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Foreword
By Prof. Eyal Naveh

In the many roleshavehad over the years in the study and teaching of history, the
underlyinggoalhas always been transforming information into knowlédtf@ugh the main
repository of this has been academia, historical knowledge cannot be confined to that setting
alone. History builds asocietys sense of collective identity and experience, which is wigy it
universally a central part of the education we all receive in our formative years. | had always
planned to produce history textbooks after completing my advatuwdieés Those of us at the
forefront of research and with access to historical knowledge have a duty to share it so that there
isn't a vast gap in theountrys education between those of us in the academy and those of us
who have only beguthe journey oflearning. Most academics ametlike this; they have much
more to gain from producing academic work for prestigious international journals and
publishers. Nevertheless, when the Israeli Ministry of Education announced in t98srtiuht

they would no lager write the textbooks themselves, but rather allow outside publishers to
submit their own work for statepproval,l decidedo go for it

My first book, ceauthored withEli Barnavi was calledThe2 th Century: theCenturythat

Changed théVorld Order; it quickly gained traction among teachersHaringnew topics not
mandated by the state (such as the 1960 itheRights Movementand feminism). There was
little oversight at the beginning of this reform,tkebook was quickly approved baventually
theministry institutionalized a committee of textbook approval in which three persons would be
responsible for textbook certification. The committee consisted of a pedagogy expert, a topical
expert and an official from thainistry itself to rgoresent the state, all of whom were anonymous
to the authors and publishers. When | wrote another book for ninth grade in 1999 it was also
approved, this time by trmmmittee, but that was only the beginning of an ongoing saga.

My 1999 book introduced to students what historians had establishedgéaes The story of

the few against the many israels War of Independenamay have been moraythosthan

reality, as Israel was able to bring more trained fighters and supssioralogy to the fight,

even if the overall manpower of the other side was greater. By challenging the traditional
narrative, | gained attention and praise by many parents and teachers, evident by the headlines it
made inThe New York Time8ut this alsadrew the ire of others, particularly those on the Israeli
right, and thus started a very public debate that lasted for about six months with editorials for and
against almost daily. | was called in front of a Knesset committee of education, where |

explaired how the textbook reflected scholarly new research and was certainly rietaiti

but this was little consolation to those who insisted educators avoid my textbook. It was at this

1 Eyal Naveh and Eli Barnav,he2 th Century:The Century that Changed the World Ordelebrew, TelAviv:
Tel Aviv Books, 1994).
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point | realized that this was not academia, not the framework digbipline, but in fact an
entirely political arena and the whole story placed my name at the center of the Israeli public
discourse on school textbooks, for better or for worse.

Even thoughheministrys leadership is political, and therefore oscilldresjuently between

right and left, | found that the professional process for drafting and approving textbooks
remained largely untouched and operated in a fair and consistent way. | ended up writing eight
history textbooks over the years whereehére pocessor submitting, revising, and getting
approval typically lasted between one and a half and two yHagse isalways give and take in

this process, and understanding the role textbooks play in buildiogetys identity is key to

writers like me meeting this task, while also encouraging critical thinking. This second part of
the equation, encouraging critical thinking about historical events and perspectives, is where one
can see profound change in Israeli texttmsince theninistrysreform in the late 1990&et us

be clear: Writing textbooks is not a neutral act, and | am writing Israeli textbooks from an Israeli
point of view. The narrative and perspective | convey are those of my side in a societytilhat is s
involved in an active conflict. However, history education is only complete if students are made
aware that other narratives and perceptions exist; theptdwave to accept them, but they must
know that there are alternatives.

Because | was writintgraeli textbooks, | could not just preserRalestinian narrative "as is"

and expect approval from the stat&jedto do that withPalestinian colleagues, but will address
this later on. What I in fact did, was embed this perspective within the tarftire Israeli

national narrative. The first step toward this was in a chapter from my 2002 texiheo®/ar of
Independencd began by examining the different names people attribute to the war. | discussed
why some refer to it as the "War of LiberatidHa'Shihrufl due to the ending of the British
Mandate; others refer to it as the "War of Independeta’Aatzma'utas it signaled the

beginning ofisraels birth as a sovereign state; and there are those who call it the "War of
Establishment/SovereigntyHp' Qomenyyuf, since it emphasizes a sentiment of "the Jewish
people who defied historical odds and regained sovereignty of their ancestral homeland.” Within
this context, | explained that there are also those who refer veathas the "Nakb@&' while for

Israelis it was about independence and liberation, for Palestinians it was the greatest catastrophe
they have ever experienced.

Thus, | introduced students to the Palestinian experience, reminding thermwvtareef these
different perspectives while studying the historical events. Nevertheless, | still presented the
historical narrative from a resoundingly Israeli perspective, as one should as an Israeli educator
writing for Israeli students, but in the historiographical seumaterial I included not only those
of the Israel Defense Forces and former Prime Minister David@eton but also such items as
the diary of an Arab mother in Jaffa who was expelled from her home by Israeli forces. Of
course, such a presentation netedse done proportionally; the Israeli account of how the state
was foundedheeded to be counterbalanced with an explanation of "Nakba," including a sub

2
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section about the origin of the refugee problem, for instaticeadghout the year and a half [of
thefighting] sevenhundred thousand people were expelled or fled/made t6 Aétier some

debate and dialogue, the state accepted this and approved the textbook, including these lessons
on the Palestinian narrative. From that point on the Textbook Appramhtitee was fair and

open to this idea where studentsuld notnecessarily identify with the Palestinian narrative, but
they would be aware of it in the context of their national history.

There have been questions aboutrtgkt timeto do this, both from the standpoint of where the
society stands in relation to the conflict and the appropriate age to begin challenging students
with countervailing perspectives. Pasinflict societies lik&sermany and France can allow
themselves to teach a myterspective, paiuropean history; little harm is likely to come from
this. In places like Northern Ireland, however, where the society is not fullycpafiict and

tensions remain; such divisioditate that both Unionist and Republican textbooks are used. All
this touches on a deep philosophical question about the extent to which national education should
teach about the external Other; but for societies currently engaged in conflict or #iosg &®

move beyond conflict it seems clear that such instruction must be included to some degree.
Regarding age, can we begin to challenge students with conflicting narratives as early as ninth
grade? Or twelfth gradevhere they have a sounder foundatidut even at the age of

graduation, would this make their integration into adult society harder or more alienated? There
are obviously different opinions about when and how it would be pedagogically and
sociologically best to do this, but these discussiare hardly unique to Israel.

There are clear parallels to the challengesvedescribed in the Israeli context to contemporary
discussions about history education around the globe, including in the United States. There we
see intense debates over #1649 Project and Critical Race Theory, where a school of thought
has made the critical perspective on historypitiecipal componendf the civics education

students receive. In many ways, this is simply an attempt to challenge American traditional
value® and they do so with the same dogmatic fervor as those who have espousedthem

this time exclusively focused gkmericds moral failings. It is simply a mistake to assume we

can teach history in a vacuum; we always present it from one perspective or another. One of the
main goals of teaching history is to create citizens and people who are informed and open
minded But the succesd such an endeavor is often mitigatedtbgspecific community to

which they belong.

In this sense, history education contains an inherent tension: On the one hand it exists to present
narratives and constructs collective identities; on the other hasfdhlienges those narratives

and deconstructs such identitiBath are extremely important, but one cannot engage in critical
thinking or the critical teaching of history without students having a clear sense of identity with
which to begin; as Israeldecation progresses we can see an attempt to balance both of these
principles in school textbooks.
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Just as there should be no problem with British students learning about the harsh realities of
colonialism and acts of brutality committed by their ancestdsslieve Israeli students should

learn about the awful things Palestinians endured as part of our national history. But at the same
time, Israeli students must understand that atrocities were committed against Jews and Israelis as
well, and if things hd been different in this situation of either/or, kikely would notbe around

to discuss any of it today. The challenging partisiaels history donot nullify the shared

identity we create through educatibin fact, having awareness of it may makstibnger after
learning about the Palestinian perspective. As mentioned befoo partin a project from

1997 to 2007 to write a shared history textbook with Palestinian counterparts. The experience
was incredible and it was genuinely the first tinveak able to see my Palestinian peers not

through binoculars or the barrel of a gun. But with that said, it was immediately clear we could
not find a shared narrative between the sides and so instead we opted to present both narratives
"side-by-side," ratrer than a dialogue between thém.

Each side drafted their own material and was free to express their narratives without
modification or persuasion from the other side; our efforts at balance resulted in moderating
previously acerbic terminology. For insta, both sides used the term "gangs" to describe

Jewish and Arab militias during the period of the British Mandate and we suggested substituting
the term "forces" instead. The Israeli cohort suggested this and while it was clear to that this was
somethingve were willing to do on our end, our Palestinian partnersialidgree to do the

same. This sparked a debate if we should still make this change despite a lack of reciprocity. At
the end, we decided that since we were speaking about historical egents ffiosition of

relative strength, we were willing to make this moderation anyway just as we would in a separate
Israeli textbook.

When it came to the word "terrorism" however, both sides were unwilling to abandon the word

as both sides felt they were gang from a position of victimization. Keep in mind we were

writing this book at the height of the Second Intifada, but looking at more recent textbooks such
as those featurad this IMPACT-sereport, itis notable that the words "terror" and "terrorism"

are openly used in relation to Jewish perpetrators as well. On a separate occasion the Palestinian
team took a bold step and agreed to include lessons about the Holocaust and the racism of Nazi
Germany; however, my Palestinian colleagues ended this wettaddition with the phrase

"and we [the Palestinians] pay the price [for the Holocaust]."

My colleague Elie Podeh developed a thesis that Israeli textbooks can be divided into three
distinct generations, with each reflecting the perspective of the timksréel developed
politically, socially and militarily, textbooks gradually abandoned negative stere@gydes
presented the Other neutrally; eventually this led to acknowledging the Other's narrative and

2 Sami Adwan, Dan Ba®n, Eyal Naveh and Peace Research Institute in the Middle Eas$igelfy Side: Parallel
Histories of IsraelPalestineg(New York: The New Press, 2012).
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engage in critical selfeflection. Such developmeallowed Israeli education to become
significantly more moderated and nuanced over time. With Palestinian education, the emphasis
remains firmly on the justness of the Palestinian cause and the continuing national struggle.
Given the circumstances | rgatame to understand why this is the case, but as | told my
Palestinian counterparts at the time, we are no longer in the twentieth century and few will
support demonization in textbooks regardless of a society's stance on issues. While Palestinian
textbaoks perhaps are unable to undergo the gradual transformation that reshaped Israeli
education, instead they may have to jump straight to the third generation to find full acceptance
in the international arena. | think that despite the disagreements, inwaga\his is what my
Palestinian partners Bideby-Sidetriedto do. While the book was ultimately not approved by

the Israeli Ministry of Education and | received some criticism, my Palestinian colleagues
received threats on their life; in taking this bold step they deserve recognition for their efforts.

It is impartant to emphasize again that writing textbooks is not a neutfalitafcirces one to

take positions. One must take a position from the standpoint of one's discipline, keeping in mind
that the knowledge of history cannot stay only in the academy. leis nécessary to take a

position from a political standpoint as the subject being explored likely deals with power
relations in a given society. And finally, it behooves us all to take a position from the standpoint
of ethics and what values we wish to intpzn the next generation. On this last point there can

be no allowances; when students are asked in a textbook to examine racism toward Arabs by la
Familia in Jerusalem, | make it clear that this is negative and corrosive to the society we wish to
create.This speaks directly to the first aspect of history education in forming collective identity
and values; without it we cannot begin to introduce more complicated topics such as the
competing narratives in the conflict. Doing this has not been an easptaskis one | firmly

believe is necessary to both bring us closer to ending the conflict, but also in building better
Israeli citizens to continue in our own national project. IMPAS&Thas found concrete evidence
that the changes to which | contribdit@ the mid90s onward have continuetidevolvedeven

further. While 1 still have my concerns about political intervention in education, this research has
given me reason for optimism about the content studied by Israeli students and the overall
guality of education we are providing for our next generation. This report is both impressive and
important, and | intend to use it as a case study for what can be done in terms of reshaping
education for societies in conflict.

Tel Aviv University historian ProEyal Navehs a pioneeing author ofhistory textbookshaving
ledthe "historiographical revolution” in Israeli textbooks, especialyPalestinians and the issue
of refugees. His foreword provides a figrsontestimony into textbook writing ifsrael,
including adiscussion about values, integrity and professionalism.



IWPACT se

Preface//Acknowledgments

IMPACT-se'sfindingsadd another layep the evergrowing body of researaemonstrating

that attituetstoward Arabs and the Palestinianséehanged in the last decadefom a
survival mentality to peacemaking; from peaceraglaalto peace as hard work.

Given the constant state afnflict, occasionally punctuated by peac&ing, which has

impacted the Israeli psyche over the past seventy years, a degree of cognitive dissonance might
be expected,; yet Israeli textbooks remain undaunted in the desire to teach peace edlbeation.
way forwardto attain peace is by workirigterrally and at the most fundamental lev&lthough

not explicitly stated,ite idea th& peace begins witmed proliferates the curricula

The examined curricula begin in the early years of elementary school with "a little peace
between me and yod,tontinuesrom grade to gradeith songs and poems of the awtr
movementandculminates with candid soul searchidgconsiderable efforis made to
encourage students try and leard andto the extent they cé&nunderstandhe Palestinian
experiencefrom the creation of Israel in 1948, viewed by Palestinians as a disaster, to the
refugee issue, the violence of the First Intifatadthe struggle of Israeli Arabs to gain equality
as the largest minority in the nation.

While the report focuses on Ar&alestinian representation in the curricula, it also delves into
what is aroptimistic, forward-looking vision of peaceontained in the textbooks. Peace
processes and regional agreements undertaken with Egypt, dodthe Palestiniarés and
recently theAbraham Accordswith the United Arab Emirates, Bahrain, Morocco and Sédan
are studieeéxtensively And within Israel, while the textbooks are committed to the notion that
the country is a Jewisttemocratic state, the curriewliew its citizenryaspart d oneshared
Israeli nationThe current education system refletttsmost recenamendment§2000)to

Israels State Educatioas quoted in a textbodk:

1. To educate students to love human beings, their nation and country, to be loyal
citizens of theState of Israel, who respect their parents and family, their heritage,
cultural identity and language

11. To recognize the language, culture, history, heritage and unique tradition of the Arab
population and other population groups in the Statera€l, and to recognize the
equal rights of all Israeli citizens

More research on the entire Israeli curricula is imminent; but for aomfindings show the
efforts being made with this curriculum toward a peaceful future with a historical neighbor
appears to be off to a good start.

3 (See "Peace Education: Tolerance and Coexisten@o).
4Ci vi cs, GmBang Eiszens id IsrdeRin a Jewish Democratic S(®ermit: 4453), 2016, p. 111.
6
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This IMPACT-seresearclof 107 textbooks drew from a corpus of some 3600 textbooks
authorized by the Israeli Ministry of Education for the various Israeli currithktwo
researched curriculavolved in thisyearslong projectrequiredanaly®s of thousands of pages
of textbooks, measured against UNES&@ other internationatandards of peace and
toleranceThe dedicated efforts of many made it possible.

Dr. Yael TeftSekelsinvaluablecontributiors and eview, not just to this report, but for her
trailblazing scholarship on this subject over the last decedés our profuse thank®ur thanks
as wellto Yaala Mazor, Dr. Orly Idan, Yael GurodrofessorsShifrah Sagy, Eli Podeh and Eyal
Naveh for their thoughtful analysis and suggestions.

As in all casesve rely uponour stalwartresearcherdaniel Sonnenfeld, Tal Malka, Amos
TaronandLiron Cohen membergpast and presentf ourincrediblelMPACT-seteam
including Dina Gitlin-Leigh for hercapableaditing of our exampla list, Itam Stalev for his
always insightful analysis, Ariel Brodkefor facilitating new research arte forum of
consulted experteandSam Hyde for higroficientproofreadingOur COO Arik Agassjever
securing books and materiakganizingtextbookresearch anteviews andfferingincisive
commentary throughout was instrumentahavigatingthe report to its final conclusioAnd as
always, air appreciation ttMPACT-se'sguiding force, CEO Marcus Sheff, for his leadership
andvision throughout tis process.

Eldad J. Pardo, PhD
Director of Research
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Executive Summary//Introduction

This IMPACT-sereportoffers an insight into major themes relating to Arabs and

Palestinians in governmeapproved, Hebredanguage Israeli school textbooks covering civics,
geography, Hebrew studies, history, homeland, society and civics, Israel studies, Jewish thought,
and &wishlsraeli culture.

The research explores how specific lessons, images and exercises portray and shape attitudes
toward Palestinians and Arabs from various backgrounds within Israeli society and the greater
region. It evaluates the presentation of tmabAsraeli and IsraelPalestinian conflictehe peace
process, and Arab and Palestinian Qdhkeving either as citizens of Israel, in Jerusalem, the

West Bank, the Gaza Strip, and elsewhere.

This analysis looks at 107 textbooks taught at state andrst@ieus schools approved by the
Israeli Ministry of Education for the 20223 academic ye&rThese include the entire corpus of

the eight statapproved civics textbooks (from which schools could choose), as well as the
majority of history textbooks dealing with the periods of the Asabeli conflict. In doing so,

this report focuses on six tmatic categories:Peace Educatioti demonstrates that while the

peace process with Palestinians has reached an appareendedstaeli education leaders
prepared generations of young students for peace, tolerance, mutual respect and coexistence;
"The Pdestinian Experience includes how textbooks deal with Palestinian identity since the
nineteenth century, the Palestinian perspect.i
refugees, challenges faced by Israatabs and those living in the \WeBank and Gaza,
discrimination, Jewish nationalism, killings and Arab civil rights movemebBlisgtsity and
Democratic Values focuses on the effort in the curricula to educate Israeli students for an open,
inclusive and welcoming society, with partiaulttention given to integrating and recognizing

the accomplishments of Arab citizens as part of the diversity that exists across Israel's populace;
"Self-Reflection, Violence and Injusticé addresses how textbooks illustrate past violence and
injusticescommitted by Israel, private actors and-ptate underground military organizations.

The textbooks encourage students to reflect deeply on the lessons drawn and to avoid
demonization of the Other through understanding past inequities and violent aass agai
Palestinians;Mar Bracha: Perspective from the West BanK' involves research on a history
textbook from Har Bracha Yeshiva (in Samaria/West Bank) for thergid@us curriculum
combining traditional and secular perspectiv€artography” providesan overview of maps in

the Israeli curricula that generally recognize the Palestine Authority as a legitimate polity.

5 See list of all approved textbooks by the Israeli Ministry of education here:
https://edu.gov.il/mazhap/pedagogisaicretariat/professions/teliboks/Pages/textbooksosdot.aspx
8
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1 The curricula are generally vehicles for teaching peace and tolerance; peace begins with
individual awareness.

1 Textbooks mostly educate students for tangible peace, utilizing secular and religious
sources, protest movements, foundational documents and laws, art, and poetry.

1 Peace is envisioned within Israeli society and between Israel, Arab countries and
Palestinias.

1 Much of the researched curriculath the Palestinian experierared perspective

1 Some books highlight examples of Israel's rich and diversified Arab community: its
quality of life, achievements and many challenges as a minority.

1 There is an emphasi challenges and integration of Israeli Arabs. The emergence of a
citizenshipbased national identity is apparent.

1 Students gain an interfaith understanding of Islamic and Christian civilizations.

1 A "culture of disagreement” through a variety of viewp®iptepares students for
peacemaking with the lesson that peace comes through dialogue, rather than violence.

1 The curricula encourage se#flection on historical traumas and inequities in relation to
PalestiniansHistoric acts by pratate Yishuv actorsfganizations and individual
Israelis, labeled acts of terror in textbooks, are condemned.

1 Many maps acknowledglocalities of Palestinians and Israeli Arabs, mark the Green
Line, and point to territories controlled by the Palestinian Authority; howehey dre
inconsistent regardinipe portrayal of the West Bank.

Flipping quickly through the report may lead the unsuspecting reader to believe that Israeli
students are immersed, day in, day out, infi&ffellation and repentance over past evertiss

is not the case. The report, theelt byIMPACT-secowering this area, focuses on attitudes

toward Arabs and Palestiniattsgauge what students learn, to prepare them for the serious work
of peacemaking. Not covered are other parts of the curticalaxtensively reflect the unique
phenomenon that is Israel. These deserve another research paper.

Nevertheless, the report offers a glimpse into the Israeli optimistic spiréraorchous potential

of an integrated Jewish and Arab society, with thé@pation of all citizens. Although not
specifically researched, there are numerous examples of gender equality in both Jewish, Arab
(and other minority) environs. Students learn of the tribulations of Arab/Palestinian refugees
along with those of Jewistefugees from Arab countries, who after great difficulties, eventually
integrated into Israeli society. SimilarRgolving [the dilemma of Palestinian refugees] would be
vital for the achievement of peace in the Middle Eést."

6 Geography, Grade ®an and Environment in the Global Woyldis Shilni and Ofira Gal (Permit: 3235), 2013,
p. 158.
9
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The Israelieducation system is divided into four different sectors, each with distinct textbooks
approved, recommendé&dand in a handful of cas@gdrafted by the Ministry of Education

(MoE). These sectors represent distinct curricula or "streams"”: the state (seudatjos

schools fhamlacht); the stateeligious education schoolmémlachtidati); the various Haredi
schools (ultreOrthodox); and the Arabilanguage schools. This report reviews textbooks used
by the state and the statigious schoolsforming 74 percent of Hebrevanguage students.
IMPACT-sehas previously published research on the Haredi curricula (includes varieus sub
streams) with plans to publish research on Ardiiguage textbooks in the near futéire.

The state and stateligious curricila are committed to peace with the Arabs and Palestifians.
Statereligious textbooks and schools are diversified and include many views (see ‘Sdation
Bracha: Perspective from the West BanKk). However, there is a broad consensus in the study
materials of the nationaieligious community in Israel regarding the land captured during the
1967 SixDay War. Within this educational curriculum, such areas are part of a "theological
process of redemption” and an integral part of the homeland of ¢o@léPof Israel*° While
secular history is taught, history here is also understood as primarily reflecting acts of God,
expressing the vision of the prophets of Istadlhe statereligious textbooks, however, agree

'"MOE statistics for the apeacdndfisraeli styderdgsratteAdH2dargulages how t h a't
schools (state, stateligious, and ultraorthodoxcurriculd, while 23percentattend the Arabitanguage schools
(Arab, Druze, Bedouin, and Circassian curricula). Students in the state anekigates schools form 7gercentof
those attending Hebrelanguage schools (5&ercentand 19percentrespectively), while ultr@rthodox schools
educate?6 percenbof the Hebrewlanguage students. Thatal Israeli student body for that year was 2,248,000
(Grades" Dedte@)opment of the Education System 5724 (2020
(Economy and Budgets Administration),
https:/meyda.education.gov.il/files/MinhalCalcala/uvdot_venetunim_stat 2021.pdf
8 Eldad J. Pardo, Tehila Gamliel, "Haredi Textbooks In Israel: Reinforcing the BarrichdB#CT-sg May
2017,
https://www.impacise.org/wpcontent/uploads/Harediextbooksin-Israel.pdf.
Haredi textbooks are, in most cases, neither-stapeoved nor frequently updated, and thus excluded from the
current studyTextbooks for Arabiespeaking Israeli studenitsclude many ofthe same books used in the state
(secularJewish)curriculum(not all are translated into AraBidIMPACT-seplansto release aomprehensive
analysisof thelsraeltArab curriculumin the currentalendar yeay
9 See also Israel Bartal, "The History of the Jewish People in the Textbooks of the State Religious Sector: A
Different Story?" inHistory, Identity and Memory: Past Images in Israeli Educat{tebrew), ed. Avner Ben
Amos (Tel Aviv: TAU/Ramot, 2002), pp3l6 12 1; Sami A-favaadBrucelEaWexler,"VicBnasrof
Their Own Narratives? Portrayal of the 'Other' in Israeli and Palestinian School Books," 2013,
http://d7hj1xx5r7f3h.cloudfront.net/Isradfalestinian_School_Book_Study RepBrtglish.pdf;
Yael Teff-Seker, "Peace and Conflict in Israeli StAfgproved Textbooks: 200R2018,"Journal of Curriculum
Studiesh2, no.4, (2020): pp. 5330.
10 Roy Weintraub, "History Education in SteReligious Schools during the Past Decade" (Hebrgwpim:
Multidisciplinary Studies in Israeli and Modern Jewish Soc&8y(2020): pp. 187, 219. "Procesfsredemption”
refers to a prayer for the welfare of the State of Israel which includes the phrase "we pray for Israel, the beginning of
the growth of our redemputn." Redemption means various things in Jewish theology, but includieethef
salvation from the Messiah and/or return to the land of Jewish ancestors.
1 Weintraub," History Education," p. 218.
10



TWPACT se

that Israel is a democragythe conflcting views on Judea and Samaria and how to secure peace
are all legitimate.

The Israeli curricula have been researched extensively, with many studies focused on the
Palestinian Other and the ongoing conflict. Overall, state andrstag®us Israeli tetbooks

have evolved significantly over the past three decades in both areas. Several studies show that
current representations of the Isreedlestinian conflict in textbooks are far more balanced than

in the past, abandoning many stereotypes and ingudore detail about the Palestinian
experiencé? The studies found that attitudes toward Israeli Atdbave also improved

dramatically since the mii990s with more images, inclusion in discourse within Israeli society,
and awareness and respect fotunall and religious tradition’.

It is noteworthy that some schol&rsontend that some older Israeli textbooks at times do
present themes such as seditimization or"siege mentality, reflecting the reality of a time
when Israel faced serious exisiahthallenges Since then, largscale Israeli curricula studies,
including those previouslgonductedy IMPACT-se, show that while these themes do persist,
their prevalence has decreased since thel98Ds'®

Similar conclusions were reached by Dr. Yael 3®dker in her longtanding research on the
attitudes of Israeli State Textbooks on the Arab and Palestinian Other. In her contribution to the
2018 volumeMultiple Alterities: Views of Others in Textboasfghe Middle East’ and later

updated in thdournal of Curriculum Studi€’$ Israeli textbooks for the state and stegkgious
sectors were found to have various overarching characteristics.

Arguably the most important findidgthat peacemaking and diglue are the ultimate way to
resolve disputés is applied to scenarios ranging from individual cases of interpersonal
disagreements to discussions surrounding the wider-Krakli conflict. Peace, as an ideal, is
taught as both a Jewish and a univergairason;there is an effort to inculcate the concept of

12 DanielBar-Tal, "Societal Beliefs in Times of Intractable Conflict: The Israeli Cas¢gtnational Journal of
Conflict Management,1098);DanielBar-Tal, "Nature, Rationale, and Effectiveness of Education for Coexistence,"
Journal of Social Issued0, no. 2, 2004): pp. 25871; RuthFirer, Human Rights in History and Civics Textbooks:
The Case of IsraelCurriculum Inquiry28, (1998): pp. 198208; EliePodeh, "History and Memory in the Israeli
Educational System: The Portrayal of the Atalaeli Conflict in Hstory Textbooks (1948000),"History &
Memoryl2, no. 11, (2000): pp. 6200; YohanamManor, "Arabs and Palestinians in Israeli School Textbooks:
Changing the Perception of the 'Other,"Israel on Israel ed. Michel Korinman and John Laughland (Lon@mial
Portland, OR: Valentinditchel, 2008), pp. 21&3; Adwan, "Victims."
13 Also known as Palestinian Israelis/Arab Israelis or Palestinians/Arabs véi Isitizenship.
14 Teff-Seker, "Peace and Conflict,"
15 RuthFirer and @miAdwan, "I am the Herbam the Victim,"Panim3 (1997): pp. 4B46.
18 Elie Podeh; The ArablsraeliConflict in IsraeliHistory Textbooks, 1948000 (Westport, CT: Bergin &
Garvey 2002)
7 Yael TeftSeker,"Textbooks for the State and Sta&eligious Jewsh Sector in Israelih Multiple Alterities:
Views of Others in Textbook$the Middle Easted.Elie Podeh and Samira Alayan (Cham, Switzerland: Palgrave
Macmillan/Springer Nature, 2018), pp.i922.
18 Teff-Seker, "Peace and Conflict,"
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peace from an early age, amcttbooks go into great detail, positively describing various
negotiations and agreements between Israel and Arab $tagss and songs, often products of
antirwar proest movements, are introduced. In one example, a {si@aged copy of the "Song

of Peaced in Prime Minister Yitzhak Rabin's pocket at the moment of his assassihasion
depicted, teaching students that he is a "hero for peace." Other textbook examigespqgn

letters by intellectuals and army officers campaigning against what they describe as occupation
and Israeli settlement.

Hope for peace in Jerusalem and recognition of its holiness for all refigfon#\rabs and

Jews® is widespread in the curriauh. A few books refer to Palestinian political aspirations in

the city and inform students that Palestinians also wish to make it their capital, one of which asks
students to recite an ancient prayer for the peace of Jerusalem immediately after expkining
attachment of Palestinians to the city. Specific examples of Igxeah cooperation are lauded

as are frequent lessons about peacemaking with Egypt, Jordan, and the Oslo Accords in
textbooks for history, civics, Jewish culture, and other subjeatdeSts are shown the
advantageous outcomes of peacemaking, for instance in the domain of resource and economic
cooperation. The Abraham Accords have already been introduced to the curricula, but full
elaboration awaits new textbook publicatio@sir findings demonstrate that the Israeli textbooks
educate students about a tangible peace, rather than balstdlictive ethos®

Contemporary Israeli textbooks offer students the opportunity to reflect on multiple perspectives
of contentiougpolitical and historical issues. Lessons typically advance factual elements of an
issue, followed by descriptions of the relevant disagreements; each perspective challenges
students to discuss the issue by referring to various options and dilemmas proyreitedr

side. This approach reduces the likelihood of distorting or misunderstanding motives of certain
parties in a dispute.

Israeli state and stateligious textbooks do not shrink from sedfflection or seHcriticism

regarding past and presentdsli policies. Discussions of violence against Palestinian civilians
committed either by the state, individuals or gr@ugsmetimes characterized as tedrare
condemned in both the historical and modern confdre are detailed incidents of these acts

from before and after the establishment of the State of Israel. These include murders committed
at Deir Yassin and Kafr Qasim. Students learn that the killing of-forty IsraelArab villagers

in Kafr Qasim by Israeli Border Police in 1956 led to magforms, allowing soldiers and police

to refuse unlawful orders. Textbooks explore the everitsarfd Day in 1976, along with the

Sabra and Shatila massacres perpetrated by the Lebanese Falange during the Israeli invasion of

19 Conflictive ethos here describes those guiding beliefs used for conflict/war as opposed tDaeiatBar-Tal,
"From Intractable Conflicthrough Conflict Resolution to Reconciliation: Psychological Analystsfitical
Psychology21, no. 2 (2000)pp. 353 54.
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Lebanon in 1982. There aresaldiscussions around the violence of the First Intifada, and the
mass murder conducted by Baruch Goldstein at the Cave of the Patriarchs in 1994.

Israeli violence against Palestinian civilians is condemned in both the historical and modern
context and, wln appropriate, labelled as terroristhese include indiscriminate retaliatory

actions both against Arabs living in Mandatory Palestine and against the British Mandatory
forces. Textbooks relate the criticism at the time, made by leaders of the Jewish (i

state Jewish community) of acts of what they cdlletaliatory terroristhcommitted by the
underground military and paramilitary forces: Lehi, Etzel and Haganah. Students also learn that
Meir Kahane's Kach Movement was declared a terror orgamzand outlawed.

A versionof the Palestinian perspective, together with the Israeli account of independence and
nationrbuilding, prompts students to contemplate hardships of Palestinian refugees from 1948, as
well as the possible dap-day difficulties experienced by modediay Ralestinians. Many texts
includeviewpoints of Palestinian or Arab states, aiding students to see these Others as opposing
political movements, rather than hostile and hateful enemies.

Newly added content to the curricula offers a more balanced undergtahdie Palestinian

ethos and is partly based on the findings of the 19968s historiang and ensuing academic

and public discours®.It also reflects the implementation of the MoE policies on peace
education beginning with the mitB70s, through th&990s?* Significant as well are the
amendments to the Law of Education that took place in 208D this remains part of a larger
Israeli educational worldview, albeit one that includes by now mucheftdttion, balance and
nuance®® The curricula dier a multitude of examples expressing Palestinian and Arab points of
view, and a focus on those elements, if embraced by students, might ultimately lead to a fruitful
dialogue.

The collective and individual Arab/Palestinian Othsmpresentenh thelsraeli curriculaappear

to signify a step toward reconciliation. As elucidated previously, textbooks for state and state
religious curricula from the past two decades have expanded material in this regard. The Israeli
education systerighlightsthe poplation of Israel as an impressive collection of individuals

from diverse cultural and religious backgrounds. From elementary school on, textbooks include
stories and descriptions of all types of Israeli citizens, including Arabs, Druze and Bédouins
emphattally positivéd anddisplayingimages of Araklewish friendships, communities and

20 Adam Coman, "Rewriting Israeli History: New Historians and Critical Sociologidistoricka Socitogie,
1(2018): pp. 10722.
2l Vered, "Peace Education," pp. 144.
22These are discussed in the curricula and presented in this report.
23t is worth noting that a team of Israeli and Palestinian historians authored as a book presenting both Israeli and
Palestinian narrativeSideby-Side: Parallel Histories of IsradPalestine" The team was unable to formulate a
dialoguebased history and the resultant textbook remairtisidethe researched Israeli curricugamiAdwan, Dan
Bar-On, Eyal NavetandPeace Research Institute in the Middle Eads.Side by Side: Paralldflistories of Israel
Palestine(New York: The New Press, 2012).
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interactionslsraeli Arab professionals are celebrated for their integral roles throughout society
as doctors, dentists, lawyers, politicians, scientists, researchers gasd. jAd students

understand more about Arab culture and society, they prepare field projects for nearby Arab
localities.

Amid such optimism there are discussions of the many challenges endured by the minority Arab
population. There is a consensus in thdliooks that most Israeli Arabs retain a Palestinian
identity. The textbooks lean on the authority of Theodore HeMisionary of the Jewish State

as well as Israel's Declaration of Independence and Law of Education in advocating fer Israeli
Arab rights. Another theme is that the Arédraeli conflict likely continues to exacerbate the
polarization between Jews and Arabs in Isf48tudents are confronted with an Isra&tab

position in relation to the difficulties of being a minority in a Jewisltiesthow this has

manifested historically and how it can pose a challenge to equdigyiegal dimensions of this
issue, relating to civil rights and equality, are discussed extensively.

Muslim and Christian tenets, holy texts and rituals are studiedbdaks show and praise the
contributions of Islamic civilization in domains such as math, sciences, and philosophy.
Religious tolerance and coexistence are praised in general and specifically in cities such as Haifa
and Jerusalem. Students learn thatibleest Islamic site in Jerusalem is theHalram alSharif

(The Sacred Compound), situated on the top of the Temple Mount. They learn to appreciate the
theological and artistic significance of the compound, and particularly the Dome of the Rock and
Al-Agsa Mosque. One textbook contends that while tensions arise between Jews and Arabs in
Jerusalem, theity'sresidents, for the most part, live peacefully digeside?® Education against
bigotry (often defined as racism) is a priority, using estseies ranging from bigoted slurs

hurled by soccer fans to extremist political movements (such as Meir Kahane's Kach
Movement), which i€onsidered threat to democracy.

Students are exposed to problematic historical events: the Kafr Qasim massacre; the unjust
treatment of villagers from Igrit and Bir'@mwho received a promise to return to their
villagesd later reneged upon; land disputes of the government with some of theiiBedou
population; past military rule ovdsraels Arab population in the early years of the state, and
specific cases of discrimination and bigotry associated with it. Appropriate lessons and
conclusions are attached to the study of such cases, so thatstudg easily recognize
problematic and troubling events.

An important addition to the Israeli curriculum over past decades has been the growing interest
in the Palestinian experience and narrative. This extends to descriptions of niretedumii

24 Civics, Grades 1012, Regime and Politics in Israehbraham Diskin, Maggie Publishers (Permit: 8932), 2011, p.
280.
25 Jewishlsraeli Culture, Grade ¥eysBetweerMan and Friend Y. Elitzur, M. Dubinsky, N. Maor and S.
HershkovitzSharshevski (Permit: 2756), p. 204.
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Arab populations and life; development of the conflict and emergence of Palestinian identity; an
emphasis on their experience; use of their nomenclature (Nakba, or Catastrophe), including
exposure to firsperson Palestinian accounts describing their becorefiugees; challenges

facing the Palestinians of the West Bank; and the Intifadas, or uprisings. The Palestinian
experience is described to students in etousways. While learning the history of Zionism

they simultaneously explore the development of Ralastnationalism. The textbooks do not
sidestep recounting Palestinian suffering, and deliver a robust narration of the peace process.
There are anecdotes of Palestinians saving Israeli lives or being saved by them. Palestinian
national poet Mahmoud Darsh is featured in a high school civics textbook. And students read
stories of joint IsraelPalestinian projects, including those focused on coexistence and equal
rights, and about peace workshops. Prominent Palestinian figures, including Israeli @teens,
featured or quoted.

The curricula include many examples of Palestinian individual Others, offering a platform to
both ordinary people and prominent figures such as writers, historigihservantsand others.

These individua aremostly Israeli Aabs (for instance Hossam Haick, Adel Manna, Abd el

Aziz el-Zoubi, Salman Natour, among others), but alalegtinians who are not Israeli citizens
(including: Yasser Arafat, Mahmoud Darwish, Raja Shehade or stories about Arabs in Palestine
underOttomanor British rule or of an elderly Palestinian man who collapses at an Israeli

military checkpoint in the West Bank while on the way to a hospital but not allowed passage
until his documents are verified).

Generally, Israelis, Palestinians and Araddeng with the cities in which they live, are featured
in a largenumber of maps covering Israel, the Palestinian Authority (PA) in the West Bank
[Judea/Samaria] and Gazagreat many maps mark the Green Line, acknowledge Palestinian
presence, and poitd territories controlled by the Palestinian Authority in map legends and
accompanying texihile the localities of Palestinians and Israeli Arabs (including integrated
cities and other relevant information) are well represented in all textbooks withthmapghout
the curricula, the portrayal of the PA's territory includes inconsistencies. At times, these areas are
labeled as "Disputed Territory," and especially when referring to Israel's territory, "Disputed
Borders." Most maps depict Areas A and Byresenting various degrees of Palestinian control
(asperOslo Accords); others only show Area A; and some show no spatial differentiation
between Israeli and Palestinian territories. Area C (mostly controlled by Israel) is usually left
unmarked on the mapbut explained in accompanying texts.

Of note is a textbooliven a separate section in the report which offialsstinct perspectiven
the use of the word "Palestinia®ffered by the yeshivhased Har Bracha Institute, the book
reportedly seeks to offset what is perceived asphbstZionist' left-wing trend in Israeli
education. For thisesearchIMPACT-sefound no parallefor this inexamined textbooks,
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particularlyin relation to MoE guidelines for history curricula and international stand&kéisr
Bracha'sextbook,Return to Ziontypically refers to the term "Palestinians” with parentheses. In

a footnotethe textbook authors discourage students to use the term Palestinian, which they argue
is "antrJewish" and rooted in anlewish history and sentimeievertheless, the textbook

includes sufficient information on the importance of relating to the AthlerQincluding how

equality is a basic principle ¢draels founding, which includes: full religious equality; unique
education systems; the banning of employsieE#ed discrimination; and official recognition of
Arabic as a state language. In some Hatiee textbook exceeds Ministry of Education

requirements in presenting information about 1948, including the use of thé\ekind' and

the Palestinian narrative of the Nakba, and the peace process. It also includes maps that are much
moredetailed, recognizing Palestinian areas of control anegsgkrnment in a way that other

books in the researched curricula do not.

While open debate and free speech are encouraged, the idea of living in what the textbooks
define as a "culture of disagraent’®’ suggests that the Jewish national movement will be able

to make dramatic decisions peacefully in the future as it did in thé®pdsttiple lessons on

Rabin's assassination offer the observation that the "price of peace" should be obtained through
dialogue rather than violence. In such an environment, dissent is encouraged. Textbooks
accommodate a variety of viewpoints, including quotes from open letters by intellectuals and
army officers campaigning against what they view as an occupation.

Research Goad

The researclexamines mainstream Israeli currictdediscover how theducational system
prepares students fpeace with Palestinianhe research includ@gace with Arab countries
andattitudes towardlsraeli Arabsas a diversified population as welltasvardthe Arablslamic
and Christian cultures.

26 This is one oBevenhistory books approveidr the state religious sectby theMoE dealing with the Arakisrael
conflict from which eachersnaychooseSince thdsraeli system lets each school choose its own historyshook
thereareno data orthe numbers oftatereligious schools decidg to use thisszolume
27"Culture of Disagreement": Approaching a disagreement by way of dialogue and discussion sgeee is
createdwith room for every opinion, evethose which may beompletely opposité SeeJewishlsraeli Culture,
Grade 7 Trails of Culture Yachin Esptin, Anat Besser and Iris Saban, CET (Permit: 3331), 2017, p. 241.
28 To illustrate this point, note that both sides, the Jewish Yishuv and the Arabs of Palestine, were unhappy with the
partition plans of 1937 and 1948. The Yishuv accepted while the Aefdited the plans partly because at timag,
they lacked a "culture of disagreemeriti€ébate] allowing for peaceful decisianaking on controversial issuedee
articles by Mustafa Kabha and Nazir MajaliG@ Years to the November 29th 1947 Resolution. The Partition
Resolution and the Controversy Arounddburces and Reflectiofidebrew, ed.Ruth Gavisor(Jerusalem: Metzila
Center, April2009 pp., 60 75

http://www.metzilah.org.il/webfiles/fck/file/novemberfinal. pdf.
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This study analyzes 107 textbodks Israelistate and stateeligious schools. These include the
entire corpus of statepproved civics textbooks, as well as Wastmajority of modernhistory
textbooks?®

2% Approved for the022i 23 academic school year by the Ministry of Educatiangust 17, 2020
https://edu.gov.il/mazhap/pedagogisaicretariat/professions/teliboks/Pages/textbooksosda.aspx
https://meyda.education.gov.il/files/SifreyLimud/books17.8.22.xlsx
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Peace Education: Tolerance and Coexistence

Theauthors of the Israeli textbooksemcommitted o prepae studentdor a future of
peacetolerance, and coexistericat home, with théalestiniansand inthe regionIn the late
1990s, theMinistry of Educationmadepeace educatioa centrathemeacross its curricul2
Since then, the Israeli educational system is committed to the notion of peaaseat as
goals!

Peace Education

Peace education focuses on relationships between groups and strives to change attitudes, reduce
prejudices and stereotypéscrease tolerance and change perceptions of both the self and the
Other®? Education should strive to attagrlevel of legitimization of the othesidés perspective,

its collective narrative, its experiencésars and dreamshile reinforang a sense focollective
identity 23 Some curriculdeach thatctual conflict resolution (e.g., reaching a peace agreement)
is dependentargely on political and economic powges such thegnayattempt to promote

societal improvement in terms of mutuslderstanding, tolerance and reduction of violence
between group¥: This is true especially in cases of protracted or intractable conflicts, where
conflicts are severe and complex and sometimes perceived as irresdivalsiech cases, peace
education an encourage motivation and openness to the idea of peace, as well as contribute to
peace sustainability:he Israeli curricid go a long way t@ccomplish just thaby centering on
peace and collaboration as the wagatve regbnal problems

Israeli textbooks place a strong emphasis on compromise and reconciliation in lessons for
younger student#\ good example is ia poem taught tbrst-grade students callétlet's make

30Vered, "Peace Education," pp. 144.
31 Gavriel Salomon and Muhammad Issawi {clairs), "Public Commission Report on Formulating National Policy
for Education for Shared Life between Jews and Arabs in Israel" (Hebrew), MoE, 2009,
https://www.news1.co.il/uploadFiles/246196925640107.pdf
32 United Natims, Declaration and program of action of a culture of peace, A/IRES/53/243, 1999,
http:/Mww.unesco.org/cpp/uk/declarations/2000.htm
Daniel BarTal, "The Elusive Nature of Peace Education,Pe@ace Education: The Concept, Principles, and
Practices Aroud the World ed. Gavriel Salomon and Baruch Nevo (Mahwah, NJ: Erlbaum, 2002), i§6;2&ke
Bjerstedt,Peace Education: A World Perspective for the 1988aimo, Sweden: School of Education, 1995);
Gavriel Salomon,'DoesPeaceEducationMake aDifferencein the Context of anntractableConflict?', Peace and
Conflict: Journal of Peace Psycholo@®, no.3 (2004): 25774.
33 |bid; Gavriel Salomon,'A NarrativeBasedView of Coexistenceeducation’ Journal of Social Issues0, no.2
(2004):pp. 273 87.
34 Dan BarOn, ed.Bridging the GapStorytelling as a Way to Work Through Political and Collective Hostilities
(Hamburg: KorbeiStiftung, 2000); Ibid; Mark H. Ross, "Goednh o u g h' Il snét so Bad: Thinkir
Failure in Ethnic Conflict ManagemghPeace and Conflict: Journal of Peace Psychol6ggo. 1 (2000): pp. 27
47.
35 Daniel BarTal, "Sociopsychological Foundations of Intractable Conflicdstierican Behavioral ScientiS0, no.
11 (2007): pp. 143(%3; Herbert C. Kelman, The Interdependent Israeli and Palestinian National Identities: The
Role of the Other in Existential Conflicts]burnal of Social Issues5, no. 3 (1999): pp. 58600.
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a Little Peacé,which lays the groundwork for approaching much broader and more challenging
topics such as th&rab-Israeliconflict. The poem describes two parties resolving a dispute in a
way that benefits each side individually and specifically calls for each to coakessions and
avoid triggering emotional responses from the other side.
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Let's Make a Little Peace/ Leah Naa

Let's make a little peace

| with you and you with me.

Let'smake a little peace

A truly little peace.

Not world peace.

Look! I make a little peace, with myself.

| won't get angry

If I can.

| especially won'tupset anyone.
I'll give upand you'll give up.

A little bit or more.

Let's make a little peace,

We won't yell, we won't fight

We'll simply sit together, talk or listen.
Maybe it's not that big a peace,

It's small and ordinary.

But every peace needs to start somewhere.

"1 In the first stanza thpoemsays: Let's make a little peace, | with you and you with
me."
In the second stanza theem explains how to make a little peace. Read and explain

"2 In the third stanza it sayswWe'll simply sit together and talk or listen."
How can this help make peace? Explain.
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"3 The child in the song saydf'l can, | won't get angry." Why, in your opinion, did he

say, "if | car?"

Hebrew Studies, Grade 1Magic and Friends Songs and Stories for the Entire Year
Nira Levin, Haya Yitzhai, Maya Dvir and Anat DalaCenter for Educational Technology

(CET) (Permit 2853, 2019, pp. 4243.

A secondgradeHebrewstudies textbookasa poem eachinghe variousmeaningf the word
shalom which can be defined as peace but also serves as a gmetihie leaving "peacebe
uponyou.” This poemdemonstratethe ideals of peadastilled in studentsluringthe early
stages of their educatiolts themeis uncompromising"Always peace, ndbattle,not fire."
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Peace [Shalorh/ Tamar Adar

'Peace’ is a blessing,

'Peace' is a prayer,

'Peace’ is avord you will hear

At any time, every day every hour.
'Peace’ is what you say when you meet children
and adults:

Peace to yguand how are you,

We weresodelighted to see you!
'Peaceis said when you depart,
Frommale and femal&iends,

And if youwish, you also add:

o See you again
¥ 7y o7 But peace, real peace
Is a wish, is a dream.
We all ask for pace
Always peace, not battle, not fire
Thereforewe all aspire:
Let there be peace upon Israel!

Hebrew Studies, Grade 2Walking in the Path of Words Vol. 2, Bina Geller-Talitman,
HannaShalita,KinneretZmora(Permit: 255}, 2014, p. 201

A third-grade Jewistisraeli culture textbookffersideals of peacwith visual illustrations
students are asked to create their own posteromote peace and respect between peogieg
messages such #Beaceamongus' andan image of the olive branch as a symbol for péaée.
civics textbookfor grades7  r@peats this themshowing a white dove holding an olive branch
and a caption identifying it as a universal symbol of peBleeBiblical origin of this image with
its deep tie to Jewish traditions is explaidéed.

36 Jewishlsraeli Culture, Grade &ates to What is Between One and a FriendElitzur, M. Dubinsky N. Maor
and S. HershkovitSharshevski (Permit: 2756), p. 166.
87 Civics, Grades M, Civics in the State of IsraeD. Shahar, Kinneret (Permit: 3149), 2010, p. 46.
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Friends Create

Here is arexample of a poster that aims to promote peace and dignity between people
The poster includes:

V An dlive brancl® asymbol of peace
V "PeaceAmongUs"d the purpose afreatingthe poster.
V "For the next generatiofd The reason why it is important to hgveaceamongus

Create a poster that encourages peace and respect between peoples. You can create
the poster from a drawing, from a symbol and from words.
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Symbol of Peace: A Dove with an OliBeanch

o3 D23pn Do oAby et ovwY My ,oe1 7T Dho XIT 00T L,RIpna D10n0 000 (1
21210 MO? MIXD MPT NMPR2 KW 21207 N2 KW TRONT PY Tanona ,0ivwn 5nod |

1) According tothe Bible, theolive is asymbol of majesty, beautfreshnesspeaceand
fertility. The olive branch is also acceptedaasymbol of peaceyecause othe role it
played in the story of the Flopthedovecarriedit in its beakto indicate the end of the

Flood.
Civics, Grades i@, Civics in the State of IsraeDavid Shahar, KinnerdPermit: 3149
2010, p. 46.

Fifth-gradersstudy "White Dove is Old Already," @oemusinga white dove as a metaphor for
Israelslong yearning for peace. The 1980 poem, by leadingwaatiactivist Yehonatan Geffen,
protestghe slow pace of Israeli peace efforts. The dove of peace is no longer young, he pleads,
let's make peace already. Thigeinforced by a question that follows the poem and clearly
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asserts, "Thé&tateof Israel aspires for peacestudentsare asked to find the meaning of peace in
the stateemblem
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The White Dove is Old Already/ Yehonatan Geffen

The white dove is oldIready

She has been standing there for years

You know

The white dove is old already

Other birds her age already have grandchildren

The white dove is old already

Let her come down from the flagad find herself
A dovecote in the garden

The white dove i®ld already

It'stime for her too to have a little fledgling

A son of a dove

The white dove is old already

Too many wars stand in line for her

The white dove is old already

The olive branch is drying out in her beak

The white dove is old already
As each dg goes by, she becomes less and less white
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And more pale

The white dove is old already

Tell her that the waters have abated
And she is free.

™I Discussion and Writing Exercise

1. A
B.
2.
A
B
3.
4.
6. A
B
7.

Why was the dove chosen to be a symbol for peace?
Read the book of Genesis, chapter 8, verse 11. Where in the poem is there a
link to the story oNoaHs Ark?

There is a connection between gaenis form and its content. Whenever the
poet wants uto pay attention to a certain notion, he would sometimes alter the
number of lines in the stanza or its rhyming.

. Look at the poem as if it were a picture. Identify which stanza is different than the

others.

. In your opinion, what is thpoenis most importahstanza?

In what way is the rhyming in that stanza different from the rhyming in all the
other stanzas?

The third stanza is shorter than the rest of the stanzas. What waethe
intention in doing so?

What line keeps on repeating itself in the poenttaiNs therepetitions purpose?

. What is thenarratols wish for "the dove from the flags?"
. What condition needs to be fulfillédr the dove to "come down from the

flags?"

The State of Israel aspires for peace, but its symbol does not feature a dove. What
represents the aspiration for peacanitsrael's statemblenf

—=7

&

X

\

Flag and Emblem
of the State of Israel

Hebrew Studies Grade 5Walking in the Path of Words Vol. SBina GellerTalitman
and Hanna Shalita, Kimeret(Permit: 2552, 2014. ,gR®. 218 19

From the teachings of Medieval Jewish sage Maimorsteents learn that it is [ethically]
forbidden for one not to reconcile a conflict and that a person should always forgive another
wholeheartedly. "Th®ther," a song by contemporary Israeli rock artatrydSakharoveatures
the notion thathereis no such thing as enemy. ("The enemy is a frigndve abandoned."By
interactingwith differentpeople students can learn abdbe worldaroundthemand

themselves.
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With theauthorityof Maimonides andakharoythe Jewish and Israeli elements of hisgram
merge into one universal message of reconciliation and friendship.

It is forbidden for one to be
cruel and not reconcile, rather,
one should be quick to forgive
and slow to anger. And when
the offender asks one to
forgive, one should forgive
willi ngly and wholly, even if
the offender caused him great
sorrow, one shouldotseek
revenge obeara grudge

Maimonides, The Laws of Repentanc€h. 2, Halakha 4.
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The Other®®
Lyrics and Melody: Brry Sakharov

Let the moutlspeak
Thatthe tonguewill release
Toward thefaceof the'Other’
Whom you dd not know
The trainwill whistle

It's time togo up

On the carriage of spirits
That you forgot.

So don't be afraid

And don'tlook away

Because youdre not al o
With your face toward the 'Other,’

It's yourself youwill discover,

With your face toward the 'Other.’

The barriemwill be broken
The word will bridge
The enemys afriend
That you haveneglected.

Jewishlsraeli Culture, Grade 9, Relationship
Topics: Treatment of the OtheAuthor Team, Mok
Loni Kohen(Permit: 3333, 2017, p. 11 12

38 The text mistaken lists this as Halakha 14 insteadadékha 10For another translation see
https://www.chabad.org/library/article_cdo/aid/911891/jewish/Tesh@izdptesTwo.htm.

39 HaAkher, 2010,

https://www.youtube.com/watch?v=IQwbDar6uVk
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Ideals of peace are introduced to studantsvariety of ways. Aesson forsixth-grade literature,
prompts students to read and analyzectassic1969song byYaakov Rotblitand Yair
Rosenblum;A Song for Peacd Shir LaShalonj. Three decades latet,became associated with

the spirit of the Oslo AccordsThe lyrics attempt to deconstruct martyrdom and heroism,
depicting the gruesomeness and pointlessness of death in a waruldatave been avertedd
ultimately focus on the overriding centrality of life and peace in Juddikeguiding questions

of this lesson and the historical associations of the song provide a useful bridge for students to
connect the values and ideals of peace, specifically to the contextArtirésraeliconflict.
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A Song for Peaceé Yakov Rotblit®

Let the sun rise

and give the morning light,
the purest prayer

will not bring us back.

40 Radio Hazak (translation),
https://www.radiohazak.com/Shir.html.
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He whose candle was snuffed out
and was buried in the dust,

a bitter cry won't wake him,

won't bring him back.

Nobody will return us

from the dead darfit.

Here, neither the joy of victory
nor songs of praise

will help.

So, sing only for peace,

don't whisper a prayer,

it's better to sing a song for peace
with a giant shout!

Let the sun penetrate

through the flowers,

don't look backward,

leave thosevho have departed.

Lift your eyes with hope
not through the rifle sights
sing a song for love

and not for wars.

Don't say the day will come,
bring the day,

because it is not a dream.

And within all the city's squares,
cheer for peace.

And sing, sing aong for peace,
don't whisper a prayer,

it's better to sing a song for peace
with a giant shout!

"' For Discussion and Writing

1. A. Who are the poetic speakers of the song? Explain
and quote.
B. It is not explicitly written tavhom the speakers
address their words. Hypothesize and justify
your answer.

2. The expression "whose candle was snuffed out" is a
poetic borrowingexplain the meaning of this loan.

3. A. Whatdo the speakers wish4st points.
B. Why can their wishes Iseen as a will of sorts?

4. What does the sun symbolize in the song?
Choose one of the questions of 5 or 6 and answer.
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5. Some believe that this is a protest song. How could
they justify this contention.

6. The song can be divided into two parts.
A. What is the subject of the first three stanzas?
B. What is the subject of the remaining stanzas?

Hebrew Studies, Grade6, Walking in the Path of Words Vol6, Bina Geller-Talitman
andHannaShalita,KinneretZmora(Permit: 2553, 2015, p. 209

The assassination of Prime Minister Yitzhak Rabin in 1995 took place only minuté®after
Song of Peacalas sung at a large ppeace rally in the center of Tel Aviv; the image of blood
stained lyrics, found later in his coat pocket, became a powerful visual symbol for Israelis,
illustrating the price and challenges to making peace.

Rabin's death and itssociatedsymbolismalso appears in a history textbook fpadesll 12
where students selee bloodstainedyrics of "A Song for Peacecarried by the late Prime
Minister Rabinat the time of his assassination

MPT 3IMN WSNN Pvn Yw mann muenn Swa  Because of the increasing demonstrations of
SN 50 12033 Ndwnna nnn msy P ovwn  the rightwing, the supporters of the peace
MmN Sv ammd 1995 1amama 4-1 ,1ax Sm policy decided to arrange a support rally for
1297 NN DN IMIND XY, DI9W5 137 anvn - the government ithe Kings of Israel Square
N NIIYI VNI .NOWHNRN NPNTHI NN WIAM in TeI AViV, on Novembe4, 1995 Therally‘s
D2YNNA DIMNY 12 = MY DNDW DN PN PN tltle WaS"YeS for Peace, NO tNiOlence"
EPTHP Y3 r0hn Wond= DR ERaE T oY Masses arrived at the square to support the
NPV GNNYN P "DVYD YT "2 TN DM \ . .
NRD MTNX MPT . MOINNN IX DMD ,NISYN N2 DY go‘,/emm?r!t S pol!cy. In his ;peec_:h at the rally
ST - Py SR ST P NY L amnans 112 e LPTIMe Minister YitzhakRabin said:'We
pm e dorit forget for a momeid whether they

supportour actions oopposetd we are all
— brotherswe areall Jews, and we share the
same destiny Therally ended witithe
singing of"A Song for Peacéwith Rabin's
participation A few minutedater, on his way
. to his car, Rabin was murdered Yigal
Amir d aJewshright-wing man
CAPTION A page with the gory lyrics of Yakov
Rotblit'st "A Song for Peace" was found in
Yitzhak Rabin's jacket pocket after he had been
i shot to death on November 4, 1995.

Hi story, Gr aTires Traveld 1 2,
Building a Country in theMiddle East Kezia
Avieli-Tabibyan, &T (Permit: 4218), 2009),

p. 207.
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While Israel is a society withrémendous diversity of opinigachool textbooksiniversally
conveythe goal ofpeace between Israel and its neighboring courdasesll asthe Palestinians.
Many textbookshave in the past portrayéstaels participation in past wars as'aecessary
evil," or a circumstanceompelledby the actions oheighboringArab stateslin this respect
history textbook$iavechanged dramatically over the past several dec#um® are now
explanations ofmotivating factors for Arab participation in the conflict, such as rational
geopoliticalconsiderationsAll textbooksrejectviolent forms of conflictmnanagement as a
desiable or viable londgerm solution

Nevertheless, whildetailing previous attempts at negotiation and resolusinialents learthat
the currentelationship of Israelith Palestinians isomplicated Some lessons focus primarily
on the desiredutcome of ending the Isradhalestinian conflictothersdescribepotential
conditions for a peace process

As with all controversial topics in Israeli textbooks, students are taughthirais more than
onepoint of viewin relation topeacemakingnd theyare encouraged to thirdkitically. While
the peace processgesegotiationand agreementsccupy a primary focyusarioustextoooks
placedifferent emphases on the subjgxrticularly regarohg themore controversiabsues
within the Oslo Accords.

Both peace as a goal and peacemaking as a practice are portrayed positively in both the wider
Arab-lsraeli and the IsraePalestinian conflictsStarting with thethird grade, éxtbooks for

history, civics and Jewislsraeli culture for the state and stagdigiouscurriculacontain

numerous images and lessons about peace negotiations and agrdenagirsh-grade Jewish
Israeli culture textbogkstudents learn about Israahd Arab commitment to peagandthat

wars areanunacceptablehoice Thefollowing textincludes an excerpt from the Israeli
Declaration of Independencafirming the equal citizenship of the Arab inhabitants of Israel and
appeahg to them to preserve pee andidin statebuilding. The passage also describes the
intention to reach oub neighboringcountries conveyinglsraels commitmentand desire¢o
establistrelationshipsaandadvance the Middle Eastern regi®iudents are exhorted adhere to
these fundamental principles.
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Since its establishment, Israel has strivedumerous way#o live in peace with its
neighbors and with all the countries in the woAtteady inthe Declaration of
Independene there are important statemerntsvard the end of thégocumentwhichwe
should learn from and carry out togag well

We appead in the very midst of theloodyonslaught launched against us now for
month® to the Arabpeopleof the State of Israel to preserve peace and patrticipate in the
building of the State on the basis of full and equal citizenship and due representation in
all its provisional and permanent institutions.

We extendour hand to all neighboring states and thpeoplesn an offer of peace and
good neighborlinessand appeal to them to establish bonds of cooperation and mutual
help with theindependenHebrewpeoplein its land. The State of Israel is prepared to do
its share in a common effort for the advaneat of the entire Middle East

JewishIsraeli Culture, Grade 9, Being Human Ariel Aviv, Ayalon Edelstain and
Zimrat Dafni (Permit: 3354), 2019, p. 96.

A Jewish Culture textboopromptssixth-gradestudents to think about why peace is such a
central vision in the Declaration of Independence and considenat extent isnodernday
Israelclose tofulfilling this vision. Students are invited wiscuss the paragraph in the
Declaration of Independeacn which the Israeli people giVan offer of peace and good
neighborlinessto neighboring states.
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Vision of Peace

(< A

7/1

TEE) Nisw e b nai manwi oiby T o un

NIRRT BT DY O DUTTI T AW MWH o5t SNy e
TR WIS YINISD MR SO0 MisNs DN DT NG
So2 pi>ma nen

2i70W DY TRIW TR W UM N avanntana v onmainn a
D700 NRY 7RIW? TR 7W 7700 IR TMRNAW 0700 1R 12N
S1TNIDWN AWEAN NR IMRNNN

VITA MDD JNRARYA N7°ANA T 77N NR W IR ,91'AN7 N .2
O7WN RWN7 NANINA A7°A80 A3 onTnn

2000 A7MIR AT NIN7 22077 D7A 7w TRIYW NPTN 0ONYT7 ORN 3
OR1 DNRW 022,000 MY TND DINVT? 121270 DN .a7200

DT 0320 -

We extend our hand to all neighboring states and their peoples in an offer of peace
and good neighborliness, and appeal to them tstablish bonds of cooperation and
mutual help with the independent Hebrew people in its land. The State of Israel is

prepared to do its share in a common effort for the advancement of the entire
Middle East.

From the Declaration of Independence

1. What is tte vision of the authors of the Declaration relationsbetween the tate of
Israels andits neighbors? Write the words that describe the part of the State of
Israel and the words that describe the request from its neighbors.
2. Go back to page 91 and read part 4 of the Declaration of Independence again.
Explain why the authors of the Declaaatiof Independencaddresseéxtensively
the subject of peace.
3. In your opinion, is the State of Israel todadgseto this vision or far from it?
Explain.Providereference supportingyour opinion from items in the newspapers,
from what you see around you or other simaurces

Jewish Culture, Grade 6,Mine and Yours: Gates to Jewistsraeli Culture, Hanna Benedick,
Ayelet Gershuni, Yael Yevnin, Silavana Kandel. CafmlesenthalAidane and Tehila Sultana
Schaefer, Tal. Foundation (Per mit: 2788) ,
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The following textbookreinforces the navar messagm a speech bthelate Prime Mnister
Menachem BegirSigning the RaceTreaty with Egypillustratestheinevitability of peacesince
there is no such thing as &ternal enemy A quote from the Queain, especiallynotable in a
Jewishlisraeli culturgextbook,challengesChristians and Jews engage ipeaceful dialogue,
not violence The textenvisages peace that incluadkslogue and debate based on mutual
respectlt also implicitly confrontgheview that Islam cannot accept Jewish independence in the
region,leading tothe certaintyof jihad wars.Learning abouthe visit ofEgyptian President
Anwar Sadat a devout Muslimto the Knesset in Jerusaleraalistically demonstrates to
studentghe feasibility ofattainingpeaceThis optimistic message is crowneddopgicture
displaying the big smileand triple handshake& the American, Israeli and Egyptian leaders
duringthe peaceaccordssigning ceremonwgt the White House
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Over the years, peace agreements were signed between Isradbanmtkighboring Arab
countries. The first peace agreemiaak placewith the largest and strongest Arab
county, Egypt. Inhiswelcomespeechn Jerusalento Anwar Sadat, the President of
Egypt, Menachem Begithe IsraeliPrime Ministerat the time said

We have learned from history, Mr. President, that war is avoidable. It is peace that is
inevitable. Many nations have waged war against one another, and sometimes they have
made use of the foolish terfeternal enemy.There are no eternal enemies. Aftikr a

wars comes thmevitablé peace.

(MenachenBegins speechatthe Knesset, November 20, 1977)
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Indeed, he Qulan also opposes unnecessary walvkienever they kindle a fire for war

Allah puts it out, and they strive to make mischief in the land;,Adlath does not love the
mischietmakers(Quran,surah5, verse 64). According to the Qam, Muhammed also
emphasized the struggle for the religious truth with the People of the Book (the Jews and
the Christians)?And do not dispute with the followers$ the Book except by what is

best, except those of them who act unjustly, and"8&g/believe in that which has been
revealed to us and revealed to you, and our Allah and your Allah is One, and to Him do
we submit!' (surah29, verse 46)

JewishIsraeli Culture, Grade 9, Being Human Ariel Aviv, Ayalon Edelstain and
Zimrat Dafni(Permit: 3354, 2019, p. 96i 97.

A Jewishculturetextbookpromptssixth-gradestudents to think about why peace is such a
central vision in the Declaration of Independence and considenat extent isnodernday
Israelclose tofulfilling this vision. Students are invited @iscuss the paragraph in the
Declaration of Independenagewhich Israelextends'an offer of peace and good neighborliriess
to neighboring states.

Teaching about specific peace treatiesgeyond learning historylhese momentous events

serve as evidence andncrete examples to the main themetafcurricula, namely
peacemakingThetext in the followingsixth-gradeJewishlsraeli culture textbookeats the
IsraelFEgyptian peace treaty as a case study that carries lessons for the art of peacemaking. One
lessonto be drawns the perseverance and determination needed for overcoming the many
obstacles on the wag reconciliation Another is that @ace is a process thraguires readiness

for talking, compromisingand rebuildinglt also tells students thpeace is an ongoing process
andastate of mind, rather than a mere moment in history.

Peacemaking
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Usually,the peace processfrauught withhardships, but if you persist in searching for
peacé it is possible so succeed.
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Peace is a process, and if we want to solve problems between us and our neighbors, as
well as in the classroom, society and family, we mest/lling to discuss, give up and
rebuild. Peace is a mindset and behavior, and not-iroegeace agreement.

"2 . Readthe summary of MenacheBegins speech, at the Nobel Peace Prize ceremony,

together with Egyptian President Anwar Sadat, in the capital of Norway Oslo, on
Decemben0,1978.

Jewishsraeli Culture, Grade 6, Together in the Chain of Generation¥ onaZilberman
andDafnaYaniv, Modan(Permit: 2B1), 2018, p. 160.

Thepeace agreement between Israel and Egypt is a recurring motif in social science textbooks
oftenusedas a positive case study for how Israel can pursue its ideals and values of peace
despitehistorical enmity A lesson orf'the vision of peacégexplainshow "vision" became

reality; further methodso expand peacare discussed he Israeli curricula teach students that
Israelmostly exists without wabutthatis different frompeace yetthefocusis onreplicaing

the Egyptian and Jordanigirogresswith all its neighbors and the remainiAgab world An

excerpt from MenacheiBegins speechn the Knesset on the occasion of the ISk&glyptian
peacdreaty, highlightsa peacehat wasmeantto belasting,for future generation8egincalled

for "full peacé with the"great Arab natiom its countries and its landahd the "Jewish nation"

in the "Landof Israel.”
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From Vision to Reality

With the announcement of the establishment of the State of fsghdhg that had
already begun, now expanded into a war with the armies of the surrounding Arab
countries, now united against the young natowver theyears there have been many
wars, but most of the time the status quo (the existing situation) watmathsothere
wasno war, but no peacasther The leaders of the State of Israel aspired and tried to
bring peaceatvarious timesbut only a fewwere successfulloday weenjoy peacavith
Egypt and Jordan.

The signing of the peace treaty between Israel and Egypt in 1979 was an immense
achievement. The two leaders wdicceeded inhangng direction from the path of war

to the path of peace were the President of Egypt, Anwar Sadat and the Prime Minister of
Israel, Menachem Begin. For this they were awarded the Nobel Peace Prize. Read
MenachenBegins words before signing the peace agreement with Egypt:

Therefore allow me today taleterminewvhat themeaning ofpeacss, according to our
understanding. We seek peace, a full peace, true peace, with true reconciliation between
the Jewish nation and the Arab natibiot todwell on the memories dhe pastWars
happened. Mch bloodwasspilled. Many wonderfumembers of thgounggeneration

fell; from both sides. We, all our days, shall remember our heroes who sacrificed their
lives in orderthatthe day may arrive, and this day shall arrive. And we honardheage

or our rivaland honor to all members of the younger gextien of the Arab nation who
also fell. Not towallow in memorieseven ifthey arehardon all of us. To overcomeo

care about ouiuture,our nationspur children, our joint futurelo see that wehall live

in this region all together for generatidnscome. The great Arab nation in @suntries

and itslandsand the Jewish nation in its laritle Land ofisrael

From MenachemBegin's speech in the Knesset, 10 Kislev 5738 (November 20, 1977)

Jewish Culture, Grade 6,Mine and Yours: Gates taJewishlsraeli Culture, Hanna
Benedick, Ayelet Gershuni, Yael Yevnin, Silavana Kandel. Carole Rosenttate, and
Tehila Sultana Schaefer, Tali Foundat{®ermit 2789, 2018, pp. 116 18.

Visual representations of this peace agreement are alsagaren textbooks for history and
civics, specifically showing positive interactions between prominent Israeli leaders, such as:
Israeli Prime MinisteBegin,former Prime Ministef5olda Meir, Opposition Party leader
Shimon Peresand Egyptian PresideSadat.
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Hi st or y, GmNatidnalism: Bullding & State in the Middle EasEliezer
Dumka, Hanna Orbach and Tsafrir Goldbetglman Shazar Cent@Permit: 4215,
2009. p. 198.
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Civics, Grades 79, Democratic Israel: Studies in HeritageZivics, and Democracy for
the Lower Secondary GradeAvinoanGranot. Reches Publishirf§ermit 3068, 202,
pp. 365 67.
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The following history book covethasa collage of various images includitige peace processes
with Jordan and Egypa portrait of Gamal Abdel Nasser, who vocally opposed peace with Israel
during his tenure prior to SadandDavid BerGurion the founding father diie State ofsrael.
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Hi story, G rNatioralsworld 2: Biilding a State in the Middle EastMoshe Bar
Hillel andShula InbarLilach Books(Permit: 4214, 2009, cover page.

Textbooks discustsraels rapprochement and peace accondgth Jordann depth across multiple
grades andubjects and ieften depicted witlmages and lessons relating to the Egyptian peace
agreement or the Oslo Accords with the Palestiniéins.curriculaalso confront the issue of
territorial andaddedconcessions made by Israel in the pursuit of peace. This includes the
transferof the Sirai Peninsula to Egypt, but alsoncerngelating to territorial boundaries in

other areas captured by Israel in 18&7war. Thisquestions raised repeatedly, especiaiy
discussons ofthe peace accords with Jordan, paralieth the OsloAccords and the Madrid

peaceconference.
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A chapter from &radell 12 history textbookeachestudents abousraels relations with the
Arabworld from the progressionf the peace processthe Madrid Conferencao the Oslo
Accords the formation of the Palestinian Authotithe peace treaty with Jordaand eventually
the recognitiorof Israel by several Arab countries
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Later, under the pressure of the @8ministration, the Israeli government enterdd in
negotiations with Arab countries and with the Palestinian leadersttip Madrid

Conference. Following these failed negotiations, and after the Labor pantgthated to
power, direct negotiations with the Palestinians began, which ldtetigningof the

Oslo Accords and the formation of the Palestinian Authoritybledasser Arafat.

Following the Accords, a peace treaty with Jordan was signed, and Israel was recognized
by some of the Arab countries and started to have relations with them

Hi story, G r NmtibeaBsm: Bildirig 2a, State in the Middle EasiElieze

Dumka, Hanna Orbach and Tsafrir Goldbetgiman Shazar Cent@Permit: 421%, 2009.
p. 151.

In a chaptefrom another history textboakout theMadrid Conference, Israeli studeigsarn,
prior to theconferencethe Palestinian Liberation Organization changed its militant strategy
more peaceful one, as it adopted an approach that rejeategland waswilling to recognize
Israelsright to exist.
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Only one year after theutbreakof the Intifada, the bited States decided sbartan

official dialoguewith the PLO. The decision was made following a series of informal
contactswhich resulted in Arafat accepting certain conditions. One of thenthatthe
PLO acceptedJnited Nations Security Council Resolutions 242 (adopted following the
Six-Day War) and 338adoptedollowing the Yom Kippur War), which revolved around
the principle of land for peace. The PLO rejected using terror and expressed its
willingness to recogizelsraelsright to exist alongside a Palestinian state between
Jordan and the seafter realizing thait would notbe able to entkraelsrule in the
territories [West Bank and Gaza] by means of force.

Hi story, G r NamtibeaBsm: Bildirig 2a,State in the Middle EastEliezer
Dumka, Hanna Orbach and Tsafrir Goldbetgiman Shazar Cent@Permit: 421%, 2009.
p. 206.

Note that at the timgL988)Yasser Arafat agreed to recognize Israel as a Jestaghan issue
later becoming a major bone of contentipVe accept two states, the Palestine state and the
JewishStateof Israel")*! The textbooks typically do not refer to this issperhapsecause

more tharthirty years laterthe refusal to recognize Israel's existence remamajarobstacle

for peace??

While discussing concessions made during the peace process, history teaisoekamineat

length how the peace treaty with Jordan led to active cooperation between the two states in the
areas of economy, security, water distribution @radting) terrorism Students learn how the
agreement also facilitated theeation of new connectionstleen Israel and Arab countries,

such as the United Arab Emirates, Tunisia, and Morodbee positivity of the peace treaty is

further emphasized withn optimistic photo from the signing ceremdbglow). The questiolis
raisedwhethertherelaxed atmospdre in this image suggests more closeness between Israel and
Jordancompaedwith what one sees in ttetermathof the Oslo Accords.

41 Stewe Lohr, "ArafatSays P.L.OAccepted Israel, The NewyYork TimesSection A, Page December 8, 1988
https://www.nytimes.com/1988/12/08/world/aragatysplo-acceptedsrael.html.

42 Early signs of change in the Palestinian rejection of Israel as the Jewish homeland surprisingly seems to have

emerged from an Islamist party in Israel. Sam Sokol and Jack Khoury, "Islamist Lawmaker Draws Fire for

Acknowledging Israel as 'Jewish Stateldaretz December 22, 2021
https://www.haaretz.com/israakbws/islamisiawmakerdrawsfire-for-acknowledgingisraetasjewish-state
1.10486921
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Following months otalksbetween Israel
and Jordan, which quickly turned intoert
conversations, thparties signed the
Washington Declaration JuBb, 1994,
which served ashe basidor the peace
treaty between Israel and Jordaigned
October26, 1994. Israel agreed telinquish
part of the Arava Valley angrovidewater
from the Jordan River to theéngdomof
Jordan, two subjects that were in dispute
between the countries. According to the
agreement, the decisions were: to mutually
recognize the otherountrysright to exst in
peace and with full sovereignty over its
territory; to have economic cooperation
between the states; éstablisHull
diplomatic relations; to cooperate in
stopping terror; to agree on a just
distribution of waterandto a sharel
willingness toalleviatethe suffering of the
Palestinian refugees

Since the signing of the treaty, embassies
wereopened in Amman and TAViv, many
Israelis travel to Jordan, and there is full
security and economic cooperation between
the countries. Té peace treaty with Jordan,
and the agreements signed with Egypt and
the Palestinians, created a new reality
regardinglsraels relations with the Arab
world. As a result of these agreements,
Israel also formed connections with other
Arab countries: th€esian GulfEmirates,
Tunisia and Morocco

Israelsfirst 30 years of were marked by wars over its existence as it was surrounded by
enemy countrieverthe next two decades Isrdmame, in the eyes of its neighbors,
anexisting factheyhad to grapple with. Nevertheless, the rise of radical Islam, in the
Middle East and the world at large, continues to pose a permanent threastability

of the region and the safety of its inhabitants.

[Photo text]] A warm handshake betweenKing Hussein of Jordan and Foreign
Affairs Minister Shimon Peres, moments before signing the peace treaty between
Israel and Jordan. Other people in the photo: Prime Minister Yitzhak Rabin and

Queen Noor of Jodan.
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Question:
Why does this photo express a more relaxed and optimistic attitude, compared to the
photo ofthe Oslo Agreemergigning?

History, Grades 11 12, Nationalisnt Building a State in the Middle EastEliezer
Dumka,HannaOrbach and $afrir Goldberg,Zalman ShazaCenter(Permit: 4215,
2009 p. 209

The following textbook points to a combination of factassconducive to the peace treaty
between Jordan and Israghese were of th@slo AccordsJordanian earlier decision to
disengage from the West Baakdthe ongoinglsraeltJordaniarcontacts over the years
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D. The Peace Agreemenbetween Israel and Jordan (October 1994)
The Oslo agrement paved the way for commercial relations with some of the Arab
countries, and a peace agreement with Jordan.

OnOctober26, 1994, King Hussein and Yitzhak Rabin signed the peace agreement
between the two countries at a festive ceremony held in the Arava Maili#gd States
President Bill Clintorattended the ceremonYyhroughout the yearking Hussein

maintaineda special connection with the State of Israel, unlike that of the other Arab
leaders. His decision to disconnect Jordan from the West @aimg thelntifadg and

the agreements achieved between Israel and the Palesta@ugonsiderably the

peace ngotiations between the two countries. The peace agreement with Jordan included
small border adjustments in the Arava, and the transfer of water to Jordan from the Sea of
Galilee.

Hi story, Gr Kndveng Hidtalyd Mafionalism in Israel and Nationd
Building a State in the Middle Eastyal Navé, Nava VeredandDavid Shahar, Rehes
(Permit: 4200, 2009. p273.
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Peacewith Jordan: The Benefits of Peace

The tangible benefits of the peace agreement with Jordan amatamedn a high school
Israelstudiestextbook, this time from the perspective of environmental and resource
sustainability. A lessodiscussesvater shortagand past conflicts1 the regionandthe need for
peaceful cooperatiowith Israel'sneighbordo addressuch a pressing issue

DI7¢ 7w [Tya oon Water in the Era of Peace
S ey e e s o Watter, the most crucial resource for life, has always

e s e e on - DEEN @N iMportant subject in the conflict between

Hn ::“’;‘i:':’:;i’rj“’:"lﬂ“:wn T DNNY T Nyan unma Bwn mawn ) . . .
S e e e e |srael and its neighborgVater location influenced the
29 MOTIND APNAI THY B 3 30y sman “\;{: L nn ,:,"3"\:” ":J g . . .
2% 0w e e o determination of the Israeli borders. Water was the
reason for wars and it is an important congiarin

|TY DY DI7YW D20NA DN the agreements

menmmEmnmn e mpmommn— \N/gter in the PeaceT reaty with Jordan
Determining the Borderline

In the peace treaty between Israel and Jordan in 1994,

the border between Israel and Jordan was set along

the Jordan and Yarmuk rivers. .
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o 59 DUMORYY DMV NINR DIDY DX YN
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N9 90 1177 PRI Water Distribution between Jordan and Israel
03797 MAY 0% TIRND WHwn The treaty with Jordan was the first agreement
g between an Arab state and Israel therdling the
S issueof water. The agreement includepravision
ST e that focuses on the water distribution between the
e o by Fa D 73 THTD ONY G307 M0 1T B £30m countries from the Jordan and Yarmuk rivers in the
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w1 Arava area: . .

| sr ael St udi e Narthe@ isaal: §le Galilee, the Golan Heights, and the
Valleys Across the Generationed. Ruth PelegYad ltzhak BerZvi (Permit: 8618, 1999,
p. 126.

A fourth-grade society and civigextbook teaches about the benefits of peaxcthe context of
the IsraelJordan treatya military outposts repurposed for scenic bidatching rather than
guarding from one's enemiyn this way young students amede aware ahe peace agreement's
valueas a positive and beneficial development.
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My Favorite Place: Ein Yahav
23 ORI 2 PY MDY NARD DIPNN (and in factall the Aravah) is

HRIY’ P2 91230 HY NRENI (N2 situated on the border between
2 e ~ Israel and Jordan. JdiHufirad a
TY AP - PN T2 JTVY L ' hill next to Ein Yahav, on which

! once stood a military outpost

from which our soldiers would
look out toward Jordan. All that
was in the period before Israel
and Jordan hadged a peace
agreement. In 1994 (more than 20
years ago) a peace agreement was
signed between Israel and Jordan,
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area. Thevantagepointis above a
19T RIPIW 220 HYn RXNI NOXNN RN road called'Peace Roddn

D5YA 09D T2 DIYWA honor of the peace agreement.

Homeland, Society and Civics, Grade 4Young Israelis Yiftach from Ein Yahay, Shira
GoodmanQfira Gal and Iris ShiloniCET (Permit 2747, 2017, p. 11.

Israeli textbooks feature speeches and remarks by Arab leaders, including those of Egypt, Jordan,
and the Palestinian Authoritjn eleventhgradehistory textbook quotes Kinglusseirs

emotioral speech at the signing of the Israddirdanian peace treatyalling that momena "new

dawn of peace.
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From Husseiris Speech during theSigning ceremony of thePeaceT reaty:

We must remember this day as long as we live on this earth and for the next
generations: Jordanians, Israelis, Ard@aestiniand all of them are children of
Abraham . . .we must remember this day as a new dawn of peace, as a day of
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mutual respect to all, of tolerance and a shared path for all generationes will
always remember and honor with love those thabfehg the years on either side,
and | believe that they would want us to spill no more blood and cause no more
suffering . . .

This will not be just a piece of paper signed by those who should sign it. This will be true
and real, because we have opeoedhearts and souls to each other. We have discovered
human faces behind everything that has happened between us. We have suffered too
much during the years.

History, Grades 11 12, National World 2 Building a State in the Middle EastMoshe
Bar-Hillel and Shulalnbar,Lilach Books(Permit: 4214, 2009, p.213.

The following example od thirdgrade Jewistisraeli culture textbookighlightsisraels peace
with Jordan and the processes that led to it. In a chapter discussing fighting and conflict
resolution, the process of mediation is explained to students as an altemesdigor dispute
resolution anch valuable tooin the technical practice of peacemakwagich is understood by
students as "building bridgésThe passage below detdisaels use of a third party in its peace
negotiations with Egypt, Jordan and the Palestinians, while featuring an imRgmefMinister
Rabin and Jordanian King Husselmaking hands

J
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DYORIRATE Israeli Prime Minister Yitzhak
Rabin and Jordanian King
1271 MR IR NYWRR WR Hussein shake hands after
D";;:";‘”D‘;;“‘ 1’”'11"1‘;‘"7‘ signing the peacagreement in
1 D30 NN MR . . .
R DAFIIIRD 1994 TOW 1994. American President Bill
11077 73 NI MR Clinton, who functioned asa

Awan wn'ww

mediator, standsbehind them

The processy which someone external to the conflict helps both sides reconcile is called
mediation[literally "bridging"] because the third party helps build a bridge between the
fighting parties. Mediation is used not only between different persons but also between
countries at war. Many times, the third p&rtyepresentatives of a different country, for
exampl® help the sides reconcile. Israel has also been helpethbycountriesacting

as mediators in its conflicts with Egypt, Jordan, and the Palestinians.

JewishIsraeli Culture, Grade 3, Mine and Yours: Gateways to Jewidkraeli Culture:
Friendship and LeadershipHanna Benedick, Ayelet Gershuni, Carole Rosemiiddne
and Yonat Shap, Tali Foundation (Permit: 2754), 2017, p. 40.
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TheOslo Accordsare the primaryneans to studgeace and peacemakingthin the Israeli
curricula Textbooksalsopresent argumesitvithin Israeli societyoverthe West Bank and Gaza
starting immediately after the 1967 Sbay War.A history textbook for high school students
shows passages of higanking Israeli officers fervently arguing against the building of
settlements in the territories captured durireyiar:
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Anotherview maintainedhat the State of Israelomld havea challenging time
controlling such a large Arab community for a long titGentrol over another people
might cause Israel to lose its cultural and national dbaratics. Those who subscribed
to thisviewpointargued that from the position of power secured in theD@ix War,
Israel should seek a peace agreement with the Arab countries.

History, Grades 11i 12, Time Travels: Building a Country in the Middle EasKezia
Avieli-Tabibyan(Permit: 4218, 2009, p. 186.

A history textbook for high school students shgassagefom the 'Officers Letter,” sent in
March 1978 to Prime Minister Menachem Begatling onhim to "choose the path of peace."
The 348 signatories published the letter in the mediierwhich thePeace Nownovement was
formed.
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We are writing to you with deep anxiety. A government that prefers the existetiee of
State of Israel within the borderstbie Whole Land of Isradl Greater Isradlliving in

peace and good neighborliness will bring gloomy thoughts to our minds. A government
that prefers settlements beyond the Green Line en@ingthe historical onflict and
imposing a normal relationship in our area will raise questions regarding the justice of
our path.

History, Grades 11 12, Time Travels: Building a Country in the Middle EasKezia
Avieli-Tabibyan,CET (Permit 4218, 2009, p. 250.

Culture of Disagreement

In lessons teaching about the Oslo process, there are recurring motifs in describing the lead up to
the negotiations, the personalities of those involved, and the rationale for various positions and
outcomes of the agreements. listbontext, a recurring themef@amer Prime MinisteRabin's

central role in the Oslo process and his transition from a military figure to a peacemaker. This is
exemplified in a lesson faeventhgrade Jewistisraeliculture wherethe passage condemns the
assassination of Rabin and says that this directly oppbsenlilture of tolerance and acceptance

of opposing opinions that Rabin had creafabin'sassassination sftentied to discussions of

the peace process.

A lesson from Rabin's assassination offers students insight into the benefit of solving issues
within Israeli societghrough a'Culture of Disagreementhrough dialogue and discussion
rather than resorting to violend®emocratic procedures making fateful decisions have been
quintessential to the political culture since the rebirttheflewish NationaMovement A

Torah readingextbook explains that sacrifices for peace may indeed be unpopular, such as
Rabin's decision ttrelinquish Isra&li control over many areas in Judea, Samaria and Gaza,
concessions that caused great debates in the Israeli gii¥ieitiforcing thistenet through
schoolroom instructiofeaves open the possibility of more grotm@aking diplomatic
agreements in theufure.

43 Many compronse decisions with the Arabs weadopteddemocratically To name a few: the "first partition” in
1922,andother compromisesuch as th&937 Peel CommissioRlan; 1947Partition Plan;1949Armistice
Agreementand withdrawal from Sinail956second withdawal from Sinail979Peace Treaty and third
withdrawal from Sinai; 1993 Oslo Accords; 1994 Peace Treaty with Jordan; 1995 Oslo Il Agreements; unilateral
pull-outs of 2000 and 2005; and 2020 Abraham Accords.
44 Jewishlsraeli Culture, Grade Between Man and Friend in the Weekly Torah ReadiAd.l Education Fund
(Permit: 2508, 2013, p. 163.
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3 From a Military Man to a Peacemaker

One ofthe centralmilestonesyitzhak Rabiris life is the transformation from being a
fighter anda military man to a statesmawvho signed peace agreements.

4 culture of Disagreement

Themurderof Prime Minister Yitzhak Rabin happened in a time when there was a big
and stormy debate between the citizens of the country about the peace agreements with
the Palestinians. The murder, and the incitement prioyigdbntrary to approaching a
disagreemet by way of dialogue and discussidm this kind ofdisagreemeng space

is created that has room for every opinion, em@nionsthatare completely opposite

Jewishsraeli Culture, Grade 7, Trails of Culture, YachinEsptein, AatBes®r,and
Iris SabanCET (Permit: 333}, 2017, p. 241.

Rabiris aspirations for peace with the Palestinian people and neighboring Arab nations are
expressedingrade7 9 civics textbook. Students are tau
1993 between Israel anlde PLO and the historic handshake between Yitzhak Rabin and Yasser
Arafat. Rabin then signed peace with Jordan, and subsequently was awarded the Nobel Peace

Prize.
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The elections of 1992ed tothe second term of Rabin as Prime Minister. In this period,
which lasted three years, Rabin aspired to sign peace treaties with the Palestinians and other
Arab countries. In 1993, under the supervision of the UrStatles, Rabinon behalf of

Israel, signed an agreement with Yasser Arafat, the leader of the PLOIldthest
Palestinian Organization).

The handshake between Rabin and Arafat demonstrated to the Jews, the Arabs, and the
entire worldthat the historic rivalry between the Palestinians and Israel was about to
come to an endNo more tears and blood. No more casualties from both sidestated

Rabin at the time.

The agreement that was sigreedminated a series secret negotiatigwith the PLO.
The Norwegiansiostedthe talks and it ended with the signing of tlislo Accords”
According to this agreement, Israel was to recognizelili® ®ithdraw from the Gaza
Strip and Jericho, start withdrawing from the West Bank, and negofiiatd-atatus
settlement. The PLO was obliged to keep peace with Israel, stop any terror activities
against Israel, and abolish the paragraphs in the Padeshiational Covenant that called
for the annihilation of Israel.

In 1994, RabirwasawardedheNobel Peace Prize for his efforts to achieve peace with
the Palestinians. In the same year, Rabin sigimegeace treaty with Jordan

Civics, Grades 79, Civics in the State of IsragDavid ShaharKinneretZmora(Permit:
3149, 2010, p. 82.

Similarly, a history textbook fogradesl1 12 quotedRabiris speech from the Oslo Accords

signing ceremongxpressindis desire to live in peaceful coexistence with the Palestinian
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people.In his remarks at the signinBabin hoped that the Accords woulsher inthe first steps
toward creating peace in the region.
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Bill Clinton, Yitzhak Rabin, Shimdteres Yasser Arafat,
in signing ceremony iWashingtonon September 13, 1993

Yitzhak Rabin's Speech in the Oslo Accordssigning Ceremony,Septembe 13,1993

"We came today from Jerusalem, the eternal capital of the people of IsrAgk came

to put an end to hatred, so that our children and grandchildren will no longer experience
the painful price of wars, terrorism and violence.We aredestinedo live togetheron

the same land, in the sarmeuntry.

We, the soldiers who havetuened from battles stained with blood.we who have seen

our relatives and friends killed before our eyeswe who have fought against you, the
Palestiniand we say to you today, in a loud and a clear voice: enough of blood and tears.
Enough! We have no desire for revenge. We harbor no hatred toward you. We, like you,
are people who want to build a home, to plant a tree, to love, to livbgisidewith you

in dignity, in empathy, as human beings, as free men. We are today givimgapelaance

and saying again to you: No mére "

History, Grades 11 12, Knowing Historyd Nationalism in Israel and Nationd
Building a State in the Middle EasEyal Naveh, NavaVered,andDavid ShaharReches
(Permit: 4200, 2009. p.272.
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In anotherhistorytextbook forgradesl1 12, a passage discusses the practical tegpsl and

the Palestinian®ok to establisha permanent agreementultimately resolve the conflict. These
commitments include theLO's recogniion of Israelsright to exist and abandorent of

terrotism; Israelfor its partwould gradually withdraw from certain territories in the West Bank
and Gaza Stripndhand them over to the newly formed Palestinian Authofitgaption to the
photo of the ceremony hints ¢ertain uneasiness and an accompanying question prompts the
students tonvestigatedetailsencouraging hanesn peace education.
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E. The Oslo Accords

On Septembet3, 1993, a ceremony was held on the lawn of the White Housgn the
Declaration of Principles on Interim S&fovernment Arrangementattended byJS

President Bill Clinton, Prime Minister Yitzhak Rabin, addairmanof thePLO Yasser

Arafat. Followingthe signing, a historical handshake between Arafat and Rabin took
place. The official ceremony was preceded by a secret agreement between the parties in
August1993.

According to the agreement, the PLO commiitedlif to recognize th&tate oflsraels
right to exist with peace and security.to abandon the way of terror .and to adopt
United Nations Security Council Resolutions 242 and 338 as a basis for a permanent
agreement. Simultaneously, Israé¢dgedo recognize the PLO as thalBstinian
peoplesrightful and legitimate representative
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The first stag®f the agreemenncluded withdrawal of the Israghilitary administration
from the Palestinian settlements in the Gaza Strip and Jericho area #ordhéteon of a
PalestiniarAuthority. All authority in JudeaSamaria and the Gaza Strip regarding
education, culture, health, welfare, taxation, and tourism would be transferred to the
Palestinian Authority, andr@bustPalestinian police would be established. After that,
electiors for the PalestiniaAuthority's council would take place . .

In 1994 moreagreements were signed, which included transferring certain territories (in
Judea, Samaria, and the Gaza Strip) to either full or partial Palestinian .control

The signingceremony of the Oslo Accord®géclaration of Principléson the White

House lawns, September 1993:

With the participation of Israeli Prime Minister Yitzhak Rabin, PLO leader Yasser Arafat
and US President Bill ClintorClinton prevented Arafat from kissing him and Rabin, a
practice he was used.to

Hi st ory, GNaiaonhalisnd Bdilding 8 State in the Middle EasEliezer
Dumka, Hanna Orbach and Tsafrir Goldbétglman Shazar Cent@Permit: 4215,
2009.m. 20.7 08

While the Israeldesirefor peace may beniversaj textbooks for Jewistsraeli culturestart
with third-grades, andteach studentsot onlyabout effortdy RabinandPereso make peace
with Arafat, but also about different viewpoinsgardingthe agreements withilsraeli society.
Here thdesson also describes the international recognémarawardingof the Nobel Peace
Prize to all three leaders.
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During his Rabirs] tenureas prime minister, a peace agreement was signed with Jasdan,
were the Oslo Accords between Israel and the PLO (the Paledteration Organization
headed by Yasser Arafat). For this, Yitzhak Rabin, Shimon Peres, and Yassewarafat
awardedhe Nolel Peace Prize.
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The differing viewpointaboutthe OsloAccords including those who doubt the viability of
peacemaking with Arab partnessuipportterritorial concessions or political compromidesre

shownin a cartoon, allowing students to discuss the perspectives critically.
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As prime minister, Rabin acted to advance the peace process between the State of
Israel the Palestinians, and Arab states that surround it. In Israel, opinions differed

regarding tle peace process he was advancing:

"I support Yitzhak Rabin! He believes th#s important to negotiate for peace with the
Arabs that surround our state, and also, to be prepared to relinquish areas of the Land of

Israel

"And | believe thait's impossible to achieve peace with the Arabs, and that we should

avoid giving up land. | oppose Prime Minister Yitzia&birs way!"

"And | amreally unsure whether the peace process and the price we will have to pay will

be good for us or ndt.

Jewish-Israeli Culture, Grade 3, Gates to What is Between One and a Frientiska
Elitzur, Maya Dubinsky, Naama Maor, and Shlomit HershkeSiarshevski, Hete

(Permit: 2756, 2017, p. 159.

Yet anotherthird-gradeJewishlisraeliculturetextbookdiscusseshe assassination of Rabin and
the importance of tolerance and respectful debate and disagre8toeentgain a balanced
understandingbout the controversial nature of the Oslo Accoviiin Israeli societyhow the
assassination of Rabin byadicalopponent of the Accords was an act of extrenasih

violence andthat no public debate should ever resort to such violence.
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On Yitzhak Rabin Memorial Day
Yitzhak Rabirls memorial day is held on the th2of Heshvan.

Yitzhak Rabin wasnurdered while serving as prime minister of Israel. He was murdered
by aJewishlsraeli citizenwho opposed his views. Prime Minister Rabin had signed
agreements titletiThe Oslo Accords to try and bring about peace between the Israelis
and the Palestinies. The Oslo Accords were a mattecohtroversy within Israel

society

On the one hand, the supporters of the accords believed that these agreements would
achieve peace. On the other hand, opposition to the accords claimed that they were
dangerous, and that they would lead to war, and not to peace. Both sides demonstrated
throughout the country and exchanged many insults. The opposition to the agreements
attacked Yitzhak Rabin in particular.

In this violent atmosphere, on Heshvidh 5756(November, 1995), an extremist called

Yigal Amir shot the Prime Minister and murdered him. Because of the severity of his
action, the Knesset decided that every year, on the date of the murder of Yitzhak Rabin, a
nationalmemorialday will be held, to benarked throughout the country.

JewishIsraeli Culture, Grade 3, Mine and Yours: Gateways to Jewidbraeli Culture:
Friendship and LeadershipHanna Beedick, Ayelet Gerstni, Carole RosenthaAidane
and Yonat Shapira, TdloundationPermit: 2754, 2017, p. 100.

The nuances and controversies surrounding peace negotiations are also present in civics
textbooks for high school students, where one lesson offemacedexplanation of what they
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title "hawkish" and "dovish" positionen the conflict. Tke excerpt explains the central arguments
of the hawkish position, which prioritizes security, while also discussing the moral position of
the opposing dovish view. In the description of a dovish position, students learn that some
Israelis view the situatioin the West Bank as an "immoral occupation" and that they wish to
achieve a twsestate solution. This exposure to both sides of the debate allows students to better
understand the various positions and construct more informed opinions.
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The Defense and Foreign Affairs SpectrumThe source of the ideological
disagreement in this matter, betwédoves (left) and'hawks (right), goes back to the
period of Yishuv [the Jewish settlement in Mandatory Palestine]. Usually, those that
belong to the hawkish camp suppibr whole Land of IsraelGreater Israé), and

oppose territorial compromise in Judea and Samaria, easallm and the Golan
Heights, while some agree to minor concessions. Their opposition emanates from a
position that these areas #ine cradle ofthe Jewish people, a belief that control of these
areas is of existential importance to Isr@lth] suppot for proactivedefense policy, as
in an approach that views military capabilities as the most effective mechanism for
Israels national security.

According to the hawkish view, territorial concessions do not foster peace but rather
incentivize aggression. Members of the dovish camp tend to, or agree to, significant
territorial concessions, to the extent of withdrawing to the borders of 1967, with minor
border adjustments. In their opinion, a territorial compromise is essential to achieving
peacewith the Palestinians and with the Arab states that support them, a peace agreement
that will improvelsraels status securityise, politically and economically. People of the
dovish camp claim thdsraels control of Judea and Samaria, and the Palasisaho

live there, constitutes an immoral occupation. Further, they claim that the only way to
demographicallysecure @ewish and democratic staseby separating from these lands
and creating two states for twations thawvill live peacefully sideby-side Throughout
the years and until today, the debate over defense and foreign iafidilighe central

one in Israel.

Civics, Grades 1012, Being Citizens in Israel in a Jewisibemocratic State Varda
Ashkenazi, Bilha Alerson, Tamir Dubi and Dana Shtarkman, MbB&ni Kohen(Permit:
4453, 2016, p. 345.
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As seen in these lessons and many other examples, textbhaakious subjects followa similar
pattern when discussing peacemaking and peace with Palestinians. First, they present the vision
of peace expressed in the Oslo Accords by Rabin and Arafat in a positiveHigiethe ethos
changegrom combatants in a conflict to leaders taking diffidalt necessary steps for their
respectivepeople Next, the booksoutline the general terms and contours ofpteace

agreements, whicket upthe status quaentral to subsequent negotiations. Finally, they describe
the divegentperspectivesvithin Israeli society without prejudice or preference, while
simultaneously denouncing the kind of political violence that culminated in the assassination of
Yitzhak Rabin.From this,one can conclude that textbooks tloe state and stateeligious

curricula bothpromote peace with the Palestinians as an @ealell aghe overall process of
peacemaking.

Typically, the peace procebas mostlyfocusal on Rabin as a leader of peatbe example
below showdgormer Prime Minster BenjamirNetanyahu signing the WyRiver agreement with
Jordan's King Hussein and the PLO leader Yasser Arafat, prédeence of American President
Bill Clinton.

“INIL NI 2T 7Y Aan'nnn
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Signing "Wye River Memorandum"
From right to left: Benjamin Netanyahu, Eilinton, King Hussein, Yasser Arafat

History, Grades 11 12, Time Travels: Building a Country in the Middle EasKezia
Avieli-Tabibyan(Permit: 4218, 2009, p. 209

In 2020, a new textbogR he Israeli RegionLandscape, Climate, and Environmenas

approvedor ninth-gradegeography by th&oE. Thisintroduced new material refleog the

shifting geopolitical landscape of the Middle East regidhnoteareseveral lessonthatexplore

Israel's increased integration in the region, followingctimenging nature déraelsrelations

within the Arab worlgthere are ongoindiscusgns of themany cultural, economic, political

and security collaborations between Israel twade now frienly Arab statesWithin social

media, some citizens of Iraq, a country currently considered an enemy state, contact Israelis and
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have conversations with them on a range of tojpespitelingering hostility by some Arab
neighborsthe textconcludesthat tre normalizationprocesshas created many opportunities for
Israel almost unthinkable in the near past.
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While Israel remains relatively isolatedthin the sphereof the countries
surroundingt, relations with Middle Eastern countries in the more distant
circle are gradually tightening. These countries include Morocco and the
Arab states of the Gulf.

Something Is Changing in the Middle East

An interesting phenomendaoccurring] overthe pasfew years is Iragi and Moroccan
citizens who shovalonging and nostalgigor Jewish culture, which hgg@reviously]
influenced the culture in their countries for hundreds of years. Many Iraqis (Sunnis and
Shiites) are contacting Israelis in social medrad are conversing with them about
culture, politics and religion.

The attitude toward Israel and Israelis is changing for the better in Morocco as well. Jews
who left Morocco are considergart of theMoroccanDiaspora, and since 2011ewish
heritage is officially recognized iMoroccds constitution. This is manifested, among
other ways, in the preservation of Jewish heritage sites in the country, such as
synagogues, Jewish cemeteries, schools of Talmud Torah, and burial placktotisg
Jewish figures.
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Moroccds affection toward Jews has also opened doors to Israelis: 4b@@0Israelis

visit Morocco every year. In addition, more Moroccaase beewisiting Israel

currently arounc,500 a year. Thisontrasts withraq, for example, which is still closed

to Israelis and is defined under Israeli law as an enemy state. Also, Israeli diplomats
occasionally visit Morocco openly. Besides tourism, Israel and Morocco have relations in
the fields of sports and cultuéreplasticarts, music, and cinema.

As previously mentioned, this trend is joined by the A®alif stateswhich were closed
to the Israeli public up until a few years ago. The Gtdteshave no historical
connection with a Jewish community from the area (excludisgall Jewish community
in Bahrain) Theyare promoting relations with Israel for two reasons:

First, these states, like Israel, consider Iran a hostile regional factor, so they join Israel in
the diplomatic struggle againsan's nuclear weapons progra This joint struggle exists
alongside other security and political challengleared byisrael andbtherregioral

countries.

The second reasoilis linked to the rising status of the G@lfates in the region and the
modernization process they anedegoing. Since 2011, the Guitateshave been in the
forefront ofregional politicswvhile integratng with the international community an
acceleratédspeed. They often host international events, including diplomatic and
economic conferences, cultiraeetings, sporting competitions, etc. Many Israeli
delegations arriven the region and participate in international conventions and
tournaments. In addition, Israel and the Gifteshave been collaboratirig business,
security and diplomacy. Saudr#bia and Oman are trying to promote negotiations
between Israel and the Palestinians. Qatar is frequently in contact with Israel due to its
involvement in the Gaza Strip, whether by mediating between both sides or by
transferring supplies and money to thaza StripRegardingsecurity, for the past few
years Israel and the UAE have been holding joint air force exercises, along with the USA,
Greece, and Cyprus. Moreover, the UAliquelyhosedIsrael in international events
organizedonits territoryallowing Israeli delegation® present theinatioris symbols.

These many collaborations brought an incedasterest in Israelvith extensivanedia
coverage. Social networks, on both sidesse followedhese developing relations as

well, mostly in a positive manner.

The attitude toward Israel in the Gulf States and Morocco is improving, inspiring
hope for many more collaboration in the future and forgreater integration of Israel
in the region. It should be noted that these are countrieare located in acircle [area]
that is distant from Israel, while Israel's priority is to establish its stability in the
circle closer to it, which is still hostile toward it. Israel continues to be greatly
isolated, but also succeeds in opening doors that thus far have been locked

Geographyd Mankind and Environment, Grade 9, The Israeli Regio® Landscape,
Climate, and EnvironmentSharon Ayalon, Ofira Gal and Michal Schwa@ET (Permit:
3368), 2020, pp. 12 13.

Anotherlesson orisraels place in the Middle Easipecificallymentions the Abraham Accords
signed between Israel and the UAE in 2020dentdearnthat ths helps change the way Israel
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is perceived by its neighbgnmsaking future collaboration with these countries atigrsmore
likely in the future
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In 2020 the United Arab Emirates announced its intention to sign an agreement for

official relations with IsraelThe agreement represents the climax of a process in
which Israel is becoming closer to Arab countries with which it does not have
relations. Cedin countries in the Middle East have begun to expand their openness
toward Israel, accepting official delegations and collaborating with it in international
events.This phenomenon marks a changdsraels place in the region and in the

way it isperceived by its neighbors.

Geographyd Mankind and Environment, Grade 9, The Israeli Regio® Landscape,
Climate, and EnvironmentSharon Ayalon, Ofira Gal and Michal Schwa@ET (Permit:
3368, 2020, p. 11.

A final example iglisplayedoy ageography textboold lesson on Israts borders and
relations with Arab countridsighlightsa joint progranwherelsrael, Jordan and the
PalestiniarAuthority work togetheto protect the environment throutire useof barn
owls and falconé agricultue.

A barn owl and baby owls: a joint
program between Israel, Jordan,
and the Palestinian Authorityto use
owls and falcons for pest control.
(Photography: Amir Ezer.)

Geographyd Mankind
and Environment, Grade
9, The Israeli Regiod
Landscape, Climate, and
Environment, Sharon
Ayalon, Ofira Gal and
Michal Schwartz, CET

e Rkt (Permit: 3368), 2020, p. 13
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The Palestinian Experience

The collective narrativef theOther encapsulatemst and preseeiperiences as well as
fears and dreams about the future. Teaching this in a conflict settrggirscipal componeraf
peace educatioiavriel Salomonpositedthatlearning abouthe Othermay facilitate
coexistencé?® In his study of thdsraeli-Palestinian conflictElie Podeh foundhatpast Israeli
textbooks tended to ignore or misrepresent the Arab point of view of the comflereagpost
1985 textbooks have been making visible attempts to unddrifd This process continued into
the first decade of the twenfiyst century?’ Yohana Manor attribute this change to a
consistent, multiyear government policy of introducing educational content micickles
"knowing and respecting Islam and the AraBadmitting the legitimacy of the opposing
national movemeritand"presenting the conflict in a moralancedvay 48

Israeli history textbookstrive tooffer studentsa meaningfulPalestiniarperspectivef the

conflict. Such efforts are at bestpresentations of Palestinigiews and emotionandareoften
found in thecontext of the 1948 Wareferences to the Palestinian experieincather periods
such ashallenges faced by Arabs of the British Mandate, life in refugee camps, clashes with
Israeli forces during conflagrationsr other difficulties facedn the West Ban& while less
commord arealsotaught

The curriculum emphasizes the importanceakhawledgng Palestinian identityMost Israel
textbooks use the terhalestiniah when addressing the Arab inhabitants of the West Bank and
the Gaza Stri® a fewtextbooks also apply the term to the Arathd/landatory Palesting’ One
civics textbook, extends Palestinian identity to Arab citizens of ISFael bookassertshat the
majority of Israeli Arabsnaintain some form of Palestinian idenfity.

45 Gavriel SalomoriA NarrativeBasedView of Coexistenceeducation’; Journal of Social Issues0, no.2 (2004)

pp. 273 87.

46 podeh,'The ArablsraeliConflict.”

47 Adwan, "Victims."

48 Manor, "Arabs and Palestiniansgp. 218 243 Yohanan Manor,Arabs and Palestinians in Israeli School

Textbooks. Changing the Perceptiortioé 'Other,"
https://www.impactse.org/wpcontent/uploads/2016/04/ArabsPalestiniansisraeliSchool Textbooks
the"Othet' IMPACT-se, April 2016,Y.Manor_.pdf

4 Forexample Civics, Grades 112, Being Citizens in Israel in a Jewish Democratic St&ermit: 4453, 2016,

p. 404

50 For example History, Grades 11112, Knowing History Nationalism in Israel and Nations: Building a State in

the Middle EastEyal Navé, Naomi VerecandDavid ShahafPermit: 4209, 2009, p. 142.

51 Civics, Grades 1012, Being Citizens inisrael in a Jewish Democratic Stateermit: 443), 2016,p. 102.
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The National Identity of Israeli Citizens
National identity is the component which determiorg s belongingand sense of
belonging taa nation, ethically ancculturally.

In Israel, three mainational identities are distinguished: tdewishidentity, theArab
identity and thdPalestinianidentity. Other identities which differentiate ethagaltural
groups are th®ruze, Bedouin, Circassian, andAramean identities.

Civics, Grades 1012, Being Citizens in Israel in a Jewisibemocratic State Varda
Ashkenazi, Bilha Alferson, Tamir Dubi and Dana Shtarkman, NMloBi Kohen(Permit
4453, 2016,p. 88

A notable exception i®undin ahistory textbookpublished by Har Bracha Institutieatrefers
to the term "Palestinians"” wiarenthesesuthorsconsider this term (as opposed to the term
"Arabs') to be politically charged arfdnti-Jewish’:>?

Israeli textbooksoutinely acknowledgehe existence o majority Arab communityn what

came to behe State ofsrael.Historical accountaccurately describie Arab populationf the
geographical area of Palestingypically referred to by its tradition&lebrewname,"Eretz

Yisrdel" [theLand of Isradld as significantlylarger than that of the Jewiglopulaton at that

time. This is egecially true of texts teaching the history of early Zionism, when the Jewish
community in Palestine was far smaller tlauhater years, as seen in the example below. One
textbook even asks students to deconstruct the sentiment expressethimZionist thinkers,

that Palestine/Eretyisrael was"a land without a peopléefore Zionisn?t3 The Israeli
textbooksthus rarely ¢éach abouthe history of Zionism and the movement to establish a Jewish
state inthe land without mentioning the Arab population.

52 History, Grades 1i112, The Return to Zion: Aliyah, Settlement and Independ@eenit: 4432, Har Bracha,
2016, mp. 438 39.
53 History, Grades 1i0L1, Nationalism: The BeginningsPart A E. Dumka, C. Orbach, T. Goldberg,
Zalman Shazar CentéPermit: 4187, 2008, p. 164.
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On Territory

Scholars view Jewish nationalism as a unique case of a nation living in a diaspora

When Jewish nationalism arose, the Jews were scattered in various countries and had no
common territory ofheir own . . .At the time when the Jewish national movement began

to develop in the 1880s, EreYisrael wasnot uninhabited. About 400,000 Arabs and
25,000 Jews called it home.

History, Grades 10 11, Time Travels: Nationality on the TesKeziaAvieli-Tabibyan,
CET (Permit: 416%, 2008, p. 143.

As early aghird grade onetextbook chooses to describe Jaffdas Arab port cityo an
accuratedepictionof the environs duringewish immigrationaliyah] to pre1948 Palesting
rather than the mixed Jewiglrab city of presentday Israel® Another thirdgrade textbook
affirms that Arabscomprisedhe majority of OttomaiPalestine'snhabitantsand provides
historical detailsabouttheir lifestyle.

54Homeland, Society and Civics, GradeSaciety and Our Surrounding®. LuriaMimoni (Permit: 2387,
2009, p. 157.
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Groups of Jewisblim [Diaspora Jewish immigrantstarted arriving in the
countryaboutl50 yearsago. At the time, the Ottomans (whose center of rule was
in Turkey) ruledEretzYisrael, and after them, the British controlled it.

The majority of theeountrysinhabitants were Arabs. They mosdlilyed in villages
and partook in agriculture. Some lived in cities and were merchants and artisans.

Homeland, Society and Civics, Grade 3,iving Together in Israei 3, Cfira Gal, $ira
GoodmarandAvital Drori, CET (Permit: 2038, 2005, p. 73.

Students learthe history of Zionisnwhile simultaneously learning about the development of
Palestinian nationalism. In one examitiere is a discussion of ti®17 Balfour Declaration,

which called for the establishment of a Jewish national home in Palastingasrehemently
rejected by manyrabs of Palestindt is significant that not all sides received it positivel.
Zionism edged closer to the goal of establishing a Jewish state, Palestinian identity solidified in
responsgwith the aim of thwarting that gba

Thetextbookrefersto Palestiniaawith the termFalastinim a direct loan from the Arabic
Filaso ni y°y T n

SSFalastinim(+ 1 " J Has hegome a common spellimgécent decades The alternative foRalestina'im

(- 1 « " X wags formerly more commomsperhaps influenced by the official Hebrew name during the British
Mandate( 1 ' ' + ]. (Jews dufing the British Mandate also referred to themselvealastna'im or
Eretzisra'elim(Palestinians oEretzisraeliy
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Summary

Fromthe beginning, the realization of Zionism met with resistance from the
Palestinians, the Arabs of Ezéfisrael. After being separated from Syria

following the partition of the mandates between France and Britain, their unique
national identity began to develop in Ex#isra'el (Filastin[Palesting). Using
political and violent means, they demanded that the Biishdatés commitment

to the Balfour Declaration be revokethemore successful Zionisimecomethe
more Palestinian nationalism, which resisted it, grew strong.

Attemptsat dialoguanade by Chaim Weizmann, David B&urionand
academicians in search ofamula for coexistence based on a Jewish state failed,
and violence became the defining aspgcewsh and Arabrelationsin the

country.

History, Grade 9, Growth and Crises in the Modern AgeEyal Navé and Naomi
Vered,RechegPermit: 318%, 2012, p. 266.

The PalestiniaiNakbd [Catastrophpandthe 1948 exodus of Arabs frotmeterritory of the

Stae of Israelis discussed in lessons abtaraels War of Independence, also known as the
1948 War. Education about the negative consequences of the 1948 War for Palestinian Arabs
beginsat anearlyage,before studentare even exposed to the actual t&¢Nakba" Multiple
textbooks within the Israeli curriculuacknowledger allude toNakba,by name in multiple
textbooksincluding inbooksfor the third and fourth grades. Descriptions often mention the role
that deliberate expulsions by Israeli forces played in the displacement of PalestiniainArab
textbook for the fourth grade, students are encouraged to consider whether Arabsphezrseals

as Jews were with the resultslefaels War of Independence and why that might be the case.
They are then treated to an informational passage which reminds them that"inotvasjdes

get hurt' and that during the independence Waany Arab inhabitants fled from their towns for
various reasonsincluding those whéwereforcedfrom their homes and towns during the
battles' Thisaccountappears to ban attempt to introduceery younglsraeli students to the

notion that Arab citizens of Israel haaalissimilar experiencaf major events in the history of

the nation.
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Outcome of the War of Independence

Topics for Thought and Discussion

1. What doyou know about the results
of the War of Independence?

2. Waseveryone who lived in the
countryd Jews and Aralds content?
Why?

The End of th&Var and its Aftermath

As you well remember, the Arabs who
lived in the country did not agree to
have thecountry divided into two

state® a Jewish independent state and
an Arab independent state within Eret
Yisrael. So, they declared war. .

In war, harsh and sad things happen.
Some win, some lose, but both sides
get hurt. People were killed in the
battles. There were Arabs who were
killed and Jews who were killed.
Jewish settlements weadandoned

and Arab settlements were abandoned.

During thewar, many Arab inhabitants
fled from their towns foseveral
reasonsSome fled due to fear ofar
becausehey were afraid that the Jews
will hurt them. Some fled because they
heeded the call of Arab leaders to
temporarily stay away from their

homes, because they were promised that soon, after the war, once thedsfeseated,
theywould return home. Therwere inhabitants who were expelled from their homes and
their towns during the battles. The Arabs wéib the country became refugees in the

Arab states they arrived at. They were housed in refugee camps there, and that is where

some of them live to thiday. The Arab inhabitants who stayed in the colbgpame

citizens of the State of Israel.

Homeland, Society and Civics, Grade 4in Our Town and Around It Ziva Luria
Maimoni, State and Stafeligious, KimeretZmora(Permit 2420, 2011, pp. 24041.

The same textbook also recalls the 1948 displacement of Palestinian Arabs in a passage
explaining why towns within Isra@hayhave a mixed JewistmdArab population. Here,
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too, the fact that some Palestinian Arabs fled willingly, and some were ekpglferce,
is acknowledgedThe picture idothtrueandincomplete®
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5% The actorsvho may have been instrumental in that displacement are not named, nor are their motivations
explained. Some citidsecame integrated because of internal Arab immigration (Nof HaGalil) or consolidation of
two towns (Ma'alofTarshiha). Some of the citieseve already integrated before 1948abs solely populated

others The text also ignores cities veh are nolongermixed (Tiberias, Safedpecause the Arab population |eft
addition toArab dtieswhich forced outlewish communities (such as GaZabher citesntegratedafter populations
returned (Hebron and Jerusalem's old city and Silwan/Kfar Ha'Shiloah). Many of the olim were therefajees
from Arab countries. There are alstixed Arab cities such as Nareth thainclude descendants of internally
displaced Arab Palestinians. Other displaced Palestiniamgmintegratedities are refugees wifted their
communities because obnflicts among local clans and groups.
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Information Window

In the State of Israel there are several cities where both Jews and Arabs live

During the War of Independence, in 1948ab residents left the cities which they
lived (some were expelledthersfled) because the fighting drew near. They came to

live as refugees in neighboring countries (Kingdom of Jordan, Lebanon, Syria, Egypt).

Some stayed in their city. Those cities are mixed cities, wherealelhArabs both live,
for example: Haifa, Acre, Lod, Ramla, Jerusalem, J&fface the establishment of the
State of Israel when mamjim camefrom all over the worlgthe Jewshaveconstitutel
themajority [in these townsand the Arabs ahieminority . . . .

Homeland, Society and Civics, Grade 4in Our Town and Around It Ziva Luria
Maimoni, State and Stafeligious,KinneretZmora(Permit: 2420, 2011, p. 42.

In textbooks for higher gradethePalestinian view ofNakba is dealt with at grekngth.
One history textbookedicates a page to teaching the Arab sidbef948War,
particularly the circumstances in whiclt@nsiderable numberf Palestinian Arabs
became refugees. The description giveflagsualin terms of the chronology of events,
names of places and figures involvédhistoric photo of Palestinian refugees carrying
their belongingsnd an explanation oNakbad offers studentshe opportunityto
appreciateéhe Arab sense of the war aslsager or catastropheStudents are also
encouraged to researabditionalnames for thevar andreflecton the implications of
those names.

Other pages ithe same textbook expand theJewish role irexpellingPalestiniamrabs
on the eve ovariousArab army invasiors, including the statememiat”expulsions [of
Arab communities] were a rather common phenomgnoanother page briefly describes
thekilling of dozens of civiliangn the village of Deir Yasinwest of Jerusalem, shortly
before thenvasion®®

This particular textbook goes a long wayacknowledging the Palestinigkrab concept

of Nakba andbortrayingit objectivdy by sharing lie lived experience of Arab refugees
during and after the war, the destructiornohdreds oArab communities and
disappearance of Arab identity in large parts of predaptisrael, and the collective sense

57 History, Grade 11112, Time Través: Building a Country in the Middle EaseziaAvieli-Tabibyan (Permit:
4218, 2009,p. 119.
58 |bid., p. 102: At the peak of Operation Nakhshon, on A@;lL948, an event took place which left its mark on the
conflict between the two peoples. Deir Yasin, a village west of Jerusalem, home to about 600 inpetitants
controlling the road to Jerusalem, was attacked by Irgun andpaaimilitary]lmembers. Tay took over the
village and killed many residents. The number of casualties is not certain, but various sources estimate it to be
between 100 and 254 people. The attack was met with great shock among the Arabs, and increased the panicked
flight of many ofthem from the areas conquered by JeWwsr more orhow the curriculum deals witmoral issues
in such cases, see the section: "Sadflection: Violence and Injustice."
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of loss of home and land

Arab Residents Leaving the Galilee, October 30, 1948
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[Key Translations:]

As a result of the war, roughly one half of the Arabs who had lived within the borders of
Mandatory Palesting50thousand Arabs, becamefugees.The issue of the refugees is
an expression of the human price of any war.

The Arab exodus from Eretz Israel started shortly after the Novemb&829,UN
GeneralAssembly] Resolutiofthe partition plan 181 At first, wealthy families left the

mixed [AralJewish] cities. This fact demoralized the remainegjdents, and more of

them began leaving the towrMilitary achievements by Jewish forces,ia$’lan Dalet

and Operation Nzhshon, increased the influx of Arabs out of towns and villages, due to
fear for their lives. Arabs also left areas IB& [sic-Jewishforced had notreached. In

places where Jews and Arabs had good relations, an explicit order was given not to expel
the Arab residentsThis was the case in the village of Abu Ghosh near Jerusalem, in
FureidisnearZichron Ya'akovaswell as in Haifa and Acré he expulsion of the
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residents of Lydda and Ramla, however, was approved by government officials.

As thelDF's war accomplishments increased, the Arabs began to flee in panic. A
contributing factor to this was the Arab leaderskjpo had had no clear policy on the

matter, and had not given the Arab populace any clear instructions as to what they should
do.

Due tothe militarydefeat and refugee issues, Arabs refer to the 1948 War, which the
Jews calthe War of IndependenceasAl-Nakba, meaning théCatastrophkin Arabic.

The war that took place in Eretz Israel from the end of 1947 to the beginning of 1949 is
called by many names, which express different points of view regarding théthvear:

War of Independengkthe"War of 5708'>° the"War of Liberation' the"War of
Uprightnesg'®® "Al-Nakbah" the"1948 War"

A. Choose three names and explainrteaningof each name. You may use a dictionary.
B. What are the different points of view which led to the creation of each of those names?

History, Grade 11 12, Time Travels: Building a Country in the Middle EasKezia
Avieli-Tabibyan,CET (Permit: 4218, 2009,pp. 125 26.

Similarly, another textbook acknowledges the Palestinian concept of Nakba while maintaining a
neutral and objective tone. This textbook, however, does more to convey the significance of the
Nakba forPalestinianslt describes the Nakba as more thaneae military defeat for Arabs
"Palestinians, Arabs of E&Yisrael, refer to the [1948] War as the NaKblésastef since it

brought calamity on Palestinian society and made most of its members refiigees.

An attempt to show the Palestinian viewpagyart ofa discussion aihe Battle of Deir Yassin,
described aa"massacreanda"stain on the struggle of the Hebrew Yishuv for survival and
independene” At the samdime, it creaeda". . . negative and terrifying image of the Jewish
conqueror in the eyes of tlkeuntrys Arabs' due tothe"killing of dozens of defenseless
Arabs'%2 The topic of Deir Yassin is also broached in a 1992 reference &iorkjn Zionism:
Zionist Policy and the Question of Jerusalem, 19949 also approved by the MoE. This 1992
book takes a noticeably apologetic tone toward what took place in Deir Yassgnting that "it
appears that, at that place, there was no killingifling's sake. There was, perhaps a loss of
wits . . "% Note that there is a long and contentious historiographical debatetiabDetir

Yassin massacré

59 Hebrew: "Tashah'[ (the Hebrew yeail ]! _ -
50 Hebrew"Qomemiyyut [(uprightness, independence, sovereignty, revival 4 )]. _ X «
51 History, Grades 11112, Knowing History p. 103
521bid, pp. 11213.
53 History, Grades 1112, Zion in Zionism: Zionist Policy and the Question of Jerusalem, 18249 Moti Golani
(Permit: 9326), 1992, pp. §94.
54 The scope of the Deir Yassin event, the reasons it occurred, and the motivations of various groups within the two
sides of the conflict to publicize it during the war are explored in recent resefiezer TauberThe Massacre That
Never Was: The Myth of Deir Yassin and the Creation of the Palestinian Refugee P(lotnteion: ASMEA Toby,
2021).
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Seen below is the opening pagesectiononthe Nakbavhere two perspectives are givéiwr
Palestiniansthe warentaikedloss of homeland and the hope for statehodd;lsraelsthe Arab
exodusmadeindependencpossible Thesection includes excerpts from historians Yoa@r
and Benny Morri®nthe Nakbaassessinghe main causes tie PalestiniarArab mass
displacement durinthewar.®® Critically, students are asked to summarize the Palestinian and
Israeli viewpoints and explain why easide perceives themselves to"bight."® Students gain
personal insight froma firstperson accourty Palestinian refugee Raja Shehad#dscribing his
family's flight fromthe embattled city of Jaffd Another textbook asks Israeli students to
describe the suffering of Palestinian refugees, as seen in a histori¢Hhotosame textbook
lists six historical causes of the Palestinianb&talisplacement in 1948, one of which was
deliberate deportations by Israeli forces.

Arab Refugees in the War of Independence
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85 History, Grades 1i112, Knowing History pp. 143 44.

86 1bid., p. 144. Why are the stances of the State of Israel and thetip@es, regarding the cause of Palestintians
exodus from the territory of the State of Israelirseconcilable? How is each sid@ht in their depiction of what
happened?

67 (145)

68 History, Grades 1i112, Nationalisni Building aState in the Middle Est, E. Dumka, C. Orbach and T. Goldberg
(Permit:4215),2009 p. 107."Question: How does the photograph emphasize the hardships of the Palestinian
refugeessituation?
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H. The Palestinians Nakba (Disasterp Exodus, Flight and Expulsion
of Palestinians from the Country during the War ofIndependence

Theexodus of the EretYisrael Arabs out of the country during the War of
Independence was one of the most centragdprtant,and consequential phenomena
which accompanied that war from the start. According to estimates, abotiorand
Arab Palestinian inhabitants lefied, were expelled, and became refugees in Arab
countries (Palestinian estimates are higher).

FromIsraels perspective, this phenomenon made it easiestablish Jewish rule and
helped solve many problems (suclksasurity land shortage and housing). It also
established the Jewish character of the State of Israel.

At the same time, masses of Palestiniasstheir home, theiand, and the Palestinian
state they could have received based on the UN resolution. 150,000 Pakestimaimed
within the borders of the State of Israel atwa's end.

F. In many places the IDF expelldee Palestinians. Eveffi this was not a declared
policy and some tried to challenge it, it was carried out in the field.

History, Grades 11 12, Knowing Historyd Nationalism in Israel and Nation8
Building a State in the Middle EasiEyal Navé, Naomi Vered, David ShahdReches
(Permit: 4200, 2009, pp. 14243.

Anothercivics textbook draws attention to a specific event within the Nakba, while
simultaneously tyingf to the presentlay experiencésraeli ArabsThe textbook recounts the

case of Igrit and Biim, two MaroniteArab villages in the Galilee, whose residents were ordered

to leave their homes by Israeli forces in 1948, with the guarantee that they would be allowed to
return at the end of the war, a guarantee which Israeli authorities later repudiated. The textbook
is clear about the fact that the Israeli state has betrayed the trust of those villagers and that their
legitimate claimé to be allowed to return to their lands and homes, as proénisede never
addressed.

The textbook juxtaposes this historical account widlisaussion of the much more recent 2011
Begin-Prawer Plan, aontroversialsraeli government program to resettle Bedouin Arabs in the
country'ssouthern region, met with intense criticism and opposition from AnabJewish
circles-The textbook quotesiaeli Arab Knesset membekhmad Tibi, who compared thgan

to the Nakba, asking his (Jewiiraeli) listeners what they would have done if they were told to
leave their homes. The textbook asks students to sumnKZEDbi's arguments in their own
words.
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"A Law of DispossessioWhich Expels People fromT heir Own Lands."

‘This [Bedouin resettlement] law is a mark of shame on the forehead of each and every
one of you who supports it. It is a lawdispossession, one which expels people from

their own lands and homes, for the second and third time since the Nakba of 1948. What
do you think a reasonable person, who is being evicted from his own home, needs to do
to defend himself? Rise up and protdgk Ahmad Tibi, while discussing the bill in the
Knesset plenum. After his speech, MK Tibi poured water on the proposed bill and tore it.
(Yehonatan Lis and Yanir Yagn'Arab MKs tearPrawer Lawbill and leave

plenum'Haaretz June24,2013)

I Explain how the speaker explains his opposition to the PraweBegin Plan.

Igrit and Bir 'imThe Maronite Christian inhabitants of the villages of Iqrit andrBjr

near the Lebanese border, did not fight against IDF forces in the Watepfendence.
During the war they were evicted from the villages, having been promised to be allowed
back to their homes once the battles were over. But this promise was never fulfilled. As
early as 1951, the Supreme Court ruled that the villagers ma#ibled back, and yet,
despite further litigations and repeated prondsesluding one by Prime Minister
Menachem Begid the villagers were never allowed to return.

Civics, Grades 1012, Being Citizens in Israel in a Jewisibemocratic State Varda
Ashkenazi, Bilha Alferson, Tamir Dubi and Dana Shtarkman, MoE Loni K@Rermit:
4453, 2016,p. 472

On the topic of the Nakb#he Israeli ME approved an academic work titletlependence
VersusNakbaby historian Yoav Gelber, which recounts in painstaking detaiétieats of the
Palestinian Nakba ardrael'sformation andncludesthe scholarly debate around some of the
standing issues. The book reports on the Palestinian viewpaantativesand exeriences of
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specific incidents, such as tiskooting of civilians in the village of Safsaf in the Galfttand
looting in Tantura southf Haifa,’® as well asssues related toroader processes and trends.
However, Gelbealsocautions against a wholesale adoption of the Palesteiaionof
history, which he dismissively describes

.. .based on selective reading and misinterpretation of Israeli research and sources,
surerficial use of British and American sources, declarative documents by or for the UN,
a little bit of journalism, a lot of memoirs, and since the 1970s mostly on folklore.

Palestinian Refugees
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Question:

How does this photograph highlight ttigficulties experienced by Palestinian refugees

Hi story, G r Natibeabsm: 1Baildirig 2a, State in the Middle EastEliezer
Dumka, Hanna Orbach and Tsafrir Goldberg, Zalman Shazar Center (Permit: 4215), 2009.
p. 107.

Refugees

A seventhgrade geography lesson tire global issue akfugeediscusseshoseArab and
Jewishgroupswhich became refugeeatiie tothe Arablsraeli conflict. Thetextbooksumnarizes
difficulties encountered byirab or Palestiniarrefugeesmany of thenstill living in refugee
camps and impoverishextighborhoodsSimilarly, the ordeal oflewish refugees from Arab
countriess described along with a discussion of thfficult integration irto Israel but avoids
issues relating toompensation and legal rights.

89 History, Grades 1i112, Independenc¥ersus NakbaYoav Gelber(Permit: 9330, 2004, p. 351.
" 1bid., pp. 237 41.
1(14).
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Astreet at Balata Refugee Camp, near tiity of Nablug Jewish refugees from Kurdistan who left
for Baghdad (lragafter the establishment of Israel, and from there they made Aliya to Israel in a
special operation, "Operation Ezra and Nehemiah."
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Refugees from thArab-IsraeliConflict

The Arab-Israeliconflict, and the wars between Israel and the Arabs, created two
movemeis of refugeed both Arab and Jewish.

Arab Refugees

Most Arab refugees left Israel during the War of Independence {1949) and Six
Day War (1967). Those hundreds of thousands of Arab refugees dispersed across
countries all over the world, chieftg the Middle East. They are known'Bslestinian
refugee and their exact number is the subjectotroversy.

Some of the Arab refugees settled down and integrated in the places they rSaated.
returned to their homes with the Statdsshels permission. Many of them live in

refugee camps and impoverghneighborhoods to this daywhether because Arab
states refused to accept them as equal citizens or because they themselves refrained
from integrating into the countriés whichthey arrived. In the refugee camps, the
population grew rapidifiving conditions are very difficut unemployment is high,
housing is crowded and ramshackle, and standards of healthcare, education and
sanitation are poor.

The issue of Arab refugees is a complicated polipcablemas well as painful

human problemit is one of the most complex and difficult issues of the larajp-

Israel conflict. As part of peace talks between Israel and her neighbors, this issue is
often brought umtthe negotiation table, and there is no doubt that solving it would be
vital for the achievement of peace in the Middle East.

Jewish Refugees

The departure of the French and British from the Middle East, and the rise of Arab
nationalism, the establishment of the State of Israel, and the wars between with Arab
states, worsened the stion of Jews living in Islamic countries: These events aroused
hostility toward the Jews and in some, especially Iraq, Syria and Egypt, there was
severe harassment; laws were even enacted that denied their citizenship and property
and left many of them whout sources of livelihood.

Hundreds of thousands of Jews left their places of residence destitute, most of them in
the first years after the establishment of the State of Israel. In many cases, they left in
secret ways risking their lives, as some Arabrdries banned them from leaving.

The vast majority of Jewish refugees madiga [immigrated]to Israel, but there were
refugees who immigrated to other countries. Those who immigrated to Israel did so out
of a sense that they were coming to their homelaauad the State of Israel; one of its

main goals was the absorption of immigrants, and indestech effort in the

absorption of theselim. After a difficult period of adjustment, they became integrated
into the life of the nation.

Geography, Grade 7Man and Environment in the Global Worldris Shiloni and Ofira
Gal (Permit: 323%, 2013, p. 158.
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A debated, but fundamental Israeli law is the 1950 Law of Return, which allows any person of
Jewish descent to claim Israeli citizenship. The textlasslerts thatis law is unfair to both
nortisraelis of Palestinian descent, who are not entitled to this right despite having originated in
the same territory, as well as the Arab community within Israel, who are singled out as non
beneficiaries of immigration throtghis law. To demonstrate this point, the textbook quotes an
opinion pieceby IsraeltArab parliament member Ahmad Tibi, who explains why, from his
perspective as a Palestinian and a member of the Arab community in Israel, theRetwrofis
discriminaory and unjust.
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Is the Law of Return one Affirmative or Discriminatory?

[Representativ@ranslation:]

Some see the Law of Retuais adiscriminatory law. They usehe following arguments,
among others, to support their case:

1. The Law of Return harms the principle of equality, as it gives preference to Jews and
their families over nofdews. Furthermore, it allows Jews who have never lived in Israel
to enter the aantry, while preventing that right from Palestinian Arabs, who have lived
on this territory until 70 years ago.

2. The law may affront the dignity ¢draels Arab citizens, as the state signals to them
that they belong to a group in whose growth the s$atet interested in encouraging
through external migration.

‘The Law of Return is Problematic in my Eye$

Member of Knesset Ahmad TibiFhe Law of Return is problematic in my eyes. It is

inhumane that my aunt, who used to live in Tayibe and was deported from here to

Kuwait, could not come here even for a visit. My aunt died two years ago, but every Arab
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family has a story of this kind. Mawhile, every oleh (Jewisimmigrant)can come from
overseas and settle outside toeintrys borders (Judea and Samaara@a) and he wants
to deport me.'

Civics, Grades 1012, Being Citizens in Israel in a JewisiDemocratic State Varda
Ashkenazi, Bilha Alferson, Tamir Dubi and Dana Shtarkman, Maigi Kohen (Permit:
4453), 2016pp. 323 24.

A civics textbook that teachésraels 1952 Citizenship Law reflects on the Palestinian criticism
of thatfoundinglegislation.This law determined the conditions of eligibility for Israeli
citizenship but wasalleddiscriminatory by many of theountry'sArab inhabitants, graimg
automatic citizenship tthose Jewsvho wished to settle in Israetlhile derying the same right

to Palestinian refugedsftenreferred to asEretz Yisrael Arabs') whowished to return to their
old homes irisrael'sterritory.
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Criticism of the Citizenship Lawby Israeli Arabs

In 1952, after th€itizenship Lawwas passed, public figures in the Arab sector

organized a protest at the end of which they sent a petition kKntssepresident. ..

The petition signatories demanded that the Citizenship Law be amended so as to remove
the discriminatory clauses fod in its present form. Their criticism focused on the

articles that differentiated between Jewish and Arab residents with regards to their
automatic eligibility for Israeli citizenship. They also demanded that Israeli citizenship be
granted automaticallio thespouseof an IsraelArab citizen.

The petitiors signatories also asserted that the wording of the law discriminates against
the Arab sector, by setting a hard deadffoerefugees] tener Israelto beeligible for
citizenship. They claimethat thousands of EzYisrael Arabswho lived outside the
countrys borders asked to return to it, but the law precluded them from Israeli citizenship
even if the managed to return to Israel.

Civics, Grades10i 12, Israel: A Jewish and Democratic Staté®avid Shaha(Permit:
4341, 2012, p. 336.
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In a chapter from a high school history textbook, studesgsnages of bodies from tHE56

Fedayeen attack at Nde Agrabim the perpetrators are referred td'asirderers’ At the end of

this chapter, studenteada eulogy delivered by then IDF Chief of Staff Moshe Dayan at the
funeral of aterrorismvictim. Dayan rationalizethe motivations of the Palestinian perpetrators

of the dispossession of their homes and their ongoing plight as refugees. Students then finish the
chapter with questionsn Dayaris speech, such @%Vhat underlies the tragedy of the relations
between thé&tate of Israel and Palestinian Arabs, according to Dayan's etlogy?

The textbook's choice to represent fhesspective of the Other atttkir motivation (the Nakba,
poverty),againsthe backdrop of whatredemonstrabhjheinous acts inoteworthy The Israel
Palestinian conflict ishereforea tragedyrather than a goodevsusevil struggle
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The Murder of Roi Rotberg and Dayan's Eulogy

On April 29, 1956, the security supervisor of Nahal Kiabutz, Roi Rotbergwas

murdered in an ambush while setting out to chase away herders from the Gaza Strip who
had invaded thkibbutzlands. It wasit Roi Rotberg's grave that Chief of Staff Moshe

Dayan deliveed an emotional speech in eulogy
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‘Let us not make accusations on this day against the murderers. What are we to argue
against their fierce hatred of us? For eight years they have been sitting in refugee camps
in Gaza, and before their eyes we are makiegdnd and villages where they and their
forefathers had lived, our own.

It is not of the Arabs of Gaza that \iemand [revengdbr Roi's blood but of ourselves.

Why have we refused to look at our destiny with clear sight, seeing the cruelty of our
geneation's mission for what it is? .Beyond the gates [of Gaza] hundreds of thousands
of eyes and hands are huddled together, praying for our weakness to come, so that they
may tear us to piecéshave we forgotten this? . That is our life's choice: #ier be

prepared and armed, strong and unbending, or let the sword fall from duaridthave

our lives cut down.

Dayan, MosheStory of My Life1976, p. 191.

1. What underlies the tragedy of the relations between the State of Israel and
Palestinian Arabs, according to Dayan's eulogy?

2. How does Dayan explain the State of Israel's fate to live by its sword? Does he see
an alternative?

History, Grades 1112, Knowing Historyd Nationalism in Israel and Nationd
Building a State in theMiddle East Eyal Navé, Naomi Vered, David ShahaReches
(Permit: 4200, 2009, p. 206.

Israeli students receive a frank assessment of the military adminis{@tenthe Galilee, parts
of central Isragland the Negeugastingfor eighteen years after the War of Independgatfter
this time it outgrew its initial purposdSee 'Self-Reflection: Violence and Injusticé onthe
Kafr Qasim massacre and related topics
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The military administration was initially intended to monitor the movements and activity
of the Arab population in Israel, which was considered hostile to the state. However, it
quickly grew from an organization with security objectives into an adminisratgan
which advanced thgovernmeris broader policy regarding the Arab population in Israel.
Among other things, it helped achieve a Jewish hold on lands throughout the country,
while preventing Arab takeover of uninhabited land. What made the military
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administration unique was its speciattaarity, which granted it the ability to limit the
freedom of movement of Arabs, carry out administrative detentions, and supervise the
appointment of public officials in the Arab sector. The military administratartrolled
territories defined a&losel zone$ and security areas, where 75%shels Arab
inhabitants lived.

Civics, Grades 1012, Israeb A Jewish and Democratic StateDavid Shahar,
KinneretZmora(Permit: 434}, 2012,p. 138.

Palestinian writer and activist, Mahmoud Darwish, widapsidered to be the Palestinian
national poetrefers to the military administratiaghroughtwo works featured in a high school
civics textbook A Palestinian artist's paintinaf a refugee@accompaniesre of the quoted works,
underscoring his strong assation with Palestinian nationalisfarwish's inclusion inhe
textbook attracted national attentiGrOnepoem,"Me and Him" taken fromDarwish's2002
collection State of Siegeffers a simple, yet profoundessage of coexistence in thelst of
conflict.

‘Ninikax Meor Him

'Me or hind
Thus the war starts.

But it ends with an
embarrassing encounter:

Me and him.
N1 73N Mahmoud Darwish (A State of

N2y ¥n ayp winTTonn)  Slege, from the Arabic,
(2003, 0%’y NTPN THAID Muhammad Hamza Ghnayim,
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2003.
Sigy3 29-e0-) WIINT TIDAD Mahmoud Darwisif 1 941 200 8)
T'7',2'0079 WD - (2008-1941 Palestinian poet, born in the

0'271 0'0192 13TY,"27YNA 7'720 western Galilee, who won many
1MIYN7 2WNI N'NINSON INT'Y! 7y accolades for his literary works
1'D0791N 'DIXTN and is considered the Palestinian

national poet
Theother poem;She Saved/le from Hatred" is from Darwish'sinterview with Israeljournalist

Joseph Algazyjefeatist Diary 1969).Here, AlgazyrecountdDarwish'smemory of his Jewish
schoolteacher Shoshana, whose positive example left a deep impression, offsetting his previously

72 Gali Markovitch Slutzkeg Hebrew("In the Eye of the Storm: Poet Mahmoud DarwisMentioned irNew Civics
Textbook,"Maariv, July 21, 2016,
https://www.maariv.co.il/news/israel/Articlg50223
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negative experiences with Jewish peoplee passagdesribesthe governmenimandated
curriculum taught to Arab students in Israel'psison” Darwish lauds hischoolteacher's
enthusiastic and vivacious teaching of Hebrew literature lyal 'service for her peoplein
contrast to the Israetnilitary occupation and governor (of the Galilee in this case), which he
disparages foritistilling hatred"
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Refugee, 2010by Ahmad Kanaarmourtesy of the artist

'| started attending a new high school in Kufr Yasif [in the Galilee], where | met a
totally different Jewish personality. It was Teacher Shoshana. | will never get tired
of speaking about her. She was not a teacher. She was a mother. She saved me
from hated. She was, to me, a symbol of a good Jew in loyal serviwr people.

'‘Shoshana taught me to read the Bible as a literary text. She taught me to read
[Israel's national poet] Bialik, not enthusiastically for his political affiliation, but
for his poeic passion. She did nity to instill in us the poison of the formal
curriculum, which aimed at alienating us from our heritage.

Shoshana released me from the hatred instilled in me by the military governor
Shoshana, an example of Jewish consciademplishedperhaps unwittingly, the
barriers set up by that military goverror.

Civics, Grade 10 12,Being a Citizen in Israel in a Jewish and Democratic State
Varda Ashkenazi, Bilha Alferson, Tamir Dubi and Ra®htarkman, MoE Loni Kohen
(Permit: 4453, 2016, pp. 464, 466.

The authors of one history textbook fgadesl 1i 12 considerPalestiniansn the West Bank and
Gaza as livingunderanoccupation. Onehapterdiscussinghe transition of Israeli

society from d&melting pot to multiculturalismcites the work of Israeli sociologist Baruch
Kimmerling (19392007), wo identified six major sudgroupsin Israeli societysecular
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Ashkenazitraditional Mizrahj nationatreligious ultra-orthodox Russiarolim; and Arals).”®
Besideghese six identifiable grougextbook authorgnaintainthatsincePalestiniangre not

part of Israeli societytheyare subjected ttsraeli"military occupatiogl' andlimits oncivil
rights.On the same page, studewitsw a collage of thenajorsubsections of Israeli society, one
portrayingBedouingn traditional garb sitting in gent anddrinking coffee
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On top of such groups [as identified by Kimmerlin§96], one may add sectors such as
the olimfrom Ethiopia; Bedouins, who constitute a unique sector within Arab society;
andeconomiamigrants[called foreign laborer$ from countries in Africa, AsigCentral
and South America, some of whdive in Israel illegally.

In addition, one must not forget that since 1967 Idraslbeermontrolling more
thanthreemillion Palestinian Arabsyithout civil rights and subject to military
occupation.

History, Grades 1112, Knowing Historyd Nationalism in Israel and Nationd
Building a State in the Middle Easteyal Navé, Naomi Vered, David Shahar, Reches
(Permit: 4200), 2009. 303.

73 History, Graded 1i 12, Knowing History p. 302.
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In a civicstextbook, mth-grade studentsonnecthe situatiorof Palestiniandiving under
military rule, to the teaching of compassion and sympathy wiflewish tradition and religious
instruction A storyis told of a sick and elderly disabled Palestinian roarthe way to a
hospital] who collapses & military checkpoint in the West Babkit isnot allowed passage
until his documentsre verified’*

A Jewish thought textbodkcludesapicture of an Israeli soldier helping an elderly Palestinian
manabutsa paragraplexplainingJewishreligiouslaws established to maintain peace
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To Maintain the Way of Peace
The "ordinances to maintain peace" are religiaussthat our sages have established in
order to enable the existence of peace between people.

The religious ordinances were designated to prevent quarrels and disputes that could be
caused by jealousy, mais of honor, or financial disputes. In general, the ordinances
related to proper relations in society.

Jewish Thought, Grades 1G 12, Democratic Values and JudaismYochai Eden,
Hartman Institut¢Permit: 930%, 2011, p. 77.

Such examples asmparedwvith a story from the ancient Jewish teibohelet Rabbak®
Students, learn that humanity transcends national identity and grievances.

74 Civics, Grade 9Democratic Values and Judaisidartman Institute (Permit: 9404), 2009, p. 11.

> Kohelet Rabbah 11:Bet in Romaroccupied Judea, where a shipwrecked Roman plesiflec group of Jewish

pilgrims for help, only to be rebuffed and jeered, but then accepted and cared for by Rabbi Eleazar ben Shammua
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A Little Differentl

It happened at the checkpoint; a long line of Palestinians had been there for hours,
waiting to get their passes. Suddenly, a van stopped in front of the checkpoint, letting out
an old and crippled Palestinian with crutches. Beside him was his daughtdrad/tears

in her eyes. The two of them approachedctmeckpoint, and the daughter asked to

transfer her father to an Israeli hospital, where he receives medical treatment. The
daughter added that her dathets medical condition requires him to immatilygoto

the hospital. After the soldiers preformed a strict search on the two of them, the
commanding officer said that he needed more documents and passes and he will need to
contact his superiors to get their approval. While they were waiting faothenanding
officers'approval, all ofasuddenthe old man had a seizure and fell on the ground.

Think about the following

1. What would the [ancient Jewish] pilgrims have done if they had been at the
checkpoint? What values would have guided them?

2. What would Rabbi Eleazar ben Shammua have done? What values would have guided
him?What do you think should be done? Explain your an8wer

3. What do you think should be done? Explain your answer.

Civics, Grade 9,Democratic Values andudaism Hartman Institute (Permit: 9404),
2009, p. 11.

(circa second century@E), who did not mind that the castay belonged to the same natibiatwas oppressing
Jewish people at the time.
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The following example teaches studeab®utthe inherent conflict between maintainisgcurity
measures in thé/est Bank and the negative affects they can have on the lives of Palestinian
residents and their civil rightBalestinians have the right to petition the Supreme COus.

ruling stands out against the planned route of the West Bank security fence is highlighted in the
example below:
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Supreme Court case 2056/@ Village Council of Beit Surik v. State of Israel: This
petition, filed by the residents of a Palestinian village, argued that the Separation Fence
[i.e.. the West Bank securityarrief] which the government had intended to build by
Highway 443 from Jerusalem to Madiwould limit their ability to reach their fields

beyond the planned route (they would be able to access them via special gates, after a
security check). The government claimed thatiheiets route is essential to stop terror
attacks on Highway 443.

The Supreme Court accepted the petition, and ruled that the proposed route was illegal,
and that the IDF must place the fence in a different route. In the verdict, the Supreme
Court stated that while there would &&dedsecurity in the route determined the
government,democracy fights terror with one hand tied behind its back, due to its
commitment to human rightsd and therein laysits greatness In this case, the judges
ruled a certain risk must be taken to avoid violating the property rights of the owners of
lands near the fence.

Civics, Grades 1012, Being Citizens in Israel in a Jewisibemocratic State Varda
Ashkenazi, Bilha Alferson, Tamir Dubi and Dana Shtarkman, MoE Loni K@Remit:
4453, 2016,p. 404

The following examplgencourage students to learn about challenges facde tsraelirArab
minority. A high schookivics textbook featuresn organization name&idalah, the Legal Center
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for Arab Minority Rights in Israewhich employs litigation to advance social godi$lote that
the textboolkadds"Palestiniah to thetitle. Students are tasked wiisiting thegroup'swebsite

and writing about their findings
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'‘Adalah'@ The Center for PalestinianArab Minority Rights in Israel

Adalah (Arabicjustice was established in 1996, and works for secamomicequality
for the Arab population in Israel, among other things. Most obtbanizatiors activities
are in the legal field submitting appeals to the High Courtlafstice anghromoting
legislation on many sooszonomidssues relating to this populatiobhis includes
submitting petitions over discrimination against toentrys Arab citizensaboutthe
resources that the state allocates to them in the field of education, dealing with
unemployment, and so on.

1. On the Adalah website, fingetitions submitted by the organization in the socio
economic field and choose one petition. What is the subject of the petition? Explain
two main arguments raised in the petition.

2. Choose an organization dealing with #zeioeconomic issue that is of interest to you.
Describe th@rganizatiors goalsandactivities. Provideletails on which othe
organizatiors activities have succeeded in bringing about change in government
policy. You can make use of websites such as the Shatil website (which has a list of

organizations involved in different fields).

Civics, Grades 1012, The Challenge of Welfare in the Democratic Stat&hira

Goodman and Michal Barglermit: 4302, 2011, p. 71.

A civics textbook offers additonakampleghat may differ fronpreexisting viewsespecially
relating tothesense of alienatioArab citizensmay experiencen Israel.In one chapter ksraeli

6 As noted above, the official nam&dalah The Legal Center for Arab Minority Rights in Israel
(https://www.adalah.org/@ndoes not includéPalestiniar' Neverthelesin many publications, the center opts for
using "Palestinian” instead of Arab or ArBlalestinian. See "Palestinian Citizens of Israel: A Primer
https://www.adalah.org/uploads/uploads/Primer%20Palestinian%20Citizens%200f%20Israel%20Adalah%20Jun
€%202019.pdf.
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Arab historian Adel Manrg, laments thatsraels establishmertame”at the expense of the
Palestinian he asks![how can I] recognize the legitimacy of an entity which denies my being,

or which, to begin with, does not wish to grant me full equalig§t@dents analyze arattempt
to explainMannads views.

A quote from late Israelrab statesman, Abd-@&ziz el-Zoubi, demonstrates the unique
position ofacitizen, torn between Israel and the Palestinians who fight it.
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My Nation is Fighting My State

"My qualms as an Israel Arab stem from the fact that my own people are at war

with my state.”

(Abd eltAzizelZ o u b i 1926 19 7 4deputyheéltb mimster, onMébalfafn d
Mapam and the Alignment [of Mapam and the Labor Party])

Civics, G r BeidgeGitizetisOn Idra2l,in a Jewisibemocratic StatgPermit:
4453, 2016, p. 91.

Thecurriculaacknowledge as legitimate, Israeli Arabsitation to sing thisraelinational
anthem It offers political scierist Shlomo Avineris view thathe understands the trouble an
Israeli Arabhas in identifying with lines such &$he Jewish soul yearhand"An eye gazes
toward Zion." Yet he supports leaving the anthem in its current form.

A separate chaptexploresthe relationship of Palestiniamsth Israeli institutions. An Arab
member of the Israeli Knesset expkiherefusalof most IsraeliArabsto volunteer inisraels
NationalCivil Service,by proclaiming that thegomprisea "nationalminority [which has the

“Civics, GmBang Eiszens id IsrdeRin a Jewish Democratic S(@ermit: 443), 2016, p48.
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right] to preserve [their] identityand thasuch programsonstitute'an attempt to Israelify our
youth!'’®
Opinions about thdlatioris Jewish Character
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'Arabs in Israel HaveYet to be Afforded Equality’

'People sometimes feign innocence and ask, why incked#idhe Arabs identify with the
Jewish State. Zionism and the founding of the state were at the expense of the
Palestinians. Thisn't just history. . .werein the midst of a conflict that is yet to end. A
Palestinian state ha®tyet been established, dirabs still do not enjoy equality in
Israel.

'l do not accept the possibilty that the state can be both Jewish and Zionist, and
egalitarian, while including the Arabs within it. .What do they want from me? To
recognize the legitimacy of an entity iwh denies my being, or which, to begin with,

does not wish to grant me full equality? If you would offer me a partnership within a state

that belongs to everyone, in which everyone would be equal anddhégct in service
of the majority against theinority, in exchange for my legitimacy for such a shate
agree to that. | want that.

'With regards to the Jewish character and its importance, | have said that | am willing to

accept a very narrow interpretation of a Jewish state, if, on thehathéy those who are
interested in the [sta&} Jewish character would grant me equality. | would even be

willing to have an agreement on the Law of Return [of Jews to Israel], and resolve the

[Palestinian] refugee problem, but only if those are the avdysppheres of discrimination
between Arab and Jewish citizéns

78 |bid., p. 106
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(Dr. Adel Mannaguoted inWho Owns the Land)zi Ben Ziman ed.[JerusalemThe
Israel Democracy Institute, 20Q®p. 188, 249.

I Present and explain the stance of the writer vétfards to recogniznig the Jewish
nature of Israel as a Jewish and deratic state. Base your answer on the text.

I Present the demands of the writer from the state in order to minimize the divide.
Base your answer on the text.

I Is the writer of the passage talking about a struggle of recognition or a struggle of

distribution? (For the meanings of the concepts, see this chapter, p. 471).

Civics, Grades 1012, Being Citizens in Israel in a Jevgh-Democratic State Varda
Ashkenazi, Bilha Alferson, Tamir Dubi and Dana Shtarkman, Moi Kohen(Permit:
4453, 2016,p. 472

A third high schookivics textbook convestheoverall experiencef Israel Arabsthroughthe
words oflsraeli jurist and civil rights activist Ruth Gavison (182820). In her essay, Gavison
aversthatlsraels nature as a Jewish state exdetgrice. . . of its Arab citizens. Students are
asked to consider thaountrys national identity, as wells how Arabdn Israelview it.

In some regards, the mirror image of the advantages enjoyed by Jews in a Jewish state is
the price it demands of its Arab citizets the place whera Jewish state exists, Arabs
are deprived of the possibility to control their puldlidtural sphere. Thstatés language
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