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Executive Summary 

This report covers the school textbooks of the last two grades of the PA educational system, 

which were published in 2005 and 2006, thus ending a seven-year process in which the PA 

replaced the old Jordanian and Egyptian schoolbook for all grades with its own ones. While the 
books for grades 1-10 were all written and published under the late PA Chairman Yasser 

Arafat, the books for grade 11 were written under his successor Mahmud Abbas and the books 

for grade 12 were written under the Hamas government, which may account for the changes 

therein.  

In fact, the books of grade 11 provide us with several significant changes, compared to the 

guidelines governing earlier books. The fundamentals have not changed, to be sure, and they 
are as follows: 

� Rejection of any rights the Jews might have in Palestine. 

� Non-recognition of their holy places there, which are presented as Muslim 
holy places the Jews aspire to take over. 

� The Jews themselves are presented in negative light both in the historical 

context and in the context of the present conflict.
� The Jewish national movement in modern times – Zionism – is presented as 

an expansionist movement created by Western Imperialism and striving to 

seize control of Arab lands between the Euphrates and the Nile rivers. 
� Israel is not referred to as a sovereign state. Its establishment in 1948 is 

referred to as “occupation”. The books consider Palestine the sole legitimate 

sovereign state between River Jordan and the Mediterranean. 

� Regions within Israel’s pre-1967 borders are presented as Palestinian. 
� Israel is demonized by a long list of accusations presenting it as a source of 

evil, not as a neighbor with its own legitimate rights and interests. The list of 

its perceived crimes includes its very establishment, occupation of various 
parts of Palestine, expulsion of the Palestinian people from its homeland, 

massacres, assassination of Palestinian leaders, aggression against Arab 

neighboring countries, destruction of Palestinian economy, even 
responsibility for the meager participation of Palestinian women in economic 

activity, for Palestinian social ills – such as drug abuse and illiteracy, for 

cultural deficiencies, etc. The accompanying term “Imperialist” appears in 

this context for the first time, emphasizing Israel’s illegitimate status in the 
books’ view. 

� The conflict is presented in a very biased way as a result of Jewish-British 

conspiracy against the Arabs. Israel is solely responsible for all its 
developments. 

� The Palestinian refugee problem is presented as a result of Jewish aggression 

and its only solution is said to be the complete return of the refugees’ 

descendants to their ancestors’ former homes. The Palestinians’ share of 
responsibility for the creation of this problem, the mass flight of Jewish 

refugees from the Arab countries to Israel and the obvious difficulty of the 

suggested solution are never discussed. 
� Peace with Israel is never openly advocated. Even the discussion of the peace 

process – in some cases in great detail – is devoid of expressions of support. 

Israel, on its part, is presented as a party acting against peace. 
� As before, terrorist actions against Israel are not openly encouraged or 

rejected but there are indications of implicit support represented by the 

positive reference to “martyrs”, “prisoners-of-war” and “Fidais” (members 

of the Palestinian armed organizations). 
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The changes found in the books for grade 11 include the following: 

� For the first time the Palestinian student is given some information about the 

Jewish Holy Scriptures (though lacking and from an Islamic point of view) 

and about Jewish ancient history in Palestine (without any connection being 

made to the Jewish present aspirations based on that historical presence in 
the country). 

� Contrary to former books, these ones do not refer much to the Muslim-Jewish 

rivalry in early Islam, which reduces the number of anti-Jewish expressions 
in this context. 

� For the first time the Jews’ suffering under the Nazis is briefly mentioned 

alongside the term “Anti-Semitism” (with no further elaboration). 
� Contrary to former usage, modern Jewish cities such as Tel-Aviv are shown 

on the map (though their names are almost unreadable). 

� For the first time Israeli pre-1967 territory is referred to as “Israel” side by 

side with former terms avoiding this name such as “the Lands of 1948”. 
� For the first time ever we find Israel’s name on the map in two cases – both 

are reproductions of Israeli maps.  

� The accusations against Israel, though sometimes being very critical, are 
generally more rationalistic than emotional, with less hateful expressions. 

� For the first time there is in the books a clear admission that it was the Arab 

side, rather than the Jews, which started the war of 1948 with the professed 
goal of preventing the establishment of a Jewish state in Palestine in 

accordance with the UN 1947 resolution. Even the events of 1967 are told in 

a way, which does not present Israel as an outright aggressor. 

� For the first time there are cases in which Jerusalem is mentioned as the 
Jews’ ancient capital and which refer to the Jews as its inhabitants, including 

during the 1948 war. On the other hand, there are also expressions 

presenting Jerusalem as an exclusively Arab city occupied by the Jews. 
� Contrary to former usage, the books for grade 11 hardly discuss the issue of 

the liberation of Palestine by force. Nor do they refer much to the issues of 

Jihad and martyrdom. 

� The ideal of tolerance is advocated, as done in formerly published books, but 
this time the Jews are specifically referred to in this context, while former 

books mentioned Muslims and Christians only.  

� The story of the peace process with Israel is told in full, unlike its treatment in 
former PA books. The narration is informative and documents related to the 

process are presented to the students (but, as already said, not a word of 

support of this move is ever heard). 

None of that, with the sole exception of the continued use of the term “Israel” to denote 

Israeli pre-1967 territory, appears in the books for grade 12, written under the Hamas-led 

government, which came to power in early 2006. The return to the old-style attitude is 
complete, with some additions worsening it: 

� A poem reproduced in one of the textbooks likens the Jews in the context of 
the conflict to invading snakes. 

� Israel is blamed of exercising racial discrimination against the Palestinians, 

with a view, probably, to weakening its legitimacy further. This accusation 
had appeared once in a PA experimental textbook in the 1990s and was 

later omitted. Now it reappears and covers the larger part of a chapter 

dedicated to the phenomenon of racial discrimination in the world. Within 

this framework, Israeli activities such as the annexation of East Jerusalem 
in 1967 are presented as racial discrimination against the Palestinians.   
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� The accusations against Israel are heavily emotional, compared to the more 

rationalistic language of the grade-11 books.  
� The peace process is hardly discussed, certainly not favorably. The issue of 

liberation by force is treated in the books for grade 12 more extensively and 

passionately. 

� Although Jihad is not much discussed, there is reintroduction of the 
traditional Islamic concept of “Ribat”, namely, taking up position against 

the enemies of Islam, which had been first introduced into the books for 

grades 5 and 10 in 2005 under Yasser Arafat. The use of this term – 
referring here to the entire Muslim population of Palestine – is intended to 

intensify the religious aspect of the struggle against Israel. 

� Unlike the books for grade 11, and in line with former PA school textbooks, 
the 12th grade books refer to the issue of martyrdom, also in language 

exercises. One of these references likens martyrdom to a wedding party. 

Thus, the beginnings of a possible change in attitude to the Jewish-Israeli “other” traced in 
books of grade 11 have been rooted out and the old notions, which inevitably had their impact 

on the students and undoubtedly contributed to at least part of the violence, remain in force. 

The school textbooks of both grades contain many references to the West. This phenomenon 

began already under Arafat’s last year in power, in books for grade 10, and continued under 

both Mhmud Abbas and the Hamas government, with increasing intensity and hostility. The 
West, which began its attack against Islam and the Arabs during the Crusades and the Spanish 

Reconquista, is the source of evil and is blamed for almost all ills in modern Arab and Muslim 

societies: 

� Western Imperialism subdued most Arab and Muslim countries, in addition 

to vast other regions in the world. 

� The West invented racial discrimination against the peoples of the colonies. 
� The West invented Zionism and has supported Israel against the Arabs. 

� The West abuses its political and economic hegemony in the world to the 

detriment of the weak countries, and uses Globalization, international 

bodies and world communication media for its purposes. 
� The West abuses the environment. 

� The West strives to destroy the Arab-Islamic culture by using various means, 

including academic research of Islam and Muslim civilization dubbed 
“Orientalism”. 

In other words, the West is presented to the Palestinian students as a threat to Islam and the 
Arab world on a large scale, which is bound to have negative results in the future, as the 

continuous education against Israel has so far done. 

In addition to the books of grade 11 and 12, CMIP has reviewed some 25 schoolbooks issued 
originally in Jordan, republished by the PA – the Ministry of the (Religious) Endowments and 

Religious Affairs, and used in the PA religious institutions and classes. The results of this 

review, which appears at the end of this report as an Appendix, are as follows: 

� Although the books acknowledge the common ideals shared by all 

monotheistic religions and boast of Islam’s traditional tolerance towards 
Jews and Christians, they advocate caution against and unfriendly relations 

with them, as they are portrayed as enemies of Islam and the Muslims. 

� The Jews in particular are denounced as enemies of God, the prophets and 

the believers, and as conspirators and violators of treaties. They are accused 
of being greedy, miserly, sly and treacherous. 
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� In the context of the present Middle Eastern conflict the Jews are further 

demonized as murderers, desecraters of holy places, usurpers of Muslim 
lands, etc. They are destined – according to a Prophetic Saying (Hadith) 

reproduced in one of the books – to be all massacred by the Muslims. 

� The Jews’ ties to the Holy Land are not recognized and their aspirations 

regarding that land are dismissed as “greedy ambitions”. Even their holy 
places there are not recognized. Their modern national movement, that is, 

Zionism, is depicted as an invention of Western Imperialism against Arabs 

and Muslims. 
� Israel’s sovereignty is not recognized and its name does not appear on any 

map. Palestine appears there instead as the sole sovereign state in the 

country. 
� Israel is demonized. It is depicted as an occupying power in Palestine and as 

an aggressive and expansionist entity. It has military superiority over the 

Arab states and constitutes a threat to them all. 

� The West is demonized as well as a source of evil to the Muslim world: 
Western Imperialism subjugated Muslim countries, maltreated their 

population and plundered their wealth; Western Neo-Imperialism harmed 

the Muslim world having used its global political and economic hegemon for 
that purpose; the West has supported Zionism and Israel against the 

Muslims; the West has attacked the Muslim world culturally as well, using 

Westernization, foreign ideologies, “destructive movements” such as 
Bahaism, as means to weakening Islam’s position both within the Muslim 

individual’s soul and in Muslim society at large. 

� Much emphasis is put in the books on the ideal of Jihad, which is elevated to 

a degree of a sixth religious duty in Islam, in addition to the traditional five 
ones. Jihad is made a necessity of Muslim society in all times, especially at 

present, for the purpose of defense as well as for the purpose of spreading 

the religion of Islam worldwide. 
� Jihad is also a means to liberating Palestine from the Jews, although there is 

a text in the books – probably introduced by the Jordanian original 

publishers – which provides an explanation for the present peace process in 

the Middle East: Israel is too powerful and the general situation in the world 
today is such that annihilating Israel by war is impossible. 

Thus, these books as well express hostility to the “other” and emphasize the ideal of Jihad a 
great deal. They as well contribute to the atmosphere of hostility and violence in the 

Palestinian arena with grave implications for the region and the world in the foreseeable 

future.    
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Introduction 

This is the last in a series of reports issued by CMIP on the new Palestinian Authority (PA) 

textbooks, which gradually replaced the old schoolbooks published by Jordan (for the West 

Bank) and Egypt (for the Gaza Strip). It completes the former reports by covering in full the 
books issued in 2005 and 2006 for grades 11 and 12 – the last grades in the PA school system. 

It should be noted in this context that the books of each of these last two grades were published 

under specific political circumstances, different from those, which prevailed during the 

publication of their predecessors. The books for grades 1-10 had all been written under Yasser 
Arafat as president of the PA and reflected in many ways the official Palestinian position as 

envisaged by him. The books for grade eleven, on the other hand, were issued under his 

successor, Mahmud Abbas, which may explain some important changes appearing therein. The 
books for grade twelve were published under yet another government – that of Hamas, and, 

indeed, one can easily discern again changes in attitude. It has been therefore decided to divide 

the material quoted in this report within the various chapters into two separate consecutive 

parts in each sub-chapter, so that the reader will be able to see the difference between the two 
grades. 

In addition, there are other books issued by the PA Ministry of the Endowments and Religious 
Affairs – not by the PA Ministry of Education – and used in religious schools and institutions. 

Though not constituting an integral part of the PA school system, they should be regarded as a 

product of the PA as a whole and therefore are treated as such within a separate appendix at 
the end of this report.   

As done in our former reports, CMIP has followed the same criteria used throughout its 

coverage of the textbook publication process, namely, tracing any reference to the ‘other’ and 
to peace in the textbooks, taking it as is and inserting it in the report within its context in the 

appropriate chapter according to its specific subject, with minimum analysis. Clarifying notes 

are inserted in brackets within the quoted material or as footnotes. The analysis is done in the 
Conclusion based on criteria suggested by UNESCO and developed by CMIP itself, such as the 

following: 

UNESCO relevant criteria

1. Are the data given accurate and complete? 

2. Are illustrations, maps and graphs up-to-date and accurate? 

3. Are the achievements of others recognized? 
4. Are equal standards applied? 

5. Are political disputes presented objectively and honestly? 

6. Is wording likely to create prejudice, misapprehension and conflict avoided? 
7. Are ideals of freedom, dignity and fraternity being advocated? 

8. Is the need for international cooperation, for the formation of common human ideals 

and the advancement of the cause of peace, as well as for the enforcement of the law, 

emphasized? 

CMIP criteria of analysis

1. Are other peoples and communities recognized and respected, or are stereotyped and 
prejudiced? 

2. Does education foster peace and support the peace process? 

In translating Qur’anic verses from Arabic into English we have mostly relied on N. J. 

Dawood’s translation published by Penguin. Prophetic Sayings (Ahadith) were translated by 

the author of this report independently. 
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Chapter One:  

Other Religions and their Followers in General  

Grade 11

For the first time within the PA textbook publishing process, the student is given adequate, 

though very limited information about the Jewish and Christian scriptures, from an Islamic 

point of view, which is not always accurate, as far as the existing Biblical text is concerned, 
and see the footnotes below.

The Torah
This is the book revealed by God to Moses. The word “Torah” means teachings or law. The 
Torah has been mentioned in the Holy Qur’an… Some of the Qur’an verses talked about some 
of the material which appeared there, such as: 

1. Rules and laws that were given to the Children of Israel [a Qur’anic verse is 
here given]. 

2. The prophecy regarding the mission of our Messenger Muhammad and the 
mentioning of his and his friends’ features [a Qur’anic verse].1

3. Urging [to practice] Jihad by soul and property [a Qur’anic verse]. 

The Jews believe in what is called “the Old Testament” which consists of thirty-nine books 
organized in four categories as follows: 

1. The five books called “Torah” by the Jews. These books are Genesis, Exodus, 
Leviticus, Numbers and Deuteronomy. 

2. The historical books which talk of the history of the Children of Israel. 
3. The books of poetical wisdom. These are books containing anthems, proverbs, 

sermons and religious hymns. 
4. Books of the Prophets, which talk of the missions of the prophets of the 

Children of Israel and their history from the Jewish point of view. 

Much the same as the Old Testament is sacred among the Jews it is sacred among the 
Christians as well but the number of its books among them is larger than the number of the 
books in the Jewish version. 

The Holy Qur’an has mentioned in more than one verse that distortion has taken place in the 
Torah [a Qur’anic verse]. 

Dr. Maurice Bukai, a Frenchman, explains in his book “The Koran, the Torah, the Gospels and 
Science” the essence of the Old Testament and says: “The Old Testament comprises a group of 
books unequal in length and different in type. These books were written over a period of more 
than nine centuries in different languages relying on the orally handed down heritage. Most of 
these books were amended and completed due to events that took place or due to specific 
needs, sometimes in periods disconnected from one another.” 

Psalms
Psalms is the book revealed by God to David, one of the prophets of the Children of Israel [a 
Qur’anic verse]. 
Islamic Education, Grade 11, Part 1 (2005) pp. 41-42 

                                               
1 This is an Islamic belief based on a Qur’anic verse not substantiated by Biblical text. 
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The text proceeds to discuss the Christian Scriptures, which it treats from an Islamic point of 

view as part of ancient Jewish history.

The Gospel
The Gospel is the book revealed by God to Jesus for the guidance of the Children of Israel, as is 
the case with the Torah and Psalms… The Holy Qur’an already mentioned some of the rules 
appearing in the Gospel, which came to complement or amend the rules of the Torah… Among 
these as well is the prophecy about Muhammad and the mentioning of some of his features [a 
Qur’anic verse]2. The Gospel is known among the Christians as “the New Testament”. The 
New Testament is divided as far as its content is concerned into two parts: the historical books 
and the instructional books. 

The historical books include the four Gospels, which are: Mathew’s Gospel, Lucas’ Gospel, 
Mark’s Gospel and John’s Gospel. They have been selected by the synod of Nicaea in 335 CE. 

As regards the instructional books, they include twenty-two epistles mostly written by Paul, 
although he was not one of Jesus’ disciples. 
Islamic Education, Grade 11, Part 1 (2005) pp. 42-43

God has pledged to keep the Islamic mission undistorted and unaltered, in contrast to the other 
beliefs. I will explain that. 
Islamic Education, Grade 11, Part 1 (2005) p. 27 

The Holy Qur’an has a special status among the rest of the Divine Books, which has become 
apparent in the following facts: 

1. The Holy Qur’an came approving of the preceding Divine Books and having 
guardianship over them. What it has confirmed in them and pronounced to be true is 
therefore true and what it has annulled in them and refuted is therefore untrue. 

2. With the revelation of the Qur’an the Divine missions have been completed. There is 
no book after the Holy Qur’an and no prophet after Muhammad. 

3. The former Divine Books have been affected by distortion and destruction [a Qur’anic 
verse], while the Holy Qur’an has been guarded by God against destruction and 
distortion [a Qur’anic verse]. 

4. The legislation appearing in the former Divine Books was designated for specific 
peoples and for a limited period of time, while the legislation of the Qur’an and its 
rules are general for all people regardless of time and place…

Islam’s Attitude to the Divine Books
In view of the distortion phenomena in the Old and New Testament, which we have mentioned, 
Islam’s attitude to these books is based on the following: 

1. The contents of every text in the existing books of the People of the Book [namely, 
Jews and Christians] – whether a historical [piece of] information, or a scientific fact 
or a legal rule – if the Qur’an, or the Prophetic Tradition [Sunnah], pronounces it as 
true, then, it is accepted by us for certain, and if the Qur’an, or the Prophetic 
Tradition, denies it, it is then rejected by us for certain. 

2. As for the issues which the Qur’an has not ruled regarding their being true or false, 
we consider them neither true nor false because of the possibility of their being true 
or false, except when reality indicates their being true or false. Then, we accept that 
evidence and consider them true or false…

Islamic Education, Grade 11, Part 1 (2005) pp. 43-44   

                                               
2 See the former footnote. 
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Grade 12

…Caution vis-à-vis the Israiliyyat

I learn: The meaning of Israiliyyat is stories given by [Qur’an] commentators [which have been 
taken] from what is told about the Children of Israel [i.e., from Biblical and Rabbinical 
sources]. 

The method of the Qur’an regarding the discussion of previous nations is that it limits itself, 
while giving details about them, to issues containing lessons and admonitions. It does not 
expatiate in mentioning people’s names and details and times of events. That is so because the 
Qur’an is a book of guidance. Events do not concern it, but to the point of the lessons they 
contain. That stands in contrast to the holy scriptures of non-Muslims, for they mention lots of 
details not mentioned in the Holy Qur’an. Extended reliance [in Qur’an commentary] on the 
embrace of these details mentioned in the Israiliyyat has resulted in errors in the commentary 
some of which [are the following]: 

1. Being busy with useless matters such as mentioning the names of the Cave 
Dwellers3 and their dog’s color. 

2. Penetration of fables and myths into some of the commentary books, such as the 
saying that Earth is carried on a bull’s horn and that the planet Venus used to be a 
woman whom God has turned into a star in the sky. 

3. Penetration of stories, which do not befit the prophets’ virtuousness and which 
attribute abominable sins to them. 

Islamic Education, Grade 12 (2006) p. 5  

                                               
3 A story briefly mentioned in the Qur’an and mistakenly believed to have been fully told in the Torah. 
Actually, it is not mentioned there.  
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Chapter Two: The Jews 

A. The Jews in History 

Grade 11

Unlike former books, which hardly refer to ancient Jewish history in Palestine and in at least 

one case obliterate it altogether and leave an unexplained gap between the years 1200-586 

BCE4, the history book for grade 11, part 1, features a radical change, as it talks in some detail 
of Jewish presence and history there in ancient times. It begins with Patriarch Abraham whom 

is not identified as forefather of the Jews. But later episodes of Jewish history are presented as 

such, this time without the usual claim that the Canaanites, who preceded the Jews in the land, 

were of Arab origin, as done in former PA textbooks in order to create an Arab continued 
presence in the country since antiquity and depict the Jews as foreign invaders already then.

Our Lord Abraham’s Entrance to Palestine
Our lord Abraham reached the land of Canaan arriving from the city of Ur in southern Iraq 
through Harran in Syria at the end of the nineteenth century BCE (1805 BCE) and first settled 
down in Shechem (Tall Balata in Nablus). He later moved to Hebron and met during his 
journey with Malkizedek (“king of righteousness and justice”) the Canaanite ruler of Jerusalem. 
Abraham was accompanied in his journey by his nephew Lot who settled in Jericho. Our lord 
Abraham, his wife Sarah and their son Isaac died in Hebron. During that period the Philistines 
settled in the land of Canaan, in part of the coastal valley between Jaffa and Gaza. 

Palestine during the reign of Prophet David 
Modern and Contemporary History of Palestine, Grade 11, Part 1 (2005) p. 9 

                                               
4 Reading and Texts, Grade 9, Part 2 (2004) p. 36 (see in CMIP report “Jews, Israel and Peace in the 
Palestinian Authority Textbooks – The New Textbooks for Grades 4 and 9”, May 2004, p. 10 and 
footnote number 2 there). 
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Palestine during the Reign of Prophet David5

The ancient history of Palestine witnessed the entrance of the Children of Israel under the 
leadership of Joshua the son of Nun in the 12th century BCE. They fought the Canaanites and 
the Philistines. In the latter third of the 11th century BCE Saul the son of Kish (Talut [in Islamic 
tradition]) assumed the leadership of the Children of Israel and fought the Philistines under the 
leadership of Goliath who managed to kill him and his sons at the end of the 11th century BCE. 
After his death Prophet David the son of Jesse assumed the leadership of the Children of Israel 
and continued fighting the Philistines and the Canaanites and established a kingdom on part of 
the Palestinian lands under his command. Prophet Solomon came after him and ruled from 963 
until 923 BCE and in his reign the Jewish state reached its widest scope. After his death his 
state was divided into two parts: the Kingdom of Israel in the north (Samaria) and the Kingdom 
of Judea in the south (Jerusalem). 

The Kingdom of Judea faced an attack by Shoshenq, an Egyptian pharaoh of Libyan origin, 
who besieged Jerusalem (Al-Quds)6 and took possession of many treasures and golden plates. 
Palestine was subjected to Assyrian attack in 722 BCE under the command of Sargon II who 
imposed his rule over the northern kingdom (Samaria), took most of the Jews who inhabited the 
northern [part of the] country captive and laid siege to Jerusalem but did not enter it. After a 
short while, Palestine faced another Assyrian attack by King Sanherib, who took control of 
Jaffa in 709 BCE.  

Palestine experienced in 586 BCE a ruinous attack by the Chaldean Babylonian commander 
Nebuchadnezzar who destroyed Jerusalem and took the Jews captive to Iraq. It did not take 
long before this region submitted to Persian rule in 538 BCE and the Persian ruler Cyrus 
permitted whoever so wished from among the Jews to return to Palestine. 

The Return of the Jews by Cyrus: Cyrus believed that the Jews’ presence in Palestine would 
create a balance vis-à-vis part of the population who were supporting the pharaohs of Egypt. In 
addition, the Jews had helped him against the Babylonians. It is [also] said that his wife was 
Jewish and influenced him to bring the Jews back to Palestine…
Modern and Contemporary History of Palestine, Grade 11, Part 1 (2005) p. 9 

…During Greek rule the southern and eastern parts of Palestine submitted to the rule of the 
Nabateans who made an alliance with the Jews against the Seleucids. But soon their relations 
with the Jews worsened and a battle took place between them on the shores of Lake Tiberias, 
which the Nabateans won, and another battle near Lydda, which the Nabateans won again and 
imposed peace on the Jews. 

Palestine under Roman Rule
The Romans took control of Palestine in 63 BCE under the leadership of Pompeius and divided 
it and the neighboring areas into four administrative districts7: 

1. First Palestine [Palaestina Prima], which included Nablus, Jerusalem, Hebron and the 
coastal plain until Rafah, of which the capital was Caesarea. 

                                               
5 The Biblical Kings David and Solomon are considered prophets in Islam. 
6 The Arabic version “Urushalim” is given here and followed by another Arabic name of the city, Al-
Quds, which is more familiar, as an explanation to the student. In most other cases the name “Al-Quds” 
is used exclusively. 
7 This division is a relatively late one. The country was first governed as a vassal kingdom, or kingdoms, 
ruled by kings of the Herodian dynasty and later as a province named “Judea”. This name was replaced 
by “Palestine” in 138 CE following the suppression of the last great revolt by the Jews (132-135 CE). 
The partition of Palestine into several units as mentioned here belongs to later periods and mostly existed 
under the Byzantines.    
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2. Second Palestine [Palaestina Secunda], which included Galilee, Um Qays in [present-
day] Jordan and Tiberias, of which the capital was Beisan [Beit Shean, Scythopolis]. 

3. Third Palestine [Palaestina Tertia], which included southern Syria, of which the capital 
was at times Petra and at other times Bustra. 

4. Fourth Palestine, which included Haifa, Acre, Tyre, Sidon and Beirut and of which the 
capital was Tyre.8

The Romans appointed Herodes the Edomite as ruler over Palestine in 37 BCE. During his 
reign Lord Christ was born…

During the Roman period the Canaanite city of Shechem was destroyed and the Romans 
established in its stead the city of Nablus [Flavia Neapolis]. The Jews in Jerusalem staged 
several revolts, which were met by force on the Romans’ part. In 70 CE the Roman commander 
Titus attacked them and imposed his rule over Jerusalem by force…

In 132 the Jews rebelled again under the leadership of Bar Kokhba in the reign of the Roman 
emperor Aelius Hadrian who put an end to the revolt, destroyed Urushalim (al-Quds), 
established in its place the city of Aelia Caputilina [sic and should be Capitolina] and forbade 
the Jews to reside in it. 

…During Byzantine rule over Palestine the Samaritans, who were part of the population 
[there], rebelled. The Byzantine emperor sent against them the Ghassanid [Arab vassal] king al-
Hareth bin Jabalah who managed to suppress the revolt in 529 CE…

The Byzantine-Persian Struggle over Palestine
Palestine submitted to Persian rule in 614 CE when King Khosrow II sent his famous 
commander Shahrbaraz to Palestine. His forces managed to take control of Jerusalem with the 
Jews’ help. 
Modern and Contemporary History of Palestine, Grade 11, Part 1 (2005) pp. 10-11 

But the former narrative, which Arabizes the ancient Canaanites and presents them as the sole 

legitimate inhabitants of the country, and thus directly connects them to the Arab Palestinians 

of today and implicitly makes the Jewish presence in Palestine in antiquity illegitimate, is not 
gone. 

Palestine is considered to have great natural importance by virtue of its geographical position, 
as it is the crossroads and the center of the continents, and the passageway connecting the 
continents of Africa and Asia. Due to its distinguished position, invaders from all directions 
successively attacked it, but they were defeated and left it one by one and could not change its 
Arab and Muslim identity. Its first Arab-Canaanite civilization, and its Muslim civilization that 
subsequently merged with it, have remained as a living testimony to its Arab-Muslim roots… 
The Arab Canaanites, who were the first ones to settle in Palestine and populate it, were known 
of their achievements in the agricultural field…
Arabic Language – Reading, Literature and Critique, Grade 11, Part 2 (2006) p. 12   

According to Muslim sources quoted in a history textbook, one of the provisions of the 
surrender pact of Christian Jerusalem to the Muslim Arab conquerors in 638 CE was the 

following:  

…And no one from among the Jews will dwell [in the city] with them…
Modern and Contemporary History of Palestine, Grade 11, Part 1 (2005) p. 14

                                               
8 There was no “Fourth Palestine”. The areas mentioned here under this name constituted the province of 
Syria, otherwise named Phoenicia. 
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The following is a traditional Islamic perception of ancient Jewish history based on the 

Qur’anic narrative. Although the general attitude is traditionally negative, there are two points 
deserving attention since they reflect a somewhat milder approach compared to former 

expressions in this context: One, there is a clear indication to the Jews’ historical connection to 

Jerusalem. Two, there is an optimistic notion regarding the Jews’ possible return to God’s 

favor under certain conditions (they are both underlined for the reader’s convenience).   

Moses’ Mission to the Children of Israel
[A Qur’anic verse] 
God revealed the Torah to Moses in order to guide the Children of Israel and take them out of 
the darkness of ignorance and unbelief into the light of knowledge and belief. God ordered the 
Children of Israel not to take for themselves a god on whom they would rely and to whom they 
would entrust their affairs except Almighty God who had created them and bestowed His favor 
upon them…  

The Children of Israel’s Mischief on Earth
[A Qur’anic verse] 
God had revealed that the Children of Israel would make mischief on earth twice and that that 
mischief would not be their determined fate but would rather emerge from their own deeds… 
God reveals to the Children of Israel that they will make mischief on earth twice through [the 
commitment of] murder, oppression, repression and sacrilege and that they will rise high and be 
dominant so that power and strength will be theirs. The more powerful they become the more 
corrupt and mischievous they will be. Any time they make mischief God will set some of His 
servants as rulers upon them who will subjugate them and ruin them. 

The First Mischief
[A Qur’anic verse] 
…The Children of Israel would rise high in the land and would have power and authority. Then 
they would make mischief there and God would send upon them His servants who have much 
courage and who would take possession of their country, move around it as they please and 
trample underfoot anything and anyone there with no fear. The [Qur’anic] verses indicate that 
the Children of Israel would again have victory, would have more property and more offspring 
and would reclaim their power and dominance. The verse addresses the Children of Israel 
[saying] that if they do right, then their right will turn for their own benefit and if they do 
wrong, then they will encounter the outcome of their evil deeds. 

The Second Mischief
[A Qur’anic verse] 
Since the Children of Israel did not stick to God’s order to do right and thank [Him] for His 
favors [bestowed] upon them, and [since] their mischief continued in murder, violation of 
God’s prohibitions and [in their] disobedience of Him, God sent upon them for the second time 
someone who entered upon them in Jerusalem, humiliated them, made the impact of 
misfortune, distress and humiliation apparent on their faces and destroyed what the Children of 
Israel had made themselves high with. God says addressing the Children of Israel in spite of 
their mischief: God may have compassion for you and forgive you if you repent and return 

to God and to His obedience. The verse confirms an eternal social norm, namely, whenever 
the Children of Israel return to making mischief on earth God punishes them by giving power 
over them to someone who will cause them painful suffering in punishment for their mischief…

[Questions:] 
� How should I perceive the future of our land Palestine in the light of my study 

of the     preceding [Qur’anic] verses? 
Islamic Education, Grade 11, Part 1 (2005) pp. 14-16
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A reference to the Jews in antiquity appears in a Christian Education textbook.  

The people of the Old Testament is an image of God’s new people, namely, the Church…

Towards the New Testament: God chose the Hebrew people to be a tool for this testament. But 
the prophets announce a new testament between God and mankind, …which is the testament 
that God has established with humanity through Christ. 

God’s new people: From this New Testament emerged God’s new people, namely, the Church. 
Christian Education, Grade 11 (2005) pp. 55-56

Though the relations between Prophet Muhammad and the Jews of Arabia were never amicable 
and ended up in wars, expulsion, slaughter and subjugation of various Jewish tribes, the PA 

books of grade eleven do not feature much condemnation of the Jews as is sometimes seen in 

books published earlier, except for few cases. 

The Prophet confirmed [the principle of] concluding treaties and concluded a number of them 
with the Jews of Medina…
Islamic Education, Grade 11, Part 1 (2005) p. 120 

One of the Hypocrites [a group of outwardly Muslims in Medina who still opposed 
Muhammad]… quarreled with a Jew over a [tract of] land and the Jew summoned him to God’s 
Messenger so that he would pass a judgment [in the case] between them… He [Muhammad] 
issued a sentence in the Jew’s favor for he was the rightful one…
Islamic Education, Grade 11, Part 2 (2006) p. 22

Following are two quotations presenting negatively Jewish individuals in early Islam. The first 

one is a Jewish woman who was taken captive by Muhammad after her relatives had been 

slaughtered by the Muslims in Khaybar and who wanted to avenge their death. The second 
figure is of a Jew who converted to Islam and later participated in the political conspiracy 

against Caliph Uthman.  

He [Muhammad] also pardoned… the Jewish woman who had inserted poison in the lamb [she 
had prepared] for him and did not take revenge on her. 
Islamic Education, Grade 11, Part 1 (2005) p. 68  

But they [the conspirators against Caliph Uthman] held a grudge [against him] and set a date 
for them to appear again in Medina in order to carry out their conspiracy, which was presented 
to them in a favorable light by Abdullah bin Saba, a Jew in origin who presented himself 
outwardly as a Muslim. 
Islamic Education, Grade 11, Part 1 (2005) p. 74  

A vaguely phrased reference to the Jewish suffering under the Nazis with the mentioning of the 
term “anti-Semitism” appears in one of the books. Apart from this reference nothing is said in 

the PA schoolbooks about the Holocaust, even in a history book covering in detail the Second 

World War. But the mere mentioning of Jewish suffering under the Nazis is in itself an 
innovation. 

“The Jewish Question” is a European problem first and foremost. What befell the Jews at the 
hands of Nazism made “Anti-Semitism” a moral and political burden on the European Union…
Contemporary Issues, Grade 11, Part 1 (2005) p. 41 
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Grade 12

The books for grade 12, which were prepared and published under the Hamas government, do 

not contain any reference to ancient Jewish history in Palestine, and, in fact, any other material 

about the Jews in history, except for the following piece, which present a Jewish individual in 
early Islam as a quarrel-monger. 

The Jew Shas, son of Qays, [once] passed by a group of Ansar9 of the [formerly rival] tribes of 
Al-Aws and Al-Khazraj. It was unbearable for him to see the friendship and love after the 
hostility and wars, which had prevailed between them before Islam. So he started reminding 
them of their past and stirring the old enmity feelings, until they called to one another to take up 
arms and fight. God’s Messenger heard of it and he took steps to prevent that… Their souls 
calmed down and they repented of what they had done. 
Islamic Education, Grade 12 (2006) p. 12   

B. The Jews in the Context of the Conflict 

Grade 11

The first manifestation of the Jews’ claim to Palestine in modern times, according to the books, 

is Napoleon’s call upon them to help him in his efforts to gain control over the Levant.

…Napoleon issued an appeal to the Jews of Asia and Africa in which he urged them to rally 
around his flag in order to bring them back to Jerusalem and build their temple anew in return 
for helping him to take control of the Levant [Bilad al-Sham]. His aims by that were: 

1. Wishing to attract the Jewish communities in the East so that they would be 
his assistants in supporting his influence and stabilizing his rule [there]. 

2. Acquiring the trust of the Jews in France and their financial support in order 
to obtain loans to meet the deficit in the French treasury. 

3. Encouraging the Jews to settle in Palestine in order to facilitate the French 
occupation and support it as a threat to British interests and transportation 
[routes] to India. 

As it is made clear from the following text: 
On April 4 Napoleon directed his famous call to the Jews, which said: 
“It was Divine Providence, which has sent me here at the head of this army… which has made 
Jerusalem my general headquarters… I do not only demand the lawful heirs of Palestine to 
occupy their homeland… Rather, I demand that they assure and back this nation [France] so 
that you will guard it [your homeland] from all those who have greedy ambitions against you, 
so that you become your country’s true masters.” 

[Questions:] 
� Napoleon issued an appeal to the Jews to come back to Jerusalem: 

1. What was Napoleon’s motive in directing this appeal [to the 
Jews]? 

2. Was Napoleon serious in his appeal? Why? 
Modern and Contemporary History of Palestine, Grade 11, Part 1 (2005) pp. 49, 51 

Following are poetical references to the Jews in the context of the conflict in Mandatory times. 

[The Palestinian poet] Ibrahim Tuqan said [in the 1930s]: 
We have two adversaries: 

                                               
9 Muslims of Medina, as opposed to Muhajirun – Muslims of a Meccan origin who immigrated to 
Medina at the time of the Prophet 
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[One] has power and might [i.e., Britain] 
And another deceives and takes advantage [i.e., the Jews] 
Arabic Language – Linguistic Sciences, Grade 11, Part 1 (2005) p. 61

Protect my homeland from the time’s misfortunes 
For the little bird [i.e., the Jewish people] came to think that it was an eagle 
Arabic Language – Linguistic Sciences, Grade 11, Part 2 (2006) p. 66 

A textbook of Christian Education recognizes the existence of more than one people in the 
country, but it does not elaborate regarding their respective identities. 

…Our land and its peoples. 
Christian Education, Grade 11 (2005) p. 81 

Contrary to former usage, according to which modern Jewish settlements – including Tel Aviv 

– are never shown on any map of the country appearing in the textbooks, a map in a geography 
textbook for grade eleven shows for the first time Jewish cities and provides their names, 

although one needs a magnifying glass to be able to read them. 

Map of the State of Palestine (Settlements) 
Physical and Human Geography, Grade 11, Part 2 (2006) p. 20 
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Grade 12

A demonizing description of the Jews in the context of the conflict appears in a language 

textbook for grade 12. 

…The Catastrophe [Nakbah], which took place in 1948, as the Jews occupied Palestine and 
established their state on its soil, and expelled the Palestinian people to exile and the 
neighboring states after having tortured it, massacred it and robbed its land, homes and holy 
places…
Arabic Language – Reading, Literature and Critique, Grade 12 (2006) p. 109 

A story by the Palestinian writer Samira Azzam tells of a love between a fighter in Acre in 1948 
and a nurse who is killed while trying to bring him and his comrades a loaf of bread. The Jews 

are mentioned in the story several times as enemies, but with no explicit hateful expressions. 

The text of the schoolbook editor following the story is far more hostile: 

The story is based on a narrator who tells the events of the Palestine Catastrophe of 1948 and 
the bloody battles related to it between the Palestinian resistance and the Zionist gangs and the 
latter’s desire to expel the Palestinians from their villages, cities and land by use of means of 
repression, torture and murder in order to empty the country of its inhabitants…

A bond of pure love emerges between them [i.e., the heroes of the story], which the Zionist 
occupation of Palestine prevents from being crowned by marriage, as it ends Suad’s life with 
bullets that settle in her heart… The story’s characters have a patriotic sentiment and defend 
their land against the uprooting attempts by the Zionist gangs…

The Palestinian’s defense of his land and his resistance to occupation… is represented by the 
[Palestinian] soldiers’ defense of their city against the Zionist gangs, which seek to uproot the 
Palestinian people from its homeland and expel it from its land. 
Arabic Language – Reading, Literature and Critique, Grade 12 (2006) pp. 143-144

    
The following poetry verse implicitly likens the Jews to invading snakes and wonders whether 
Muslims should continue tolerating Jews in general in accordance with the traditional Islamic 

Dhimmah arrangement (regarding non-Muslims who live among Muslims). 

By your life! How come that snakes invade us 
And we [still] observe a protection covenant [dhimmah], which respects commitments 
Arabic Language – Linguistic Sciences, Grade 12 (2006) p. 67

C. Zionism 

Grade 11

The history of the Zionist movement is told in full in a history textbooks for grade 11. Though 

the description is mostly objective – without the inclusion of the Protocols of the Elders of Zion 

as “the confidential resolutions of the first Zionist congress” (as done in a history textbook for 
grade 10 in 200510), there are several negative references implying that Zionism aspired, for 

example, to have under its control vast areas of the Middle East stretching from the Euphrates 

River to the Nile. 

                                               
10 See in History of the Modern and Contemporary World, Grade 10 (2004) p. 63 and in CMIP report 
“Jews, Israel and Peace in the Palestinian Authority Textbooks – The New Textbooks for Grades 5 and 
10, June 2005, p. 22. 
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The beginning of modern Zionism is presented as a European, mostly British, innovation.

The idea of establishing Jewish national home in Palestine spread in England during the 
nineteenth century, as a number of English politicians and some influential people adopted this 
idea. An example of these [people] was the English [non-Jewish] Zionist [Lord] Shaftesbury 
who was one of the propagandists of Jewish settlement in Palestine. He is the author of the 
famous saying: “There is a land without a people and God now directs us with His wisdom and 
compassion toward it.” 

By that he was meaning that Palestine is a land without a people and that the Jews are a people 
without a land. This saying was later adopted by the Zionist movement and became [one] of its 
slogans. Is this saying correct? Why? 

Shaftesbury also tried to convince some of the European politicians with his idea of Jewish 
settlement in Palestine such as Palmerston, who held the office of British foreign minister and, 
later, [that of] prime minister and who opened a [British] consulate in Jerusalem in 1838. He 
defined the goals of this consulate in his letters, which he sent to his ambassadors in the 
Ottoman Empire, including his memorandum which he sent in 1840: “Among the Jews 
scattered all over Europe there exits a strong feeling that the time in which their nation will 
return to Palestine is imminent. It is well known that the Jews of Europe possess immense 
fortunes. It is obvious that any country a great number of Jews will choose to settle in will 
obtain much benefit from the wealth these Jews will bring along with them. If the Jewish 
people returns under the protection and with the blessing of the [Ottoman] sultan, this will be a 
barrier between Muhammad Ali [of Egypt] and those who will succeed him [in power] and 
between the realization of his vicious plan in the future.” 

What was Palmerston aiming at by his call for making the Jews settle in Palestine? 

There were many Englishmen who worked for the purpose of Jewish immigration and 
settlement in Palestine. This matter was not restricted to Britain alone but rather spread to 
France where it found people who promoted this idea. 

The second half of the nineteenth century was a turning point in the history of the Zionist 
movement as the idea of establishing the Jewish national home spread from the European 
circles to the Jews themselves who began to work for the realization of this aim. Thus, the 
interests of the great Imperialist states joined with the Jewish interests and that was the decisive 
factor in the realization of Zionism’s dream of establishing the state of the Jews on the land of 
Palestine. 

There appeared some Jewish personalities who adopted the idea of the Jewish national home. 
One of them was the German Jew Di Hirtch Kalisher [sic and should be Tsevi-Hirsch 
Kalischer] and the Russian Jew Leo Pinsker. There also appeared operative movements and 
associations with the view of carrying out the idea of the Jewish national home such as the Zion 
Lovers Association and the Bilu Movement (the return of Jacob’s people to Palestine). But the 
great success realized by Zionism was with the appearance of the Zionist Organization at the 
hand of Theodore Herzl who succeeded in convening the first Zionist congress in the city of 
Basel in Switzerland in 1897. 

Question: What are the most important resolutions of the Basel Congress? 

The Zion Lovers Movement: It emerged among the Jews of Russia in the mid nineteenth 
century and spread to all countries of Eastern Europe. It called for the establishment of a 
national home for the Jews on the land of Palestine specifically. 
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Herzl was fully convinced that the settlement project in Palestine would not be successful 
unless it found support and backing from one of the great Imperialist states, as the 
establishment of such a state (the Jewish state) would serve as a trustworthy keeper of its 
imperialistic interests in the region. In order to realize this goal he began his international 
contacts and asked Germany to back him in his settlement project, because of the existence of 
large numbers of Jews there, hoping that Germany would adopt this project and mediate with 
the Ottoman Empire in order to obtain the Ottoman sultan’s consent to grant the Zionist 
movement the lands spreading from the Euphrates River to El-Arish and the Nile River and 
allow the Jews to live and settle in Palestine, in return for their separation from the 
revolutionary movements in Germany, the spread of German culture and influence [by them in 
the East] and [their] protection of Germany’s interests in the East. Herzl managed to meet the 
German emperor Wilhelm II twice: The first time [was] in Istanbul and the second [was] in 
Jerusalem in 1898. It was the only visit made by Herzl to Palestine where he presented his 
project to the Emperor in a letter saying: 

“Therefore we truly believe that the realization of the Zionist program will bring good to 
Turkey as well. It will bring to it financial and practical resources and will make vast areas of 
arid lands fertile in the future. More happiness and civilized life for many people will emanate 
from this all. We plan to establish a Jewish company for the lands of Palestine and Syria, which 
will undertake this great project and [we] ask for the German emperor’s protection of this 
company. Our idea will not cause harm to anyone’s rights and to anyone’s religious feelings. It 
will safeguard a reconciliation long sought. We understand and respect the attachment of all the 
religions, which rose on this land where our forefathers’ religion also rose.” 

Did Herzl reveal in his letter the truth of the Zionist project? I will explain my response. 

The German emperor Wilhelm II was not enthusiastic about the idea and answered Herzl that 
he did not mean to pressure the Ottoman sultan. By that time Herzl had already established a 
direct channel of communication with the Ottoman Empire with the aim of meeting with Sultan 
Abdul Hamid II in order to obtain his consent and approval of Jewish immigration to Palestine. 
He knew that obtaining a promise from the sultan himself is matchless to any other promise. 
Contacts between Herzl and Sultan Abdul Hamid II continued for six years and money was 
Herzl’s means of tempting Sultan Abdul Hamid. Herzl visited Istanbul for the first time in 1896 
but he met with the prime minister and did not meet with the sultan. The sultan’s response to 
Herzl was sent to [Philip de] Newlinski, [a person] of Polish origin who was Herzl’s friend and 
also Sultan Abdul Hamid’s: 

“If Mr. Herzl is your friend as much as you are my friend, then advise him not to take any steps 
in this matter. I cannot sell even a single [square] foot of the land because it is not mine. Rather, 
it is my people’s. The sons of my people obtained this Empire with their blood, fed it with their 
blood and we shall cover it with our blood before we let someone usurp it from us… Let the 
Jews save their milliards. If my Empire is to be divided, they then may have Palestine for 
nothing. But it will never be divided, except on our own bodies. I shall not agree that we be 
dismembered while we are still alive.” 

What do you think of Sultan Abdul Hamid’s response to Herzl? 

Sultan Abdul Hamid stressed his position in a law he enacted in 1900 saying: 
“We already emphasized [our order] to prevent the Jews from entering the land of Palestine. 
The officials slackened the implementation of this order and misinterpreted it. The Jews come 
under the pretext of pilgrimage and settle down [in the country], as the Governor of the 
Jerusalem District has informed me. Their stay is not permissible by any means. The state’s 
officials are firmly and especially responsible for the carrying out of this order meticulously. 
Even the Jews who are subjects of the Ottoman State are not allowed to live [in Palestine] 
permanently. These orders do not object visits by Jews to the holy lands, either as individuals or 
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in groups. But they do not allow their permanent dwelling [there]. A commitment should be 
taken from the consulates through which they have arrived. This order was issued as a 
resolution of the State’s Consultative Council and the Cabinet and as a Sublime Decree by the 
Caliph [i.e., the Ottoman sultan].” 

Do the measures appearing in the law guarantee the prevention of the Jews’ immigration to 
Palestine? Why? 

This position by the Ottoman government was not new. The government had already 
introduced in 1887 the red certificate for the Jews coming to Palestine, following clashes 
between the Arab fellahin and the invading immigrants in Hadera, Mlabbes [Petah Tiqvah] and 
Yazur. The Jews had established colonies on the lands of Palestine, among which was the 
colony of Petah Tiqvah (Key of Hope [sic and should be “Gate of Hope”]) on the lands of the 
Arab village of Mlabbes in 1882 [sic and should be 1878]. 

The Red Certificate: A provisional certificate which used to be given to an alien Jew coming to 
Palestine in return for his passport which the Ottoman authorities would keep as a guarantee of 
his departure after the expiration of his sojourn [period] which was three months at the most 
and which was not renewable.    

Herzl did not despair of the response by Sultan Abdul Hamid II and aspired to meeting him 
personally, which he achieved in 1901. He [then] visited Istanbul again in 1902 and then he 
became aware of the sultan’s final position regarding Herzl’s settlement project in Palestine, 
namely, the sultan’s insistence on rejecting Herzl’s project. 

Herzl’s eyes began turning to Britain for helping him realize his settlement project, after his 
failure with both Germany and the Ottoman Empire. [But] in spite of Sultan Abdul Hamid’s 
opposed position to the Jews’ residence in Palestine, his reign witnessed Zionist immigrations, 
which totaled 25 thousand immigrants who lived in Jerusalem, Safed, Tiberias and Hebron, 
which were among the main cities in Palestine, and established colonies there.  

How would you explain the Zionist infiltration into Palestine in spite of Sultan Abdul Hamid 
opposing position regarding the Jews’ immigration to Palestine and their living there? 

The Zionist movement continued its efforts within the Ottoman Empire with the Union and 
Progress Association [“the Young Turks”], which came to power in 1908, and was successful 
in this field having relied on individuals in the government who belonged to the Dönme Jews. 

The Dönme Jews: These are Jews who appeared as Muslims and played a prominent role in the 
revolution against Sultan Abdul Hamid.11   

The Zionist movement established in Istanbul an office, which was known as “the Palestine 
Office”, despite protests by the Jerusalem district deputies in the Ottoman parliament who 
demanded the implementation of the decisions regarding the prevention of the Jews’ 
immigration and the reactivation of the limitations imposed [on that immigration] by Sultan 
Abdul Hamid’s government. 

In 1913 the Unionists abolished the limitations imposed on the Jews’ immigration to Palestine 
because of the debt pressure and the [government’s] need for money. In 1914 the limitations 
imposed on acquiring lands by Jews in Palestine were abolished [as well]. Thus, all the 

                                               
11 More correctly, the Dönme are the descendents of the followers of the Jewish false Messiah Shabetai 
Tsevi in the 17th century who converted to Islam following his example. One of the Dönme community 
members is said to have participated in the 1908 coup. 
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limitations imposed by the government of Sultan Abdul Hamid II in order to confront Jewish 
immigration disappeared. 

How did the Unionists’ revolution and the deposition of Sultan Abdul Hamid contribute to the 
realization of the Zionist movement’s goals? 

Palestine: Zionist settlements established before the beginning of the British Mandate in 1920 
[Large blue circle:] A Zionist city 
[Small blue circle:] A Zionist settlement 
[Large red circle:] A Palestinian city 
[Small red circle:] A Palestinian village 
[Large black circle:] A mixed city 

Modern and Contemporary History of Palestine, Grade 11, Part 1 (2005) p. 65

The Palestinian Arab position played a role in the opposition to Zionist immigration to 
Palestine and its dangers through books such the book by Is’af al-Nashashibi “the Magician and 
the Jew” and the manuscript by Ruhi al-Khaledi [titled] “History of Zionism”, as well as 
newspapers such as Al-Manar, Al-Carmel and Al-Munadi. 

Nevertheless, several factors contributed to the success of the Zionist movement’s efforts and 
the failure of Ottoman efforts to prevent Jewish immigration, such as: 




