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Introduction

The following is a preliminary report on the attiuto the "other" and to peace in
Tunisian schoolbooks, based on a survey of 64 ¢ekib for grades 1-13 in the
subjects of language, science, social sciencesnis|Education and philosophy, all
written in Arabic (there are also several sciengekis written in French) and mostly
published in 2007. Four books were published in62@Ad 17 others do not carry
dates (see the List of Sources below).

Each of these books was carefully scrutinjzadd any text related to the
attitude to the "other" and to peace, as well asatiitude to the Middle East conflict,
has been singledut and studied. Each of these quotes is to bslatea into English
and inserted in the final report as is, so thatsinerce material will be able to speak
for itself.

The criteria used by IMPACT-SE for analysis haveerbedeveloped by
UNESCO and by IMPACT-SE itself. They are wordedjuestions such as: Are other
peoples and communities recognized and respectestereotyped and prejudiced?
Does education foster peace? Are political dispytessented objectively and
honestly? Is wording likely to create prejudice,sapprehension and conflict
avoided?

Following are the main findings (the full reportssheduled to be released by
next April).

Part 1: The Attitude to the "Other"

A. Historical "Others"

There are several kinds of "others" referred tdrimisian schoolbooks. Historical
"others" include the indigenous Numidians, the Plman settlers who founded
Carthage, the Roman occupiers and their Byzantumzessors, Vandals, local
Berbers and others. Inhabitants of pre-Muslim Tian&re all considered part of
Tunisia's past, even the Romans, destroyers oh&get— the only empire in Tunisian
history, and even the Berbers who despairingly fbuagainst the Muslim Arab
invaders. There is a story in & §rade book about their female leader under thee tit
"A Valiant Berber [Woman]™ Under the title "Carthage and its contributions to

! [Literary] Texts, Grade 9 (2007) pp. 16-17



Roman civilization" we find a passage about St. usime? It should be noted in this
context that no attempt is made to "Arabize" anyth@se pre-Muslim inhabitants,
contrary to the posthumous Arabization of ancieattams of the Middle East carried
out, for instance, in Syrian and Palestinian sdbmaks.

After the crystallization of the Tunisian Arab-Mumslidentity, all "others" are
considered foreigners. Early foreigners, such asridas, Spaniards and Ottomans,
are referred to objectively, with no hateful langeideing used, unlike the treatment
of the Crusaders in Egyptian and Syrian textboddsexample. Even the Spanish
Reconquista is referred to as sdafather than a&imperialist aggression” as other
Arab textbooks would do. The 30-year Spanish mmylitaresence in Tunisia in the
16" century —to counter the threatening Muslim Ottostaris not regarded as foreign
occupatiort:

B. The West

The West is the most significant "other" in the iBiBm textbooks, due, probably, to
Tunisia's geopolitical position as a small Arab &mdslim country on the shores of
the Mediterranean, not far from Europe, with a lohigtory of contact and
confrontation with the latter. The West in the bedkcludes several facets: Western
civilization and its impact — directly and in thentext of globalization, Western
contemporary economic and political world hegemaisra-vis the Third World,
historical Western Imperialism — including Frencbl@ialism in Tunisia and the
neighboring countries, and including Western suppar Zionism and Israel, and,
finally, the United States as a hegemonic world @owll are sensitive issues which
have resulted in the depiction of the West in nggaerms in Arab school textbooks
in general. Let us now review the Tunisian posifiothis matter.

Western Civilization, its Impact, and Globalization

Tunisia is a leading country in the Arab world @ fis openness to Western
civilization is concerned. As such, much informatis given to the student about
Western history and culture, including Westernrditg, philosophical and scientific
material translated into Arabic, at a greater extdan is usually encountered in
schoolbooks of other Arab nations. On the othedh#me Tunisian textbooks, much
the same as their Arab counterparts, tend to at&ilicuropean civilization's leap
forward during the Renaissance to the precedinpente of Medieval Islamic
civilization. A Tunisian textbook for grade 8 dedies a whole chapter tthis
argument, But in the Tunisian case, and contrary to theasiom in other Arab
curricula, this argumentation is not restrictedhi® sphere of inter-civilization rivalry.
Rather, it is used as a means of facilitating th@pdon of Western norms which are
presented as a product of a larger effort of hutgaim which the Islamic civilization
of the Middle Ages played a decisive role:

The values of liberty, justice, tolerance and demog, on which our
contemporary civilization is founded, draw theirteltectual, social and
political authority from the rich human stock oktiperiod of Enlightenment
and modern European Renaissance... which went baciks iturn, to seek
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% History, Grade 11 — Humanities (?) pp. 258-254

* History, Grade 12 — Humanities (?) p. 72

® Social Sciences: History, Geography, Civics, Giad@) pp. 25-35



inspiration from the ancient civilizations regarglithe meanings of humanism
and the supremacy of reason, wisdom and the law...
History, Grade 11 — Sciences (2007) p. 7

Human civilization is a shared product to which ieas nations have
contributed, and of which the Arab-Islamic tribytavas among its most
important and most fertile ones.

History, Grade 11 — Humanities (?) p. 266

Accordingly, the Tunisian textbooks express lessmaland more confidence
when talking of the threat of Western cultural uigfihce. The threat exists, they agree,
in view of Western domination of the world's largesmmunication medfaand the
Western-inspired globalization process. But onaukhoonfront it on its own ground,
which necessitates openness rather than self-satlughe Islamic Education
textbook for grade 13 is adamant about that arayfreriticizes fellow Arabs for their
negligence in this respect:

The world today is going through a phase radiadiltferent from what it used
to be, which requires from us a radically differeehavior as well, or else —
we would become ossified and petrified and the gliabtion current will no
doubt sweep us away eventually.

Islamic Thinking, Grade 13 — Humanities (2007) p. Z

Globalization seems to be a fast train about tcadefjpom the station of the

end of this century. It is now hissing pressinglyahyone who wants to come
aboard in the direction of the station of the nesatury... [However,] most

Arab states have resigned to "their fate" on trf@m, turning their eyes

right and left, among their packed belongings aarddng] the great number
of their sons in their worn clothes and their whetd and hopeless gaze,
because they cannot embark this train.

Islamic Thinking, Grade 13 — Humanities (2007) p. 8

Western Economic and Political Hegemony vs. the Tid World

These are attributed to historical phenomena, agdbolonialism and Capitalish,
rather than to inherent evil in the West, as samesi stated in schoolbooks of other
Arab nations. But on the whole, and although someisian textbooks — Geography
books in particular — heavily dwell on the issuevofrld inequality between the haves
and the have-nots, the terminology used in thigaeisis not "the West" against "the
Third World", but rather "the advanced world" vihé' progressing world" and Japan
is included in the formétValue judgment terms are very rarely used andetkie

does not hesitate to criticize the developing coesfor unwise economic decisiohs.

As far as globaénvironmental pollution is concerned, "the advaneedd" is
duly accused of bearing the lion's share of redpiig for that.*° This is a recurring
motif in schoolbooks around the Middle East. Butyoim the Tunisian textbooks
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would one find the assertion that this very parth# world is also most active in
fighting pollution on a large scate.

Western Imperialism

Western Imperialism is thoroughly discussed indmstextbooks of the higher
grades, with all its vices: foreign occupation, lexation, hypocrisy, racism, robbery
of land and other natural resources, foreign se#ld and discrimination, violence,
deprivation, poverty, hunger, disease, etc. Speatiahtion is given, understandably,
to French Colonialism in Tunisia and neighboringétia and Morocco (see below),
but harsh criticism is also reserved to Italy'soo@l persecution in Libya and to
Spain's destructive Colonialism in Americalhough European in origin,
Imperialism is not depicted as an exclusively Eeaypphenomenon in history:

Human Europe once exited geographical Europe aadugily occupied the
rest of the world. There is nothing in this mategnich would cause [our]
surprise, since the peoples of Europe had beemgeecin this field by many
peoples in other continents.

Philosophy, Grade 13 — Sciences (2007) p. 123

Western Support for Zionism

This is considered part of Imperialism, first —tBim's, and later — America's. Britain's
motives are said to have been a desire to sepaefecen the eastern and western
parts of the Arab world by implanting a foreign hamelement in betweéfi.Later,
when Britain discovered its need for Arab supp@aiast the Axis, it changed its
policy, which sent the Zionists to America to ask $upport in return for defending
the latter's interests in the regi]c?nUnIike schoolbooks of other Arab nations, the
Tunisian ones do not continue this imperialist @ation beyond the establishment of
Israel in 1948, since the Soviet Union supportedsitwell, and instead talk of the
support of "the Powers" for the new stéte.

France

France is a major "other", both as Tunisia's form@onial power and as Tunisia's
most important economic and cultural non-Arab parttoday. This duality poses a
problem: On the one hand, Tunisian students shé&addn about their country's
struggle for independence in which French soldard settlers play the role of the
villain, and, on the other hand, fostering sentiteesf friendship towards France is
required by Tunisia's present conditions. The mobls solved by restricting the
relevant data of the struggle against France tatively higher grades, that is,
beginning in grade &, and giving the bulk of the anti-French materiahigh school
(grades 10-13), while in the lower grades one aach passages talking of friendship
between Tunisian and French childféand contacts between Tunisian and French

" Literary] Texts, Grade 12 — Sciences (2007) p. 313

2 History, Grade 13 — Humanities (2007) p. 332 awlthe photograph on p. 319 (the hanging of the
Libyan freedom fighter Umar al-Mukhtar)

13 History, Grade 12 — Humanities (?) p. 19

4 History, Grade 12 — Sciences (2007) p. 258

5 History, Grade 13 — Humanities (2007) p. 355

% History, Grade 13 — Humanities (2007) p. 356

7 social Sciences: History, Geography, Civics, Gla@2007) pp. 41-65

18 Reader, Grade 2 (2007) pp. 27-28; Social Sciendissory, Geography, Civics, Grade 6 (2007) p.
75



schoolst? This way, the demonizing material necessary fatdmg the student's
national spirit is given after the infrastructuce friendship had already been set and,
thus, remains an issue of the past. Another elemsed to diminish possible hard
feelings against the French on the backdrop ofr thetions in North Africa is the
sporadic insertion of passages by French inteldstand papers protesting against
such actions in the name of Frafi&e&uch a move helps to detach what may be
described as "Eternal France" from the atrocitieshe ground.

The United States

The Tunisian schoolbooks' attitude to the Unitedteést is not hostile in general,
except for one literary piece written by an Iraqgiter during the war of Kuwait in
1991 and inserted into a i2yrade booKk! But it is not friendly either. Although
America is portrayed as a dominant world power énaitral terms most of the time,
one can discern on several occasions isolated ssipres of criticism regarding its
tendency to base its world hegemony not only oredsnomic, technological and
communicational strength, but rather on its miitasower?? Other accusations
against America include its alliance with Zionisrgamst the Palestinian people
following World War 112% the discrimination against Afro-Americaffsthe vast
influence of American companies in Latin Americdratiana republics® as well as
a statement prophesizing the disintegration ofAimerican family?® Such motifs are
present in schoolbooks of other Arab nations, thoowgre extensively and using
more abusive language. It should be noted in thigext that the bulk of this material
appears in the Tunisian textbooks for the last twades. In addition, geography
textbooks speak about the United States in regpetipresent it as a unique country
in world history in terms of its economic, sociabgpolitical developmerft.

C. Israel, Zionism and Jews

Tunisia, being an Arab state, considers itself parthe general Arab front against
Israel, especiallyas it has not yet concluded a peace treaty withldkter. All
references in Tunisian schoolbooks to Israel ammhim (except oné} as well as
many references to Jews, appear within the coofekie Middle East conflict and are
colored by the formal Tunisian policy, as is theean the curricula of other Arab
countries. However, the Tunisian books sometimedufe positive elements not
encountered in their Arab counterparts (see below).

The Middle East Conflict
The presentation of the conflict is clearly biasbid. attempt is made to show the
Jewish side's viewpoint or treat it on equal fogtilAccording to the Tunisian

9 50cial Sciences: History, Geography, Civics, Gfa@2007) p. 150

% See the piece in History, Grade 13 — Humaniti@®72 p. 328: A Frenchman's protest in Le Monde
against torture in Algeria.

2L [Literary] Texts, Grade 12 — Humanities (2006269. The author is of a Palestinian origin.

22 Geography, Grade 13 — Humanities (2007) p. 142

23 History, Grade 12 — Sciences (2007) p. 270

24 Arabic Grammar, Grade 8 (?) pp.198, 216

%5 Geography, Grade 11 — Humanities (2007) p. 50

26 |Literary] Texts, Grade 9 (2007) pp. 129-130

" The best example is the relevant text in Geogra@ngde 12 — Sciences (?), especially pp. 108-112
8 A photograph of a camel lying down in a parkingtetween two cars appears in [Literary] Texts,
Grade 12 — Humanities (2006) p. 319. The backgrandidates that the photo was taken in an Israeli
gas station. The context is general with no Isre@tinotation.



schoolbooks Palestine is an exclusively Arab country which iddohave become
independent following the Second World War and dodt do so due to the Zionist
project and the support it received from Britishpemialism and, later, from the
United States and the international commufiitfhe Jews' historical connection to
the country is hardly discuss8dnd Jewish holy places there are not mentioned as
such.

The Tunisian narrative is as follows: The anti-Setide in Europe during
the last third of the nineteenth century broughautlthe end of former attempts on
the part of the Jews to integrate in European godinder the influence of European
secular nationalist ideas, European Jews develdipeid own version of separate
nationalism, mostly related to Palestine, underrthme “"Zionism™! Zionism failed
to achieve its goals before WWI, but succeedednduthat war in concluding an
alliance with British Imperialism, followed by im®ational recognition of Zionist
goals in Palestine through the Mandate arrangethantvas imposed on the Arabs.
During the period of British Mandate the Jews maktp increase their numbers in
Palestine and buy large tracts of land. But the imemt war with Nazi Germany
forced Britain to close ranks with the Arabs andge its pro-Zionist policy, which
caused strife with the latter and their eventust to Washington for assistanteA
new alliance was formed, which also obtained irgBomal support at the expense of
the Arabs.

This international support found an expressiorhm WN resolution of 1947,
which partitioned the country between Jews and érdbe Palestinians and the Arab
governments rejected the resolution and startedraiworder to foil its executiof.
The statement by the Arab leaders reads:

The Declaration of the Governments of the Arab &stah Response to the
Partition Resolution on 8.12.1947:

"The Arab governments do not approve the resolubibthe United Nations

and consider partition null and void. They stand flee independence of
Palestine and its sovereignty and will take deeisheasures which would foil
the partition project and wage a war for that psgd

History, Grade 13 — Humanities (2007) p. 348

The war ended in a defeat, which brought aboutetfitablishment of Israel,
the annexation of additional Palestinian territorte it and the expulsion of large
portions of the Palestinian peopfeThere were several other wars between Israel and
the Arabs in which the latter lost additional temies, but the Palestinians managed to
wage an armed struggle against the occupiers, whioight them international
recognition®® Major political shifts in the region — the Egyptitsraeli separate
peace, the defeat of Iraqg in its war over Kuwdig tollapse of the Soviet Union and

29 History, Grade 13 — Humanities (2007) p.340; HigtGrade 12 — Sciences (2007) p. 269
% History, Grade 11 — Sciences (2007) pp. 13-14rhiure, Grade 11, Part 2 (2007) p. 56
31 History, Grade 13 — Humanities (2007) p. 343; tigt Grade 12 — Sciences (2007) p. 258
%2 History, Grade 12 — Sciences (2007) pp. 269-270

% History, Grade 13 — Humanities (2007) p. 355

% History, Grade 12 — Sciences (2007) p. 271

% History, Grade 12 — Sciences (2007) p. 271

% History, Grade 12 — Sciences (2007) pp. 272-273



the emergence of the United States as a sole wouletr — forced the Palestinians to
revise their policy and enter into a peace prowgssisrael’’ They have gained some
achievements as a result, but the peace processcis due to Israel's refusal to go
along with the Palestinians' demarids.

The preceding is the standard Arab narrative ofcibreflict, with perhaps a
special nuance inserted by the Tunisians, namedt, it was the Arab side which
defied the UN Partition Resolution and declared war the Jews. Other Arab
curricula tend to blur this point and portray tleevg as the initiators of the war. But
the conclusion remains the same: The Palestiniengsha sole owners of the land,;
Israel was born in sin; force alone has made theskaians accept its existence; and
Israel obstructs peace.

In addition, Tunisian literature textbooks strive foster solidarity with the
Palestinian people through inclusion of poems aodes written by Palestinians,
which speak of steadfastness and resistance aesdssthe uneven confrontation
between unarmed people (the "stone children") hadterwhelmingly armed Israel
forces. Pictures, illustrations and cartoons ase abed.

[Cartoon]
No rest for the colonialist on the occupied land
[Literary] Texts, Grade 12 — Sciences (2007) p. 305

[Photograph]
A Palestinian boy confronting an Israeli tank
Philosophy, Grade 12 — Humanities (2007) p. 240

More alarming in this context are pieces by Paiésti poets which promote
the ideal of violent liberation rather than a pdateolution® In one casesuch
liberation is equated with the purification of thend of filth*® (see below the
Tunisian attitude to peace).

Israel: The Issue of Recognition

The Tunisian textbooks differ from other Arab ohésve studied in that they
alternately use terms of recognition and non-reitmgnregarding Israel, while other
Arab books are consistent in their attitude of necegnition. Thus, a book for grade
7, for example, features a map of the whole countiger the name "Palestine”, while
a map in other books carry the name "Israel" wittsrpre-1967 borders. Contrary to
Palestinian usage, Tel Aviv appears on some maps.

[Map]
"Palestine”
[Literary] Texts, Grade 7 (?) p. 158

[Map]
"The State of Israel"

37 History, Grade 12 — Sciences (2007) pp. 273-27dtory, Grade 13 — Humanities (2007) p. 357
% History, Grade 12 — Sciences (2007) p. 274

% [Literary] Texts, Grade 12 — Sciences (2007) fi-302

40 [Literary] Texts, Grade 7 (?) p. 159



Social Sciences: History, Geography, Civics, Grade (?) p. 89

There are texts, sometimes on the same page, wieation either "the State
of Israel" or "the Zionist Entity** Cases of "the Occupied Laf8"or "Occupied
Palestine®® in reference to Israel-proper are also found. heual recognition of
Israel and the PLO within the Oslo agreement istioeed as welf!

Israel's Image

Israel's image is totally negative to the pointlemonization. Among the most severe
examples is the claim that "the Zionist Entity" swed a policy of extermination
against the Palestinians, citing two isolated casemassacre in 1948 and 1956 as a
proof® In a Palestinian poem about a Gazan chife enemies — Israelis — are
depicted as raveri§. Israelis are described as killers of childfénwith the
controversial case of Muhammad al-Durrah promiryefghturing in both picture and
text*® A Tunisian student who would like to learn moreatblsrael will find in the
textbooks the following: massacr®sexpulsion’’ arrests' house demolition¥
torture, execution by hanging (in spite of the ftwt Israel had alreadybolished
capital punishment in the early 1950s, save fori Meminals)>® aggression against
neighboring countrie¥' etc.

Yet, here again, the Tunisian books surprise ub ait unexpected touch of
humane attitude towards Israelis: An often-quotate®tinian poet, the late Mahmud
Darwish, who grew up in Israel before joining th&€Pin the 1970s, had a
relationship with an Israeli-Jewish woman, nameth Riwo of his poems about Rita
appear in the books and the editors comment allmutdiemma of having love
relations with a member of the enemy nafioithe implicit message: Israelis are
human beings who can sometimes be loved. Suchtitudatis not to be encountered
in other Arab textbooks we have studied so far.

Zionism

As mentioned, Zionism is not recognized as a natiomovement and it is said to
have been closely connected with Western Impenmali8ut its history is told
objectively®® without the usual derogatory terms used in scrumib of other Arab
nations. The Palestinians, for example, dub itistac’

1 Social Sciences, Grade 9 (?) p. 90

“2 |Literary] Texts, Grade 9 (2007) p. 55

43 Literary Horizons, Grade 10 (?) p. 208

“ History, Grade 13 — Humanities (2007) p. 357

5 History, Grade 12 — Sciences (2007) p. 271

48 [Literary] Texts, Grade 7 (?) p. 159

47 [Literary] Texts, Grade 7 (?) p. 172
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° [Literary] Texts, Grade 7 (?) p. 165
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The Jews

Not much is to be found in the Tunisian schoolltexks about the Jews. Apart from
a brief description of their early history in angiPalestine (and the more detailed
history of the Zionist movement mentioned abouvegreé are only sporadic references.
Judaism does not fare better: the Ten Commandnamtsa photograph of an old

Torah scripture from the Tunisian island of Jesbali the Tunisian student can derive
from the books?

The Jews' image is neither explicitly positive negative — contrary to books
of other Arab nations which paint Jews in blackild®ophy textbooks for the higher
grades present Jewish philosophérsyhich may cause the student to hold these
specific Jewish individuals in esteem. Other margtiof Jews in Medina depict them
in a less favorable light as far as their tensatiats with Prophet Muhammad are
concerned® But in this particular respect the Tunisian bodksnot dwell much on
this rivalry, which is used by books of other Arahtions to foster anti-Jewish
sentiments.

Anti-Semitism, including the Dreifuss affair in Iaee, is briefly discussed as
a background to the emergence of Zionférand Nazi persecution is very briefly
mentioned. There is no direct reference to the etlst. There is one mention of the
"Nazi crimes against the Jews" which brought alibatsupport of Zionism on the
part of Western public opinion and the developnuérd "guilt complex” and a desire
to compensate the Jews in the Middle East — atettpense of the Palestinian
people®® Another passage mentions the merciless persecofiafews in Europe
within a resolution of the American Congré%@n the other hand, the French-turned-
Muslim philosopher Roger Garaudie is much praised'fiaving exposed the falsity
of Zionist argumentation” — probably in his cappeis Holocaust deniéf.

Part 2: The Attitude to Peace

Under this title we usually include anything retht® the perceptions of peace and
war and of the relations that should prevail ameagous groups. Most important
among the latter is the issue of tolerance.

Tolerance

Religious tolerance towards the followers of othmemotheistic faiths is a traditional
value in Islam and is often discussed in schodbtasks. The Tunisian books as well
emphasize this value many times, relying on vehisas the Koran and the Prophet's
Sayings Hadith). There is even a warning in one of the booksregjdhe inclination

of devoted worshipers to exclude and show enmityatd non-believers, which
contradicts the spirit of their own religiGnlt should be noted here that the issue of
pan-human solidarity is a motif stressed in IslaBuication textbooks, which utilize

%8 History, Grade 11 — Sciences (2007) pp. 14, Kpeetively

%9 Philosophy, Grade 13 — Humanities, Part 1 (?) ppB&ruch Spinoza), 180 (Claude Levi-Strauss)
%0 |slamic Education, Grade 9 (2007) p. 139

®1 History, Grade 13 — Humanities (2007) p. 343

%2 History, Grade 13 — Humanities (2007) p. 355

%3 History, Grade 13 — Humanities (2007) p. 345

® pPhilosophy, Grade 13 — Humanities, Part 1 (?) B. 12

® Philosophy, Grade 13 — Humanities, Part 1 (?) . 19



the religious precepts in order to develop a seisepenness and tolerance to the
"other"®® One example is the following Prophetic Sayihgdith):

A funeral procession went by [in Medina] and thegPret [Muhammad] stood
up and we stood up [as well]. We said: "O Messeng&sod, this is a Jew's
funeral." He said: "Is it not a soul? Whenever yae a funeral procession,
stand up!"

Islamic Education, Grade 9 (2007) p. 32

Another piece strongly criticizes radical Muslims:

We find mentions of respect for other religiongedom of faith and respect
for all opinions in thirty six [Koranic] chapter§{iraij and one hundred and
twenty five [Koranic] verses. Tolerance, therefaepresents the basic idea in
the Koran. How come, then, that some people hawtentzae Book of God a

tool of bigotry and narrow-mindedness?

[Literary] Texts, Grade 9 (2007) p. 159

But the real contribution of Tunisian schoolboo&sttie ideal of tolerance is
found in the constant endeavor to instill in thedsints' mind the need to interact with
the "other" as a precondition to the developmerthef'self": "It is impossible today
to perceive our existence outside of the dialogoenection with the 'other'... The
‘'other' is essential and the dialogue with him -wimatever form — is necessary"
([Literary] Texts, Grade 13 — Sciences (?) p. 154).

Dialogue with the "other" is repeatedly encouragbder-cultural mutual
fructification means self enrichmetitand the communication media and translational
endeavors are the means for openness to the "adinérfor mutual understanding.
There is a call in one of the books for dialogughvihe "other" and for the acceptance
of the other voic& The precondition to dialogue is recognition of tiother" — his
identity, beliefs and cultur®. The "other", says another text, should be regaeded
human being like us, with the same rights and dugeen if he differs from us in his
color, religion and educatioff.

Non-negation of the "other" is a continuous matittie Tunisian books and it
starts at an early age. Lessons on peace andrniodeeae already given in the books
for grades 2 and 3. The lesson for grade 3, for example, talks of nivadi& unity
with no distinction of color, gender and fafthStudents in grade 7 are requested to
describe in writing or illustration a situation which they live in an atmosphere of
tolerance and coexistence with the "otHér"Coexistence, says the text below that
exercise, is accepting the existence of the 'o#tmet'living with him side by side with

% See in particular Islamic Education, Grade 9 (30€3sons 2-5

®7 [Literary] Texts, Grade 13 — Sciences (?) p. 158

% |slamic Education, Grade 9 (2007) p. 35

® |Literary] Texts, Grade 13 — Sciences (?) p. 201

O[Literary] Texts, Grade 13 — Sciences (?) p. 199

"l Reader, Grade 2 (2007) lessons 1, 2; Reader, Gr&2i07) pp. 107-108
2 Reader, Grade 3 (2007) p. 108

3 Social Sciences: History, Geography, Civics, Graqe) p. 272
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no attempt to abolish or harm him" (Social Scienddistory, Geography, Civics,
Grade 7 (?) p. 272).

Another motif in this context is the emphasis oa d¢guality of all nations. No
nation is superior and each shares with the oth#r positive and negative traits.
Racism is unacceptabfe.

Peace

Education for peace starts in the lower gradesnascan find lessons in favor of
peace in grades 2 and%3A grade 3 book features fables about peace amaemnfs
among animal§’ War is accepted only in cases of aggression dnsigappressioi?

A question posed to tenth-graders asks for theriap regarding the effectiveness of
negotiations vs. the use of arffs.

Tunisia has not yet joined the peace process iMikelle East, which might
explain its neutral position on this issue. There few references to the lIsraeli-
Egyptian peace treaty of 1979, some of which with tonnotation that it harmed
Arab solidarity and the Palestinian armed strugglminst Isragl’® The Oslo
agreement is discussed in a neutral language anpetice treaty between Israel and
Jordan is briefly mentioned. But the Tunisians ihge the books a statement by the
late Palestinian leader Yasser Arafat in whichthesses the right of the (future) state
of Palestine, the state of Israel, and the neighldrboth to live in peac®. This
quotation is absent from the Palestinian schoolboakemselves, which
systematically avoid any advocacy of peace withdkr

Jihad and Martyrdom

Jihad is a favorite subject in Arab curricula andran. One might find there whole
chapters about this issue, backed by Koranic vePsephetic Sayings, poems, stories
and illustrations. The Tunisian books do not deatimwith this issue and they tend
to play down its significance and relevance toamun days. Jihad and Jihad fighters
are mentioned in the context of Tunisia's strugaténdependence in the 1989and
once in relation to the Palestinian revolt of 188@inst the BritisA® An Islamic
Education textbook features a definition of thertevhich states that the original
meaning of Jihad in Islam has always been a sairgnuggle against one's own
moral deficiencies. But, due to historical eveth® (persecution of the Prophet of
Islam by his fellow townsmen), it has also cameeaote defensive wéf.

In Arab and Iranian curricula, the ideal of martgm (shahadab is glorified
and the student is subjected to heavy pressurddptat personally. However, it is
used in Tunisian books almost exclusively in thetegt of Tunisia's past struggle for

™ [Literary] Texts, Grade 9 (2007) p. 110

S Arabic Grammar, Grade 8 (?) p. 194

5 See Reader, Grade 2 (2007) lessons 2, 3; Readste G (2007) pp. 107-108
" Reader, Grade 3 (2007) pp.121-122, 128-130

"8 |slamic Education, Grade 9 (2007) p. 34

" Literary Horizons, Grade 10 (?) p. 214

8 History, Grade 13 — Humanities (2007) p. 351

8. History, Grade 12 — Sciences (2007) p. 267

82 See, for example, History, Grade 10 (?) p. 187

8 See the photograph of Palestinian Jihad fightekistory, Grade 13 — Humanities (2007) p. 346
8 |slamic Education, Grade 9 (2007) pp. 37-38
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independenc® as well asn a description of a Palestinian leader who felbattle
against British forces in the 1930s (Sheikh IzDai-al-Qassam3® But there are
other occurrences of this term in poems writtemnby-Tunisians on the subject of
Palestine, which appear in literature textbooks afsewher&’ At any rate, no
explicit or implicit advocacy of embracing Jihadstrahadahin an ongoing or future
war against the enemy is found in the Tunisianbieoks, unlike the case in other
Arab or Iranian books.

Terror

A revealing passage in one of the books statesfootmote to a French document
about attacks and sabotage in Tunisia in the d@%ps that what is actually meant is
"resistance to French Colonialism" (Social Sciendéstory, Geography, Civics,
Grade 6 (2007) p. 60). This statement makes diedrTtunisian educators still believe
that end sanctifies the means. Such an approaaVident in a few references to the
Palestinian armed struggle against Israel, whezetehm Fidai" is used®® One text
describes the PLO terrorist attack on the Isrgmrts team at the Munich Olympic
Games in 1972 as one of tfidai actions which aimed at attracting world public
opinion to the Palestinian cauSe.

Conclusion
From the preceding material it is clear that thai$ian schoolbooks can serve as a
model for other Arab textbooks in the followinglés:

e Emphasis on equality between all human groupsparttie importance of
tolerance, peace and dialogue with the "other".

e Openness to the "other" and its culture (the Westis case).

e Formal adoption of foreign values (democracy, atoder the conviction that
they are all products of universal cultural effaisoughout history.

e Rejection of the idea of cultural self-seclusiond aavocacy of active
participation in world cultural activities.

e Acceptance of Globalization agait accompliand its presentation as an
opportunity alongside its being a threat.

e Use of religion as a platform for universapprochementrather than as a
means of alienationis-a-visthe "other".

e Restriction of the ideals of Jihad and martyrdorhigtorical events, with no
immediate implication on the student's own future.

e Avoidance of using historical events ideologicafipn-Arabization of
ancient Tunisian peoples (although it would havenberobably tempting to
present the Phoenicians of Carthage as "Arabs"imlamled Rome), as well
as neutral treatment of past enemies with no attémmpeaving a centuries-
long conspiracy of a multi-faceted enemy (as ised@yarding the Crusaders
and Western Imperialism in some Arab curricula).

8 See, for example, the inscription next to a phetply showing a line of bodies of Tunisian victims
of the clashes with French forces in Bizerte in198istory, Grade 13 — Humanities (2007) p. 398
% History, Grade 13 — Humanities (2007) p. 346

8 [Literary] Texts, Grade 7 (?) p. 159; History, Geat3 — Humanities (2007) p. 359

% Fidai — a traditional Islamic term denoting a person vgheady to sacrifice his life for a cause,
usually in the realm of religionNowadays, it is used to denote members of the f@bsarmed
organizations.

8 History, Grade 13 — Humanities (2007) p. 350
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e Objective explanation of Western Imperialism asstohnical phenomenon
with its own contemporary political, economic, sd@nd ideological
backgrounds, rather than its presentation as mioibe "other" being
inherently evil.

e Fostering friendly relations with individual membeaf the "other" entity in
spite of historical or current enmities (Francehie Tunisian particular case).

e Objective criticism of the "other" whenever necegswith due presentation
of positive aspects (references to anti-imperi&@isihchmen and the
presentation of the United States in Tunisian slijomks).

These are all important points hardly existing aoks of other Arab nations
studied by us, namely, Syria, Egypt (except for dttéude to the Coptic minority),
Saudi Arabia and the Palestinian Authority, as welhon-Arab Iran.

The only deficiency found in the Tunisian schoolk®aas far as the attitude to
the "other" and to peace is concerned, is theatiment of the Middle East conflict
and its Jewish-Israeli side. As already stated abthe presentation of the conflict is
biased, with no explanation of the foundationshef dewish position. The Jewish side
is presented as the sole source of the conflictisnagl is demonized, with no attempt
to bring to the student possible positive informatiabout it. Furthermore, the
Tunisian textbooks seem to take a reserved poditwards peace in the region and
there are — albeit few — instances in which viokgniggle of liberation is advocated,
though not directly. There is even one case in lwlaig obvious terrorist action (the
Munich Olympics raid, 1972) is mentioned in a falde context. All that should be
rectified before Tunisian role model can becomedive.

Yet, even in this field, one can find a few postpoints absent in other Arab
curricula. Apart from the honest admission thatass the Arab side which started the
war of 1948 in defiance of the UN Partition Resiolof and thus caused the
Palestinian disaster (an admission also appearningne Palestinian textbook), the
Tunisian schoolbooks feature — as already mentiondtie following important
characteristics:

First, they avoid extensive coverage of the retetidoetween Prophet
Muhammad and the Jews of Arabia, which were tens&t of the time and ended in
expulsion, massacre and enslavement of the vadewssh tribes. These events are
ordinarily used by Arab educators to foster hat@dews today, which makes the
Tunisian ones uniquely positive.

Second, Israel is sometimes recognized both itetkteand on maps. Although
it is not done consistently in all cases, it idl gtigreat improvement compared to
other Arab textbooks. In no other case, exceptviorisraeli maps reproduced in one
PA book, does the name "Israel" appear on a mépeiirab schoolbooks studied by
us.

Third, the Tunisian books alone refer to an Israsdiividual in a positive
context, in a love poem by a Palestinian poet. Ofrab schoolbooks (unlike the
Israeli ones) systematically avoid any positiveerehce to Jewish or Israeli
individuals. This is a crucial point, since the efcse of the "other" individual as an
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ordinary person leaves the student with the impwassf the "other" as a threatening
alien group and blocks the road to future undedsian

Fourth, a statement by the late Palestinian le¥@esser Arafat in favor of
peaceful coexistence between the State of Israkltian (future) state of Palestine is
quoted in a Tunisian book. This is not done in Rifetextbooks themselves, as they
systematically avoid any call for peace with Israel other words, though the
Tunisian books do not contain open advocacy foc@ewith Israel, the inclusion of
this statement by Arafat may be interpreted asmpticit call for such peace.

Our study of the 64 Tunisian school textbooks s tfound that, provided
they improve their treatment of the Middle Eastftiofy they might serve as a model
for their Arab counterparts. In fact, many aspeétheir attitude to the "other" and to
peace can be adopted right now.
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