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Introduction

This IMPACT-se report examines a selection of 13 textbooks and teacher guides from the
Palestinian Authority (PA) curriculum verified to be currently taught, either in hard-copy or
digital editions, for the 2023-24 academic school year, freely available on the PA Ministry of
Education’s official online curriculum portals.' These textbooks are core materials for schools
operated by UNRWA, the PA and Hamas in Gaza, in addition to PA and UNRWA schools in
the West Bank and East Jerusalem.

The Palestinian Ministry of Education’s Education Sector Strategic Plan for 2017-2022
addresses education as a whole, including a focus on gender equality. The strategy includes
“reforming and developing the education curricula” and highlights multiple priorities to be
implemented as policy interventions, including “eliminating all forms of discrimination and
violence against women and girls,” and “removing all obstacles to women'’s full participation
in community and economic development and public life.”?

In the Palestinian Authority (PA) textbooks, there seems to be a somewhat genuine effort to
advance women's issues and gender equality. According to the PA's Ministry of Education,
some “minor adjustments” were set to be introduced to the 2019-20 curriculum for grades
1-10. Ostensibly, these were intended to resolve four areas of concern: human rights; gender;
environment and sustainable development; and quality issues.® A comparison of social
studies textbook versions published in 2017-2018 and 2019-2020 for grades 5-9 revealed
that textbooks increased their number of references to group-specific rights such as
children’s rights, refugee rights, and women’s rights. Ten new units were added to these
social studies textbooks positively highlighting female political participation and social
activism. For example, a chapter mentions treaties and conventions that ‘aim to protect
individual and group-specific rights from being violated such as the Convention on the Rights
of the Child, the Convention on the Elimination of all Forms of Discrimination against Women,

T The PA Ministry of Education’s main official online curriculum platforms where current digital editions of the
textbooks and study cards can be found:

Elearn Educational Portal (elearn.edu.ps),

https://elearn.edu.ps/pc/ (textbooks) ; https://elearn.edu.ps/teacherquides/#tg_1 (teacher guides)

Thanaweya Education Portal,

https://www.thanaweya.edu.ps/public/books

Palestinian Ministry of Education

https://moe.edu.ps/pcdc

Al-Balad Network

https://www.wepal.net/library/

2 Education Sector Strategic Plan 2017-2022. (2017). In Palestinian Ministry of Education and Higher Education.
Palestinian Ministry of Education and Higher Education. Retrieved January 8, 2024, from :
https://planipolis.iiep.unesco.org/sites/default/files/ressources/palestine_education_sector_strategic_plan_2017-

2022.pdf
3 “The [Ministry of] Education Makes New Adjustments to the Palestinian Curriculum,” Dunya al-Watan (Arabic),

July 29, 2019,

https://www.alwatanvoice.com/arabic/news/2019/07/29/1263078.html


https://elearn.edu.ps/pc/
https://elearn.edu.ps/teacherguides/#tg_1
https://www.thanaweya.edu.ps/public/books
https://moe.edu.ps/pcdc
https://www.wepal.net/library/
https://planipolis.iiep.unesco.org/sites/default/files/ressources/palestine_education_sector_strategic_plan_2017-2022.pdf
https://planipolis.iiep.unesco.org/sites/default/files/ressources/palestine_education_sector_strategic_plan_2017-2022.pdf

and the International Convention on Civil and Political Rights.* A newly introduced chapter
using Western theoretical frameworks shows additional minor changes®: examples from the
2019 edition of this chapter which stated that being an LGBTQ individual and single
parenthood lead to problems in a child’s wellbeing, and that women cannot be saved from
violence without help from a man, have now been removed.® However, an example teaching
that a woman’s role “includes taking care of children and educating them” remains in the
2020 edition, although it also stated that this is “a shared role between men and women."”’
One example in an Islamic Education textbook stating that full gender equality is considered
unjust and unwise, as only men are natural leaders, was replaced with the idea that the
stability of the family is based on healthy cooperation between partners.®

That said, pervasive issues remain. Islamic Education textbooks and teacher guides
consistently advocate for a non-equal understanding of gender relations and relative
standing, with women invariably held to be inferior. One textbook teaches that “full gender
equality” is an “injustice” to both men and women as they are fundamentally different, and
therefore unequal by right.® A teacher guide cynically calls this “the reality of equality,”
suggesting that students be directed to videos criticizing gender equality, and learn that
“justice” demands that men be granted “guardianship” (giwamah) over women."® Another
textbook explains that men are both physically and mentally superior to women, and
therefore uniquely suited to positions of leadership." The Islamic treatment of women is
taught to be just compared with that of Judaism and Christianity."

Some textbooks express diverse forms of contempt towards women, singularly accusing
them of impeding Islamic missionary work,'® of propagating adultery,* and of blindly
imitating (tag/ia) Western culture.r> Students are taught that women not being dressed
according to Islamic code leads to sexual harassment.' In addition, some religious textbooks
impose unique restrictions on women’s dress, arguing that it must conceal as much as
possible so as to “protect” women from harm,” and strongly discourage them from wearing
men’s clothing.®

4 Social Studies, Vol. 1, Grade 6, 2020, p. 83.

® Social Studies, Vol. 2, Grade 8, 2020, pp. 73-80.

6 Social Studies, Vol. 2, Grade 8, 2019, pp. 75, 78, 85.

7 Social Studies, Vol. 2, Grade 8, 2020, p. 77.

8 Islamic Education, Vol. 1, Grade 10, 2020, p. 82. (Previously—lIslamic Education, Vol. 1, Grade 10, 2019, p. 83).
9 Islamic Education, Vol. 1, Grade 12, 2021, pp. 126-127.

% |slamic Education (Teacher Guide), Grade 10, 2018, pp. 105-106.

" Islamic Systems, Grade 12 [Shar'i Study Track], 2012, pp 35-36.

"2 |slamic Education (Teacher Guide), Grade 10, 2018, pp. 105-106.

® Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track], 2021, pp. 65-66.

™ |Islamic Education, Vol. 2, Grade 11, 2020, p. 7.

> Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2021, p. 4.

'8 |slamic Education, Vol. 2, Grade 11, 2020, pp. 28, 31 (Previously- Islamic Education, Vol. 2, Grade 11, 2019, pp.
28, 31)

7 Islamic Education, Vol. 2, Grade 11, 2020, pp. 28, 31.

'8 |slamic Education, Vol. 1, Grade 9, 2020, p. 77.



When women are presented as equal to men, this is taught only in the context of glorifying
Palestinian women for their “nationalist struggle role” fighting against the Zionist occupation
“in all forms and ways.”" This includes the glorification of female terrorists, such as Dalal
Mughrabi, as role models.?° In a brief paragraph on female participants in resistance activities
she is featured next to Djamila Bouhired, of the Algerian resistance against the French
colonial powers. As no further portraits of significant female figures in Palestinian history are
presented, the path of violence implicitly appears to be the only option for women to
demonstrate an outstanding commitment to their people and country.?’ Women are
presented as equal to men, but specifically in conducting jihad, becoming martyrs, and
sacrificing sons and husbands. The lesson goes so far as to present such women as proof
that “Islam raised the status of women, and honored them in a way no other religion had
honored,” which implies some degree of egalitarianism, as women are described as “sisters
to the men in sacrifice and altruism.”??> Moreover, girls are encouraged to kill and be killed in
a chapter that discusses the role of women in combat who, at the time of the inception of
Islam, killed Jews as an “example of brave Muslim women in defense of the Muslims. Drawing
a connection between the early Islamic period and present Palestinian reality, students are
instructed in the same chapter to find examples of Palestinian women who became
martyrs.”?

IMPACT-se evaluates school curricula against UNESCO standards?* for gender equality,
namely UN Human Rights Council and General Assembly resolutions condemning
discrimination and violence based on gender identity. The PA curriculum's portrayal of
women not only contradicts these international benchmarks but also breaches six gender
equality treaties ratified by the PA?°, notably the pivotal Convention on the Elimination of

" lbid., p. 65.

20 Accounting (Entrepreneurship Track), Vol. 2, Grade 11, 2019, p. 10; Arabic Language, Vol. 1, Grade 5, 2020, p.
20; Arabic Language, Vol. 2, Grade 5, 2020, pp. 51-61; Arabic Language (Vocational Track), Grade 12, 2020, p.
24; Geography and Modern and Contemporary History of Palestine, Vol. 2, Grade 10, 2020, p. 68; Geography
and Modern and Contemporary History of Palestine (Vocational Track), Grade 10, 2020, p. 106; Social Studies,
Vol. 1, Grade 9, 2020, p. 40.

2 Georg Eckert Institute for International Textbook Research. Report on Palestinian Textbooks. 2021, p. 110.

22 |slamic Education, Vol. 1, Grade 8, 2020, pp. 56-59.

23 |slamic Education, Vol. 2, Grade 5, 2020, pp. 74-79.

24 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human Rights
Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws and
practices around the world which target individuals based on their gender identity and/or sexual orientation for
discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict the most
basic principles of the UN and have no place in education. See also UN Security Council Resolution 2686, Article 8:
helping to prevent sexual and gender-based violence.

These resolutions condemn discrimination and violence based on gender identity and sexual orientation.

25 Convention on the Elimination of All Forms of Discrimination against Women. (1979).
https://www.ohchr.org/sites/default/files/cedaw.pdf. Ratified by the State of Palestine, this convention is the
cornerstone for international efforts to ensure women's equality.

International Covenant on Economic, Social and Cultural Rights. (1966).
https://www.ohchr.org/sites/default/files/cescr.pdf. This covenant includes the rights to work, education, and an
adequate standard of living.



https://www.ohchr.org/sites/default/files/cedaw.pdf
https://www.ohchr.org/sites/default/files/cescr.pdf

All Forms of Discrimination against Women. Other treaties violated by this discriminatory
content are the Convention on the Political Rights of Women; International Covenant on
Civil and Political Rights; UN Security Council Resolution 2686; and UN Human Rights
Council Resolutions 32/2 and 17/19. This approach underscores the curriculum's promotion
of intolerance and gender-based violence, failing to foster the crucial principles of equality
and mutual respect among individuals, irrespective of gender identity.

The international community is committed to promoting gender equality in education in the
Palestinian Territories. The aforementioned Palestinian Ministry of Education’s Education
Sector Strategic Plan for 2017-2022 is funded by the JFA, a basket of funds financed by
Germany, Norway, Finland and Ireland to bilaterally finance the Palestinian Ministry of
Education and its overall implementation of its education sector development strategy.

Norway, as a development partner, has funded this strategy which privileges gender
equality, and has contributed NOK 220 million towards the program.?® Finland’s 2021-2024
country strategy for Palestine states that one of its strategic goals and objectives is to
“Support gender equality, especially by promoting rights of women and Girls” through
active policy dialogue.?” Finland’s relations and development cooperation in Palestine
support initiatives to further gender equality. Priorities include “Eliminate[ing] gender
disparities,” and “Stress[ing] the importance of equity, non-discrimination and gender
equality.” Finland has pledged EUR 14 million in aid to Palestinian education, or 50% of the
total funds allocated to the development budget for the Palestinian Territories.?® Germany
and Ireland also fund the implementation budget of the Palestinian Ministry of Education’s
development strategy, which includes “reforming and developing the education curricula,”
but the funding is not particularly earmarked for promotion of gender equality in curricula.?®

Convention on the Political Rights of Women. (1953). https://treaties.un.org/doc/treaties/1954/07/19540707%2000-
40%20am/ch_xvi_1p.pdf. Ensures women's rights to vote, hold public office, and participate in public affairs. The PA
curriculum's violation is evident in its teachings that exclude women from leadership roles, specifically heads of
state.

International Covenant on Civil and Political Rights. (1966). https://www.ohchr.org/sites/default/files/ccpr.pdf.
Emphasizes the need for equal rights and non-discrimination. The PA curriculum undermines this through biased
presentations of gender roles and unequal treatment of girls and boys in educational settings.

UN Security Council Resolution 2686. (2023). http://unscr.com/en/resolutions/2686, UN Human Rights Council
Resolution 32/2. (2016).
https://documents.un.org/doc/undoc/gen/g16/154/15/pdf/g1615415.pdf?token=gsebgzU1n84IR60kXF&fe=true and
UN Human Rights Council Resolution 17/19. (2011).
https://documents.un.org/doc/resolution/gen/g11/148/76/pdf/g1114876.pdf?token=00hHgWxuuRzCeKcs6R&fe=true.
These resolutions condemn discrimination and violence based on gender identity and sexual orientation.

26 Education Sector Strategic Plan 2017-2022. (n.d.). https://resultater.norad.no/avtale/PAL-19/0003

¥ Finland’s country strategy for Palestine 2021-2024. (2021). In Ministry for Foreign Affairs of Finland. Retrieved
January 8, 2024, from https://um.fi/documents/35732/0/Palestiina_Country_Strategy+%283%29.pdf/5ed2f5¢c1-
6ff9-4d6a-7b48-b075149a89ea?t=1628839968597

2 Finland’s relations and development cooperation in Palestine. In Ministry for Foreign Affairs of Finland. Retrieved
January 8, 2024, from https://finlandabroad.fi/web/pse/finland-s-development-cooperation-in-country

29 Education Sector Strategic Plan 2017-2022, p. 129. In Palestinian Ministry of Education and Higher
Education. Palestinian Ministry of Education and Higher Education. Retrieved January 8, 2024, from :
https://planipolis.iiep.unesco.org/sites/default/files/ressources/palestine_education_sector_strategic_plan_201

7-2022.pdf



https://treaties.un.org/doc/treaties/1954/07/19540707%2000-40%20am/ch_xvi_1p.pdf
https://treaties.un.org/doc/treaties/1954/07/19540707%2000-40%20am/ch_xvi_1p.pdf
https://www.ohchr.org/sites/default/files/ccpr.pdf
http://unscr.com/en/resolutions/2686
https://documents.un.org/doc/undoc/gen/g16/154/15/pdf/g1615415.pdf?token=gsebgzU1n84lR60kXF&fe=true
https://documents.un.org/doc/resolution/gen/g11/148/76/pdf/g1114876.pdf?token=oohHgWxuuRzCeKcs6R&fe=true
https://resultater.norad.no/avtale/PAL-19/0003
https://um.fi/documents/35732/0/Palestiina_Country_Strategy+%283%29.pdf/5ed2f5c1-6ff9-4d6a-7b48-b075149a89ea?t=1628839968597
https://um.fi/documents/35732/0/Palestiina_Country_Strategy+%283%29.pdf/5ed2f5c1-6ff9-4d6a-7b48-b075149a89ea?t=1628839968597
https://finlandabroad.fi/web/pse/finland-s-development-cooperation-in-country
https://planipolis.iiep.unesco.org/sites/default/files/ressources/palestine_education_sector_strategic_plan_2017-2022.pdf
https://planipolis.iiep.unesco.org/sites/default/files/ressources/palestine_education_sector_strategic_plan_2017-2022.pdf

Selected Examples of Gender Inequality*°

1. Islamic Education (Teacher Guide), Grade 10, 2018, pp. 102-104

Men are wiser than women; men think with their minds, while women think with “emotion”

In a suggested lesson template on the relations between men and women, the lesson
objective is for students to explain the impossibility of absolute equality between men and
women. This is followed by a list of misconceptions, and suggestions for correcting them.
While some misconceptions and their corrections show progress beyond a discriminatory
perspective, others barely improve the already bigoted misconception. For example, the
teacher asks students to correct the misconception that “Some women are wiser than
men,” with the suggested correction being “Yes, but not most,” thereby not attempting to
nullify any predominance of one sex over the other. Additionally, the misconception that
“Divorce depends on the man” is corrected by the similarly discriminatory premise that the
man “thinks with his mind,” whereas the woman thinks with “emotion,” so the family will not
survive if the woman holds the right to divorce.

Other suggestions include:

¢ Men and women are equal. A suggested correction is that one should regard these
relations in terms of justice: that is to say, the traditional roles of men and women
according to Islam are to be preferred over equality, because the former allows for
non-discrimination, whereas the latter involves wronging either sex.

¢ Women are generally “deficient in intelligence and religion.”

e The fact that a man may marry four women is corrected by arguments that
perpetuate a traditional perspective that women are weaker and more susceptible
to disease. The text states that the woman’s body and desires are different to those
of men, noting that having four husbands will overly tire her, and create a state
where “there will always be doubt about who the father of the child is.” Furthermore,
the text states that in having more sexual partners, women are more susceptible to
sexually transmitted diseases, as opposed to men who are less so.

30 All mentioned examples are verified to be currently taught either in hard copy editions or in digital editions freely
available in official curriculum online portals of the Palestinian Authority’s Ministry of Education as of September
2023. These examples are taught in UNRWA schools, Hamas-run schools, and Palestinian Authority schools in all
the Palestinian territories. However, cited examples from grades 11-12 are not used by UNRWA as the agency does
not provide high school education. The textbooks containing all referenced examples are produced by Palestinian
Authority education sector civil servants whose salaries are paid for by European donor nations employed at the
Palestinian Education Ministry’s Curriculum Development Centre. The PA Ministry of Education’s main official online
curriculum platforms where current digital editions of the textbooks and study cards can be found:

Elearn Educational Portal (elearn.edu.ps),

https://elearn.edu.ps/pc/ (textbooks) ; https://elearn.edu.ps/teacherguides/#tg_1 (teacher guides)

Thanaweya Education Portal,

https://www.thanaweya.edu.ps/public/books

Palestinian Ministry of Education

https://moe.edu.ps/pcdc

Al-Balad Network

https://www.wepal.net/library/



https://elearn.edu.ps/pc/
https://elearn.edu.ps/teacherguides/#tg_1
https://www.thanaweya.edu.ps/public/books
https://moe.edu.ps/pcdc
https://www.wepal.net/library/

e |tis permissible for a man to marry a Jewish or a Christian woman, but it is forbidden
for women. This is because the woman follows the husband and the children follow
the father, and the People of the Book do not believe in Muhammad.
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The title of the lesson: Regulating the relationship between men and women

Lesson objectives: By the end of the lesson the students are expected to be able to:

8. Explain the impossibility of absolute equality between men and women.

A list of misconceptions and proposals for solutions:

Misconceptions

Equality between men and women.

The woman is the symbol of sin and is the cause of
expulsion from heaven.

Some women are wiser than men.

Hijab was imposed on the woman, not on the man.

Women are deficient in intelligence and religion.

The testimony of a woman equals the testimony of two
men before the judiciary [seems to be a mistake, supposed
to be the opposite’.]

The concept of guardianship, and why was it given to
men?

Divorce depends on the man.

A man marries four women, and travels without a
companion.

The woman inherits half of the man.

It is permissible for a man to marry a woman from the
People of the Book, but it is forbidden for women.

Proposals for Solutions

Justice between men and women is more correct than equality,
because it requires to not discriminate between them. That is
why Islam did not make men and women equal, and if it had, it
would have wronged one of them.

Allah said: Both of them ate [the forbidden fruit] (Tah: 121)
(Adam and Eve together).

Yes, but not most.

Because the nature and composition of a woman’s body is
different to that of a man.

The hadith is in praise, not slander. Because the Prophet said:
“Among women who are deficient in intelligence and religion |
have not seen anyone more able to remove the understanding
of an intelligent man than one of you.”

Brainstorming and Allah’s saying: “Call upon two of your men
to witness. If two men cannot be found, then one man and two
women of your choice will witness — so if one of the women
forgets, the other may remind her.” [Bagarah: 282]

Brainstorming that was discussed during the presentation of
the lesson.

Because he differs in his thinking from women; He thinks with
his mind, and the woman with her emotions, so the family will
be destroyed if the woman takes the right to divorce.

The man’s body is different from that of the woman, as are his
desires. If we allow a woman to marry more than one man, we
will tire her more, and there will always be doubt about who the
father of the child is. This will also lead to the transmission of
many diseases to women, unlike when a man marries several
women, and this is medically proven.

In a few cases, and in other cases she takes more than the man.

Because the woman follows the husband, and the People of the
Book do not believe in Muhammad, so she might be led to sin.
However, a Muslim believes in Jesus and Moses, so he won’t be
led to sin. In addition, the children follow the father,

so the children of a Muslim woman will become Christians like
their father.




2. Islamic Education (Teacher Guide), Grade 10, 2018, pp. 106

Husbands should own their wives; women are not equal to men

A teacher guide for a Grade 10 Islamic Education textbook contains a suggested lesson
template about the relations between men and women, in which equality between the two
sexes is rejected, favoring instead “justice,” which manifests in the husband’s
“guardianship” over his wife. The teacher is instructed to explain the notion of the
guardianship of the husband over his wife, a guardianship through which the husband
manages the affairs of his wife and does what is best for her: “it is a duty for the husband
and an honor for the wife.”

In addition, the guide proposes an activity for students, in which they create a campaign in
school with the slogan: “No to equality, yes to justice between men and women.” The
activity suggests undertaking the campaign using the school radio, or through an
intellectual debate between two groups of students — one side supporting full equality
between men and women, the other supporting justice over equality. The guide also
suggests that the teacher instruct the students to write reports about the emergence of
the feminist movement in the West. While the text does not state any outlook on that
subject, it may be inferred that it will also be construed as a debatable matter on the
equality-justice axis.

The text thus guides teachers to instill in students a particular Islamic outlook which does
not necessarily hold women as equal to men, and which views the wife’s subjugation to the
husband as a matter of creating justice.
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[Partial Translation]

[...] The teacher will discuss the fact that there are real differences between men and women, and how Islam dealt with them, including the right to
guardianship. [...]

He will discuss the meaning of the term, which is a guardianship through which the husband manages the affairs of his wife and does what is best for
her. It is a duty for the husband and an honor for the wife.

]

Unit enrichment:

The students should create a campaign in school with the slogan: “No to equality, yes to justice between men and women,” through the school radio,
or through an intellectual debate between two groups of students, some of whom call for full equality between men and women, and some of whom
call for justice between men and women, not equality. The teacher will ask the students to make reports on the reasons for the emergence of the
feminist movement in the West.




3. Islamic Systems, Grade 12 [Shar'i Study Track], 2012-23, pp 35-36.

Head of state can only be a man, as men are stronger mentally and physically; men are “in
charge” of women

When learning about the conditions for being a head of state in Islam, students learn that
one of them is that he must be a man. Few reasons are given for this: it is taught that men
are stronger mentally and physically, and that God made men in charge of women, referring
to a Quranic verse which says this (4:34). It is also stated that women should be concealed
and should not meet men. In addition, a Hadith in which Muhammad said "Never will
succeed such a nation that makes a woman their ruler”is taught.
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The Head of state in Islam (1):
His qualities and the conditions he has to meet:

Thirdly: being a male: the head of state should be a man, as only men who have strong bodies, minds, and hearts [men that
are physically and mentally strong] can perform the duties of leadership. In addition, God had also made men in charge of
women, and saying that women should be leaders is contradictory to the men’s responsibility over women [the textbook uses
the Arabic word "Qiwamah", and thus refers to a Quranic verse (4:34) according to which men are in charge of women].
Moreover, women are not allowed to lead Muslims in prayer, let alone to lead Muslims in general. When the Messenger of
God learned that the people of Persia made the king's daughter their ruler, he said : “Never will succeed such a nation that
makes a woman their ruler." In addition, women should be hidden and not be well-known, and meet men and delegations.



4. Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track],
2021-23, pp. 65-66 (Previously: Methods of Missionary Preaching and the Art of Oration,
Grade 11 [Shar'i Study Track], 2015, p. 55.)

Wives are described as obstacles for Muslim preachers (Du'ah)

In a chapter about the potential obstacles in the way of Muslim preachers (Du'ah), one of
the obstacles discussed is their wives. It is taught that sometimes preachers stop
preaching after their marriage, since their wives demand their attention. On the other hand,
students learn that good wives can help and support the preacher.
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Obstacles in the path of Da'wah [calling people to God]

In the paths of life, there are many obstacles and dangerous turns that stand in the way of those who call people to God
[Du'ah], and threaten the fate of those who work for Islam. When a Muslim person prepares himself to be a person calling
people to God, and enjoining good and forbidding wrong, he has to face many difficulties and obstacles that stand in his way,
with experience, wisdom, and determination, so that he can perform his task, communicate his message, and fill his duty.
Among the obstacles and difficulties that can stand in the way of he who calls people to God are:

The wife or husband:

Women play an important role in the life of the person who calls people to God, and in the life of all people. She can either aid
and support, and even motivate he who calls people to God — this happens with women who know about their religion, and
know their duties and responsibilities towards calling people to God, or she can hold him back and cause laziness. Occurrences
of life teach us that many of those who call people to God are at the peak of their activity, in constant action... until they get
married and become less active, and meet less with people to communicate their message, and they mingle less with their
friends and neighbors.

I will think: how can a person's wife affect him positively or negatively?




5. /slamic Education, Vol. 2, Grade 11, 2020-23, pp. 28, 31 (Previously- Islamic Education,
Vol. 2, Grade 11, 2019, pp. 28, 31)

Women are to blame for male sexual harassment. Women’s dress code is restricted to
“avoid” sexual harassment or assault.

Students are taught that women are responsible for being sexually harassed: the passage
explains that women should dress modestly in a way that doesn't accentuate their body
figure, which will prevent mentally weak people from attacking them. This interpretation
leads to the assumption that women are responsible for being sexually harassed if not
wearing Islamic-sanctioned attire.
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Modesty of the Women Believers

Allah has said:” O Prophet, tell your wives and your daughters and the women of the believers to bring down over themselves
[part] of their outer garments. That is more suitable that they will be known and not be abused. And ever is Allah Forgiving
and Merciful.” (33:59)

Allah has commanded his Prophet to command his wives, daughters and the believer’s women to wear Shar’i attire which
covers the body, head and neckline, under the following conditions: it won’t reveal what is underneath, it won’t depict or
emphasize what is underneath, it won’t be tight or attractive. Muslim women are recognized by their appearance and
modesty, and this keeps them from harm and no weak or sick person would dare to hurt them.

Question 1- Place a (V) In front of the correct sentence, and an (X) in front of the incorrect sentences, as follows:
5. The command for Muslim women to wear Shar’i attire comes to protect them from harm.

Question 7- | will provide my opinion as to the disadvantages of breaking Sharia rules regarding clothing.




6. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 105-106

Gender equality is a lie.

A teacher guide for a Grade 10 Islamic Education textbook instructs teachers to promote a
traditional, discriminatory outlook when discussing the roles of men and women in society.
Among the instructions, there are videos titled “equality between women and men is a
biological lie,” and “the difference between men and women in rationale.” In doing so,
teachers are expected not only to emphasize to students that equality between men and
women is a questionable premise due to their biological and physiological differences; it
furthermore promotes the discriminatory notion that men and women differ in rationale,
therefore implying that some roles are unsuitable for the opposite sex.

Furthermore, the guide emphasizes that the Islamic treatment of women is strikingly better
than that in pre-Islamic or Western societies. As opposed to Islam, in Western societies
women’s rights “were and still are being violated, even if they work in the largest
companies.” The guide thus identifies the existence of a “glass ceiling” as a symbol of
discriminatory Western policies.
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- The teacher asks the students about the condition of women before Islam among the Arabs in the pre-Islamic era, and
their condition in Western societies before and after the industrial revolution, and how their rights were and still are being
violated, even if they work in the largest companies, due to the so-called “glass ceiling” (7 minutes).

- The teacher shows a video explaining the reality of equality, “equality between women and men is a biological lie” (3
minutes).

- The teacher discusses with the students the areas in which Islam equates men and women [...] in the following topics:

[l
5. Equality in most rights |[...]
Presenting a video on “the difference between men and women in rationale,” or video on “what are the physiological
differences between men and women?” on Youtube.




7. Islamic Education (Teacher Guide), Grade 10, 2018, pp. 117

Women are to blame for adultery.

A teacher guide for a Grade 10 Islamic Education textbook considers the adulterous
behavior of women as worse than that of men. The text, taken from a lesson on the
“Inimitability of the Quran” (/jaz al-Quran), features the second verse from Surah an-Nur,
which stipulates the punishment of one hundred lashes for female and male fornicators. To
explain why the woman is placed before the man in the verse, the guide presents two
explanations: firstly, the woman is “the propagator of adultery,”and secondly, her adultery
is “more horrible and obscene, and adultery affects the woman more than the man.”
Teachers are therefore encouraged to promote misogynistic views on an already
controversial matter, viewing women as a source of immoral values and activities.
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[..]

Allah said: “As for female and male fornicators, give each of them one hundred lashes” (An-Nur: 2). The adulteress precedes
the adulterer [in the verse] because:

1. The woman is the propagator of adultery.

2. Because woman's adultery is more horrible and obscene, and adultery affects the woman more than the man.

8. Islamic Education, Vol. 2, Grade 11, 2020, p. 7 (Previously: Islamic Education, Vol. 2, Grade
1, 2019, p. 7).

Women's adultery viewed as worse than men’s adultery, as “temptation mostly comes from
women”

An interpretation of a Quranic verse considers a woman’s responsibility for adultery a
greater sin than the identical actions of a man. A woman’s adultery is considered more
obscene, and women are considered temptresses who cause men to commit adultery.
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5. In the first Qur’anic verse, the adulteress precedes the adulterer because women'’s adultery is considered more obscene, as
it brings great harm to women, and because temptation mostly comes from women. [...]



9. Islamic Education, Vol. 1, Grade 9, 2020-23, p. 77 (Previously: Islamic Education, Vol. 1,
Grade 9, 2029, p. 77)

Restrictions on women'’s dress code and on LGBTQ individuals

Students are taught the “permissible dress code” for Muslim women: using perfume is
forbidden, they must conceal their entire body except the face and hands, they must wear
clothes that do not reveal the shape of their body, and they cannot wear men’s clothes or
vice versa (a clear reference to LGBTQ individuals). Some changes were made in 2020,
namely the removal of a hadith comparing wearing perfume to adultery, as well as the
removal of a saying expressing that women should not wear clothes which resemble those
of other religions.
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The Permissible Dress Code for Women:

1- It must conceal the intimate parts. The woman’s intimate parts are her entire body except the face and hands.

2- It must not have any adornments or fragrances.

3- It must be thick, so it will not show whatever is beneath it.

4- It must be loose and wide, so it will not describe the bodly.

5- It must not resemble the clothes of men. It is reported that Abu Hurairah said: “the Messenger of Allah cursed a man who
puts on the dress of women, and a woman who puts on the dress of men.”

10. Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2021, p. 4 (Previously:
Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2020, p. 3.

Women who do not cover their faces are described as imitating the West in a manner
contradictory to Islam

Students are taught a Hadith explaining that Muslim imitation of other nations is
contradictory to Islamic law, giving the example of women not covering their faces.
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The [Islamic] nation went down a dangerous road of imitating the West in some manners that are contradictory to and incompatible

with Islam. One of these manners is that women go out with their faces uncovered and adorn themselves, thus imitating Western
women. All this approves the Prophet's noble Hadith in which Muhammad has prophesied this over 14 centuries ago.



1. /slamic Education (Teacher Guide), Grade 10, 2018, pp. 105-106.

Christianity and Judaism regard women as the “source of error”

A teacher guide for a Grade 10 Islamic Education textbook instructs teachers to compare
the fair and just Islamic treatment of women to the discriminatory and degrading treatment
stipulated by Judaism and Christianity. It is suggested that teachers mention how Judaism
and Christianity regarded women as the “source of error,” which eventually led to the
gathering of Christian clerics in the “Council of Nicaea, where they discussed whether
women have souls like men or not.” The teacher guide notes that, contrary to the two
aforementioned religions, Islam has always promulgated respect and justice for women.
Notably, according to most sources, the occurrence of such a gathering is a medieval fable
associated with the “Synod of Macon,” and not the councils of Nicaea.® The lesson thus
feeds into the adoption of false ideas which incite against Christianity and the status of

women therein.
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- The teacher discusses with the students the areas in which Islam equates men and women [...] in the following topics: |[...]

2. Respect [...] the students should compare the status of women in Christianity and Judaism according to both of which they
are considered the source of error; and the teacher will explain that this led to a gathering of the great Christian clerics in the

Council of Nicaea, where they discussed whether women have souls like men or not.

81 Michael Nolan, “The Mysterious Affair at Macon: The Bishops and the Souls of Women,” New Blackfriars, Vol. 74,

No. 876 (November 1993), pp. 501-507.



12. Islamic Education, Vol. 1, Grade 12, 2021-23, pp. 126-127 (Previously: /slamic Education,
Vol. 1, Grade 12, 2020, pp. 126-127).

Greek philosophy is used to teach that complete gender equality is wrong.

The textbook presents Greek philosophers’ outdated opinions on women with no
accompanying explanation or historical context, thus preventing students from concluding
whether or not the positions are valid. Aristotle’s claims are in fact very similar to the Islamic
stance on women’s role in the home, which is derived from the mental differences between
the sexes. Consequently, students are guided to conclude that full gender equality is
impossible.
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Greek Philosophy’s View on Women:

Aristotle has said: “Nature hasn’t provided women with any reasonable mental readiness, therefore her education must be
confined to household affairs, maternity, and care for children.”

Socrates has said: “The presence of women is the biggest source of crisis and collapse in the world.”

Issue for discussion: full gender equality is an injustice to all.




Equality through Glorification of Terrorism and Jihad

13. Islamic Education, Vol. 2, Grade 5, 2020-23, pp. 74-79. (Previously—/s/lamic Education,
Vol. 2, Grade 5, 2019, pp. 74-79).

Palestinian women are encouraged to Kill, be killed, and send their children to die

In a chapter discussing the role of women in combat at the time of the inception of Islam,
Palestinian girls are encouraged to kill, be killed, and send their children to die. These
include the first woman who was martyred in the name of Islam; a woman who stabbed a
Jew to death, described as “justly an example of a brave Muslim woman in defense of the
Muslims”; and a woman who praises Allah after her four children died on the battlefield
while performing jihad. The image of a female warrior is introduced in the chapter,
alongside a “topic for discussion” on “the role of the Palestinian woman in charity and
resilience when facing the Zionist Occupation,” making a connection between these
women of early Islam and the current conflict with Israel.
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[Left:]

... The infidels kept on asking her [Sumayyah bint Khabbat] to worship deities other than Allah the Exalted and curse Islam
and the Messenger, but she remained firm with Islam, refusing to utter the word of infidelity or speak of the Messenger
negatively. The infidels were furious with her firmness and steadfastness, so Abu Jahl came with a spear and stabbed her until
she was martyred, while testifying that there is no God but Allah and that Muhammad is the Messenger of Allah, as she was
steadfast, firm, and brave, without fear or dread. She was the first female martyr in Islam.

[Right:]

3- During the Battle of the Trench, she [Safiyya bint Abd al-Muttalib] saw a Jew circling the Muslims’ fortress, near the women,
wanting to attack the Muslims. So, she came down to him with a pillar of her tent, attacked him, and killed him. She was justly
an example of a brave Muslim woman in defense of the Muslims.

Al-Khansa came to the Prophet with her people of the Banu Sulaym and embraced Islam with them. When the call for jihad
came for defending religion and spreading Islam, she gathered her four children, she encouraged them to fight and carry out
jihad for the sake of Allah, and she said goodbye to them. They carried out jihad for the sake of Allah, and they were all
martyred in battle. When the message of their martyrdom reached her, she was steadfast, she was content, and she praised
Allah Almighty. She said in a firm resolve: “Praise be to Allah who honored me with their martyrdom. | pray to Allah that he
joins me with them in the Abiding Abode of His mercy.”

Topic for Discussion:

I will discuss the role of the Palestinian woman in charity and resilience when facing the Zionist Occupation.

Fifth Question: Through the positions of the female companions, what is the woman’s role in the battlefield?



14. Arabic Language, Vol. 2, Grade 5, 2020-23, pp. 51-61. (Previously—Arabic Language,
Vol. 2, Grade 5, 2019, pp. 51-61).

Terrorist Dalal al-Mughrabi portrayed as a hero

Dalal al-Mughrabi, the perpetrator of the 1978 Coastal Road massacre, is celebrated in a
detailed 10-page Arabic reading comprehension which exalts her and the terror act as
“heroism,” while the massacre is referred to as “immortal” in the “hearts and minds” of
Palestinians. Fifth graders are invited to follow in her footsteps and view her as a role model.
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Dalal al-Mughrabi

Our Palestinian history is brimming with names of martyrs who have given their lives to the homeland, including the martyr
Dalal al-Mughrabi. Her struggle portrays challenge and heroism, making her memory immortal in our hearts and minds. The
text in our hands speaks about one side of her struggle.



15. Islamic Education, Vol. 1, Grade 8, 2020-23, pp. 56-59. (Previously—/slamic Education,
Vol. 1, Grade 8, 2019, pp. 56-59).

Martyred Palestinian women seen as equal to men in Islam

Drawing a connection between the early Islamic period and present Palestinian reality,
students are instructed to find examples of Palestinian women who became martyrs, in an
eighth-grade Islamic education chapter glorifying female fighters as role models who
fought in the era of the Prophet Mohammed, and sacrificed their sons and husbands in
battle. The text presents these women as proof that “Islam raised the status of women,
and honored them in a way no other religion had honored,” which can be interpreted as a
way to achieve equality by being “sisters to the men in sacrifice and altruism.”
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1- Palestinian women are given as examples of sacrifice and martyrdom [fida']. In cooperation with members of my group, |
will mention some of them.

2- Summarize the role of Umm 'Amara and her two sons in the Battle of Yamama

Islam raised the status of women, and honored them in a way no other religion had honored; women in Islam are sisters to
the men in sacrifice and altruism.

She showed her bravery in the Battle of Yamama, fighting against Musaylimah and sustained eleven wounds, and had her
hand cut off. Though her husband was martyred, that did not weaken her resolve,; she did not care about what hit her in the
way of Allah. [she] is a model for emulation in sacrifice and love for the Prophet, as well as in forbearance, for her son was
killed while performing a mission for the Prophet.



16. Social Studies, Vol. 1, Grade 9, 2020-23, p. 40 (Previously: Social Studies, Vol. 1, Grade
9, 2019, p. 51).

Female violence is presented as a means of empowerment and source of national pride

Terror attacks against civilians in Israel proper are described as “resisting colonialism,” and
as a means of female empowerment. Dalal Mughrabi, the perpetrator of the Coastal Road
Massacre, which killed thirty-eight Israelis including thirteen children on a civilian bus, is
portrayed as one “who carried the banner of resistance and liberation in the face of
colonialism,” and is celebrated as a role model of a Palestinian resistance operation. In the
below paragraph on female participants in resistance activities, she is featured next to
Djamila Bouhired of the Algerian resistance against the French colonial powers. As no
further portraits of significant female figures in Palestinian history are presented, the path
of violence implicitly appears to be the only option for women to demonstrate an
outstanding commitment to their people and country.
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Arab women had a prominent role in resisting colonialism. They did not hesitate to join the bases of the revolutionaries and
the training centers, and they also led fedayeen [suicidal] operations against the Occupation. They featured prominently in
the lists of martyrs, wounded, and prisoners. Examples include Djamila Bouhired from Algeria, who resisted French colonialism
in Algeria; Dalal Mughrabi, who led the fedayeen Coast Operation (the Kamal Adwan operation) on the Palestinian coast in
1978; and many more women who carried the banner of resistance and liberation in the face of colonialism.




17. Islamic Education, Vol. 1, Grade 6, 2020-23, p. 29 (Previously- Islamic Education, Vol. 1,
Grade 6, 2019, p. 29)

Beautiful women are presented as rewards for faithful Muslims who die and reach paradise

The textbook describes bounties awarded to faithful Muslims who die and reach paradise,
emphasizing the sexual incentive of having beautiful virgin women await them. While the
particular lesson in question does not tie this promise with death in battle, it does
correspond with similar content elsewhere in Islamic Education textbooks which associates
death in battle with the promise of beautiful women in Paradise, as well as numerous other
lessons which imply that violent jihad is a central component of piety in Islam.
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[

The Noble Verses are followed by the mention of blessings granted to the Faithful, where the fruit is easy to pick without any
effort or trouble. As additional bliss and generosity from the Almighty, the believer marries chaste women who had never been
married before; Allah likened these women to sapphires and coral in terms of the intensity of their beauty. All of these blessings
are rewarded by Allah to His faithful worshipers for their benevolence in this world. [...]




18. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021-23, pp. 149-152

Beautiful virgin women are presented as rewards for martyrs in the afterlife

The textbook teaches a hadith which presents the martyr’s rewards in the afterlife. These
rewards include, among other things, the forgiving of sins, a place in Paradise, and seventy
two beautiful women of Paradise. The textbook explains this hadith and each of the
rewards, and discusses the importance of martyrdom, which is presented as a great honor
and gift. The contents of this lesson thus may serve to celebrate death and anesthetize
deadly violence.
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The Reward of Martyrs:

[...] “The martyr receives six good things from Allah: he is forgiven at the first shedding of his blood, he is shown his abode in
Paradise, he is preserved from the punishment in the grave, he is kept safe from the greatest terror, he has placed on his head
the crown of honor — a ruby of which is better than the world and what it contains, he is married to seventy-two wives of the
maidens with large dark eyes, and is made intercessor for seventy of his relatives.”

[]

The explanation of the hadith:

Martyrdom is an elevated status prepared by Allah for a certain kind of people among His servants whom He generously chose
to be martyrs. Martyrdom is a form of selection and choosing, for when Allah Almighty sees in the servant's heart truth and
love of sacrifice, and that he is entitled to be among the people of this status, then Allah transforms him into a martyr.



- Methodology

IMPACT-se applies methodological standards which are based on UNESCO and UN
declarations, and international recommendations and documents on education for peace
and tolerance (see notes). Our methodology is designed to consider every detail within the
textbooks; it does not paraphrase, rely on interpretations, or attempt to illustrate
preconceived notions.

The following is an updated, condensed version of the IMPACT-se UNESCO-derived
standards for peace and tolerance in school education:

Il RESPECT KN NO HATE

e eutedun should piomote The curriculum should be free of wording,
tolerance, understanding and respect imagery and ideologies likely to create
VR e "euier,” W @ el CUIE, prejudices, misconceptions, stereotypes,
achievements, values andiway of life.= misunderstandings, mistrust, racial

hatred, religious bigotry and national

Al INDIVIDUAL OTHER hatred, as well as any other form of hatred

: or contempt for other groups or peoples.®?
The curriculum should foster personal

attachment toward the “Other” as an
individual, his or her desire to be familiar,
loved and appreciated.®

82 |bid., and based on Articles I11.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education
for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-
eighth session, Paris, November 1995, Article 18.2.

33 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO
on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals
of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles |, Ill. Universal Declaration of
Human Rights (1948): Education shall be directed to the full development of human personality and to the
strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance
and friendship among all nations, racial and religious groups and shall further the activities of the United Nations
for the maintenance of peace. Based also on UN Security Council Resolution 2686 on “Tolerance and
International Peace and Security” (unanimously adopted June 14, 2023), which urges Member States to
promote tolerance and peaceful coexistence through education, consider inter-religious and intercultural
dialogue as means of achieving it, and publicly condemn violence, hate speech and extremism to prevent the
spread of intolerant ideology and incitement to hatred and discrimination based on race, sex, ethnicity or
religion or belief (including Islamophobia, antisemitism or Christianophobia). See specifically Article 6:
reaffirming States’ obligation to respect, promote and protect human rights and fundamental freedoms of all
individuals.

34 The goal of education for peace is the development of universally recognized values in an individual,
regardless of different socio-cultural contexts. See /bid., Article 6. See also, on exchanges between youth, the
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding
between Peoples (1965), Principles IV, V.




8 NO INCITEMENT 8 UNBIASED INFORMATION

The curriculum should be free of Educational materials  (textbooks,
language, content, and imagery that workbooks, teachers’ guides, maps,
disseminate ideas or theories which illustrations, aids) should be up-to-
justify or promote acts and expressions of date, accurate, complete, balanced
violence, incitement to violence, hostility, and unprejudiced, and use equal
harm and hatred toward other national, standards to promote mutual
ethnic, racial or religious groups. knowledge and understanding

between different peoples.’

Sl PEACEMAKING
GENDER IDENTITY

The  curriculum  should  develop REPRESENTATION
capabilities for non-violent conflict
resolution and promote peace.®® The curriculum should foster equality,

mutual respect, and should aim for equal
representation  between individuals
regardless of their gender identity. It
should also refrain from language,
content, and imagery that depicts limiting
and/or exclusionary gender roles.®

35 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of
UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination
against Women and emphasizes respect for human rights and fundamental freedoms for all, without
distinction as to gender.

36 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy,
approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article
9; and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on

November 16, 1995, Article 5.



Sl SEXUAL ORIENTATION

The curriculum should be free of
language, content, and imagery that
promulgates violence or discrimination
on the basis of sexual orientation.®’

SOUND PROSPERITY

COOPERATION

The curriculum should educate for sound
and sustainable economic conduct and
preservation of the environment for
future generations. It should encourage
regional and local cooperation to that
effect.’®

87 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human
Rights Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws
and practices around the world which target individuals based on their gender identity and/or sexual orientation
for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict
the most basic principles of the UN and have no place in education.

38 Based on UNESCO recommendation concerning education for international understanding, cooperation
and peace and education relating to human rights and fundamental freedoms, adopted by the General
Conference at its eighteenth session, Paris, November 19, 1974, Articles lll.6, and IV.7. On the imperative for
developing “systematic and rational tolerance teaching methods that will address the cultural, social,
economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance
proclaimed and signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for
international cooperation, see also the UN Declaration on the Promotion among Youth of the Ideals of Peace,
Mutual Respect and Understanding between Peoples (1965), Principle Il.



- List of Quoted Textbooks

The following Palestinian curriculum textbooks and teacher guides have been quoted from by IMPACT-se for
the research in this study. Digital versions available on request.

Grade 5

1. Arabic Language, Vol. 2, Grade 5, 2020

2. Islamic Education, Vol. 2, Grade 5, 2020
Grade 6

3. Islamic Education, Vol. 1, Grade 6, 2020
Grade 8

4. /slamic Education, Vol. 1, Grade 8, 2020
Grade 9

5. Islamic Education, Vol. 1, Grade 9, 2020

6. Social Studjes, Vol. 1, Grade 9, 2020

Grade 10

7. Islamic Education (Teacher Guide), Grade 10, 2018
Grade 11

8. /slamic Education, Vol. 2, Grade 11, 2020

9. Methods of Missionary Preaching and the Art of Oration, Grade 11 [Shar'i Study Track],
2021

10. Noble Hadith and its Sciences, Grade 11 [Shar'i Study Track], 2021
Grade 12

1. /slamic Systems, Grade 12 [Shar'i Study Track], 2012

12. Islamic Education, Vol. 1, Grade 12, 2021

13. Noble Hadith and its Sciences, Grade 12 [Shar'i Study Track], 2021




