastfiict is biased, there is a
clear admission in the booksthat it wasthe Ardb shich started the war in
1947-48 in defiance of the UN partition re solutibmg war which brought a
severe calamity uoon the Palestinians — a facthwis often blurred in the
Arab narrative.

Although Zionism is not recognized as a legitimaatonal movement ofthe
Jews in modern times, the description of its histerelatively o bjective, with
far less abusive termsin comparison with othebAmalranian schoolbooks.
Although peace with Israel is not openly advocatlee, T unisian books
provide a statement by the late Palestinian le&deser Arafat in favor of
peaceful coexistence between Israel and a futuesttaan state, a statement
absent from the Palestinian schoolbooks themselves.
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Conclusion

The bottom line of this presentation, andthe ansaéhe question posed
above s as follows: the Tunisian schoolbook s &irtpre sent condition may
serve as a model for their Arab and Iranian co paigs, asfar astheir attitude
to the "other" in general — and Jews andthe Whgsaiticuar — is concemed.
Their openness to the "other", their em phasis ervhues of peace,
coexistence, cooperation andtolerance, as wehesutilization of Islamic
religious tenets in this context, are all uniquel aaserve appreciation.
However, their attitude to the "other" and to peaddin the context of the
Middle East conflict is clearly incompatible witthat they teach with regard
to the "other" andto peace in general, which ngtatss rectification. The
sporadc elements of moderation already expre ssthei books in this respect
may hopefully lead to the required improvement.
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