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Introduction 

This brief examines two of the nine areas IMPACT-se reviews during textbook analysis: 

‘Gender Identity and Representation,’1 and ‘Sexual Orientation.’2 IMPACT-se conducts 

research into school curricula using a methodology based on UNESCO and UN 

declarations of peace and cultural tolerance. This methodology is designed to consider 

every aspect of the textbooks; it does not paraphrase, rely on interpretations, or attempt to 

illustrate preconceived notions.  

To meet international and UNESCO standards, curricula must be free of language, content, 

and imagery that promulgates violence or discrimination based on sexual orientation, and 

gender identity. School materials must also foster equality, mutual respect, and equal 

representation of individuals regardless of their sexual orientation or gender identity. They 

should also refrain from using language, content, and imagery that depicts limiting, and/or 

exclusionary, gender roles.  

IMPACT-se’s latest Israel Report, released in September 2022, examined 108 state and 

state-religious textbooks, and analyzed how they present multiple perspectives on 

contentious political and historical issues.  

 

The Department of Psychological Services (“Shefi”) in the Ministry of Education is 

responsible for addressing LGBT identity in the school system3: employees develop 

various educational programs as part of the Ministry’s broader effort to promote a 

pluralistic society which encourages acceptance and empathy toward the Other. However, 

despite statements from the Israeli government encouraging LGBT-inclusive education in 

the school curriculum, there is minimal coverage of the subject in Israeli textbooks 

themselves. Instead, Israeli schools educate students about the LGBT community via 

supplementary materials created and implemented by the Ministry of Education, which are 

 
1 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of 

UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination 

against Women and emphasizes respect for human rights and fundamental freedoms for all, without 

distinction as to gender . 
2 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human 

Rights Council, and numerous UN General Assembly resolutions expressing concern and condemnation of 

laws and practices around the world which target individuals based on their gender identity and/or sexual 

orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of 

which contradict the most basic principles of the UN and have no place in education. 
3 Becker, E., 2015. Programs for the Recognition and Study of Different Gender Identity in the Education 

System. P. 6-7 [online] Fs.knesset.gov.il. Available at: 

<https://fs.knesset.gov.il/globaldocs/MMM/f1f133d5-3177-e511-80cf-00155d6ffed6/2_f1f133d5-3177-

e511-80cf-00155d6ffed6_11_10175.pdf>  
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made available online for all schools. 4 LGBT education is provided via mandatory “Life 

Skills” classes5, which advocate for acceptance, tolerance, empathy, and responsibility 

toward the Other. Other MoE programs include a student group session about LGBT, as 

part of Gender Studies classes; special activities on the International Day Against 

Homophobia, the International Day for Tolerance, and Human Rights Day; and the “Other 

is Me” program.   

 

Reports from the Ministry of Education found that in 2010, 60%-70% of public schools 

were applying the Life Skills Program, to one extent or another.6 In addition, a non-

mandatory survey given to guidance counselors found that 47% of classes directly discuss 

sexual identity and orientation.7 However, of note, additional LGBT content was found in 

a second-grade Israeli Civics textbook approved by the Ministry of Education, which is 

mandatory to be taught in schools. 

The question of LGBT education is pertinent given the challenges faced by LGBT 

individuals. In 2014, an amendment was made to the Student Rights Law, stating that 

discrimination of any student based on sexual orientation or gender identity is against the 

law. However, a survey8 performed by the Israeli LGBTQ+ Youth Movement (“Igy”) in 

2021 found that LGBT students are still exposed to verbal and sexual abuse by other 

students, with more than a third of them hearing homophobic remarks made by teachers; 

one in ten students is even physically assaulted for their sexual orientation.9  

In this context, the Ministry of Education has recognized the major importance of learning 

materials – in their content, design, and language – as socialization agents that influence 

and shape the students’ worldview toward themselves and toward the other gender.10 In 

2015, LGBTQ+ organizations offered the Ministry of Education several recommendations 

for areas of improvement regarding the inclusion of LGBT content in the school system.11 

 
4 Ibid. 
5 Ibid.  
6 Ibid. P. 9-10 
7 Ibid. 
8 O. Pazmoni-Levi, A. Rogel and O. Snoff-Falful, “2021 Research Summary into School Climate: 

Experiences of Gay Students in Israel”, 2021. [Online]. Available at: https://igy.org.il/wp-

content/uploads/2022/05/%D7%93%D7%95%D7%97-%D7%9E%D7%97%D7%A7%D7%A8-

%D7%90%D7%A7%D7%9C%D7%99%D7%9D-%D7%91%D7%99%D7%AA-

%D7%A1%D7%A4%D7%A8%D7%99-2021.pdf  
9  R. Blumenfeld, “Gay Students Suffer Violence - and Teachers Remain Silent, Walla, 2014. [Online]. 

Available at: https://news.walla.co.il/item/2803104  
10 Ministry of Education. Gender Stereotypes in School Textbooks in the Israeli Education System, 2002. P. 

5. Available at: https://drive.google.com/file/d/1kq_6rXe4lhxXK5vH01QrMBRsVWGNurv1/view 
11 Becker, E., 2015. Programs for the Recognition and Study of Different Gender Identity in the Education 

System. P. 14-15 [online] Fs.knesset.gov.il. Available at: 

<https://fs.knesset.gov.il/globaldocs/MMM/f1f133d5-3177-e511-80cf-00155d6ffed6/2_f1f133d5-3177-

e511-80cf-00155d6ffed6_11_10175.pdf>  

https://drive.google.com/file/d/1kq_6rXe4lhxXK5vH01QrMBRsVWGNurv1/view
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These include improving teacher training on the subject; adding LGBT content to more 

subjects, such as Civics and Literature; striving for more openness to the subject in the 

religious school system; and including more content about transgender individuals, not 

formally addressed in the education system at all. 

 

A 2019 report by Igy, examining LGBT representation in Israeli school textbooks, 

recommended that the Ministry of Education alter its criteria to introduce a wider array of 

content regarding gender and sexuality, such as stories of famous LGBT individuals during 

the Second World War, or the community’s continuous struggle for recognition in Israel.12 

Other recommendations made by Igy in 2021 include the implementation of clear 

guidelines of a supportive and enabling school policy regarding gender and sexual identity; 

teacher training; and adding content about gender and sexuality into subjects such as 

Civics, History, Education, Literature, Psychology, and Sociology.13 

 

 

 

 

 

 

 

 
12 A. Rogel, O. Snoff-Filpol, R. Kiperman and S. Marshall, "Gay Representation in Textbooks in the Israeli 

Education System", 2019. [Online]. Available at: https://igy.org.il/wp-

content/uploads/2019/12/books_2019.pdf 
13 O. Pazmoni-Levi, A. Rogel and O. Snoff-Falful, “2021 Research Summary into School Climate: 

Experiences of Gay Students in Israel”, 2021. [Online]. Available at: https://igy.org.il/wp-

content/uploads/2022/05/%D7%93%D7%95%D7%97-%D7%9E%D7%97%D7%A7%D7%A8-

%D7%90%D7%A7%D7%9C%D7%99%D7%9D-%D7%91%D7%99%D7%AA-

%D7%A1%D7%A4%D7%A8%D7%99-2021.pdf 
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LGBT and Gender in Supplementary Materials 

LGBT identity appears most prominently in the mandatory Life Skills Program, which is 

concerned with “accepting the Other, developing tolerance towards the Other, and 

showing empathy and social responsibility towards other people, starting from a young 

age.”14  

 

The Program is taught in every school year, from grades 1 to 12, touching on many topics 

besides LGBT identity.15 The Program indirectly discusses LGBT when teaching about 

different compositions of families; the issue of sexual harassment; and management of 

various states of teen distress, including those connected to LGBT identity and same-sex 

orientation. The Program also directly brings up LGBT identity when discussing “the 

spectrum of normative sexuality, sexual violence, homosexual-lesbian identity, and HIV.” 

 

 
 

 

 
14 Becker, E., 2015. Programs for the Recognition and Study of Different Gender Identity in the Education 

System. P. 9 [online] Fs.knesset.gov.il. Available at: <https://fs.knesset.gov.il/globaldocs/MMM/f1f133d5-

3177-e511-80cf-00155d6ffed6/2_f1f133d5-3177-e511-80cf-00155d6ffed6_11_10175.pdf> 
15 Ibid. P. 10 
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4.3. The "Life Skills" program 

 

The main focus on the topic of LGBT identity issue is within the "Life Skills" program. As 

mentioned, this is a mandatory program which runs from 1st to 12th grade and is about 

accepting difference, developing tolerance for others, and showing empathy and social 

responsibility toward others from a young age. The topic of LGBT identity is included in 

the study chapters as follows: 

 

• In pre-primary and first grade: exposing students to diverse models of families, 

including families where parents are members of the same sex. 

• Grade 7: An indirect reference to the subject in the chapter which addresses sexual 

harassment. 

• Grade 8: An indirect reference to the subject when addressing the management of 

distressing situations; In this framework, the team locates teenagers in distress, 

including distress relating to same-sex identity and sexual orientation, and helps 

them. 

• Grade 9: Direct engagement with the subject of LGBT sexual identity, through sessions 

dealing with the spectrum of normative sexuality and sexual assault, gay-lesbian sexual 

identity and AIDS. 

Until the 9th grade, at least 30 hours per year must be devoted to the entire program, and 

in each of the three years in high school at least 15 hours per year must be devoted to the 

program. In grades 7-9, hours are assigned to the program as a part of the allocation of 

hours to the "educational core" cluster, in which it is included; In grades 10-12, the 

program works as a part of the homeroom classes. In the school work plan, the topics of 

the plan must be detailed in an annual layout, and so are the goals of the work in each 

topic, the timetables for teaching the various topics, the expected outputs and inputs and 

the guiding teams. This plan is submitted for the approval of the school's supervisor and 

for the approval of the counseling supervisor. 

 

 

 

 

 

 

 

 



 

 

8 

 

The Life Skills course designed for first graders explores different types of families: 

conventional, single-parent, families with same-sex parents, those with children of 

different partners, and other variations. This course aims to teach students in a non-

judgmental way that different types of families exist, and that all should be accepted. The 

material teaches students the importance of strengthening the representation of children 

who live in non-conventional families. One excerpt from the course is seen below: 16 

 

 

 
 

 

 

 

 

 

 
16 "Life Skills (First Grade)", P. 63 [Online]. Available at: 

https://meyda.education.gov.il/files/shefi/kishurey_haim_yesodi_new/Kishurey_Haim_Yesodi/Alef_Mishp

aha.pdf 
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Session No. 21: Different Families 

Contemporary reality shows us families made of different compositions: Conventional 

families, single-parent families, families with parents of the same sex, families with 

children from other spouses, etc. The message that each family lives their life and takes 

care of their children is an important message. This session aims to show students the 

possibility of the existence of different patterns of families, and at the same time instilling  

in children of unconventional families a sense that they a part of the familiar whole. We 

must enable the students to talk about their families and not be ashamed of them, even if 

they are not typical nuclear families. It is important that the children learn to accept what 

is different. It is important that the teacher’s attitude is reliable, not judgmental or critical, 

and that it is expressed also in tone, verbally and non-verbally alike. 

 

Process: 

1. The teacher will present pictures of families made of different compositions 

(pictures of diverse families can be downloaded from the internet: A single-parent 

family, a family with parents of the same sex, few or many children, small families 

and big families, etc.) 

2. A discussion will take place: 

o How are these families similar to one another? 

o How are these families different from one another? 

In the discussion, the following words will be emphasized: 

Nuclear family (father, mother, children), extended family (grandfather and 

grandmother, uncles and aunts), single-parent family (mother and children, father 

and children), family with parents of the same sex (two mothers and children, two 

fathers and children, etc.) 

3. Students will be divided into groups. Each group will compose a story in writing or 

aurally about one of the families (from the pictures.) 
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Material developed for fourth-grade Life Skills classes aims to challenge traditional 

‘female’ and ‘male’ attributes. In one activity, children are asked to collect and make a 

collage of advertisements that show stereotypical gender roles, such as women cleaning 

the home, or men playing sports.17 It goes on to explain to students that many of these 

stereotypes stem from how society views different genders. Students are then asked to 

answer a series of questions that challenge these findings, and to suggest alternate 

advertisements. 

 

 
 

In another activity, students learn about a story entitled “This is No Fairytale Anymore,” 

which describes a prince who does not adhere to traditional male gender roles, and 

embraces ‘feminine’ tasks like household chores.18 He struggles to be accepted by society, 

and eventually marries a woman named Femina, who also defies female gender norms. 

After reading the story, students are asked to discuss the behavior of the prince and the 

character of Femina, and how these contrast with societal expectations for men and women. 

The purpose of the lesson is to subvert gender stereotypes, encouraging children to 

recognize the multiple ways in which people can be ‘masculine’ or ‘feminine.’ 

 
17 "Life Skills (Fourth Grade)". P. 39-40 [Online]. Available at: 

https://meyda.education.gov.il/files/shefi/kishurey_haim_yesodi_new/Kishurey_Haim_Yesodi/Kita_4/4_Mi

gdar.pdf 
18 Ibid. P. 41-43 
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Summary of the Story 

 

The hero of this story - the prince - does not want to follow the expectations of him to 

adhere to traditional male roles. He learns from other women in his life (the maid, the 

cleaner and the cook) the "feminine" roles of household chores, and loves them very much. 

Because society has a hard time accepting this, especially the older generation including 

his father – the  king – and his court advisers, he sets out to find a bride for himself, who 

he finds in her character of Femina, who is also like him - not like other people of her 

gender. Together they decide that their relationship will be based on equality, respect and 

continuous dialogue. 
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Course 

Questions for Class Discussion – Relating to Parts of the Story 

 

The work with the students on the story will be done each time on a different part of the 

story. At the end of each part students should stop reading, they should conduct a role play 

and discussion, and then read the end of the story. 

 

The First Part: Gender Roles - Men and Women (Questions 1-4 are content questions) 

 

In this section we will refer to the first part of the story, which recounts the prince's 

childhood in the palace: 

 

• In this context we will ask: What did the prince learn to do? And who taught him 

the various household chores? What did he do differently? 

• What is expected of him as a man (and as a prince)? Link your answer to masculine 

concepts prevalent in today’s society as well.  

• How was his behavior perceived by others? Especially the palace sages? What 

voice do they represent? Why were they so frightened by his behavior? 

• What was the significance of the fact that the prince taught his friends to do 

various household chores, such as to cook? 

 

In a seventh-grade Life Skills lesson, students are asked to look at various scenarios where 

children face sexual harassment, and then must discuss the event from the perspective of 

the characters and their emotions.19 One example shows a girl, Liat, taking revenge on a 

boy she was dating, Matan, by spreading the rumor that he is gay. In another example, 

every time student Amit tries to play football at school, the other boys blame him for losing 

their games, and call him “gay.”  

 
 

 
19 "Life Skills (Seventh Grade)". P. 83-86 [Online]. Available at: 

https://meyda.education.gov.il/files/shefi/KishureyChayimCatab_New/Kita_7/Hatrada_Minit.pdf  
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Other lesson plans in the Israeli curriculum include online material written for middle 

school and high school students by the Israeli LGBT rights and community awareness 

NGO, Hoshen, which are included in the recommendations for the Life Skills classes. 

These are online, and are longer and more comprehensive than the lessons taught in the 

grades 1-6 Life Skills material.20 They include references to further literature and LGBT 

support websites.  

 

 
 

Gender, Sexual Orientation and Gender Identity 

The purpose of the materials presented here on the subject of "sexual identity and 

orientation" is to enable all visitors to the site to receive rich and diverse information on 

issues related to "formation of a different sexual identity." Today there are several 

definitions of sexual identity including heterosexual, lesbian, homosexual, bisexual, 

transsexual, transgender and more. Materials presented below refer to LGBT sexual 

identity - "Lesbian-gay-transgender-bisexual" (LGBT - accepted abbreviation). In these 

materials you can find personal stories, which reveal different and personal perspectives 

on the subject; In addition, you can find academic articles and get to know basic terms in 

the field. You can also get up-to-date information regarding the organizations and services 

in the field that exist all over the country. 

 
20 "Sexuality Intervention and Harm Prevention Programs", Ministry of Education, 2021. [Online]. 

Available at: 

https://cms.education.gov.il/EducationCMS/Units/Shefi/Hitpatchut/Hitarvut_Bminiout_Vepgia/Tochniyot

Hitarvut.htm 

https://www.hoshen.org/


 

 

14 

 

Classes focusing on gay and lesbian identity (a common, neutral synonym for LGBT 

identity in Israel) can be found on the Ministry of Education website.21 These classes were 

put together with the aid of Hoshen, which works with schools across Israel to “combat 

stereotypes regarding sexual orientation and gender identity.” In the introduction, teachers 

explain five components of sexual identity, including biological sex, gender identity and 

sexual orientation, and how they relate to one other. The importance of this lesson is 

impressed upon teachers, particularly at such a formative age in the developing child’s life. 

The lesson plan can be seen on the following pages in the introduction:22 

 

Life Skills, Grade 9, p. 28 

The social climate, including a positive attitude to homosexuality as one of the legitimate 

expressions of human sexuality, is an essential message for both heterosexuals and 

homosexuals. Young people who are in the process of self-discovery of a homosexual 

sexual orientation need reliable information about the phenomenon, to know adult models 

of happy life, models of homosexual relationships, and to know other young people like 

them. They need a positive and encouraging attitude on the part of all the significant people 

in their lives, and not only in the framework of the family, in order to accept themselves. 

 
21 "Life Skills (Ninth Grade)", Ministry of Education, 2022. [Online]. Available at: 

https://cms.education.gov.il/EducationCMS/Units/Shefi/KishureiChaim/Kishori_Haim_Hativat_Biniaim/ki

ta_9new.htm 
22 "Life Skills (Ninth Grade)". P. 27-28 [Online]. Available at: 

https://meyda.education.gov.il/files/shefi/KishureyChayimCatab_New/Mifgashim_5-

7.PDF 

https://www.hoshen.org/
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As a responsible and progressive education system it is our responsibility to create an 

environment in which the possibility of being LGBT is recognized and legitimate. As 

teachers, we must know and learn the subject in order to be a significant figure for 

adolescents in general and LGBT adolescents in particular. 

What else can we do? 

▪ Transmit a message to teens that homosexuality is not a curse but another 

expression of love, intimacy and human sexuality. 

▪ See the war on homophobia and discrimination against homosexuality as a 

challenge, and respond immediately, as a significant figure for your students, to 

any instance of homophobia. 

▪ Do not assume in advance that any relationship is necessarily a heterosexual one, 

and use neutral language as far as possible, or all the possible options when talking 

with adolescents. For example: "Are you in a relationship?" 

▪ Support the feelings of the adolescents and value them if they talk to you about their 

sexual orientation. 

▪ Give adolescents a feeling of confidentiality, so that they will understand that 

whatever is said will remain with you. If you are unable to give them this feeling, 

say so in advance to the person you are talking to. 

▪ Do not encourage or urge adolescents to "come out" to their parents. They need to 

do this at their own pace, as they are the ones who will have to live with the 

consequences, not you. 

▪ Read about the subject and learn about it as much as possible before you talk to 

the students. Make sure your information is up to date. Refer the students to the 

bibliography that presents homosexuality in a positive light. 

▪ Adopt a non-discriminatory policy in the school that includes reference to sexual 

orientation on an equal footing with race, sex, religion, etc. 

▪ If it is difficult for you, refer the adolescent to someone who can support them, and 

at the same time work on your stereotypes or prejudices on this subject. The 

problem is homophobia, not homosexuality. 

 

 

 

 



 

 

16 

 

This lesson appears to have three aims: to examine the attitudes of students to 

homosexuality and LGBT identities; to identify difficult experiences of students in the 

LGBT community, while addressing previous knowledge or lack thereof on the subject; 

and to provide orderly and up to date information and education surrounding LGBT 

identity.  

 

Later on in the chapter, passages describe young men and women's profiles, each with 

varying attributes that may be considered traditionally feminine or traditionally 

masculine.23 These profiles are used to demonstrate that stereotypes are often misleading 

and incorrect. For instance, one boy, Almog, is described as being sociable and an excellent 

soccer player, and is attracted to men. A girl, Noam, who has a great sense of humor and 

is interested in many subjects, identifies as a lesbian. Several other examples are included. 

This exercise aims to teach students that their identity doesn’t necessarily fit into a box, 

and encourages inclusion and acceptance of all individuals. 

 

 

 

Almog 

Gender: Male 

Favorite subjects: Literature, Sport 

Qualities: Competitive, greatly likes socializing, has a sense of humor 

Strong fields: Sport – on the school soccer team 

Comments: Almog is attracted to boys; recently he feels that he is a homosexual 

 

 
23 Ibid. P. 31–35  
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Noam 

Gender: Female 

Favorite subjects: All subjects 

Qualities: Has a sense of humor, able to form good social relationships 

Strong fields: Social activist 

Comments: Noam is attracted to girls; she knows she is a lesbian 

 

 

In one activity, the chapter asks the students to watch a movie called “Yossi and Jagger,” 

which follows the story of two men who fall in love while serving together in the army.24 

The movie includes physical contact of a sexual nature between the male actors, such as 

kissing and touching, and the movie’s narrative supports their romantic relationship. The 

text instructing the teachers on the class plan is translated below: 

 
24 Ibid. P. 39-40 
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Session No. 6: Listening to Personal Stories 

In this session, an attempt will be made to connect to a subject by listening to personal 

stories of homosexuals and lesbians. These stories will enable students to get to know the 

experiences of LGBT individuals (lesbian, gay, bisexual, and transgender) and the 

difficulties they go through. These difficulties come from society, and not from them. In this 

session we will try to raise ideas and thoughts about how students can form a supportive 

society for LGBT. 

 

Course: 

Option A: 

Aids: The Film Yossi & Jagger 

About the film: 
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The film is about Yossi, a company commander in the army, and Jagger, a platoon 

commander under his command. The two are homosexuals serving together in an IDF 

combat unit in an outpost in Lebanon, who form a discrete relationship that they must keep 

a secret. 

Yossi is torn between the Israeli macho image and acknowledging his homosexuality. It is 

hard for him to come to terms with himself, and he fears for his image as commander if his 

soldiers find out about his sexual orientation. Jagger, on the other hand, is far from being 

the common gay stereotype. He accepts his homosexuality, and very much wants to show 

his love to Yossi, who in turn seeks to avoid it. Jagger wishes that Yossi would love him 

wholeheartedly, and that they wouldn’t need to hide their love from the people in the 

outpost, from their parents, and from the world in general. 

[…] 

The ending is tragic: […] Jagger is fatally wounded in combat. Yossi realizes that he truly 

loves him and even tells him that, but it’s too late, and Jagger dies from his wounds. 

 

Discussion after watching the film: 

▪ What did you feel when you saw the film? 

▪ What touched you? 

▪ What surprised you? 

▪ What is your opinion about Yossi and Jagger? 

▪ Did you learn anything new from the film? If so, what? 

▪ What is your opinion about Yossi and Jagger's secret? 

▪ Why did they keep their relationship a secret? 

▪ Was it right to keep it secret? 

▪ What would you say to Yossi or Jagger if you were their friend? 

▪ Write a different end to the film. What would happen there? What would happen to 

the relationship between the two? How would you direct the film differently? 
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An alternative lesson plan to watching the movie instructs teachers to ask the students to 

form groups, and read personal stories of young men and women as they tackle the issue 

of their sexual identity and realize, with time, that they are attracted to their own gender.25 

Students are asked to identify the challenges facing the individuals, the source of these 

challenges, and to suggest possible solutions to overcome them. A large emphasis is placed 

on their struggles, caused mainly by societal pressures, and teachers are encouraged to 

explain that while these stories are true (written by Hoshen), they are only a small fraction 

of the person’s life experience. 

 

 

 
 

The students in the group will read the story and work according to the guiding questions 

below found in work cards: 

▪ Are there similarities between the story and your life? What are they? 

▪ What in your opinion are the difficulties that the person telling the story faces? 

▪ What in your opinion is the source of the difficulties? (Examine the source of each 

of the difficulties that you have raised) 

▪ What would help them to cope with this difficulty? 

 

 

 
25 Ibid. P. 40-42 
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The website26 also includes plans for five sessions on this topic, for high school students, 

introducing more complex LGBT identities: not only homosexual and heterosexual but 

also bisexuality and transgender, indicating a less binary perception of gender and sexual 

orientation. It is an encouraging trend that students are taught to refrain from stereotypes 

regarding gender roles, gender identity, and sexual orientation, as well as to accept and 

treat equally those with different sexual orientations.27 The material includes personal 

stories,28 academic articles, a guide to the terminology29, and up-to-date information on 

services available to LGBT individuals across the country. 

 

One particular lesson in the ninth-grade Life Skills program focuses on introducing 

students to the following topics:30 

 

 
 

 
26 "Life Skills", Ministry of Education, 2021. [Online]. Available at: 

https://cms.education.gov.il/EducationCMS/Units/Shefi/KishureiChaim/Kishori_Haim_Hativa_Eliona/ 
27 "Identity and Sexual Orientation Activities", Ministry of Education [Online]. Available at: 

https://meyda.education.gov.il/files/shefi/miniutumeniatpgia/Touchniout/Mifgashim_Letichon.pdf 
28 Ibid. P. 28  
29 Ibid. P. 26 
30 Ibid. P. 26  
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Things you should know 

 

1. LGBT - lesbians, gays, transgenders and bisexual 

2. Biological Sex (Biological Identity) – the variety of physiological traits based on 

which a person is defined as male or female - external genitalia, internal 

reproductive organs, secondary sex characteristics (body hair, chest, voice pitch, 

etc.), the hormonal system and more . 

3. Sexual orientation - the focus of a person's sexual and/or emotional attraction. 

Sexual orientation can be heterosexual (exclusively for members of the opposite 

sex) homosexual (for members of the same sex), bisexual (for both sexes) or 

anywhere else on the spectrum. 

4. Gender roles - the accepted roles for men and women in society, for example – 

looking externally "masculine" or "feminine", "masculine" or "feminine" 

professions. For example - in the society there are expectations that a mechanic 

will be a man, a kindergarten teacher will be a woman, a skirt is women's clothing 

and a tie is mostly male clothing. Gender roles depend on culture – place and time. 

5. Gender Perception (Gender Identity) – the perception of oneself as a woman or a 

man (what the person thinks/feels that they are). This perception is created and 

effected partly by their perception of societal expectations on gender (what makes 

a man or a woman). 

6. Transgender – someone who feels a incompatibility between the biological sex they 

were born with (male or female) and their own gender perception of themselves 

(man or woman). For example – a woman who perceives herself as a man, or a 

male who perceives himself as a woman. One of the famous transgender individuals 

in Israel is Dana International. 

The term transgender is also used to describe a wide range of behaviors involving a full or 

partial reversal of gender roles and markers, regardless of gender identity and sexual 

orientation. For example drag artists, who often perform with an opposite gender identity.  

 

A ninth-grade Life Skills activity recounts the story of Elad, a boy who realizes from a young age 

that he is attracted to men, and not women.31 The story highlights the struggles faced by Elad to 

come to terms with his sexual identity. His relationship with Yossi, another boy, is depicted in a 

positive light, as is his mother’s unconditional acceptance of his homosexuality. Through this story, 

students learn about the challenges of accepting one’s sexual identity, and are provided with both 

a template of a healthy homosexual relationship, and a supportive parental figure; this reinforces 

the idea that everyone should be accepted, no matter their sexual identity.  

 

 
31 "Identity and Sexual Orientation Activities: Appendix C – Personal Story Cards", Ministry of Education 

[Online]. Available at: 

https://meyda.education.gov.il/files/shefi/miniutumeniatpgia/Touchniout/nispach3.pdf 
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Elad’s Story 

 

In the 7th grade, the boys in the class started talking about girls, who I was not attracted 

to. Not only was I not attracted to them, I discovered that I was actually attracted to some 

of the boys in the class. I was ashamed of this discovery, I didn't tell anyone, and I kept the 

"terrible secret" inside. I read in "Maariv for Youth" that attraction to boys is a passing 

phenomenon, and I decided to wait for it to pass for me too. And most of my teenage years 

were spent expecting and waiting for my attraction to boys to pass, and for me to start 

being attracted to girls.  
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During my studies I trained in the village swimming team, and there I met Yossi - a tall 

and muscular boy. All these years I saw him from afar and never dared to approach him 

and talk to him. When high school ended, one Friday, after pool practice, we ran into each 

other and I mustered up the courage to talk to him. We discovered that we had a lot of 

hobbies in common, and decided to go to the movies together. 

 

Our friendship became stronger, and I fell more and more in love with him with each 

passing day. […] One Friday evening […] Our eyes looked at each other, then he came 

closer to me and kissed me. It wasn't a dream at all. 

 

About a month before being discharged the army, I saw a play with my mother. During the 

show, she suddenly turned to me and asked: "Maybe you'll find a girlfriend soon?". "And 

if I don't find one?" I replied, "Then find a friend" she said suddenly. This puzzling dialogue 

took place, to remind you, during the show when cries of "Shhh" accompany our 

conversation. "Good," I answered "I will find a friend". "Are you serious?" She asked, and 

I said yes. 

 

The play was over. We left the theater and walked toward the car, without saying a word 

to each other. We got into the car and mom started the car. Tears began to flow down her 

cheeks. I asked her if she was mad at me, and she said she had nothing to be mad about, 

and she just didn't understand why I didn't tell her before. 

 

Other educational initiatives have been introduced in schools to promote LGBT awareness 

and tolerance. Firstly, in Literature classes, gay authors such as Sami Bardugo, Oscar 

Wilde, and Thomas Mann are taught. A deeper analysis of different representations of 

femininity and masculinity is also taught in high schools, but only to advanced Literature 

students (i.e., those taking five units of Literature as part of their matriculation exams).32 

 

 

 

 

 
32 Yanko, A. (2018), Without the community’s struggles and with minimal representation in the literature: 

the LGBTQs are missing from the Israeli curriculum. YNET. June 7, 2018 . 
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Israeli Textbooks 

The Ministry of Education’s central Civics book is Being Citizens in Israel.33 This textbook 

includes a chapter on the importance of tolerance, in which various communities and 

groups in Israel are mentioned, but not the LGBT community. The Pride Parade is 

mentioned three times in this textbook34 not as a celebration of identity, but as a violent 

clash with the ultra-orthodox Jewish community in Jerusalem. 

However, LGBT is indirectly referred to in an explanation on prohibited discrimination: 

 

Civics, Grades 10-12, Being Citizens in Israel in a Jewish Democratic State, 2016, p. 

182. Permit Number: 4453. 

 

Prohibited Discrimination 

Prohibited discrimination is when people with the same qualities and needs, or different 

people whose difference is not relevant to the issue – are unjustifiably treated differently. 

For example: […] firing a person from his job because of his sexual orientation, since it is 

not relevant to his practice. 

The textbook also discusses same-sex marriage when presenting arguments against 

enforcing religious marriage in legislation35, and when presenting arguments against 

creating a constitution, saying that it will be difficult to make legislation that reflects values 

and morals that change over time.36  

 
33 V. Ashkenazi and B. Alferson, "Being Citizens in Israel". [Online]. Available: 

https://meyda.education.gov.il/files/katalog_hinuchi/books/Being_Citizens_in_Israel_full.pdf 
34 Ibid. P. 166, 193, 240 
35 Ibid. P. 488 
36 Ibid. P. 316 

https://meyda.education.gov.il/files/katalog_hinuchi/books/Being_Citizens_in_Israel_full.pdf
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In a passage from a second-grade textbook, students are taught the story of Idan, who is a 

male ballet dancer.37 In the story, Idan explains that dancing is not “only for girls” and that 

there are many male ballet dancers in his specific dance class, and in the profession itself. 

The story also mentions Idan’s friend, Yonit, a girl, and a great football player. The story 

attempts to change pre-existing gender stereotypes, and to teach students that their hobbies 

are independent of their gender. The exercise following the passage asks students to 

describe what they think about Idan being a dancer, and whether they believe some 

activities are suitable only for boys, and some only for girls. This exercise further 

challenges the students’ views on gender stereotypes.   

 

 
 

Homeland, Society and Civics, Grade 2, Young Israelis: Homeland, Society and 

Citizenship, Tzevet Matach, Matach, 2020. Permit Number: 2868. 

 

 

 

 

 

 

 

 

 
37 "Homeland, Society and Civics, Grade 2, Young Israelis: Homeland, Society and Citizenship", Matach, 

2020. P. 10-11 [Online]. Available at: 

https://school.kotar.cet.ac.il/KotarApp/Viewer.aspx?nBookID=107300461#1.7676.6.default 
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Idan the Dancer 

I hate being called that. 

It is not because I’m ashamed. On the contrary, I very much like to dance, and I have been 

in a ballet class for several years. I wish to grow up and be a famous ballet dancer in the 

London Royal Ballet Company. 

However, they do not see it like that. They think that being a dancer is a disgrace. “Ballet 

is for girls,” they say as they laugh. 

This is very much not true. Our class has five boys, and there are many famous male ballet 

dancers in the world. 

Mom says they are jealous, but I don’t think so. I think it stems from all kinds of prejudices 

about boys and girls. 

This afternoon I went down to the garden and met with Yonit, a classmate. 

She loves soccer. We played together for almost two hours, and then she said: “Idan, 

you’re not bad at all. Can we play again?” 

Of course, I agreed. I also thought I’d invite her to my ballet class’s show at end of the 

year. 

 

Write to Idan what you think about him wanting to be a ballet dancer. 

 

What is your opinion? 

 

Do you think there are practices that suit boys and practices that suit girls? 

 

“Let the honor of your friend be as dear to you as your own.” (Pirkei Avot 2, 13.) 
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Conclusion 
 

The teaching of LGBT materials is afforded lesser importance in the curriculum. Such 

content is generally not included in textbooks – as evidenced by the lone example included 

in a Ministry of Education Civics textbook – and instead is provided as online 

supplementary material. Far more representation of LGBT identity is needed: a printed 

textbook on the Ministry of Education reading list may be perceived as more credible and 

authoritative on the subject, and thus has a much higher chance of being taught in the 

classroom in practice. 

 

Yet despite this valid criticism, it is laudable that some Ministry-approved LGBT 

supplementary material is already included in the curriculum, especially for formative 

grades. It is available on the Ministry of Education website, is mandatory, and has been 

prepared in collaboration with an LGBTQ non-profit organization. The aim of these 

materials which address sexual identity and orientation is to enable all those who visit the 

website to receive rich and varied information on topics related to “consolidation of a 

different sexual identity.” Today, there are various definitions of sexual identity – including 

heterosexual, lesbian, homosexual, bisexual, transsexual, transgender, and others. 

However, gender identity and sexual orientation are mainly portrayed in the materials as 

binary (male or female, gay or straight) for grades 1-9. Non-binary themes are introduced 

later, for high school students, without reference to the “BTQ” element of LGBTQ.  

Overall the Israeli curriculum, including the supplementary materials, meets international 

and UNESCO standards; the curriculum is free of language, content, and imagery that 

promulgates violence or discrimination based on an individual’s sexual orientation and 

gender identity. School materials foster equality, mutual respect, and equal representation 

between individuals regardless of their sexual orientation or gender identity, and refrain 

from language, content, and imagery that depicts limiting and/or exclusionary gender roles.  
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Methodology 

IMPACT-se applies methodological standards which are based on UNESCO and UN 

declarations, and international recommendations and documents on education for peace 

and tolerance (see notes). Our methodology is designed to consider every detail within the 

textbooks; it does not paraphrase, rely on interpretations, or attempt to illustrate 

preconceived notions. 

The following is an updated, condensed version of the IMPACT-se UNESCO-derived 

standards for peace and tolerance in school education: 

1. RESPECT: The curriculum should promote tolerance, understanding and respect 

toward the "Other," his or her culture, achievements, values, and way of life.38 

2. INDIVIDUAL OTHER: The curriculum should foster personal attachment toward 

the "Other" as an individual, his or her desire to be familiar, loved and appreciated.39 

3. NO HATE: The curriculum should be free of wording, imagery and ideologies 

likely to create prejudices, misconceptions, stereotypes, misunderstandings, mistrust, 

racial hatred, religious bigotry and national hatred, as well as any other form of hatred 

or contempt for other groups or peoples.40 

4. NO INCITEMENT: The curriculum should be free of language, content, and 

imagery that disseminate ideas or theories which justify or promote acts and 

expressions of violence, 

incitement to violence, hostility, harm and hatred toward other national, ethnic, racial 

or religious groups.41 

 
38 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of 

UNESCO on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among 

Youth of the Ideals of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. 

Universal Declaration of Human Rights (1948): Education shall be directed to the full development of 

human personality and to the strengthening of respect for human rights and fundamental freedoms. It shall 

promote understanding, tolerance and friendship among all nations, racial and religious groups and shall 

further the activities of the United Nations for the maintenance of peace. 
39 The goal of education for peace is the development of universally recognized values in an individual, 

regardless of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, 

the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and 

Understanding between Peoples (1965), Principles IV, V. 
40 Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on 

Education for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at 

its twenty-eighth session, Paris, November 1995, Article 18.2. 
41 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial 

Discrimination (ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on 

December 21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights 

(ICCPR), adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 

1966. 
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5. PEACEMAKING: The curriculum should develop capabilities for non-violent 

conflict resolution and promote peace.42 

6. UNBIASED INFORMATION: Educational materials (textbooks, workbooks, 

teachers’ guides, maps, illustrations, aids) should be up-to-date, accurate, complete, 

balanced and unprejudiced, and use equal standards to promote mutual knowledge and 

understanding between different peoples.43 

7. GENDER IDENTITY AND REPRESENTATION: The curriculum should 

foster equality, mutual respect, and should aim for equal representation between 

individuals regardless of their gender identity. It should also refrain from language, 

content, and imagery that depicts limiting and/or exclusionary gender roles.44 

8. SEXUAL ORIENTATION: The curriculum should be free of language, content, 

and imagery that promulgates violence or discrimination on the basis of sexual 

orientation.45 

9. SOUND PROSPERITY and COOPERATION: The curriculum should educate 

for sound and sustainable economic conduct and preservation of the environment for 

future generations. It should encourage regional and local cooperation to that effect.46 

 

 

 

 

 
42 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, 

approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, 

Article 9; and on the Declaration of Principles on Tolerance proclaimed and signed by member states of 

UNESCO on November 16, 1995, Article 5. 
43 Based on UNESCO recommendation concerning education for international understanding, cooperation 

and peace and education relating to human rights and fundamental freedoms, adopted by the General 

Conference at its eighteenth session, Paris, November 19, 1974, Article V.14. 
44 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of 

UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination 

against Women and emphasizes respect for human rights and fundamental freedoms for all, without 

distinction as to gender. 
45 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human 

Rights Council, and numerous UN General Assembly resolutions expressing concern and condemnation of 

laws and practices around the world which target individuals based on their gender identity and/or sexual 

orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of 

which contradict the most basic principles of the UN and have no place in education. 
46 Based on UNESCO recommendation concerning education for international understanding, cooperation 

and peace and education relating to human rights and fundamental freedoms, adopted by the General 

Conference at its eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative 

for developing "systematic and rational tolerance teaching methods that will address the cultural, social, 

economic, political and religious sources of intolerance," see the Declaration of Principles on Tolerance 

proclaimed and signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for 

international cooperation, see also the UN Declaration on the Promotion among Youth of the Ideals of 

Peace, Mutual Respect and Understanding between Peoples (1965), Principle II. 


