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Executive Summary

This report, based on 64 Tunisian schoolbooks, is the latest in a series of more than a
dozen issued by the litste for Monitoring Peace and Cultural Tolerance in Sdhoo
Education (IMPACTSE) on the attitude to théotherd and to peace in schoolbooks of
Middle Eastern nationsicludingIsrael, the Palestinian Authority, Egypt, Syria, Saudi
Arabia and Iran. Apartrom Israeli books whickiffer from the restin many ways, the
Tunisian schoolbooks have proven to be unique in the standards they use for promoting
tolerance towards and coexistence with filo¢her.o

IMPACT-SE hasascertinedto what extent th&unisianschoolbooksonform
to International Educational Standards on education for peace and tolerance based on
UNESCO declarations and resolutions, and bascluded that regarding their attitude
toward the dAother, o it i's gdénerheel |fys edrfe s0e nw
whom dialog and interaction are necessary for the deweent of the latter.
Tolerance towards thdiothed and rejection of any type of discrimination are
forcefully advocated. In this context, Islam is used as a means of fostering an
atmosphere of rapprochement with Aluslims rather tharas a means of alienation.
Persons within the various fAotherso are ref:¢
of an alien group, and crude affliemitism is not to be found.

There is no attempt n t he school books to fAArabizeo
Tunisia (such af€arthaginiang, historical conflicts with the Christian Westcluding
Colonialism in Tunisiaare not utilized to demonize it, the general attitude tovibed
presentday West is thiacoexistence witht is both necessary and possibtaere is
more openness to Western culture and Westsoted universal values than in the
schoolbooks of other Arab countries, and globalization is portrayed as bttreat
and an opportunity which shild be seized by unddeveloped countriesPeace as an
ideal is advocatedwith heavy emphasis on Islamic tenets in this contaxd, the
Islamic traditional concepts gfhad and martyrdom (shahadah) are not referred to
much,and when theyre, it is always within historical contexts, and not as future
endeavors to be adopted by the students, as done in schoolbooks of other Arab nations.

The only deficiency found in the school bo
in the context of the Middle Baconflictdeviates fronwhatis taughtwith regard to
t he f ot herandaiclearlybiased: oneided narrative of the conflict (slanted
toward the Arab/Palestinian view§ presentedvithout the vieywoint and narrativeof
t he Aot herlt anthdemohiztiort af srel can be found. In regards to
recognition of Israel and peace with ihe attitudeis equivocaJ and althougtzZionism
iS not recognized as a legitimate nationalist movement, its description is relatively
objective,using less abusive terms in comparison with other Arab schoolbddies
approach manifested in Tunisian schoolbooks could servecasnarehensivenodel
for ot her Arab countries in terms of the a
provided the above deficienyc i n t he attitude toward the Aot
the Middle East conflict is corrected.



Selected Excerpts and Illustrations

It is impossible today to imagine our existence outside the dialogue relations with the

fiother. @his is so because the self and the fiothero are not separable from each other.

They both belong to the same world and each of them can see his own personality by

looking at t he ot haherois ebdemtralera thedialoguetwithehimfi in

whatever form 7 isnecessar yé The di fference between cul t
an obstacle to human connection.

[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 154

Dialogue of Civilizations
Dialogue i an inevitable option, a necessary course of action
[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 156

Coexistence: Accepting the existence of the fiothero and living with him side-by-side
with no attempt to abolish him or hurt him, whether this fiothero is an individual, or a
political party, or a religious community, or something else.

€ Coexistence is necessary for the spreading of peace, progress, justice and democracy,
whether within one country or among [various] nations.

Social Studies: History, Geography, Civics, Grade 7 (2007) pp. 272-273

éeUpbringing therohidl dfupdrs aitn o n al I dent it
and immersed in the culture of human fraternization and openness to the fiother. 0
Social Studies, Grade 9 (n.d.) p. 195

€l became acquainted with new people and wit
and religions. Nothing divided them: no color, no gender, no country and no religion.
Reader, Grade 3 (2007) p. 108

Do not take a racist attitude; Take a civilized attitude!
Arabic Grammar, Grade 8 (n.d.) p. 194

A funeral procession went by [in Medina] and the Prophet [Muhammad] stood up and

we stood up [as well]. Wesaid: iOMe s senger of &fondralOHebrid:s i s a J
fils it not a soul? Whenever you see a funeral procession, stand up!o

Islamic Education, Grade 9 (2007) p. 32

We find mentions of respect for other religions, freedom of faith and respect for
allé Tolerance, therefore, represents the basic idea in the Koran. How come, then, that
some people have made the Book of God a tool of bigotry and narrow-mindedness?
[Literary] Texts, Grade 9 (2007) p. 159

The Koran, the Torah and the Gospel are divine books.
Writing (Exercises), Grade 5 (2007) p. 46



Respect of rtilgghtottloberld ve i s an i mportant dut:
Islamic Education, Grade 9 (2007) p. 116

According to religion and to [its] origin, Jihad in its essence is a spiritual and moral

Jihad related to theselfé But when Ji hwaad ,i st h[erneliatseids tdoe]f e n
soul.

Islamic Education, Grade 9 (2007) pp. 37-38

Intellectual integrity obliges us to stress that Globalization is a historical opportunity
faced by oButrtalg emtand neneréus dangersé
[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 164

Human civilization is a shared product to which various nations have contributed, and
of which the Arab-Islamic tributary was among its most important and most fertile
ones.

History, Grade 11 — Humanities (n.d.) p. 266

Our neighbors are European. They have a boy of my age

whose name is Marcel & One day we
| extended my hand to him. He hesitated for a moment

and then he shook my hand warmly and invited me to

their houseéDays and mont hs p a
company and he liked mine and we have become close

friends.

Reader, Grade 2 (2007) pp. 27-28

ASigning the nDecl accadanceon of Pr
with the Oslo Accords between Arafat and Yitzhak Rabin

the Israeli Prime Minister in the presence of the American

president Clinton in Washington, September 19930

History, Grade 13 [Humanities] (2007) p. 352

Sl o gyl SLIEY 3 el (g3 Lall 1) £liaal
G sy B ks pedy iy Bty
0 5lS” S W ot 1 smrn
1993 s B odashly

Our ignorant ones gambled with &
With a |ily named Jerusal emé
We have given her youth to the arms of a demon,

To the jaws of a hungry scorpioné
O God, please forgive us, what would we say?...

You gave us Jerusalem, you, and we

Handed it over to the Jews

[Literary] Texts, Grade 12 [Humanities] (2006) pp. 98-99



Introduction

For the last decade IMPACGSE hasbeen conducting research on the attitude to the
fiothed and to peace in schoolbookswafrious Middle Eastern nations The present
report on Tunisian saolbooks is the latesin a series of @me dozen reports
published, covering more than a thousdtglyptian,Palestinian,Israeli, Syrian, Saudi
Arabian and Iranian booksThe report contains analysis @4 books of various
subjects from grade 1 to 13, migspublished in 2007, all of which were carefully
scrutinized and references therein to fiwthed and to issues related to peace and
war were extracted and inserted into the report as is, so that the maseeak for
itselfi asis the IMPACTFSE method in order to ascertain to what extent the content
of the books conforms to Applied International Educational Standards based on
UNESCOresoluions®

In the 1990s the Tunisian Government enacted a wideging educational
reform under then Minister dEducation Mohamed Charfi, essentially cutting off the
religious authoritiesd influence over publ i
measures designed to modernize the state school system. The effects of thereeform
evident in the Tunisian schoolbks: & far as their attitude to théothed and t o peace
is concerned, theyave proven to be different from those of other Arab countries
studied by IMPACTSE in the past. They focus on tolerance a great deal more than the
others and use religion as adtor of coexistence and cooperation instead of alienation
T contrary to what is found in books of many other Muslim counffidgs.e Aot her 0 i s
generally presented as a mirror i mage of t he
a necessary step for tlievelgpment of the latter. Tireschoolbooks refeto persons
within the various A o mérayaspart ofan aliemgrdup,vi dual s
there is no attempt made to AArabi zeo hi s
Carthaginian3, and regardingthe West, historical conflicts with the Christian West,
including Colonialism in Tunisia, are not utilized to demonize it. Rather, the general
attitude toward the presetwlay West is thatoexistence witlht is both necessary and
possible there is moreopenness to Western culture and Westeoted universal
values than in the schoolbooks of other Arab countries, and globalization is portrayed
as both aboth a threat and an opportunity which should be seized by weeioped
countries Crudeanti-Semiism is not to be foundand the schoolbooks do not use the
historical rivalry between the Prophet Muhammad and the Jews of Arabia to foment
anti-Jewishsentiments by assigning the Jewegative characteristics in perpetuity, as
is done in the schoolbook§@her Arab nations

Theschoolbooksre also more peaceful in orientation than #ehoolbooks of
other Arab nations Peace as an ideal is advocated, with heavy emphasis on Islamic
tenets in this context, and the Islamic traditional concepts of jihatl martyrdom
(shahadah) are not referred to much, and when they are, it is always within historical
contexts, and not as future endeavors to be adopted by the students, astdersaid
other schoolbooks

! See Appendix A.



As such, Tunisian schoolbooks might be senoashsidered a potential model
for other Arab and Muslim countries, though they are not completely devoid of
deficienciest hei r attitude to the fAothero in the
deviates fromwhat is taughtwi t h  r egar d t enerblhapda Gleatlyh er 0 i n
biased, onesided narrative of the conflict (slanted toward the Arab/Palestinian vgew)
presentedwithout the viewoint and narrativeo f the Aothero on the
although crude antBemitism is not to be foundemonizationof Israel exists In
regards to recognition of Israel and peace with thie attitudeis equivocal, and
although Zionism is not recognized as a legitimate nationalist movement, its
description is relatively objectiveising less abusive terms in companswith other
Arab schoolbooksThe approach manifested in Tunisian schoolbooks dbulsiserve
as acomprehensivenodel for other Arab countries in terms of the attitude toward the
Aot hero and to peace, igsmnaheiattitedd toamhtbe above d
Aot hero within the conarexorrected.f t he Mi ddl e Eas



Chapter One: The Tunisian School System

The Tunisian school system is divided into two main parts: Basic Education, which
includes six years of elementary education andethyears of preparatory, that is,
grades 19 which ae compulsory and free of charge, aBdcondary Education, which
includes four years (grades 1) of which the first one is the same forglbils,and

the following three are divided into five trackdumanities, Sciences, Mathematics,
Technology, and Economy and Management. There are also technical and vocational
schools at this levelTunisia is one of the relatively few countries in the world which
have 13 years of schooling instead of the usuglirbh has 11 years with an optional
preparatory 13' year for those who are interested in acquiring higher education).

Tunisia is a fairly advanced country within the Arab world, which is reflected in
the relatively high percentage of sxiing among bdt s exes . s ddtdl S C OO
2006 indicate net enrolment in primary education of 96% males and 97% females,
while the rates for secondary education are 81% and 89% for males and females
respectively. Tunisian teaching staff is also relatively developedndtuded in 2006
59,000 teachers in primary education (52% women), 33,000reparatory (52%
women) and 32,000 isecondary(45% women). The studergsr-teacher ratio in that
year was 19 in primary education, 20 pneparatoryand 19 in secondargducaion.®
36% of Tunisian youths of the ages29 ar e enr ol Isel8univensiiesshe couni
and in close to 200 higher education institutions.

One indica i on of t he T wnntesest mnedugpo vsepublicme nt 0
spendi ng.sddiaNdE @AW up government expenditure on education to be
7.7% of Tunisian GNP and 21% of total government expenses, of which 35% were
allocated to primary education, that is, US$ 1,581 per student, or 2.4% of the total
GNP# Such spending is considered one of tighést in the world.

Anotrer i ndi cat i on s cosstart bceupagjom with reducagon. ind
the last twenty years Tunisia witnessed two reforms in its educational system. The first
was carried outin the 1990s andone ofits main goad was the expasion of
educational services to all parts of the country, including the remote rural areas, with
special emphasis on female education. The second refammed fithe New
Educational Reform: Operational Plan for Schools of the Future, 2006 and
initiated with a view to bringing Tunisian school students closer to their European
counterparts in terms of scholastic achievements, focused on qualitative aspects of
local education: decentralization, encouragement of independent thinkipgplolem
solving instead of total dependency on the acquisition of new information, diverse

2 UNESCO, Education for All Global Monitoring Report 2009,
www.unesco.org/fileadmin/MULTIMEDIA/HQ/ED/GMR/pdf/gmr2009/efagmr2009_Annex3_Statistical
tables.pdf

* Ibid.

* UNESCO, Education for All Global Monitoring Report 2009
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interdisciplinary learning process, IT proficiency, and practical experientings still
too early to judge whethehelatter reform has fully attained its goals.

The curriculumbeginsin grade 1 with Arabic, Islamic studies, mathematics and
scienceas well asmusic, arts, technological education and physical education. Civics
is added in grade 2, followed by French and geography in grade 3 and by history in
grade 4. All theseubjects are taught in grade 5 ardave civics in grade 6. English
as a second foreign language is taught in the three years of the preparatory phase. The
first year of the secondary phase (grade 10) offers the same curriculum to all students.
In grade 11 they start their specifistudieswithin the various streams they have
chosen, which is further intensified in the following two years. Among the subjects
taught in the Humanities stream are philosophy and civics. Physics, chemistry and
biology are taugt in Sciences, while economy and management are taught in their
specific stream. Computer sciences and a third foreign language are also taught in
some streams.

It is worth noting that one of the main guidelines within the Tunisian curriculum
is the empasis on certain values whichareen as essentsipadress o t he ¢
Apart from malefemale parity, the following statement has been encountered in the
data:

During the last thirteen years [that is, since 1995] a far reaching effort has been initiated
by President [Zein al-Abidin] Ben Ali to reform the educational system by introducing
the values of tolerance, openness, democracy and human rights and [by] doing away
with all expressions of bigotry, sexism and fanaticism in textbooks and school
curricula.’

Additional details are given byMohamed Charfi, Tunisia Minister of
Educationbetween the year$9831994, in his booKslam and Liberty (London &
New York, Zed Books, 2005) p. 16 notesthat reform of the Tunisian educational
systemin this respectvas initiated in accordance with the law of July 28, 18ad was
intended to wrest control of the education system, including the fields of religious
education, civics, history, geography and philosgtom the religious authorities and
religiousteachers who were given control due to political reasons. The result of this
control, according to Charfi, was that ndvuslim thinkers and conceptsicluding
democracy and human rightsere treated suerficially and superciliouslythat the
conceps of militant jihad and the caliphate were advocated, @hdt Muslim history
was idealized and sacralized, evérough using religious texts for grammar and
reading exercisesand consequentlyi publ i ¢ educati onal establis
schools forthe training of Islamist cadre§. 148)0 The aforementioned law and
educational reform were thus intended to create a way out of religious extremism by
purging Tunisian schoolbooks of all assertions contrary to human rights and the

> See the document in EduNet, www.edunet.tn/indexar.html (Arabic)

® World of Education News and Reviews(WENR), April 2006: Education in Tunisia,
www.wes.org/ewenr/06apr/practical _tunisia.htm

" Tunisia Online, www.tunisiaonline.com/society/society3.html

11


http://www.edunet.tn/indexar.html
http://www.wes.org/ewenr/06apr/practical_tunisia.htm
http://www.tunisiaonline.com/society/society3.html

foundations of the adern state, followingeveral guidelines he mentions elkeve in
the book (pp. 15364).Theguidelinescan be summarized as follows:

1. Emphasisshould be pubn the Tunisian national identity throughout history,
even before the Musliirab conquest of thcountry in the 7 century, on the
one hand, while keeping the sense of belonging to the larger Arab and Muslim
entity, on the other hand.

2. Islam should be taught not as a rigid dogma prevailing in all spheres of life, but
rather as a reality in which o#r components exist. For example, in many
political, economic and social fields traditional Islamic practice has been
replaced by modern institutions such as parliament and civil courts. Thus,
teaching oftraditional Islam should beestrictedto the doman of relations
between man and God, while in othieelds the views of modern Muslim
scholars show be introduced to the studen#dl discrimination between men
and womerand betweerMuslims and noiMuslims should be criticized and
expunged, and key vas of Islami love, mutual aid and peade should be
taught, as wit as the values of equality and liberty as understood by said
modern scholars.

3. Equal emphasishould be placedn knowledge obthers and selknowledge
That should be done within thehsol subjects of language, history, philosophy
and civics.Pupils should study foreign languages as a means of opening their
minds up to other cultures and civilizatioremdin € Ci vi ¢ education s
regain its independence)aeandblingsudentgppi ous edu
internalize the cornerstones of the modern state: local and regional
government, separation of powers, democratic elections, as well @s$d-w
acknowledged values such as freedom of thought, human (igtlisding the
1948 UniversaDeclaration of Human Rightsgquality among human beingjs
especially between the sexes universal suffrageetc, which should be an
integral part of the curriculum andte reflected in school daily life (including
co-education). Above all, students ust have the option to choose from a
variety of ideasn order to encorage critical thinking and selfievelopment of
individual personalities

4. Science should not be taught as sets of paradigms and formulas and other types
of readymade information, but ther witha A s qf ongding research, that
is, with creatived o u bt , 0 c theoties sugheas Barwanism and the Big
Bang theory included.

5. The need to deepen and enrich the educatiorakrial in the lower grades in
order to create a solid basisof knowledge and culture (including
extracurricular activities) upon which a mature elite would later develop
through secondary andhigher education. Cuttingorners bycreating awide
broad upperlevel which would issueinmerited diplomaso incompetent
graduates is bound to create a significant undeltured classwhich would
prove detrimental tthe country.

The resultof the reform are seen in the books studietthis report which were mostly
published in 2007.

12



Chapter Two: The West

The West ishe most significanfiothero in the Tunisian textbooks, due, probably, to
Tunisias geopolitical position as a small Arab and Muslim country on the shores of the
Mediterranean, not far from Europe, with a long history of contact and confrontation
with the htter. The West in the books includes several facets: Western civilization and
its impacti directly and in the context of globalization, Western contemporary
economic and political world hegemony-giwis the Third World, historical Western
Imperialismi including French Colonialism in Tunisia and the neighboring countries,
and including Western support for Zionism and Israel, and, finally, the United States as
a hegemonic world power. All are sensitive issues which have resulted in the depiction
of the Vst in negative terms in Arab school textbooks in general.

Western Civilization, its Impact, and Globalization

Tunisia is a leading country in the Arab world as far as openness to Western
civilization is concerned. As such, much information is givethéo student about
Western history and culture, including Western literary, philosophical and scientific
material translated into Arabicto a greater extent than is usually encountered in
schoolbooks of other Arab nations. On the other hand, the Tunésidyobks, much the
same as their Arab counterparts, tencaté t r i but e Eur oleagfarwardci vi | i z a
during the Renaissance to the preceding influence of Medieval Islamic civilization. A
Tunisian textbook for grade 8 dedicates a whole chapter taatigisment. But in the
Tunisian case, and contrary to the situation in other Arab curricula, this argumentation
is not restricted to the sphere of intgwilization rivalry. Rather, it is used as a means

of facilitating the adoption of Western norms whae presented as a product of a
larger effort of humanity, in which the Islamic civilization of the Middle Ages played a
decisive role:

The values of liberty, justice, tolerance and democracy, on which our contemporary
civilization is founded, draw their intellectual, social and political authority from the

rich human stock of the period of Enlighteni
which went back, in its turn, to seek inspiration from the ancient civilizations regarding
the meanings of humanismandt he supremacy of reason, wisdom

History, Grade 11 — Sciences (2007) p. 7

Human civilization is a shared product to which various nations have contributed, and
of which the Arab-Islamic tributary was among its most important and most fertile
ones.

History, Grade 11 — Humanities (n.d.) p. 266

Openness to [other] civilizations and cross pollination with them is one of the matters

dictated by historye
[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 158

13
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fiwhen the East contributes to the West becoming civilizedo
Social Studies: History, Geography, Civics, Grade 8 (n.d.) pp. 25

Some of the Fundamental Principles of the Educational Statute [July 29, 1991]
1

1 Preparing the younger generations for a life with no room for any form of
segregation and discrimination on account of sex, social status, color or
religion.

1 Making the students proficient in at least one foreign language to an extent

that will enable them to become directly acquainted with the products of
world thought T scientific technologies and theories, as well as civilization
values i and will prepare them for following its development and contributing
to it in a manner that will guarantee the enrichment of the local culture and its
interaction with the global human culture.

Social Studies, Grade 9 (n.d.) p. 98

Accordingly, the Tunisian textbooks express less alarm and more confidence
when talking of the threat of Western culturdluence. The threat exists, they agree, in
view of We st er n domi n atsilaogast comhmunicatiemediaoandthd 6
Westerrinspired globalization process. But one should confront it on its own ground,
which necessitates openness rather thansslfusion. The Islamic Education textbook
for grade 13 is adamant about that and freely criticizes fellow Arabs for their
negligence in this respect:

The world today is going through a phase radically different from what it used to be,
which requires from us a radically different behavior as well, or else T we would
become ossified and petrified and the globalization current will no doubt sweep us
away eventually.

Islamic Thinking, Grade 13 — Humanities (2007) p. 72

Globalization seems to be a fast train about to depart from the station of the end of this

century. It is now hissing pressingly to anyone who wants to come aboard in the
direction of the station of t he next
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resigned to fitheir fateo on the platform, turning their eyes right and left, among their
packed belongings and [among] the great number of their sons in their worn clothes and
their wretched and hopeless gaze, because they cannot embark this train.

Islamic Thinking, Grade 13 — Humanities (2007) p. 80

The defense of [our] cultural identity against the dangers of Globalization is
unattainable through self-seclusion and the rejection of the fiother. 0
Islamic Thought, Grade 13 [Humanities], (2007) p. 72

We look at Globalization comprehensively. It is our intellectual integrity which obliges

us to emphasize that Globalization is a historic opportunity in front of our peoples. It

may help them jump over the vast gap which separates them from the group of the
industrial nations. But it also contains grave dangers, of which the dissolution of [our]
personalityandth e di si nt e g r atonnecting bmrfd, that Is, danguege tnd o n 6
culture, is not the least one.

[Literary] Texts, Grade 13 [Sciences], (n.d.) p. 164

Western Economic and Political Hegesny overthe Third World

These are attributed to historical phenomena, such as Colonialism and Capitalism

rather than to inherent evil in the West, as sometimes stated in schoolbooks of other

Arab nations. But on the whole, and although some Tunisidbom@ksi Geography

books in particulari heavily dwell on the issue of world inequality between the haves

and the havenots, the terminolpy used i n t hhedVesi againstétleet i s not
Third Worldg but ratherfithe advanced worllvs. iithe developing worldo and Japan

is includedin the former. Valugudgment terms are very rarely used and the text does

not hesitate to criticize the developing countries for unwise economic decisions.

The disparity in [economic] progress is attributed to a great extent to the state of

hegemony imposed by the advanced count r i es on theWesteenvel opi ng
capitalist countries have made progress, while the present developing countries have

mostly remained subjected to [foreign] economic hegemony, in spite of their

achievement of pol i ti cal i ndependenceé

Geography, Grade 13 [Humanities] (2007) p. 86

Beginning in 2003 the prices of oil and other raw materials rose significantly while the

prices of fabricated products increased moderately, which created [new] global

conditions characterized by the improvement of the balance of trade in favor of the

devel opi n gButthe policy of Sonee sleeloping countries regarding the use

of these revenues has been considered illogical. Instead of allocating part thereof to

investment and expenses in the fields of education and health, these revenues are

invested in paying back debts T before they are due i or in loans to the American
treasury and to other ones of West European
Geography, Grade 13 [Humanities] (2007) p. 77
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The Afadvaovcedulwordacused ofs dmeaof i ng t he
responsibility forglobal environmental pollutignas is doneoften in schoolbooks
aroundthe Middle East, bt only in the Tunisian textbooks would one find the assertion
thatthis very part of the world is also most active in fighting pollution on a large scale.

The industrial states are responsible more than others for the pollution of the

environment in general and, in particular, for the increase of the percentage of carbon

dioxide. Northern America, Europe and Asia send into space more than 90% of carbon

di oxide [gas] generated by the human raceé
[Literary] Texts, Grade 12 [Sciences] (2007) p. 311

On the other hand, America is also among the countries which try toisimtheir own
damage to the environment in this respect

Western Imperialismand Colonialism

Western Imperialism is thoroughly discussed in histergbooks of the higher grades

in a factual manner, making use of myriad maps and chartswitbibut omittingall its
vices: foreign occupation, exploitation, hypocrisy, racism, robbery of land and other
natural resources, foreign settlement and discrimination, violence, deprivation,
poverty, hunger, disease, etc. Special attention is given, understgndalfFrench
Colonialism in Tunisia and neighboring Algeria and Morocco (see below), but harsh
criticism is also reserved to Italy colonial persecution irLibya andto Spairis
destructive Colonialism in Americédowever, the schoolbooks keep in line vitik
tenant of providing bjective criticism of théiothe® whenever necessary, with due
presentation oits positive aspects

Imperialism: the tendency among the great capitalist states to have military, economic
and cultural control over the weak nations wi t h a view to draining o
History, Grade 12 [Sciences] (2007) p. 66

Thus, these motives [bringing Western civilization to Auncivilizedo peoples of other
continents] came to justify the imperialist expansionist policy which had basically
aimed at plundering and exploiting the wealth of the weak peoples for the benefit of the
colonialist powers.

History, Grade 12 [Sciences] (2007) p. 74

eéThe Fasci st onsl aught [in Libyal] bet ween
command of Badoglio and especially Grazziani who conducted war of extermination

agai nst t he Thitsavhgy mlity purdued bylithe asgists resulted in the

emigration of tens of thousands of Libyans to neighboring Arab countries, Tunisia and

Egypt in particular.

History, Grade 13 [Humanities] (2007) p. 332

8 See [Literary] Texts, Grade 12 [Sciences] (2007) p. 313
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The Spaniards pursued a harsh colonizing imperialist policy [in America] which was
embodied in the liquidation of the pre-Columbian civilizations, plunder of [local]
wealth and the annihilation of the majority of the original inhabitantsé This policy
brought about different reactions. The fanatic invaders such as [Francisco] Pizarro and
[Hernan] Cortéz defended and justified it, while some intellectuals such as [Michel de]
Montaigne and some clergymen such as [Bishop Bartolomé de] Las Casas opposed it.
History, Grade 12 [Humanities] (n.d.) p. 19

Though European in origin, Imperialism is not depicted as an exclusively European
phenomenon in history:

Human Europe once exited geographical Europe and gradually occupied the rest of the
world. There is nothing in this matter which would cause [our] surprise, since the
peoples of Europe had been preceded in this field by many peoples in other continents.
Philosophy, Grade 13 — Sciences (2007) p. 123

Western Support for Ziorsm

This is considered part of Imperialism, first BritainGs, and lateri Americas.
BritainG motives are said to have been a desire to separate between the eastern and
western parts of the Arab world by implanting a foreign human element in between.

The Colonialist Greedy Ambitions

The colonialist greedy ambitions in Palestine were connected to the importance of its
[ i . e. , s]Ppositioreas dart ofi teeGArab East which occupies a strategic position,
due to its being in the midst of the road junctions between the old continents (Asia T
Africai Europe)and due t o i t s and, thesrthgyywouldegrsvenutiec e s é
establishment of an Arab unioné The colonialist circles employed the Jews of Europe
by way of enticing them with [the idea of] establishing a homeland for them in
Palestine and by pushing them to gather there with a view to using them as a tool for
the realization of the colonialist greedy ambitions. The emergence of the Zionist idea
thus was within the framework of colonialist policy of expansion.

History, Grade 12 [Sciences] (2007) p. 269

Later, when Britain discovered its need for Arab support against the Axis, it
changed its policy, which sent the Zionists to America to ask for suppetuim for
def endi n gsintefestsn tharegioe.MTde Tuni si an school books
fair enough to mention the shift in policy, andilike schoolbooks of other Arab
nations, the Tunisian ones do not continue dfiorementionedmperialist connection
beyond the establishment of Israell948, since the Soviet Union supported it as well,
andi nst ead t al k the Powerdhfertheneywstate.r t of i

On May 17, 1939 Britain issued the third White Paper which stressed that its policy in

Palestine did not aim at establishing a Jewish state, but, rather, an independent
Palestinian state in which Arabs and Jews would share power. It also restricted [Jewish]
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immigration during the five coming years, to be prevented after that. The content of the
third White Paper was relatively pro-Palestinian as a result of two fundamental factors:
The first factor: The escalation of the Palestinian struggle which reached its
peak in the Palestinian great revolt between [the years] 1936-1939.
The second factor: Britain0 s endeavor t o friendshgpwsa thate t he Ar
they do not make an alliance with Germany, especially when the ghost of the Second
World War began threatening the European states more and more.
History, Grade 12 [Sciences] (2007) p. 270

With the encouragement and support of both the United States and the Soviet Union,
the UN General Assembly voted on November 29, 1947 in favor of Resolution 181
which stipulated the partition of Palestine.

History, Grade 12 [Sciences] (2007) p. 271

fiThe Support of the Zionist Entity by the Great Powerso
Social Studies, Grade 9 (n.d.) p. 90

France

France is a majoiother, ®oth as Tunisié former colonial power and as Tuni&a

most important economic and cultural ndmab partner today. This duality poses a

problem: On the one hand, Tunisistudents soul d | earn absout t hei
struggle for independence in which French soldiers and settlers play the role of the

villain, and, on the other hand, fostering sentiments of friendship temMarance is

requi r ed sbpyesent comditiensTae problem is solved by restricting the

relevant data of the struggle against France to relatively higher grades, that is,

beginning in grade 6and giving the bulk of the antrrench material in high school

(grades 1613), while in the lower grades orman find passages talking of friendship

between Tunisian and Frendathildren andcontacts between Tunisian araench

schools. This way, thearshmaterial nee s sary f or bugnatibohahg t he s
spirit is given after the infrastructure for friertidp had already been set and, thus,

remains an issue of the past-urthermore,most of the discussioon the French

Colonialist period is done in factual language through the presentation of
contemporary source material, both Tunisian and French, andscaselemonized

description are relatively few, such as the following:

|l will é put each of the following statements
fSei zi ng landsbyiFenchaalosisis

9 The Resident-Ge n esr aclobnt r ol smhcer t he Bey?bd

1 utilization of mines

9 Hegemony over the Tunisian central administration

1 Hegemony by the Civil Overseer over the provincial administration

Social Studies: History, Geography, Civics, Grade 6 (2007) p. 47
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ik Huge demonstrations took pl acoaAprilm, al

1938. On April 97 f ol Il owing the arrest of the
front of the court and the French ar
Al-Habib Thamer, This is Tunisia, p. 156

Social Studies: History, Geography, Civics, Grade 6 (2007) p. 57

Our neighbors are European. They have a boy of
my age whose name i s
on the road and | extended my hand to him. He
hesitated for a moment and then he shook my hand
war mly and invited me
Days and months passed. I liked his company

and he liked mine and we have become close
friends.

Reader, Grade 2 (2007) pp. 27-28

Fill in the empty space with [the words] fitting the persons drawn on the book& cover:
On Sunday Sami&/Marcel& family invited Marcel's/Sami's family to lunch and SamiG
mother prepared a French/Tunisian dish.

Exercise Book, Grade 2 (2007) p. 35

In the framework of the twin [accord] between a Tunisian school and a French school
in the region of Paris a group of grade 5 students was invited to visit the city of Paris
where they would meet their friends.

Social Studies: History, Geography, Civics, Grade 5 (2007) p. 150

I will read the following text and answer:

You have received an e-mail from your French friend Michel, with whom you had
become acquainted through the Internet. He informs you in the letter that he saw a brief
television program on the countries of the Arab Maghreb. Could you present him with
more information?

Social Studies: History, Geography, Civics, Grade 6 (2007) p. 75

Within the framework of correspondence between your school and a school in southern
France you have been asked to provide information about tourism in Tunisia with a
view to organizing a group trip next
Social Studies: History, Geography, Civics, Grade 6 (2007) p. 175

y
me

I par
out h |
d forc

Marcel é

t

O thei-

summer é

Another element used to diminish possible hard feelings against the French on
the backdrop of their actions in North Africa is the sporadic insertion of passages by
French intellectuals and papers protestiagainst such actions in the name of France.

Such a move helps ted ach what ma y Etbreal Fdaec® dromthee d as i

atrocities on the ground.
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| am neither a journalist nor a politician. | testify [here] as an ordinary citizen tormented
by his conscience and convinced that he is not the only one who feels this severe
distress, confusion and tension.

To us, Frenchmen, France is not France if she betrays the ideal image she has
commi tted her statlrd, conceotratipnecampsocallecfivy répressi o n é
That is shameful for the land of the French Revolution. It is an absurd that we defend a
noble cause with despicable means. Indeed, France& grandeur is in danger.

[Source:] Le Monde, Apr. 5, 1956

History, Grade 13 [Humanities] (2007) p. 328

The United States

The Tuni si a attitsleth theoUnited Siates i6 not hostile in general, except
for one literary piece written by an Iraqi writer during the war of Kuwait in 1991 and
inserted into a 12th grade book.

| sometimes see the e n e snpfades cross it [the sky] like abominable flies, speeding
towards t heir Abouerugdaesthe ecursed fijes \&hicts cd@me from the
regions of hatred and death, buzzing with the warnings of killing and barbarity and
demanding our blood.

[Literary] Texts, Grade 12 [Humanities] (2006) p. 269

But it is not friendly either. Although America is portrayed as a dominant world
power in neutral terms most of the time, one can discern on several occasions isolated
expressions of criticism regarding itsndency to base its world hegemony not only on
its economic, technological and communicational strength,réilner on its military
power, although its extensive foreign aid to developing countries is noted.

The United States6 strategy relies on a huge military power which it uses for the
purpose of imposing its hegemony over the world and guaranteeing its economic and
pol i ti c alhadditionttoespeoifis fiooél supplies it sends to poor countries, it is
considered the primary contributor of aid for development [purposes]. It also employs
the influence it has in international organizations such as the Security Council, the
World Trade Organization, the World Bank and the International Monetary Fund in the
service of its interests throughout the world.

Geography, Grade 13 [Humanities] (2007) pp. 141-142

Other accusations against America include its alliance with Zionism against
the Palestinian people following World War (dee Chapter Threg discrimination
against AfreAmericans thevast infllence of American companies in Latin American
Abanana ,0 apvallbas ia statemenprophesyingthe disintegration of the
American family. Such motifs are present in schoolbooks of other Arab nations, though
more extensively and using more abusiveylege. It should be noted in this context
that the bulk of this material appears in the Tunisian textbooks for the last two grades.
In addition, geography textbooks speak about the United States in respect and present
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it as a unique country in world histprin terms of its economic, social and political
development.

The United States is considered a wealthy country that derives benefit from
accumulation of various talented individuals and of the necessary sources of income in
order to anchor itself as an extremely large economic power. And this [economic]
power relies on bustling hubs such as the megalopolis to demonstrate its superiority on
a global level.

Geography, Grade 12 — Sciences (n.d.), p. 112

Historical A0ther

There are several kinds diothersd referred to in Tunisian schoolbooks. Historical
fiother® include the indigenous Numidians, the Phoenician settlers who founded
Carthage, the Roman occupiers and their Byzantine successors, Vandals, local Berbers
and others. Inhabitants of ptduslim Tunisia are all considered part of Tunig&past,

even the Romans, destroyers of Carthagbe only empire in Tunisian history, and
even the Berbers who despairingly fought against the Muslim Arab invaders. There is a
story in a §' grade book about theiiemale leader under the titi@A Valiant Berber
[Woman]. 8Under the titlefiCarthage and its contributions to Roman civilizatiome

find a passage about St. Augustifiét should be noted in this context that no attempt

is made tdiArabized any of thesg@re-Muslim inhabitants, contrary to the posthumous
AArabizatiord of ancient nations of the Middle East carried out, for instance, in Syrian
and Palestinian schoolbooks.

After the crystallization of the Tunisian Ardlbuslim identity, allfiother are
corsidered foreigners. Early foreigners, such as Normans, Spaniards and Ottomans,
are referred to objectively, with no hateful language being used, unlike the treatment of
the Crusaders in Egyptian and Syrian textbooks, for example. Even the Spanish
Reconquig is referred toin the samefashion' rather than as fiimperialist
aggression as other Arab textbooks do. The-yar Spanish military presence in
Tunisia in the 18 centuryi to counter the threatening Muslim Ottomainds not
regarded as foreign occagtion?

° [Literary] Texts, Grade 9 (2007) pp. 16-17

% History, Grade 10 (n.d.) p. 77

! History, Grade 11 i Humanities (n.d.) pp. 258-254
2 History, Grade 12 i Humanities (n.d.) p. 72
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Chapter 3: Israel, Zionism and Jews

Tunisia, being an Arab state, considers itself part of the general Arab front against
Israel, especiallyas it has not yet concluded a peace treaty with the latter. All
references in Tunisian schoolbooks swakel and Zionism (except ong)as well as
many references to Jews, appear within the context of the Middle East conflict and are
colored by the formal Tunisian policy, as is the case insti®olbook®f other Arab
countries. However, the Tunisian bookemetimes feature positive elements not
encountered in their Arab counterpartsuch as explicit recognitionf dhe State of
Israelin texts and on maps.

Zionism and the Middle East Conflict

The presentation of the conflict is clearly biased. No attesipnade to show the
J e wi s $&iviewpoidterdreat it on equal footing.

Tunisians were interacting with Arab events in [both] east and west, especially with the
Palestinian problem following the Partition Resolution adopted by the United Nations.
They formed fithe Committee for PalestineG Defensed and fithe Committee for
Palestine& Reliefo in order to collect financial help and mobilize the Tunisians to
support the Palestinian cause and to volunteer to fight in the 1948 war (1,500
volunteers).

History, Grade 13 [Humanities] (2007) p. 386

The Tunisian narrativeappearing in the schoolbooks as follows: The arti
Semitic tide in Europe during the last third of the nineteenth century brought about the
end of former attempts on the part of the Jews tiegiate in European society. Under
the influence of European secular nationalist ideas, European Jews developed their
own version of separate nationalism, mostly related to Palestinder the name
fizionism dhus Palesting whichis an exclusively Aralsountry which should have
become independent following the Second World, Wauld not do so due to the
Zionist project and the support it received from British Imperialiand, later, from
the United States and the international commu(sse abovegt the expense of the
Arabs™ T h e  Jhisterisab connection to thend is hardly discusse€d and Jewish
holy places there are not mentioned as such.

The Zionist movement: a Jewish movement which appeared in Europe in the second
half of the 19™ century and was named after Zion which is the name of a mountain near
Jerusalem. This is a political movement in spite of the religious nature it carries. The
Zionist idea was crystallized by the Jewish journalist Theodor Herzl (1860-1904) in a
book he issued in 1896 under the title fithe Jewish State0 in which he stressed that the

3" A photograph of a camel lying down in a parking lot between two cars appears in [Literary] Texts,
Grade 12 7 Humanities (2006) p. 319. The background indicates that the photo was taken in an Israeli
gas station. The context is general with no Israeli connotation.

“ History, Grade 13 i Humanities (2007) p.340; History, Grade 12 i Sciences (2007) p. 269

> History, Grade 111 Sciences (2007) pp. 13-14; Literature, Grade 11, Part 2 (2007) p. 56
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solution of the problem of the repressed Jews in the world is the establishment of a state
of their own. He directed the convening of the first Zionist congress in August 1897 in
the city of Basel, Switzerland.

History, Grade 12 [Sciences] (2007) p. 258

The Zionist movement appeared in Europe in the second half of the nineteenth century
as a movement advocating the creation of a Jewish state in Palestine. Its birth was
related to two fundamental factors: Colonialism and Anti-Semitism. Although the
French and British colonialist circles in particular encouraged the emergence of the
Zionist idea in order to serve their interests, the direct factor that supported it was the
emergence of the current of Anti-Semitism that was hostile to Jews in European
societies, which brought about their persecution, first in Eastern Europe and, later, in
Western Europe.

History, Grade 12 [Sciences] (2007) p. 269

[lluminations: On the Connection between Zionism and Anti-Semitism

Zionism: A modern Jewish political movement which dates back to the 19" century. It
spread in the context of secular nationalism and anti-Semitism, especially in Eastern
Europe. It advocates secular Jewish nationalism. The first one who called for the
establishment of a Jewish homeland in Palestine or in America is the Russian Jew Leon
Pinsker who was convinced that anti-Semitism is a malady from which the Europeans
cannot be curedé

History, Grade 13 [Humanities] (2007) p. 343

The Zionist movement also sought to acquire the support of the United States of

America for its project in Palestine in return for its own support f or t he Amer i ceé
interests in the Middle Easté Thus, a new alliance appeared against the Palestinian

people T the Zionist-American alliance i which continued the course started by Britain

in the First World War. The American support of the Zionist movement, alongside the

Z i o n cosfrongatéon with the British authorities, led Britain to make a decision to

relinquish the Palestine Mandate and bring the Palestinian problem to the United

nations Organization (February 1947).

History, Grade 12 [Sciences] (2007) p. 270

This international support found an expression in the UN resolution of 1947,
which partitioned the countrigetween Jews and Arabs. The Palestinians and the Arab
governments rejected the resolution and started a war in order to foil its exetution.

The Declaration of the Governments of the Arab States in Response to the Partition
Resolution on 8.12.1947:

fiThe Arab governments do not approve the resolution of the United Nations and
consider partition null and void. They stand for the independence of Palestine and its
sovereignty and will take decisive measures which would foil the partition project and
wage a war for that purpose.o

History, Grade 13 — Humanities (2007) p. 348

18 History, Grade 12 i Sciences (2007) p. 271
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The preceding is the standard Arab narrative of the conflict, with perhaps a
special nuance inserted by the Tunisians, namely, that it was the Arab side which defied
the UN Partition Resation and declared war on the Jews. Other Asaihoolbooks
tend to blur this point and portray the Jews as the initiators of the Wae.narrative
continues: he war ended in a defeat, which brought about the establishment of Israel,
the annexation of adkibnal Palestinian territories to it and the expulsion of large
portions of the Palestinian peoplé.

Many Palestinians were forced to leave their homes hoping to return after the
[expected] coming of reinforcements from the Arab countries which had announced in
December 1947 their rejection of the partition resolution and [their] determination to
resist it by force.

On May 14, 1948 Britain decided to withdraw its forces from Palestine. David
Ben Gurion, Chairman of the Executive Committee of the Jewish Agency, proclaimed
on the same day the establishment of the State of Israel. That was a sign of the breakout
of the first Arab-Israeli war. The armies of the neighboring Arab countries intervened
on May 15, 1948 (Egypt, Jordan, Syria, Lebanon and Iraq) in order to confront the
Zionist forces.

The Disaster [Nakbah] thus befell on the Palestinian people that lost most of its
country and its sons were scattered as refugees in the Arab ¢ o u n t Thd Gaza 8trip
was put under Egyptian administration and the West Bank was annexed to Jordan,
while the state of Israel expanded and became recognized by the great powers (the
United States and the Soviet Union and a number of other states).

History, Grade 13 [Humanities] (2007) p. 356

There were several other wars beéndsrael and the Arabs in which the latter
lost additional territories, but the Palestinians managed to wage an armed struggle
against the occupiers, which brought them international recognitidiajor political
shifts in the region the Egyptiarisrael separate peace, the defeat of Iraq in its war
over Kuwait, the collapse of the Soviet Union and the emergence of the United States as
a sole world powei forced the Palestinians to revise their policy and enter into a
peace process with Israll.They hae gained some achievements as a result, but the
peace process is stuck due to Isteetefusal togo al ong with the Pal
demands.

The negotiations were going nowhere while at the same time confidential negotiations
were taking place between Israel and the PLO which ended in the Oslo Accord
formally signed at the White House on September 13, 1993. It contained mutual
recognition between Israel and the PLO and stipulated the establishment of a
Palestinian authority in the Gaza Strip and Jericho first for a period of five years in
waiting for negotiations of the final solution regarding the questions of Jerusalem, the
refugees, the [Israeli] settlements and water.

History, Grade 13 [Humanities] (2007) p. 357

7 History, Grade 12 i Sciences (2007) p. 271
'8 History, Grade 12 i Sciences (2007) pp. 272-273
9 History, Grade 12 i Sciences (2007) pp. 273-274; History, Grade 13 i Humanities (2007) p. 357
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€ These Accords enabled the Palestinian leadership to establish itself inside Palestine,
in Gaza and the West Bank, after it had been kept away from it. It now enjoyed vast
international recognition on the part of the pro-Israel states, and by Israel itself, after it
had considered it a mere terrorist organization.

Conclusion

Israel is still slow in applying these Accords [concluded] with the Palestinians. It

categorically rejects the return of the Palestinian refugees to their homes inside Israel

according to the UN resolution 194 of 1948; it refuses to give up Jerusalem which is

regarded by it as Israel& eternal capital, and [rejects] the evacuation of its larger

settlements in the West Bank. Consequently, it refuses to return to the 1967 boundaries,

in spite of the conclusion of new agreements wi t h i t , eRogo &Mapokyl |y t he
which the UN recognizes for the first time since the emergence of the Palestinian

problem the necessity of establishing a Palestinian state.

History, Grade 12 [Sciences] (2007) p. 274

ASi gni ng tohne ofifDeRrliamrcitpl eso i n ac
the Oslo Accords between Arafat and Yitzhak Rabin the

Israeli Prime Minister in the presence of the American
president Clinton in Washington,
History, Grade 13 [Humanities] (2007) p. 352
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The conclusion is cleaiThe Palestinians are the sole owners of the land; Israel
was born in sin; force alone has made the Palestinians accept its existence; and Israel
obstructs peaceln addiion, Tunisian literature textbooks strive to foster solidarity
with the Palestinian people through inclusion of poems and stories written by
Palestinians, which speak of steadfastness and resistance and stress the uneven
confrontatbn between unarmed peepl ( stbne chifdren) and the overwhelmingly
armed Israeli forces. Pictures, illustrations and cartoons are also used.

fiNo rest for the colonialist on the occupied lando

LI P (O S PO P
Bl - [Literary] Texts, Grade 12 — Sciences (2007) p. 305

A Palestinian boy confronting an Israeli tank
Philosophy, Grade 12 — Humanities (2007) p. 240
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More alarming in this context are pieces by Palestinian poets which promote
the ideal of wdlent liberation rather than a peaceful solutihin one casesuch
liberation is equated with the purification of the land of filttsee belowthe Tunisian
attitude to peace).

Israel: The Issue of Recognition

The Tunisian textbooks differ from otl#&ab onesstudied by IMPACASE in that they
alternately use terms of recognition and frecognition regarding Israel, while other
Arab books are consistent in their attitude of meoognition. Thus, a book for grade 7,
for example, features a map bktwhole country under the namiPBalesting avhile a
map in other books carry the narfisraelo within its pre1967 borders. Contrary to
Palestinian usage, Tel Aviv appears on some maps.
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fiPalestined fAiThe State of Israelo
[Literary] Texts, Grade 7 (n.d.) p. 158 Social Sciences: History,
Geography, Civics, Grade 9 (n.d.) p. 89

There areexts, sometimes on the same page, which mention @itree6tate of
Israeld or fithe Zionist Entity & Instances ofithe Occupied Larnil > or fiOccupied
Palestin® 2* used to denotésraelproper are also found. The mutual recognition of
Israel and the PLQvithin the Oslo agreement is mentioned as Y&ele aboved®

2 [Literary] Texts, Grade 12 i Sciences (2007) pp. 301-302
21 [Literary] Texts, Grade 7 (n.d.) p. 159

%2 Social Sciences, Grade 9 (n.d.) p. 90

28 [Literary] Texts, Grade 9 (2007) p. 55

# Literary Horizons, Grade 10 (n.d.) p. 208

% History, Grade 13 i Humanities (2007) p. 357
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IsraelGs Image

Israelés image is totally negative to the point of demonization. Among the most severe
examples is the claim thdithe Zionist Entity pursued a policy of extermination
againstthe Palestinians, citing two isolated cases of massacre in 1948 and 1956 as
proof?® In a Palestinian poem about a Gazan chitle enemies Israelis i are
depicted as ravensind likened to scorpions in another

€ The sun will rise, O mother, smiling
And these ravens will disappear and withdraw
[Literary] Texts, Grade 7 (n.d.) pp. 159

Our ignorant ones gambled with@é
With a |ily named Jerusal emé
We have given her youth to the arms of a demon,

To the jaws of a hungry scorpione
O God, please forgive us, what would we say?...

You gave us Jerusalem, you, and we

Handed it over to the Jews

[Literary] Texts, Grade 12 [Humanities] (2006) pp. 98-99

Israelis are described as killers of childréhwith the controversial case of
Muhamma al-Durrah prominently featuring in both picture and té%tA Tunisian
student who would like to learn more about Israel will find in the textbooks the
following: massacre$’ expulsior:’ arrests®* house demolition¥, torture, execution
by hanging (in spé of the fact that Israel had alreadypolished capital punishment in
the early 1950s, save for Nazi criminaldjgggression against neighboring countrfés,
etc.

€ Ontheland,onthewalls, at the dobmtscooaneskBe housesd
In prison, in the torture cell, on the gallows pole
In spite of the shackles, in spite of the blowingupof houses, igblazspite of

What are the feelings created within you by phrases such as funder the bullets and in
the flame, @the torture cell, d&he gallows poled?...
Literary Horizons, Grade 10 (n.d.) pp. 212-214

% History, Grade 12 i Sciences (2007) p. 271

27 [Literary] Texts, Grade 7 (n.d.) p. 172

%8 [Literary] Texts, Grade 12 i Sciences (2007) pp. 108-110
# History, Grade 13 i Humanities (2007) p. 356

% [Literary] Texts, Grade 12 i Sciences (2007) p. 218

3! [Literary] Texts, Grade 7 (n.d.) p. 165

% |[Literary] Texts, Grade 12 i Sciences (2007) p. 163

¥ Literary Horizons, Grade 10 (n.d.) p. 213

% History, Grade 13 i Humanities (2007) p. 349
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Yet, here again, the Tunisiasthoobooks manifestan unexpected touch of
humane attitude towards Israelis: An oftgnoted Palestinian poet, the late Mahmud
Darwish, who grew up in Israel beforeining the PLO in the 1970s, had a relatioipsh
with an IsraeltJewish womamamed Rita. Two of his poems about Rita appear in the
books and the editors comment about the dilemma of having love relations with a
member of the enemy natiofhe implicit mesage is thatlsraelis are human beings
who can sometimes be loved. Such an attitude is not to be encountered in other Arab
textbooksstudied by IMPACTSE to date

The Palestinian poet Mahmud Darwish (1942-[2008]) was known by his joining the
[Palestinian] resistance by [way of his] poetry and political activity since [his]
adolescence and the beginning of youth, that is, since the age of dreaming, love and
passion. Maybe because of that he made some of his poetic characters live torn between
the love of a woman and the love of the homeland, especially so, when that woman is
one of the enemy people. This poem is one of his poems about Rita, the Israeli girl
whose lover did not enjoy her love because of the enmity between him and her
peopl eé

Rita and the Rifle [Excerpts]

Between Rita and my eyes 1 a rifle

The one who knows Rita bows

And prays

To his God in the amber eyesé
Oh, Rita

Between us a million birds and pictures

And many promises

Shot at by a rifle

R i $ nang was a holiday in my mouth

Ri & bady was a wedding party in my blood

Il n Rita | was |l ost for two yearsé

The [Palestinian] Resistance Poets [a term used to denote Palestinian poets holding
Israeli citizenship like Darwish himself T until his late twenties] used varied means in
their poems, including the use of love stories and the impossible relationship between a
resisting |l over and a |l oved woman from

t he

senti mentsé remove injustice and find soluti

The Sleeping Garden [Excerpts]

And Rita is asleep; she is asleep and wakes her dreams up
In the morning she will take her kiss

And her days

Then, she will make me my Arab coffee

And her coffee with milk

And she will ask for the thousandth time about our love
And | will answer

That I am the martyr of the hands that
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Make me my coffee in the morning

Rita is asleep; she is asleep and wakes her dreams up

Will she marry?

Yes

When?

When the violet will grow

On the beresl di er so

[Literary] Texts, Grade 12 [Humanities] (2006) pp. 93-94

The Jews

Not much is to b&und in the Tunisian school textbooks about the Jews. Apart from a
brief description of their early history in ancient Palestine (and the more detailed
history of the Zionist movement mentioned above), there are only sporadic references.
Judaism does ndare better: the Ten Commandments and a photograph of an old
Torah scripture from the Tunisian island of Jerba is all the Tunisian student can derive
from the bookg?
L The Ten Commandments
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L‘.).A'f 39l (0 dayad daad
A Torah scroll from the Tunisian island &erba

T h e JneagesiOneither explicitly positive nor negativeontrary to books
of other Arab nations whiclportray Jews negativelyPhilosophy textbooks for the
higher grades present Jewish philosophers, which may cause the student to hold these
specific Jewish individuals in esteem.

Claude Lévi-Strauss (1908-) : A philosopheré son of an
rabbi é
Philosophy, Grade 13 [Humanities], Part 1 (n.d.) p. 180

Baruch Spinoza (1632-1 6 7 7 ) a Dutch phil os aqetlmlde Hi
which cost him his expulsion from the Jewish community.
Philosophy, Grade 13 [Humanities], Part 1 (n.d.) p. 39

% History, Grade 11 i Sciences (2007) pp. 14, 15, respectively
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The Jewish philosopher Maimonides of the twelfth century was forced to flee from
fanatic Europe (his home country) and from its persecution of the Jews to the security
of tolerant Cairo.

Islamic Thinking, Grade 13 [Humanities] (2007) p. 70

Other mentions of Jews in Medina depict them in a less favorable light as far as
their tense relations with Prophet Muhammad are conceff@iit in his particular
respect the Tunisian books do not dwell much on this rivalry, which is used by books of
other Arab nationsnotably Saudi Arabiap foster antiJewish sentimentsy assigning
the Jews negative characteristics in perpetuity.

Anti-Semitismjncluding the Dyfus affair in France, is briefly discussed as a
background to the emergence of Zioni@ee above)’ and Nazi persecution is very
briefly mentioned. There is no direct reference to the Holocalisere is one mention
of thefiNazi crimes gainst the Jewswhich brought about the support of Zionism on
the part of Western public opinion and the development fagualt complex and a
desire 3t§ compensate the Jews in the Middle Eadtthe expense of the Palestinian
people:

Another passagmentions the merciless persecution of Jews in Europe within a
resolution of the American CongreSs0n the other hand, the FrencarnedMuslim
philosopher Roger Garayds much praised fofihaving exposed the falsity of Zionist
argumentation i probablyin his capacity as Holocaust deni®r.

% |slamic Education, Grade 9 (2007) p. 139

%" History, Grade 13 i Humanities (2007) p. 343

® History, Grade 13 i Humanities (2007) p. 355

% History, Grade 13 i Humanities (2007) p. 345

“0 philosophy, Grade 13 i Humanities, Part 1 (n.d.) p. 128
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Chapter 4: The Attitude to Peace

This title includes any material in the schoolbookslated to the perceptions of peace
and war and of the relations that should prevail among various groups. Most important
amag the latter is the issue of tolerance.

Tolerance

Religious tolerance towards the followers of other monotheistic faiths is a traditional
value in Islam and is often discussed in school textbooks. The Tunisian books as well
emphasize this value manyngés, relying on versésr om t he Kor amn and
Sayings (Hadith). There is even a warning in one of the books against the inclination of
devoted worshipers to exclude and show enmity toward-babevers, which
contradicts the spirit of their owreligion.

A religious person often excessively admires the rites of the religion he follows and, in
most cases, that leads him to feel that he is superior to followers of other religions.
Consequently, that creates within him a desire to exclude them and treat them like
enemies, which puts him in contradiction even to the spirit of the religion he follows.
Philosophy, Grade 13 [Humanities], Part 1 (n.d.) p. 192

It should be noted here that the issue of -haman solidarity is a motif
stressed in Islamic dtication textbooks, which utilize the religious precepts in order to
develop a sense of openness and tolerance tofidtieer 6 One example is the
following Prophetic Saying (Hadith):

A funeral procession went by [in Medina] and the Prophet [Muhammad] stood up and

we stood up [as well]. We said: iO Messenger of God, tHei s i
said: fils it not a soul? Whenever you see a funeral procession, stand up!0

Islamic Education, Grade 9 (2007) p. 32

Another piece strongly criticizéke use of th Koran byradical Muslims:

We find mentions of respect for other religions, freedom of faith and respect for all
opinions in thirty six [Koranic] chapters [Surah] and one hundred and twenty five
[Koranic] verses. Tolerance, therefore, represents the basic idea in the Koran. How
come, then, that some people have made the Book of God a tool of bigotry and narrow-
mindedness?

[Literary] Texts, Grade 9 (2007) p. 159

But the real contribution of Tunisian schoolbooks to the ideal of tolerance is

t

he

found in the onstantenda v o r t o i nst imindtheineed tb mteracswitu d ent s 6

thefotherd as a precondition to the development offikel:

1 See in particular Islamic Education, Grade 9 (2007) lessons 2-5
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It is impossible today to perceive our existence outside of the dialogue connection with
t he 00t her Gsésseftial end tide dialdgue with him 1 in whatever form 7 is
necessary

[Literary] Texts, Grade 13 — Sciences (n.d.) p. 154.

Dialogue with the fiothe® and acceptance of his voices repeatedly
encouraged. Intecultural mutual fructification means self mchment, and the
communication media and translationaitiatives are the means for openness to the
Aothem and for mutual understanding.

Dialogue of Civilizations
Dialogue i an inevitable option, a necessary course of action
[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 156

The communication media enable [us] to open up to the fotherd through the

i nformati on t hey present [ us] withéOpening
pollination with them are historical necessities so that we enrich our own heritage and

diffuse [it] through our contributions within [the spheres of] inter-Arab cooperation,

regional solidarityandequali nt er act i on Dbsenationee.en t he [ wor |l do
[Literary] Texts, Grade 13 [Sciences] (n.d.) pp. 157-158

el t hi nk t ha kupuhe cirddeofoenmitydandourehasty] plunging into
violence and counter-violence, whether verbal or physical, and that we try [instead] to
hear @ nwotd, dvea If id comes from the minority, that is, the voice of dialogue,
so that we may one day prepare for the replacement of confrontation with mutual
understanding and mutual respect.

Islamic Education, Grade 9 (2007) p. 35

The precondition to dialogue is recognition of fifetherd i his identity, beliefs and
culture.

The Conditions for a Dialogue

€The need t o fothee chs ddentityz Fas belidfs e@nd his civilization, to
replace fanatic inclinations with the principle of tolerance, to drive away the notion of
rivalry for precedence among cultures and replace it with the idea of integration
between cultures, considering that each one of them represent a part and an aspect of
human experience, and considering that modernity is the essence of this human
experience all and not a monopoly of a [certain] civilization with the exception of other
oneseé

[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 201

Thefother, &ays another text, should be regarded as a human being like us,
with the same rights and duties, even if he differs from us in his color, religion and
education.

Nonnegationof thefiothero is a continuous motif in the Tunisian books and it
starts at an early age. Lessons on peace and tolerance are already given in the books
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for grades 2 and 3 The lessonforgrade3 f or ex amp | esunitymithk s o f
no distinction 6 color, gender and faith.

Among those [human] values we would point to tolerance, recognition of the fothero
whether an individual or a group i and respect for his customs, traditions and beliefs.
[Literary] Texts, Grade 13 [Sciences] (n.d.) p. 199

€ | became acquainted with new people and with children from various nationalities
and religions. Nothing divided them: no color, no gender, no country and no religion.
Reader, Grade 3 (2007) pp. 108

Students in grade 7 are requested to describe in writingllustration a
situation in which they live in an atmosphere of tolerance and coexistence with the
fiotherd*® fiCoexistenc®, says the text below that exercise, is

€ accepting the existence of the dtherd and living with him side by side with no
attempt to abolish or harm him
Social Sciences: History, Geography, Civics, Grade 7 (n.d.) p. 272

Another motif in this context is the emphasis on the equality of all nations. No
nation is superior and each shares with the other both positive and negatiwrait
Racism is unacceptable.

Do not take a racist attitude; Take a civilized attitude!
Arabic Grammar, Grade 8 (n.d.) p. 194

Peace

Education for peace starts in the lower grades, as one can find lessons in favor of
peace in grades 2 and*3A grade 3 bok features fables about peace arrangements
among animal&® War is accepted only in cases of aggression or against oppression. A
guestion posed to tentiraders asks for their opinion regarding the effectiveness of
negotiations vs. the use of arms.

Peace is Inherent in Islam

Islam has not legitimized war except for warding off plotting aggressors and
oppressive tyrants, which is obligatory for the protection of the mission [of Islam].
Sublime God has said [in the Koran]: fiFight for the sake of God those that fight
against you, but do not attack them first. God does not love aggressors.o (Al-Bagarah,
190) If the aggressors desired peace and chose conciliation on [the basis of] a
safeguarding contract [amar], we would be favorably disposed to them in accordance

%2 Reader, Grade 2 (2007) lessons 1, 2; Reader, Grade 3 (2007) pp. 107-108
Social Sciences: History, Geography, Civics, Grade 7 (n.d.) p. 272

* [Literary] Texts, Grade 9 (2007) p. 110

*® See Reader, Grade 2 (2007) lessons 2, 3; Reader, Grade 3 (2007) pp. 107-108
% Reader, Grade 3 (2007) pp.121-122, 128-130
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with His words: filf they incline to peace, make peace with them, and put your trust in
God. Itis surely He who hears all and k n o w s (AlANfal,.61).

Questions

1. Extract from the text [the part] which indicates that Islam advocates peace and
rejects war.

2. é

3. é

Points of Interest
1. The rule in Islam is peace and war is the exception
2. Islam opposes all kinds of war
3. The superiority of peace is [manifested] in [its] making the nations close [to one
another] and in circulating human values.

[Questions:]

1. What does the author advocate in this paragraph?

2. How would dialogue realize peace and understanding?

3. Violence, enmity and confrontation bring about the destruction of both man and
belief. Explain that.

Tolerance achieves rapprochement among nations and urges their cooperation. Explain.
Islamic Education, Grade 9 (2007) pp. 34-37

A struggle may be [carried out] by words, by weapons and by negotiations and a call
for peace. What is the most effective way in your opinion? Why?
Literary Horizons, Grade 10 (n.d.) p. 214

Tunisia has not yet joined the peace process in the Middle East, which might
explain its neutral position on this issue. There are few references to the -Israeli
Egyptian peace treaty of 1979, some of which with the connotation that it harmed Arab
solidarity and the Palestinian armed struggle against Isfaélhe Oslo agreement is
discussed in a neutral language and the peace treaty between Israel and Jordan is
briefly mentionedHowever,the Tunisians insert in the books a statement by the late
Palestinian leader Yasser Arafat in which he stresses the right of the (future) state of
Palestine, the state of Israel, and the neighbors of both to live in peace. This quotation
is absent from the Palestinian schoolbooks themselves, which systematicallaravoi
advocacy of peace with Israel.

Document 20: Excerpts from a press conference by Arafat on Dec. 14, 1988

filt was clear from my speech at the United Nations yesterday that we talked about the
right of our people to freedom and independence and about [the right of] all the parties
to exist in peace, including the State of Palestine and the State of Israel and their
neighbors.0

History, Grade 12 — Sciences (2007) p. 267

*" History, Grade 13 i Humanities (2007) p. 351
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Jihad and Martyrdom

Jihad is a favorite subject in Arab curricula and in Iran. Oméht find there whole

chapters about this issue, backed by Koranic verses, Prophetic Sayings, poems, stories

and illustrations. The Tunisian books do not deal much with this issue and they tend to

play down its significance and relevance to our own daiad and Jihad fighters are

mentioned in the context of Tuni&atruggle for independence in the 198@sd once

in relation to the Palestinian revolt of 1936 against the BriftSAn Islamic Education

textbook features a definition of the term whithates that the original meaning of

Jihad in Islam has always been @api r i t ual stresowlmoralagai nst
deficiencies. But, due to historical events (the persecution of the Prophet of Islam by his

fellow townsmen), it has also came to denote defemsiv>°

Text: Jihad in Islam

The people of Mecca were extremists in their dispute with the Prophet and the group of
the believers. They rejected any understanding or concession. Then, they prepared an
army to fight the believers. By that Jihad became holy war. The reason [for that] was
that the Muslims had been oppressed and expelled from their houses (in Mecca) against
their right. Jihad, according to the Koranic text and according to Muslim reality, is
d e f e ns asoubdnd iscoyine means an initiation of hostility.

But the original meaning of Jihad i n |l sl am i s sadousugta;m maki ng
calamities and make one sustain difficulties. With this meaning Jihad has become a

noble way, a strong incentive and an exalted motive for elevating oneself, one s s o ul
and sonsepi rité According to religion and to
spiritual and moral Jihad related to the self. It is a precious effort so that man would

overcome his negative moral sides and, then, his belief would remainpu r e é

é
Points of Interest
1. é
2. é

3. The concept of Jihad has developed and in all cases it means ma g difort to
spread human values, such as justice and mercy.
Islamic Education, Grade 9 (2007) pp. 37-39

In Arab and Iranian curricula, the ideal of martyrdosh@hadah) is glorified
and the student is subjected to heavy pressure to adopt it personally. However, it is
used in Tunisian books almostexcluse |l v i n t he spaststruggtetfor of Tuni
independenc® as well as in a description of a Palestini¢eader who fell in battle
against British forces in the 1930s (Sheikh I1zbal al-Qassam}? But there are other

*® See, for example, History, Grade 10 (n.d.) p. 187

*° See the photograph of Palestinian Jihad fighters in History, Grade 13 i Humanities (2007) p. 346

% |slamic Education, Grade 9 (2007) pp. 37-38

> See, for example, the inscription next to a photograph showing a line of bodies of Tunisian victims of
the clashes with French forces in Bizerte in 1961, History, Grade 13 i Humanities (2007) p. 398

%2 History, Grade 13 i Humanities (2007) p. 346
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occurrences of this term in poems written by-flamisians on the subject of Palestine,
which appear in literature textbooks and elsewhérdt any rate, no explicit or
implicit advocacy of embracing Jihad or shahadah in an ongoing or future war against
the enemy is found in the Tunisian textbooks, unlike the case in other Arab or Iranian
books.

One of thei r [T .e., t h g maosttpnonniriené membersnim th¢ Bizere s 0

district was Muhammad al-Khoumeiri[?] who was arrested on September 11, 1924.

That led to demonstrations with two martyrs and a large number of wounded

[ peopl e] & By this repressi on tetronzeng tier ot ect or
Tunisian workers and dissuading them from [the idea of] establishing an independent

trade uni oné

History, Grade 13 [Humanities] (2007) p. 172

Terror

A revealing passage in one of the books states in a footnote to a French document
abaut attacks and sabotage in Tunisia in the early 1950s that what is actually meant is
firesistance to French Colonialism(Social Sciences: History, Geography, Civics,
Grade 6 (2007) p. 60). This statement makes clear that Tunisian educators still believe
that endjustifies the means. Such an approach is evident in a few references to the
Palestinian armed struggle against Israel, where the tBFidaio is used®* One text
describes the PLO terrorist attack on the Israeli sports team at the Munich Olympic
Game in 1972 as one of the fidai actions which aimed at attracting world public
opinion to the Palestinian cause.Often termedfiarmed strugglé or fFidai
operations derrorist activities against enemy population are usually praised in Arab
schoolbooks. Inhe Tunisianbooks however, references to these activities are
relatively few and they are mentioned in factual language without the usual glorifying
expressions found in books of other Arab nations.

> [Literary] Texts, Grade 7 (n.d.) p. 159; History, Grade 13 i Humanities (2007) p. 359

> Fidai i a traditional Islamic term denoting a person who is ready to sacrifice his life for a cause,
usually in the realm of religion. Nowadays, it is used to denote members of the Palestinian armed
organizations.

% History, Grade 13 i Humanities (2007) p. 350
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Conclusion

From the preceding material it islear that the Tunisian schoolbooks can serve as a

model for other Arab textbooks in the following fields:
1 Emphasis on equality between all human groups, and on the importance of

tolerance, peace and dialogue with fiwher. 0

Openness to thgotherd andits culture (the West in this case).

Formal adoption of foreign values (democracy, etc.) under the conviction that

they are all products of universal cultural efforts throughout history.

1 Rejection of the idea of cultural saléclusion and advocacy of adi
participation in world cultural activities.

1 Acceptance of Globalization as a fait accompli and its presentation as an
opportunity alongside its being a threat.

1 Use of religion as a platform for universal rapprochement, rather than as a
means of alienabin visa-vis thefiother. 0

1 Restriction of the ideals of Jihad and martyrdom to historical events, with no
immed at e i mpl i catsiownfutueen t he student o

1 Avoidance of using historical events ideologically: +igkrabizatiord of
ancient Tunisian peoplessavell as neutral treatment of past enemies with no
attempt to weaving a centurimng conspiracy of a mulfaceted enemy (as is
done regarding the Crusaders and Western Imperialism in some Arab
schoolbooky

1 Objective explanation of Western Imperialiasia historical phenomenon with
its own contemporary political, economic, social and ideological backgrounds,
ratherthanis pr esent at i oothemabsingnhecentlfevibf t he

1 Fostering friendly relations with individual members of fiwher entity in
spite of historical or current enmities (France in the Tunisian particular case).

71 Objective criticism of théothed whenever necessary, with due presentation
of positive aspects (references to dntperialist Frenchmen and the
presentation offte United States in Tunisian schoolbooks).

T
T

These are all important points hardly existing in books of other Arab nations
studied byIMPACT-SE namely, Syria, Egypt (except for the attitude to the Coptic
minority), Saudi Arabia and the Palestinian Authprias well as nowrab Iran.

The only deficiency found in the Tunisian schoolbooks, as far as the attitude to
the Aothe® and to peace is concerned, is their treatment of the Middle East conflict
and its JewisHsraeli side. As already stated above, firesentation of the conflict is
biased, with no explanation of the foundations of the Jewish position. The Jewish side is
presented as the sole source of the conflict and Israel is demonized, with no attempt to
bring to the student possible positive infatron about it. Furthermore, the Tunisian
textbooks seem to take a reserved position towards peace in the region and tfiere are
albeit fewi instances in which violent struggle of liberation is advocated, though not
directly. There is even one case in gbhian obvious terrorist action (the Munich
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Olympicsattack 1972) is mentioned in a favorable context.tAdlt should be rectified
before aTunisian role model can become effective.

Yet, even in this field, one can find a few positive points absenheén Atab
curricula. Apart from the honest admission that it was the Arab side which started the
war of 1948 in defiance of the UN Partition Resolution, and thus caused the Palestinian
disaster (an admission also appearing in one Palestinian textbook)Tuheian
schoolbooks featurieas already mentionedthe following important characteristics:

First, they avoid extensive coverage of the relations between Prophet
Muhammad and the Jews of Arabia, which were tense most of the time and ended in
expulsion,massacre and enslavement of the various Jewish tribes. These events are
ordinarily usedin Arab schoolbook to foster hatred tpresemtday Jews, which makes
theTunisiars Gniquelypositive.

Second, Israel is sometimes recognized both in the text amdmsn Although it
is not done consistently in all cases, it is still a great improvement compared to other
Arab textbooks. In no other case, except for two Israeli maps reproduced in one PA
book, does the nanfésraelo appear on a map in the Arab schoadis studied by
IMPACT-SE

Third, the Tunisian books alone refer to an Israeli individual in a positive
context, in a love poem by a Palestinian poet. Other Arab schoolbooks systematically
avoid any positive reference to Jewish or Israeli individuals. ©& crucial point,
since the absence of tli®therd individual as an ordinary person leaves the student
with the impression of thigotherd as a threatening alien group ardbstructsthe path
to future understanding.

Fourth, a statement by the late Psti@ian leader Yasser Arafat in favor of
peaceful coexistence between the State of Israel and the (future) state of Palestine is
quoted in a Tunisian book. This is not done in the PA textbooks themselves, as they
systematically avoid any call for peacelwisrael. In other words, though the Tunisian
books do not contain open advocacy for peace with Israel, the inclusion of this
statement by Arafat may be interpreted as an implicit call for such peace.

The studyby IMPACTSE of the 64 Tunisian school textbks has thus found
that, provided they improve their treatment of the Middle East conflict, they might serve
as a model for their Arab counterparts. In fact, many aspects of their attitude to the
fiothed and to peace can be adopted right now.
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36. Social Sciences: History, Geography, Civics, Grade 6 (2007) 279 pages
37. Social Sciences: History, Geography, Civics, Grade.d)(280 pages
38. Social Sciences: Historgzeography, Civics, Grade 8.() 304 pages
39. Social Sciences, Grade 8.¢.) 280 pages
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40. History, Grade 10r{.d) 224 pages

41. Geography, Grade 10 (2007) 118 pages

42. History, Grade 11 Humanities 0.d) 272 pages

43. History, Grade 11 Sciences (2007) 200 pages

44. Geqgraphy, Grade 11 Humanities (2007) 160 pages
45. Geography, Grade 11l Sciences (2007) 144 pages
46. History, Grade 12 Humanities 0.d) 358 pages

47. History, Grade 12 Sciences (2007) 279 pages

48. Geography, Grade 12 Humanities (2007) 415 pages
49. Geography, Gradé2i Sciencesn(.d) 296 pages

50. History, Grade 13 Humanities (2007) 439 pages
51. Geography, Grade 18 Humanities (2007) 399 pages

Islamic Education
52. Islamic Education, Grade 7 (2007) 111 pages
53. Islamic Education, Grade 8 (2007) 158 pages
54. Islamic Education, @Gde 9 (2007) 144 pages
55. Islamic Thinking, Grade 10 (2007) 104 pages
56. Islamic Thinking, Grade 11 (2007) 80 pages
57. Islamic Thinking, Grade 1R Humanities (2006) 109 pages
58. Islamic Thinking, Grade 1P Sciencesr(.d) 95 pages
59. Islamic Thinking, Grade 1B Humarities (2007) 238 pages

Philosophy
60. Philosophy, Grade 1P Humanities (2007) 280 pages

61 Philosophy, Grade 1R Sciences (2007) 191 pages
62. Philosophy, Grade 1B Humanities, Part 11{.d) 327 pages
63. Philosophy, Grade 1B Humanities, Part 2r{.d) 400 pages
64. Philosophy, Grade 18 Sciences (2007) 408 pages
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Appendix I: Applied International Educational Standards based on UNESCO
Resolutions

Does the curriculum promote tolerance', understanding and respect toward the
i o t,dits culture, achievements, values and ways of life? Does it address
the sources of intolerance"?

Does the curriculum develop capabilities of non-violent conflict resolution?™

Does the curriculum promote peace" and peace processes? Does it promote
international understanding and cooperation? Does it bring the pupil to
understand and assume his or her responsibilities for the maintenance of
peace?"

Is the curriculum free of wording, imagery and ideologies that would likely
create prejudices and misconceptions, stereotypes, misunderstandings,
mistrust, racial hatred, religious bigotry, and national hatred, as well as any
sort of hatred or contempt for other groups or peoples?”

Are all educational materials (textbooks, workbooks,t e ac her s 6
illustrations, aids) up-to-date, accurate, complete, balanced, and unprejudiced,
and do they use equal standards so as to promote mutual knowledge and
understanding between different peoples?""

Does the curriculum include full, adequate and objective data and critical
analysis of the historical and contemporary factors underlying the
contradictions, disputes, conflicts and tensions between countries and groups,
together with study of ways of overcoming these contradictions?""

" As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of

UNESCO on 16 November 1995, Article 1.
" Based on ibid, Article 4.2.

I Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy,
approved by the General Conference of UNESCO at its twenty-eight session, Paris, November 1995,
Avrticle 9; and on the Declaration of Principles on Tolerance Proclaimed and signed by Member States of

UNESCO on 16 November 1995, Article 5.

v The goal of education for peace is the development in an individual of values which are universally

recognized, regardless of different socio-cultural contexts. See ibid, Article 6.

¥ Based on UNESCO Recommendation concerning education for international understanding,

cooperation and peace and education relating to human rights and fundamental freedoms, adopted by the

General Conference at its eighteenth session, Paris, 19 November 1974, Articles 111.6, and 1V.7.
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¥ Based on ibid, Articles I11.6, IV.7 and VI1.39; and on the Integrated Framework for Action on
Education for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO
at its twenty-eight session, Paris, November 1995, Article 18.

Vil Based on ibid, Articles VI1.39 and X.45; and the Declaration of Principles on Tolerance Proclaimed and
signed by Member States of UNESCO on 16 November 1995, Article 4.3.

Vil Based on UNESCO Recommendation concerning education for international understanding,
cooperation and peace and education relating to human rights and fundamental freedoms, adopted by the
General Conference at its eighteenth session, Paris, 19 November 1974, Article V.14.
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