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Preface and Acknowledgements 

It is a great pleasure to study the textbooks of a country and people that have consistently, 

over millennia, demonstrated a commitment to being free of antisemitism. In looking at how 

we can strengthen and improve this educational material further, while also considering the 

potential future challenges, the report introduces three key innovations. The first is an emphasis 

on Jewish related content; the second is a forward looking strategic assessment; and the third 

is a discussion of the presentation of a Jewish narrative.

Indeed, with the exception of Israel’s textbooks, in curricula examined by IMPACT-se, a Jewish 

narrative is largely absent. This issue has often been overlooked, primarily because other, more 

pressing matters have taken precedence. However, given the strong bilateral relations between 

Israel and Azerbaijan—and the marked absence of hate or antisemitism—it has become clear 

that both Israeli and Azerbaijani textbooks should include more intercultural content to deepen 

mutual understanding. Such educational contributions would elevate our bilateral relations 

to a new level.

I would like to take this opportunity to express my sincere gratitude to the Ruderman Family 

Foundation, for their unwavering support throughout this process. Their advice has been 

instrumental in helping us to achieve our goals. A heartfelt thank you goes to our CEO, Marcus 

Sheff, and Arik Agassi, our COO and Head of Global Partnerships, for not only initiating this 

project but also for their leadership and vision in driving it forward. Special recognition should go 

to Dr. Zeev Levin, Dr. Gallia Lindenstrauss, and Filmmaker Timur Viderkhorin, whose thoughtful 

inspection and insightful comments played a key role in shaping the final outcome. Special 

thanks go to Dr. Yonatan Negev and Itam Shalev for their comments, rigorous research and 

meaningful contribution. I would like to extend my appreciation to Madeleine Ferris, who 

meticulously edited the report with great care and attention to detail. Finally, I must acknowledge 

Sara Kabilo, our Head of Programs, whose tireless dedication and efficient management of the 

project from its inception to completion ensured its smooth progression and success. 

Eldad J. Pardo, PhD

IMPACT-se, Director of Research
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Foreword by Jay Ruderman 

The geopolitical landscape continues to shift precariously. As the ongoing war between Russia 

and Ukraine persists, it graphically highlights the growing division between East and West. Israel’s 

multi-fronted war against Iranian-backed jihadi proxies and indeed Tehran itself, demonstrates 

the stark battle between western liberal values and the forces of religious fanaticism and 

extremism. China’s growing soft power, economic might and global ambition add another 

unsettling dimension to international affairs. Standing both geographically and metaphorically 

at the center of these competing interests, lies Central Asia. 

In particular, Azerbaijan, Kazakhstan and Uzbekistan provide fascinating examples of Muslim-

majority states that maintain ties with both Israel and Iran. Emerging from the shadows of the 

Soviet Union, all three countries have since forged positive relations with the West. They stand 

as today’s ‘swing states,’ hovering at the geopolitical, cultural and ideological crossroads. These 

pivotal nations have the potential to either strengthen their ties with Israel and the West, or 

risk drifting into Iran’s extremist sphere of influence and with it, Tehran’s growing alliances 

with Moscow and Beijing.

 

Israel was one of the first countries to recognize Azerbaijan, Kazakhstan and Uzbekistan’s 

independence following the collapse of the Soviet Union. Bilateral relations between Israel and 

each of these countries have been characteristically warm since then, with growing trade, energy 

and security cooperation and in some cases increased tourism. High level official visits between 

Israel and the three Central Asian republics have become routine and in 2023, Azerbaijan became 

the final one to open an embassy in Israel. During the same period, these countries have also 

maintained diplomatic relations with their near neighbor Iran and although the temperature of 

ties has fluctuated, their respective relationships with Tehran remain of strategic importance. 

All of which places Azerbaijan, Kazakhstan and Uzbekistan on the precipice of two important 

parallel processes. Firstly, should these states veer further towards Israel, they would be important 

models of Muslim-majority countries which place value on social diversity and tolerance. They 

would provide an important antidote to the regional Islamist ambitions of Iran and its allies. 

Secondly, increased warmth between Israel and Central Asia could by extension, hand the 

United States a stronger footing in the region, shifting Central Asia decisively away from the 

influences of Russia and China.   

Geopolitics is hard to predict, with so many competing and often contradictory forces at play. 

However, one of the most instructive predictors can be found in what is being taught at school. 

What children are learning in classrooms across Azerbaijan, Kazakhstan and Uzbekistan today, 

is most likely what their respective rulers hope their societies will look like in the coming decade 

and beyond. As such, textbooks are a window into the future of these ‘swing states.’ This report 

is the first of a three-part series of individual studies into textbooks in Azerbaijan, Uzbekistan 

and Kazakhstan. Together, they give us an invaluable indicator of the region’s strategic direction. 

They provide hugely instructive insights into how each country views society, religious and 

Central Asia: The Role of Education on a Key Geopolitical Frontier
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ethnic minorities, Jews and Judaism. The textbooks tell us how these republics see their place 

in the region and indeed the world, including relations with individual countries such as Israel. 

The findings of these textbook studies leave plenty of reason for optimism. All three countries 

take huge pride in their ethnic and religious diversity. It forms a central component of their 

civic identity and their education. Consequently, the attitude towards Judaism and Jews in 

textbooks is overwhelmingly respectful, regarded as an equal minority and a valued part of the 

social fabric in each country. Typically, Jewish practice is given equal footing to the traditions of 

other religions, including Islam. This is encapsulated in an Uzbek textbook, which showcases 

the tomb of the Biblical prophet Daniel in Samarkand, revered by Jews, Muslims and Christians 

alike. Consequently, it is proudly portrayed as a symbol of religious harmony in Uzbekistan. 

Meanwhile, the Holocaust is covered by textbooks in all three countries with varying degrees 

of depth. While it is usually taught as a component of wider global history, the Holocaust is 

not overlooked. Importantly, some curricula address the historic scourge of antisemitism, with 

Azerbaijan commendably going so far as to become the first known Muslim-majority country 

to include a definition of antisemitism in its textbooks, albeit a rudimentary one.  

Unsurprisingly perhaps, Israel most commonly features in textbook content addressing the 

Israel-Arab conflict. In this regard, curricula in all three countries take a markedly neutral tone. 

While the Uzbek curriculum includes a throwback to the Soviet era, by naming Tel Aviv as 

Israel’s capital, it also singles out Israel’s economic contribution to the region, especially through 

agricultural advances. In Azerbaijan, more recent textbook editions have removed negative 

references to Zionism and highlight the grave impact of Palestinian terrorism. 

Given the geographical proximity and in some cases historic ties to Iran, it would perhaps be 

unsurprising for textbooks to highlight these fraternal links. Encouragingly, the Central Asian 

commitment to secular statehood, diversity and tolerance overrides any temptation to praise 

the Islamist regime. Radicalism and religious extremism are unequivocally rejected as anathema 

to the national values of Azerbaijan, Uzbekistan and Kazakhstan. 

Despite these well-founded grounds for hope, the fragile and unpredictable nature of contemporary 

international relations means that there is every possibility that the winds of change could 

quickly blow in the opposite direction. As such, the optimism of today’s textbooks must be 

reinforced to deliver further positive change. 

For example, all three ‘swing states’ in Central Asia enjoy an ancient Jewish presence, often 

dating back millennia. These Jewish communities developed unique and proud local identities, 

distinct dialects and have contributed a great deal to their wider societies. Yet, this rich heritage 

– a strong example of ethnic inclusion – is not fully reflected in textbooks. Doing so would only 

strengthen the prevailing national narrative of tolerance and multi-ethnic harmony. 

Similarly, while Israel is portrayed with balance, its religious tolerance, diversity and openness is 

rarely if ever noted in textbooks. Highlighting how these values are shared between Azerbaijan, 

Kazakhstan, Uzbekistan and other countries such as Israel, would surely strengthen the global status 

Foreword by Jay Ruderman
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of these ‘swing states’. At the same time, it would place their national values as a counterweight 

to the extremism that all three countries oppose.  

Strengthening the educational frameworks of Azerbaijan, Uzbekistan and Kazakhstan must not 

be viewed purely as a pedagogical endeavor. Such efforts should be seen as a key component 

to fully tap the potential of Central Asia. The region is poised to play an important role in 

shifting the balance of global power. As this balance continues to fluctuate, textbooks are a 

critical battleground for both hearts and minds. As this series of reports demonstrates, the 

battle is not yet won, and more will need to be done to ensure that curricula are fully aligned 

with western values.

Foreword by Jay Ruderman
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Executive Summary 

This report, as part of a Central Asian and Caucasus project that includes Kazakhstan and 

Uzbekistan, focuses on the attitudes of Azerbaijani textbooks toward Jews while also tracing 

the trajectory of Azerbaijani-Israeli relations.

This IMPACT-se report is the first of its kind in its analysis of Azerbaijan’s educational 
curriculum. It evaluates 53 textbooks from the Azerbaijani national curriculum, covering 

subjects such as General History, Fine Arts, Literature, Geography, History of the Victory, 

Informatics, Mathematics, Life Knowledge, the History of Azerbaijan, World Knowledge, 

and Language Studies. The report evaluates the extent to which the Azerbaijani curriculum, 

when dealing with Jews, meets UNESCO international standards of education, and the 

extent to which the Israel-Azerbaijani relationship is moving in a positive direction.1

	 •  Azerbaijani ethnic groups are acknowledged and respected in the curriculum, and 

	      the monotheistic religions, as well as their beliefs and festivals, are presented as part	

                   of Azerbaijan’s cultural tapestry.

	 •  Judaism is presented as one of Azerbaijan’s religions, alongside Islam and Christianity, and	

     	      is treated with equal respect. Jewish beliefs, symbols and places of prayer are taught	

	      in textbooks. The curriculum is careful to avoid a narrative which highlights conflicts 	
	      with Jewish Arabian tribes. 

	 •  The curriculum presents Azerbaijani Jewish individuals as an integral part of society but	

	       does not provide an account of Jews as an ethnic group with unique culture in Azer-	

	      baijan.

	 •  A definition of antisemitism is provided in the curriculum, marking Azerbaijan as the 	
	      first Muslim-majority country to do so. Examples of antisemitic persecution are incor-	
 	      porated to demonstrate how it has manifested in societies such as Tsar-ist Russia,	

                   Nazi Germany and in the Dreyfus Affair. 

	 •  The Holocaust is condemned and clearly defined as a genocide of six million Jews, 	
	      accompanied by imagery and accounts of Nazi atrocities, and antisemitic measures 	

	      against Jews, including concentration camps and arbitrary killings. However, the	

	      subject lacks analytical depth, and provides limited exploration of its broader historical	

	       significance. 
	 •  Israel is primarily discussed in the context of the Arab-Israeli conflict in History text-
	      books, but is also mentioned in other contexts, such as geography, agricultural expertise, 	

	      and military technology. While the curriculum previously adopted a distinctly anti-	

                    Israel stance, recent additions offer a more balanced narrative.

	 •  The 2024 curriculum replaced terms such as “occupied” with “taken over” when ref-     	

                   erencing Palestinian territories under Israeli control. In addition, the definition of	
                   Zionism as “racist” was removed. The new curriculum includes discussion of Pale-

                   stinian terrorism, and its impact on both Israel and the international community.

	 •  The curriculum recognizes Israel as a legitimate country and is presented as such 	

	      on maps. This is exemplified by textbooks presenting the Balfour Declaration, 		
	      the 1947  UN Partition Plan, the significance of Jerusalem’s holiness for Jews, and 
	       the inclusion of additional material endorsing the Israeli-Palestinian peace process. 

	 •  An analysis of Azerbaijan's relations with key international players highlights a favorable 	

	       environment for fostering stronger bilateral relations between Baku and Jerusalem.

1 See IMPACT-se’s methodology at the end of this report. See also: “Textbook Analysis Methodology,” 
IMPAT-se, https://www.impact-se.org/methodology/	
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Main Findings

This report employs two methodologies. The first is the established IMPACT-se methodology 

designed to evaluate peace and tolerance in curricula, specifically focusing on Jews and Israel. The 

second is our developing methodology, Curriculum-Informed Strategic Assessment (CISA), which 

takes a broader approach by examining national vision and trends in the cultural infrastructure 

reflected in the curriculum. We recommend preparing a follow-up CISA report that delves deeper 

into the analysis and expands on the materials examined, drawing from both the curriculum 

and additional sources.

This report focuses on religious diversity and tolerance with particular emphasis on how Jews, 

Judaism, and Israel are presented in Azerbaijani education. The findings reveal that the Azerbaijani 

curriculum aligns with international standards of peace and tolerance, in its portrayal of Israel 

and the Jewish people.

As a modern and secular state, Azerbaijan is keen to promote freedom of religion, democracy, and 

create a tolerant environment for minorities. The theme of human rights for all is of importance 

in the curriculum; Grade 11 students learn how the Republic has joined over 50 international 

conventions on human rights for the protection of national minorities. Small ethnic groups, 

including Jews, are depicted as integral to Azerbaijani society. For example, a Grade 6 Geography 

textbook highlights Albert Aqarunov as a ‘National Hero,’ without mentioning his faith. This 

approach underscores the idea that all Azerbaijanis contribute to the nation's cultural tapestry, 

regardless of their religious beliefs.

Additionally, lessons on monotheistic religions emphasize equality and mutual respect, starting 

as early as Grade 1. This is exemplified in a Grade 5 Life Knowledge lesson, which features a 

mosque, church and synagogue, discussing the differences and commonalities between the 

three places of worship. 

The Azeri curriculum uses the concept of religious tolerance to teach students about the 

shared and unique characteristics of Judaism, Christianity, and Islam. It defines tolerance as 

“the recognition of religious and national diversity and treating it with respect,” describing 

it as “one of the requirements of the modern era.” For example, a Grade 5 Life Knowledge 

textbook highlights how tolerance is “the best tool” for living in harmony in today’s world. The 

same textbook states that all “heavenly religions” emphasize “accepting the oneness of the 

Almighty Creator,” calling people to “treat each other well, recognize the Creator, be kind, do 

good deeds…” Practical examples, such as the mother of a fictional Muslim boy named Ibrahim 

hugging his Jewish and Russian friends, illustrate tolerance in daily life and frame religion as 

a source of moral guidance and shared humanity.

All religions are portrayed as an integral part of Azerbaijani culture, reflecting a strong ethos of 

tolerance and mutual respect. By linking tolerance to Azerbaijan’s identity as a melting pot for 

all religions, the curriculum instills pride in the country’s rich tradition of interfaith harmony.

Religious Diversity and Tolerance
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Azerbaijan’s curriculum demonstrates respect for Judaism as important to society. Life Knowledge 

textbooks aim to foster interfaith understanding by describing rituals from all three monotheistic 

religions, including the Hebrew Bible's 'sacrifice story.' The curriculum also references Qırmızı 

Qəsəbə, a settlement celebrated for its multicultural significance, which was home to Mountain 

Jews, implicitly recognizing Azerbaijan’s cultural diversity and the Jewish community’s importance. 

Individual Jewish contributions to Azerbaijani society are lauded, and Judaism is recognized 

as a faith, adding to the diverse cultural framework.

While there is a significant amount of respect for Judaism as a faith in the Azerbaijani curriculum, 

the history of Azerbaijani Jews, as well as Jews as a people, is somewhat lacking. A General 

History Grade 7 textbook analyzes the capture of Jerusalem during the Crusades, where Muslims 

and Jews were massacred. However, Jewish narratives are omitted from the explanation, and 

discussion of ancient Israel is not evident in the text. 

A recently published General History Grade 10 textbook lacks a comprehensive focus on Jewish 

history, omitting reference to the Kingdoms of Judah and Israel, the prophets, Jerusalem temples 

and the Hasmonean dynasty. Similarly, the story of Christianity ignores the Jewish context of 

its nascence; early Christians are described as living in ‘Palestine’ a name given to the Jewish 

homeland by the Roman occupiers after the Bar Kokhba revolt (132–136 CE.) A positive omission 

of Jewish history is the description of Jewish tribal conflicts in Arabia during the rise of the Arab 

Caliphate; this avoids Muslim historical narratives that have historically fueled hatred of Jews. 

Our findings indicate that the only negative aspect of the Azerbaijani curriculum's treatment 

of Jews is the lack of information, rather than any overtly negative portrayals. In light of this, it 

would be useful to accommodate further study of Jewish history in textbooks. 

The Azerbaijani curriculum incorporates discussions of antisemitism and the Holocaust within 

the broader framework of rejecting racist regimes and totalitarian ideologies. Historical examples 

of antisemitism, including the Dreyfus Affair and Jewish persecution in Tsarist Russia, are 

examined. A Grade 11 General History textbook specifically addresses the repressive policies 
of Tsar Alexander III towards Jews. Notably, the curriculum includes a formal definition of 
antisemitism, marking a first for a Muslim-majority state. The definition links antisemitism to 
Jewish persecution suffered in the 1930s, which is corroborated by a Grade 9 General History 

textbook, referencing pre-WWII Nazi Germany; the textbooks are clear to unequivocally condemn 

both antisemitism and the Holocaust.

The curriculum presents the Holocaust as the genocide of 6 million Jews, with detailed accounts 

and imagery depicting Nazi atrocities, including concentration camps, antisemitic policies like 

dismissing Jews from the civil service, revoking their citizenship, and instances of arbitrary 

killings and imprisonment. The curriculum also addresses the Holocaust indirectly, through 

exemplifying the contributions of Jewish scholars and scientists, such as Einstein, who escaped 

Nazi persecution and enriched his host society. Students also learn about Kafka and Freud, 

albeit without reference to their Jewish origins. While the curricular treatment of the Holocaust 

is factually accurate, certain sections lack analytical depth, providing limited exploration of its 

broader historical significance and relevance in contemporary society.

The Presentation of Jews and Their Story

Main Findings

Antisemitism, the Holocaust and Jewish Scientists
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The presentation of the Arab-Israeli conflict in Azerbaijani textbooks has undergone a prominent 

shift in recent editions. While there were some positive references towards Israel in previous 

textbooks, the updated versions feature more favorable narratives. Earlier textbooks demonstrated 

some acknowledgment of peace efforts between Israel and its neighbors and granted Israel 

full legitimacy, referencing the 1947 UN Partition Plan. Additionally, Israel was depicted on 

maps and described as a Jewish state in a Grade 11 Geography textbook. However, problematic 

narratives persisted, including portrayals of Israel as an unprovoked aggressor undermining 

peace processes, while Arab actors were depicted as uniformly peaceful. The role of Arab states 

in initiating wars with Israel was largely absent from earlier accounts, and the 2020 Grade 9 

General History textbooks taught students about the shrinking map of Palestine and included 

references to Zionism as a “racist Jewish movement,” perpetuating biased depictions of Israel 

and its history.

Building on the positive features of previous textbooks, the 2024 editions mark a fundamental shift 

away from earlier negative portrayals of Israel. Content that perpetuated negative stereotypes, 

such as the aforementioned map and derogatory references to Zionism, has been removed. 

Additionally, the new textbooks address the Arab initiation of conflict with Israel and highlight their 

rejection of the 1947 Partition Plan. The 2024 Grade 9 General History textbooks include images 

of Arab troops engaging in combat with Israeli forces, discussions of Palestinian terrorism and 

its global impact, as well as corruption among Arab leadership. This new reference to Palestinian 

terrorism marks a departure from previous descriptions of "guerrilla warfare." Additionally, 

references to how the construction of Israeli settlements jeopardizes the peace process have 

been removed, as have references to Palestinian President Mahmoud Abbas being unilaterally 

credited with attempts at peaceful conflict resolution.

The 2024 textbooks also adopt more neutral language in their descriptions, replacing phrases 

such as “occupied by Israel” with “taken over” or “captured.” Furthermore, they include an 

image of former Israeli Prime Minister Yitzhak Rabin and PLO leader Yasser Arafat signing the 

Washington Agreement, accompanied by contextual explanations that underscore efforts 

toward peace. Overall, the newer editions reflect a shift toward a more favorable stance on 

Israel, addressing prior omissions while fostering a more comprehensive understanding of 

the Arab-Israeli conflict.

In conclusion, this report has found that the Azerbaijani curriculum broadly aligns with UNESCO 

standards of education. While there are some areas in need of improvement, regarding the history 

of Azerbaijani Jews, Jewish history and the Holocaust, there have been positive developments 

throughout the curriculum, particularly regarding the Arab-Israeli conflict.

Main Findings

Israel and the Arab-Israeli Conflict
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Introduction

The Republic of Azerbaijan is situated in the South Caucasus region, bordered by the Caspian 

Sea to the east, Russia's republic of Dagestan to the north, Georgia to the northwest, Armenia 

and Turkey to the west, and Iran to the south. Azerbaijan initially achieved independence 

from 1918 to 1920 and regained it in 1989. While the majority of the population is composed 

of Turkic Azerbaijanis the country's transcontinental nature has exposed it to a rich tapestry 

of cultural influences. Throughout the 19th and 20th centuries, Azerbaijan was either part of, 

or otherwise heavily influenced by, Russian and Soviet cultures. The curriculum reflects this 

diversity, highlighting the blend of Caucasian, Turkic, European, Soviet-era Russian, Persian, 

and Islamic elements that shape modern Azerbaijani secular culture. Minority groups include 

Lezgians, who speak a Caucasian language, as well as Russians, Armenians, and Jews.

Azerbaijan has in recent years become important to the free world, both strategically and 

economically. Although this Muslim-majority nation2 adheres to the Non-Aligned Movement 

principals,3 and maintains good relations with Russia,4 it is committed to free trade, cultural 

openness, and secular institutions, as an ultimately pro-Western country. Bordering Iran, whose 

regime subscribes to an Islamist-expansionist worldview, Azerbaijan shares Western and Israeli 

concerns surrounding Tehran. Baku maintains amicable relations with the Iranian regime, while 

openly advocating for the cultural rights of Azerbaijani and other Turkic minorities, particularly 

in regions within Iran, also known as Southern Azerbaijan. 

Moreover, Azerbaijan is an oil-rich country, and its robust economy has facilitated the development 

of a strong military and a network of international connections. These connections span from 

the West to the post-Soviet bloc, including countries like Turkey, Pakistan, and Israel. The 

following factors have worked to strengthen Baku’s security and neutralize longstanding threats 

to its sovereignty: Azerbaijan's victories in its conflicts with Armenia, Russia’s entanglement 

in the Ukraine war, the weakening of Iran's position following the Abraham Accords, and its 

failed attempt to leverage the Israel-Hamas conflict, Turkey’s endemic economic crisis, and the 

election of a new administration in the US. These dynamics collectively position Azerbaijan as 

a key regional power, capable of asserting its interests while navigating the complexities of 

shifting geopolitical landscapes.

2 The population of Azerbaijan is predominantly Muslim (96.7 percent in 2010), with a significant portion 
identifying as nominal. Approximately two-thirds of the Muslim population are Shi’ite, while the remainder 
are Sunni. Evgeny Dmitrievich Silaev and G. Melvyn Howe, "Azerbaijan," Encyclopaedia Britannica, updated 
November 21, 2024, https://www.britannica.com/place/Azerbaijan/People	
3 South Caucasus Research Center (CSSC) team, “Azerbaijan's Role amid the Crisis of the Global Security and 
Governance System: A view from Baku,” JAM News, September 12, 2024, https://jam-news.net/azerbaijan-
and-global-security/	
4 Kirill Krivosheev, “The Cost of Russia’s Friendship with Azerbaijan,” Carnegie Politika, May 7, 2024, https://
carnegieendowment.org/russia-eurasia/politika/2024/05/the-cost-of-russias-friendship-with-azerbaijan?lang=en	
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Azerbaijani Education System

Education School/Level Grades Age Years Notes

Primary Primary
İbtidai təhsil

1–4 6–10 4 Education is compulsory
for all children between

the ages of 6‒15

Middle Basic
(General Secondary

Education
Ümumi orta təhsil

5–9 10–15 5 Certificate/Degree awarded: 
Certificate of 

Basic General Education

Secondary Secondary 
Full Secondary) Education

Tam orta təhsil

10-11 15-17 2 Certificate/diploma 
awarded: Certificate of 

Complete Secondary Education

Secondary Vocational or Technical
Secondary Education

15-18 3 Certificate/diploma 
awarded: Certificate of 
Complete Secondary

The following chart describes the structure of school education in Azerbaijan.5

While Azerbaijan is a Muslim Majority country, the culture conveyed in the curriculum is secular, 

humanistic and modern. Notably, there are no Islamic studies courses, yet all elements of 

the country’s cultural heritage are taught, which includes its Islamic elements. However, the 

curriculum can be ultimately classified as secular and modern, with “secular religion” drawing 

on the patriotic feelings of all citizens as a binding philosophy. 

Azerbaijani textbooks are published and taught in Azerbaijani and Russian, with the government 

actively encouraging the study of Russian. In August 2017, the Ministry of Education ordered new 

intensive Russian courses in 50 secondary and high schools studying in Azerbaijani.6 Russian is 

taught as a second language in schools in which it is not the first. English, German and French 

are also taught, but only in the context of foreign-language courses. While we monitored all 

textbooks available for the purpose of this research, the examples mainly cover those published 

in Azerbaijani, which is the official language of the Republic. However, we included some 

Russian language examples where we could not locate an Azerbaijani equivalent. Some of the 

examples in this report are taken from foreign-language textbooks because we believe that 

these programs, aimed at opening channels of communication with the world, are often telling.

The emphasis on Azerbaijan’s belonging to the Russian cultural sphere reflects a diminished 

influence of pan-Turkism and pan-Islam in its educational and cultural policies. While Turkish 

is not formally taught, the linguistic similarities between Azerbaijani and Turkish allow for 

mutual intelligibility after some exposure. Notably, it is generally easier for Azerbaijani speakers 

to understand Turkish than vice versa, due to the linguistic structure and shared vocabulary 

between the two languages. This dynamic highlights Azerbaijan’s unique position at the crossroads 

of cultural and linguistic influences. The openness toward Russian and other languages and 

5 Source: Education ministry of Azerbaijan. Education System in Azerbaijan, https://www.scholaro.com/db/
Countries/Azerbaijan/Education-System. Last visited August 1, 2024. “Azərbaycanda təhsil” Wikipedia	
6 Jala Garibova, “Russian in Azerbaijan: Changing Practices and Emerging Paradigms,” in Arto Mustajoki, 
Ekaterina Protassova and Maria Yelenevskaya (eds.) The Soft Power of the Russian Language, London: 
Routledge, 2019, pp. 55‒70. A comparative research project on the question of titularization (in the sense 
of replacing Russian an official local national language in the post-Soviet Caucasus and Central Asia) found 
Azerbaijan to be a successful example of the process. Jacob M. Landau and Barbara Kellner-Heinkele, 
Language Politics in Contemporary Central Asia: National and Ethnic Identity and the Soviet Legacy, London: 
I.B. Tauris, 2012	
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cultures appears to foster an environment of tolerance and respect for others, potentially 

extending to the Jewish community.

The Jewish community in Azerbaijan, said to number approximately 24,000, enjoys freedom 

of religion and worship, holds public events, and receives government subsidies.7 Mountain 

Jews—the ancient community of the Caucasus8—now form the Jewish majority in the Republic. 

In accordance with trends in Soviet Jewry, many Azerbaijani Jews have exited the country, with 

a majority emigrating to Israel. Most emigrants consisted of Ashkenazi Jews from Baku, with 

the largest group of Mountain Jew Olim (also known as Kavkazi immigrants) emigrating during 

the 1970s. Around 12,000 arrived in Israel from across the Caucasus, in the seventies and early 

eighties, and 60,000 arrived during the nineties.9

The Mountain Jews, (Dağ yəhudiləri, Горские евреи/Gorskiye yevrei) once believed to share 

ethnicity with the Muslim Tats in Azerbaijan and Dagestan, refer to themselves as Juhuro, 

meaning “Jews.” They are the original Jews of Azerbaijan, within which the Jewish town of 

Qırmızı Qəsəbə is especially famous; the Red Village, (Красная Слобода/Krasnaya Sloboda) in 

the Quba District, is considered the only entirely Jewish settlement outside Israel. According to 

Mountain Jew tradition, they are descended from either the Kingdom of Judea or the Kingdom 

of Israel, after exile in Assyria, Babylonia and Persia; there is evidence that Jews were already 

living in this region prior to the destruction of the Second Temple.10 Mountain Jews speak an 

ancient Iranian language with some Hebrew and Aramaic vocabulary (Judeo-Tat or Juhuri.)11 

While some members of this community live in Iran, they are primarily found in Azerbaijan, 

Israel, North America, and Europe, and are understood to be members of the national fabric. 

For example, a Mountain Jew from Baku, Albert Aqarunoviç Aqarunov (1969‒1992) died in the 

Battle of Shusha during the first Karabakh War and was posthumously declared a ‘National 

Hero’ of Azerbaijan.12

7 Larry Luxner, “In a Rarity, Azerbaijan, a Muslim-Majority Republic Hosts Jewish Festival with Global 
Reach,” Jewish Telegraphic Agency, September 20, 2022, https://www.jta.org/2022/09/20/global/in-a-rarity-
azerbaijan-a-muslim-majority-republic-hosts-jewish-festival-with-global-reach. Gabriel Lerner, “Azeri Jews: 
Centuries of Coexistence in Azerbaijan,” The Jewish Journal, January 11, 2008. https://jewishjournal.com/news/
worldwide/15943/	
8 Mordechai Altshuler, Jews of the Eastern Caucasus: History of Mountain Jews from the Beginning of 
the 19th Century, Jerusalem: Magnes and Ben Zvi Institute, 1990 (in Hebrew). Zvi Gitelman, A Century of 
Ambivalence: The Jews of Russia and the Soviet Union, 1881 to the Present, 2nd ed., Bloomington: Indiana 
University Press, 2001, pp. 196–211	
9 Yehudith King, Sarit Ellenbogen-Frankovitz, Dr. Yoa Sorek, Talal Dolev, “The Integration of Immigrants from 
the Caucasus: Needs, Policies and Future Challenges,” Brookdale Institute, 2005, https://brookdale.jdc.org.
il/en/publication/integration-immigrants-caucasus-needs-policies-future-challenges/. Chen Bram, “From 
the Caucasus to Israel: The Immigration of the Mountain Jews” (Hebrew), Brookdale Institute, 1999, https://
brookdale-web.s3.amazonaws.com/uploads/2020/01/BR-RR-346-99.pdf 
10 King, “The Integration,” p. 2. 
11 Dan Shapira, “Juhuri / Judeo-Tat(i): The Language of the Mountain Jews,” in Edzard Lutz and Ofra Tirosh-
Becker (eds.), Jewish Languages: Text Specimens, Grammatical, Lexical, and Cultural Sketches, Wiesbaden: 
Harrassowitz, 2021, pp. 698‒710. 
12 Arye Gut, “Remembering Albert Agarunov, the Jewish Hero of Azerbaijan,” The Jerusalem Post, May 17, 2020, 
https://www.jpost.com/opinion/remembering-albert-agarunov-the-jewish-hero-of-azerbaijan-628278	
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During World War II, under German occupation of the Northern Caucasus, Mountain Jews 

were targeted for complete extermination. However, by mid-October 1942, with the help of 

local Kabardian population, the Mountain Jews were able to convince the Germans that they 

were a distinct ethnic group, separate from the “real” (Ashkenazi) Jews. While Azerbaijan itself 

was not occupied by the Germans, many Azerbaijanis demonstrated remarkable courage by 

defending the Soviet Union against Nazi invaders, further contributing to the resistance and 

survival efforts in the region.13

Ashkenazi or European Jews migrated to Azerbaijan after it became part of the Russian Empire, 

following the 1813 Russian-Iranian Treaty of Gulistan.14 Many were attracted to the country due 

to the 19th century oil boom, the development of which was largely facilitated by the Rothschild 

brothers of Paris. By the late 1880s their Caspian Black Sea Company had already become the 

leading exporter of Russian kerosene, contributing to the expansion of Baku.15 Physicist Lev 

Davidovich Landau (1908‒1968), was a famous Azerbaijani Jew who received the 1962 Nobel 

Prize in Physics for his development of a mathematical theory of superfluidity.16 Another was 

Lev Nussimbaum, (1905–1942), an Azerbaijani patriot, romantic author and orientalist who 

ultimately adopted Islam, and signed his books as ‘Essad Bey’ and ‘Kurban Said.’ His writings 

gained widespread acclaim in the Weimar Republic, reaching a large audience. As a child, his 

family fled the Bolsheviks and sought refuge in Berlin. Later, as a successful author, he escaped 

the rise of the Nazis, ultimately finding sanctuary in Italy.17

As an integral part of Azerbaijani culture, analyzing how Jews are presented in textbooks 

provides valuable insight into Azerbaijan’s commitment to UNESCO standards of peace and 

tolerance. It is worth considering whether the curriculum could accommodate more content 

describing Jewish history, and that of Azerbaijani Jewry in particular. Studying Jewish life 

offers significant benefits, since the Jewish community created a unique culture over the years, 

which in turn, became integral to Azerbaijani society. For example, students could learn about 

the language of Mountain Jews, which is part of the country’s heritage, and would be a rich 

addition to education on Azerbaijani culture.18

Although the curriculum promotes religious tolerance and respect for Judaism, there are broader 

concerns regarding government policies pertaining to restrictions on religious freedom in the 

country19. Legal and regulatory barriers limit the recognition and activities of certain minority 

13 Kiril Feferman, “The Holocaust of the Mountain Jews,” Yad VaShem, https://www.yadvashem.org/research/
about/mirilashvili-center/articles/mountain-jews.html#footnote1_qeh9r5r	
14 Fernando Garcés De Los Fayos, “Minorities in the South Caucasus: New visibility amid Old Frustrations,” 
European Parliament, Directorate-General for External Policies, June 2014, p. 11, chrome-extension://efaidnbm
nnnibpcajpcglclefindmkaj/https://www.europarl.europa.eu/RegData/etudes/briefing_note/join/2014/522341/
EXPO-AFET_SP(2014)522341_EN.pdf	
15 Mir-Yusif Mir-Babayev, “The Rothschild Pages of Azerbaijan’s Oil History,” Visions of Azerbaijan, Spring 2018, 
http://www.visions.az/en/news/1021/cd5fd391#:~:text=The%20Rothschilds%20concluded%20contracts%20
for,of%20five%20years%20this%20figure 
16 Alexei Kojevnikov, “Lev Davidovich Landau,” Encyclopaedia Britannica, updated March 2024, https://www.
britannica.com/biography/Lev-Landau 
17  Massimo Bacigalupo, “Essad Bey: Fictional Islam and International Modernism,” in Massimo 
Bacigalupo and Luisa Villa (Eds.), The Politics and Poetics of Displacement: Modernism off the Beaten 
Track, Pasian di Prato (Udine), Campanotto, 2011, pp. 127‒141, https://www.academia.edu/6330985/ 
Essad_Bey_Fictional_Islam_and_International_Modernism  
18 Juhuri/Judeo-Tat(i)," pp. 698-710 
19 U.S. Commission on International Religious Freedom. Azerbaijan. Accessed February 13, 2025. https://www.
uscirf.gov/countries/azerbaijan	
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communities, such as Jehovah’s Witnesses, who have faced challenges in obtaining legal status 

and securing religious rights. Additionally, some religious groups, including segments of the 

Muslim population, face government scrutiny and restrictions, raising concerns among human 

rights organizations about Azerbaijan’s adherence to international standards of religious freedom.

Despite these broader challenges, the representation of Judaism in Azerbaijani textbooks is 

overwhelmingly positive. However, continued analysis of how Jewish history and beliefs are 

presented can help guard against potential curricular and socio-political biases. Additionally, 

the framing of Jewish identity in education often reflects national attitudes towards Israel, 

which offers insights into the country's political trajectory.

Against the backdrop of a series of international shifts, many experts correctly predicted impro-

vement in the Azerbaijani-Israel relationship in the wake of the 2020 Second Nagorno-Karabakh. 

The recapture of Azerbaijani territories during the war is seen as reducing Baku's reliance on 

the Arab bloc within the United Nations, enabling a more independent foreign policy.20 

Accordingly, Azerbaijan opened its embassy in Israel on March 29, 2023. Israel had been among 

the first countries to recognize Azerbaijan’s independence in 1991; the Israeli embassy in Baku 

was opened in 1992. A leading expert on Turkey and Azerbaijan noted that, following the 

October 7 attack on Israel, “Azerbaijan is adopting an approach to its relations with Israel that 

aligns more closely with that of the UAE, rather than Turkey.”21 Considering this development, 

we analyzed the trajectory of Azerbaijan's relationship with Israel, reflected in textbooks, and 

attempted to identify trends in educational perspectives. We also examined cultural questions 

regarding Azerbaijan’s national identity, and its dealing with various topics related to Israel and 

Jews, as well as presentation of the Holocaust and sensitivity surrounding it. 

In our analysis of Azerbaijani-Israeli relations, examining the role of patriotism has proven to be 

a valuable lens for understanding the dynamics between the two nations. Patriotism includes 

expressions of loyalty to former president Heydar Aliyev (Heydər Əlirza oğlu Əliyev) as a national 

and uniting figure of the people. Current leader and incumbent president of Azerbaijan, İlham 

Heydər oğlu Əliyev is featured in the curriculum in various contexts, such as his role in the 

Karabakh War and signing international agreements. This method of featuring the founding 

father and/or prominent leader on the opening page of most textbooks is common in many 

curricula. These figures are a symbol of the nation’s political philosophy, serving as a common 

cultural ground that aims at securing peace and prosperity (and in some cases, other agendas.) 

Depicting the Azerbaijani flag in textbooks conveys similar messages. The inclusion of references 

to Heydar Aliyev in textbooks, implicitly endorses a positive attitude toward Israel, given his 

personal affinity for Israel and its people. 

20 Idan and Shaffer, “Israel’s role,” p. 191. Turkey's growing animosity toward Israel since October 7, 2023, 
is ascribed to a combination of motivations mainly Islamist pro-Hamas ideological considerations. Other 
motivations relate to internal political pressure by Islamist and centrist groups, worsening economic conditions, 
and the Justice and Development Party (AKP)’s defeat in the municipal elections of March 31, 2024. Finally, 
possibly added recently are genuine strategic concerns emanating from the strengthening of Israel and 
possible weakening of Iran and Syria, which may bring about bolder Kurdish conduct. Turkey continues its 
trade with Israel under the radar mainly through European venues and the Palestinian Authority. Hay Eytan 
Cohen Yanarocak, “Erdoğan’s New Front: Exploiting Israel for Regional and Domestic Leverage,” October 15, 
2024, https://jiss.org.il/en/yanarocak-erdogans-new-front/	
21 Lindenstrauss, Gallia, “Gallia Lindenstrauss: A Spillover of the Conflict in the Caucasus Cannot Be Excluded,” 
interview by Ilya Roubanis, Caucasus Watch, September 24, 2024, https://caucasuswatch.de/en/interviews/
gallia-lindenstrauss-a-spillover-of-the-conflict-in-the-caucasus-cannot-be-excluded.html	

Azerbaijan and Israel

Introduction
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Over the past thirty years, the relationship between Israel and Azerbaijan has demonstrated the 

possibility of friendly ties between a Muslim-majority country and Israel. The Israeli-Azerbaijani 

alliance is “based on common interests, threats and approaches to many critical issues. This 

alliance concerns each state’s core national interests and is buttressed by three decades of 

cooperation.”22 One explanation for this phenomenon is the cultural infrastructure provided 

by the Azerbaijani curriculum.23 Although Azerbaijan and Iran are both Shi’ite countries, and 

could be assumed to have similar worldviews, they instead subscribe to contradicting and 

competing perspectives, particularly pertaining to Azerbaijan’s relationship with Israel. While 

Iran is expansionist and messianic, Azerbaijan is a modern and secular society, subscribing to 

values such as gender equality and diversity, which is directly reflected in its curriculum.

These background insights offer essential context for interpreting the examples presented in 

this report, shedding light on how the portrayal of Jewish history, beliefs, and Azerbaijani-Israeli 

relations in textbooks reflects broader cultural and political dynamics.

22 Avinoam Idan and Brenda Shaffer, “Israel’s role in the Second Armenia-Azerbaijan War,” in Turan Gafarli   
Michael Arnold (eds.), The Karabakh Gambit: Responsibility for the Future, Istanbul, London and Washing-ton DC: 
TRT World, 2021, p. 204. https://www.fdd.org/wp-content/uploads/2021/12/The-Karabakh-Gambit_IsraelRole-1.pdf   
23 Compare: Breanda Shaffer (ed.), The Limits of Culture: Islam and Foreign Policy, Cambridge Mass.: BCSIA 
Harvard University 2006, p.4.	

Heydar Aliyev:
The National Leader of the Azerbaijani People

Source : German 2, Grade 6, 2021, p. 1. 
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Religious Diversity and Tolerance 

As previously mentioned, the national identity of Azerbaijan, as portrayed in the curriculum, 

is one of a modern secular state and society, with Turkic affiliation, as well as an attachment 

to ethnic traditions. Patriotism is critical, as is freedom of religion, exemplified in the many 

warnings against totalitarian and authoritarian regimes in later chapters. Many of the textbooks 

have Russian editions, pointing to the Russian cultural influence that is prevalent in various 

subjects, yet the attitude toward Russia and the former Soviet Union is cautious. 

Islamic symbolism is central to Azerbaijani culture, but is not presented as an ideology, and does 

not compromise cultural freedom. This naturally fosters an environment that is welcoming to 

Jews and other non-Muslims and plays a crucial role in rejecting antisemitism and Islamism.

Thus far, we have not located any specific information concerning Jews as an ethnic group; 

they are mostly referred to as practicing their own religion, which is presented as an important 

element of the Azerbaijani cultural tapestry. For instance, a Geography textbook references 

small ethnic groups dwelling in Azerbaijan, specifically Xinaliq and Buduq.24  However, the 

Mountain Jews who speak an ancient Iranian language, which incorporates Hebrew and Aramaic 

vocabulary (Judeo-Tat or Juhuri), are not discussed.25 The next chapter expounds upon how 

Judaism is treated as one of the country’s faiths, rather than as a separate ethnic group.

The Azeri curriculum fosters religious tolerance by exploring the shared and unique aspects of 

Judaism, Christianity, and Islam. It highlights their monotheistic values, emphasizing that all 

“heavenly religions” advocate for kindness, honesty, respect, and recognizing the oneness of 

the Creator, presenting religion as a unifying source of moral guidance. Comparative study of 

religions is encouraged, highlighting distinct religious practices, including prayer in synagogues 

and fasting during Ramadan.

Practical examples, such as Ibrahim’s mother (the fictional character hugging his Jewish and 

Christian friends) illustrate tolerance in daily life. Students are then asked to reflect on “Why is 

Azerbaijan called one of the places where religions meet?” which encourages exploration of 

national support for different religions. A Life Knowledge textbook defines tolerance as “the 

recognition of religious and national diversity and treating it with respect,” describing it as 

“one of the requirements of the modern era.” This highlights how tolerance is core to living in 

a modern and globalized world, and links to Azerbaijan’s identity as an open environment for 

interfaith relations.

The curriculum effectively fosters coexistence and respect by highlighting shared religious 

values and offering relatable examples. This strategy educates students on diversity while 

equipping them to engage positively in a multicultural and interconnected world.

24  Geography, Grade 11, 2023, p. 78. 
25 Dan Shapira, “Juhuri / Judeo-Tat(i): The Language of the Mountain Jews,” in Edzard Lutz and Ofra Tirosh-
Becker (eds.), Jewish Languages: Text Specimens, Grammatical, Lexical, and Cultural Sketches, Wiesba-den: 
Harrassowitz, 2021, pp. 698‒710.	
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INFORMATION FOUNDATION
The government of the Republic of Azerbaijan has joined 
more than 50 international conventions on human 
rights and the protection of national minorities. In 
1992, the president of the country signed a decree “On 
state assistance for the protection of the rights and 
freedoms of national minorities, minority peoples and 
ethnic groups living in the Republic of Azerbaijan, and 
for the development of their language and culture.” 

Religious Diversity and Tolerance

Example 1 

Geography, Grade 11, 2023, p. 78 

The below passage underscores Azerbaijan's commitment to religious diversity, tolerance, and 

inclusivity, reflecting a broader narrative of the nation’s modern secular identity.By highlighting 

Azerbaijan’s ratification of over 50 international conventions on human rights and the 1992 

presidential decree supporting minority rights, the curriculum emphasizes the government’s 

proactive efforts to protect ethnic and religious minorities. The constitutional provision 

guaranteeing equality for all citizens, regardless of ethnicity or religion, further reinforces 

this message, portraying Azerbaijan as a progressive state rooted in principles of justice and 

secular governance.
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MARTYRS NEVER DIE, HOMELAND NEVER DIVIDED
Albert Aqarunov,
National Hero

Religious Diversity and Tolerance

Example 2 

Life Knowledge, Grade 6, 2021, p. 22 

The below example depicts Albert Aqarunov, (1969-1992) a Mountain Jew and military officer, 

who is celebrated in the curriculum. Agarunov demonstrated extraordinary bravery during 

the First Nagorno-Karabakh War, particularly in the pivotal Battle of Shusha, where he was 

killed in action on May 9, 1992. In recognition of his heroic contributions, he was posthumously 

awarded the title of ‘National Hero’ of Azerbaijan, the nation’s highest honor. However, his faith 

is not discussed in textbooks, which conveys the irrelevance of faith differences in Azerbaijan’s 

multicultural society. Nonetheless, the reference to a Jew as a ‘National Hero’ indicates a 

sense of unity and mutual respect, highlighting the role of diversity in shaping Azerbaijan’s 

national identity.
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RELIGIONS

Keywords
 • Judaism
 • Christianity
 • Islam

Our religion - It is Islam., Our religion -it is Christianity., Our religion - Judaism.
• What can you say about the buildings you see in the pictures?

ACTIVITY - RELIGIOUS SYMBOLS
Color and name the given symbols.
What religions do you think these symbols belong to?

Religious Diversity and Tolerance

Example 3 

Life Knowledge, Grade 1, 2023, p. 38 

As early as Grade 1, students are presented with illustrations of the symbols of the three Abrahamic 

religions, including the Star of David, a Muslim family next to a mosque, a Christian family next 

to a church, and a Jewish family next to a synagogue. The captions below the images describe 

the different religions as “our religion,” emphasizing the existence of Christian and Jewish 

minorities within Azerbaijani society. Students are then asked to engage with the images, 

and detail what they can understand of the buildings pictured and their associated religions.
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LEARNING
People believe in di�erent religions. Islam, Christianity, and Judaism all call for people 
to be kind.
People of di�erent religions study in the same school, work together, live in harmony, and 
treat each other with respect.
Discussion
• What does it mean to be kind?

TASK
Find the match and connect it with lines.
Mosque  Synagogue  Church
Judaism, Christianity, Islam
Check yourself.
• What religions do you know?
• How should people of di�erent religions treat each other?

Religious Diversity and Tolerance

Example 4 

Life Knowledge, Grade 1, 2023, p. 39 

Grade 1 students are taught about religious diversity, as the textbook teaches that Islam, 

Christianity and Judaism all promote kindness, and that “People of different religions... live in 

harmony, and treat each other with respect,” presenting these as traits for students to emulate. 

Students are then presented with pictures of a mosque, a church, and a synagogue, and are 

asked to identify which belongs to each religion, to familiarize students with the three religions. 

Students are then asked to recall how people of different religions should approach each 

other, emphasizing previous references to respect. The pictured places of worship are located 

in Azerbaijan, even though this is not specifically mentioned. (The images are those of the 

Heydar Mosque, the Kurmukhi Church of St. George, and the Ashkenazi Synagogue of Baku).
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Additional information for the teacher. Just as there are di�erent languages and di�erent peoples, religions are also 
di�erent. Religion explains to people the ways of worshiping God, instills feelings of respect for elders and compassion 
for the weak. People belonging to the Islamic, Christian and Jewish religions live in Azerbaijan. Christians worship God in 
churches, Jews in synagogues and Muslims in mosques. 
The teacher then hangs pictures of churches, mosques and synagogues on the board and asks the class questions: 
	 - What symbols do you see in the pictures? The teacher can direct their attention to the pictures given in the 	
	 textbook according to the students' answers. 
In areas where religious minorities live as dense populations, students living in those areas may be aware of the religions 
practiced by this [minority] population. Since Islam is the religion practiced by the vast majority in our republic, it is possible 
that students may have more ideas about this religion. You can remind students of what they learned about diversity in 
previous lessons and bring to their attention that people also di�er according to the religion they practice. Some students 
may know people of di�erent religions. You could ask them to share information they know about these people and their 
customs and traditions.

Religious Diversity and Tolerance

Example 5 

Life Knowledge: Methodological Tool, Grade 1, 2023, pp. 33-34 

In the teacher guide section corresponding to the previous examples, (cited as ‘methodological 

tool’) teachers are instructed to introduce students to Islam, Christianity and Judaism, their 

symbols, and places of worship. The teacher guide presents all religions as promoting respect 

and compassion towards others, portraying religious diversity in a positive manner. As such, 

teachers are directed to remind students of the value of diversity discussed in previous classes. 

The guide also references Azerbaijan’s Jewish and Christian minorities, and encourages teachers 

to engage students in discussions about their knowledge of these minorities and their traditions, 

particularly those that live in close proximity.
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Students are divided into three large groups. Each group is given pictures of di�erent symbols and is instructed to prepare 
a religious symbol presented to them using colored paper and geometric figures cut out in the form of triangles, squares, 
and circles on their desks. The group preparing the symbol provides information about that symbol. The information should 
include the religion to which the symbol presented belongs and the name of the place where believers of that religion 
worship. The groups are encouraged for completing the activity and given star-shaped cards.

Religious Diversity and Tolerance

Example 6 

Life Knowledge: Methodological Tool, Grade 1, 2023, p. 34 

In a further effort to introduce diversity into the curriculum, a teacher guide activity encourages 

students to present each religion to the class. Students are divided into three groups and asked 

to make a crescent, a cross and a Star of David out of colored paper for their respective religion, 

explaining the symbol and their places of worship.
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Let's get to know religions
Religions call people to be honest, fair and generous, and to love 
other people. Religions in the world are monotheistic and polytheistic.
One of the monotheistic religions in the world is Judaism. Later, 
Christianity and Islam emerged. The prophet of Judaism is the prophet 
Moses, of Islam - the prophet Muhammad, and of Christianity - the 
prophet Jesus. Each religion has its own temple. Muslims worship 
in a mosque, Christians in a church, and Jews in a synagogue.
The ideas that religions teach us are collected in religious books.
Which religion belongs to monotheistic religions? Do you know 
the books?

Religious Diversity and Tolerance

Example 7 

Life Knowledge, Grade 3, 2022, pp. 54, 56-57 

Life Knowledge Grade 3 textbooks present all three religious symbols, places of worship and 

religious books, corroborating the theme of equal respect for all religions; students are asked 

about the importance of respecting religious beliefs, and religious images such as paintings 

and statues are prominently featured. Christian religious images depicting the human form, 

a practice generally avoided by orthodox Muslims—are featured.

The opening passage of the lesson presents all religions, whether monotheistic or polytheistic, 

in a positive manner, teaching that they encourage honesty, love of the other and generosity. 

The text also acknowledges Judaism as the first monotheistic religion, mentioning that Islam 

and Christianity emerged after it.



Israel and Jews in Azerbaijani Education Report				    	       February 2025

25

To which religions belong the symbols, shrines and religious books in the picture?
Why do you think it is important to respect religious beliefs?

Religious Diversity and Tolerance, Example 7

Architecture, Sculpture, Painting
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Example 8 

Life Knowledge, Grade 5, 2020, pp. 79-86 

The Azeri curriculum uses the concept of religious tolerance to teach students about the shared 

and unique characteristics of Judaism, Christianity, and Islam, emphasizing the importance of 

understanding and respecting diversity. The text explains how religions evolved from polytheistic 

beliefs to monotheistic systems, with a clear focus on the universal values shared by these faiths. 

For example, it highlights that all “heavenly religions” emphasize “accepting the oneness of the 

Almighty Creator,” calling people to “live in order on earth, treat each other well, recognize the 

Creator, be kind, do good deeds, not lie, and respect parents and elders.” This framing presents 

religion as a source of moral guidance and shared humanity.

Practical examples, such as the fictional Ibrahim’s mother hugging his Jewish and Russian 

friends, illustrate tolerance in daily life. (The adjective“Russian” may suggest that some have 

no religious affiliations and are still welcome). This scenario is a relatable way for students 

to understand that respect and kindness transcend religious differences. Similarly, the text 

prompts students to reflect on “Why is Azerbaijan called one of the places where religions 

come together?” encouraging them to explore the country’s history as a crossroads of faiths 

and its contemporary support for diverse religious communities.

The curriculum also engages students in comparative exercises such as listing “Religions, 

Prophets, Holy Books, and Places of Worship” for Judaism, Christianity, and Islam. This activity 

allows students to learn both the distinct practices of each religion, such as praying in synagogues 

for Jews or fasting during Ramadan for Muslims, and their shared focus on worshiping one 

God. Note that in this particular activity, Islam is listed last, after Judaism and Christianity, 

which contrasts with the common belief among radical Muslims that Islam is superior to other 

religions. The description of religious customs, including “praying five times a day, fasting 

during Ramadan” in Islam or “prayers in the morning and evening” in Judaism, further fosters 

an understanding of commonalities and differences. There is a slight inaccuracy in the text; 

however, Jews are required to pray three times a day, according to traditional Halakha.The 

textbook defines tolerance as “the recognition of religious and national diversity and treating 

it with respect,” describing it as “one of the requirements of the modern era.” It connects this 

value to contemporary realities, where global interconnectedness through education, work, 

and technological progress makes coexistence essential. The text underscores that tolerance 

is “the best tool” for living in harmony in today’s world.

By linking tolerance to Azerbaijan’s identity as a meeting point of religions, the curriculum 

instills pride in the country’s rich tradition of interfaith harmony. This is reinforced by prompts 

for students to “gather information about attitudes toward different religions in our country 

and the state’s care for these religions,” tying the discussion to Azerbaijan’s pluralistic heritage. 

This localized context allows students to see the value of tolerance both globally and within 

their own national identity.

[See images and translations on the next page]
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Religious tolerance
What religions do the images in the pictures belong to?
What do you know about these religions?
In ancient times, people were helpless in the face of nature, and as a result of 
this helplessness, they believed in various gods. Over time, religion became more 
sophisticated, and a system of belief in a single God began to form. Currently, the 
world's population believes in various religions. Religions have their own prophets, 
holy books, and religious customs and traditions.
[Captions] Church, Synagogue 

Religious Diversity and Tolerance, Example 8
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Just as Ramadan and Eid al-Adha [Qurban] have an important role in the life of the Muslims, so Easter gained 
importance in the life of Christians. 
In scientific literature, “tolerance” is explained as the recognition of religious and national diversity and treating it 
with respect. A tolerant approach to every religious and national diversity is one of the requirements of the modern 
era. The development of science and technology has accelerated the further rapprochement of people. In an era when 
conditions have been created for representatives of di�erent religions and peoples to come together for education, 
work and other such activities, tolerance is the best tool.

1.Why is Azerbaijan called one of the places where religions come together?
2.Gather information about attitudes toward di�erent religions in our country and the state's care for these religions.
3.Ibrahim's friends are David, who is Jewish, and Alexei, who is Russian. . They came to visit with Ibrahim. Ibrahim's 
mother hugged them. Evaluate the mother's attitude towards his friends.
4.Why is tolerance considered important?

Religious Diversity and Tolerance, Example 8
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Compare religions.
Religions, Prophets, Holy Books, Places of Worship
Judaism, , , 
Christianity, , , 
Islam, , , 
According to Islam, the first man, Adam, is also the first prophet. From Adam to Jesus, all prophets 
preached to people that God is one and how to worship Him. According to sources, Judaism was 
brought to people by Moses, and Christianity was brought to people by Jesus.

Similarities and di�erences in belief system
Di�erent religions have similarities and di�erences.
What are these di�erences?

Religious Diversity and Tolerance, Example 8



Israel and Jews in Azerbaijani Education Report				    	       February 2025

30

Accepting the oneness of the Almighty Creator, asking for help only from Allah, and 
believing that everything is in Allah's hands are common features of all heavenly 
religions. Allah Almighty calls people to live in harmony [in orderly manner] on 
Earth, treat each other well, recognize the Creator, be kind, do good deeds, not 
lie, and respect parents and elders. 
Accepting the oneness of Allah, praying 5 times a day, fasting during Ramadan, 
giving zakat [charity], and going on the Hajj pilgrimage are considered the main 
conditions of Islam, the last religion. 
[Circled text:] The Prophet Muhammad: Two qualities never enter the heart of 
a Muslim: one is greed and the other is malice. Greed and faith will never be 
established in the same heart. 
In Judaism, Allah is worshipped and prayers are recited in the morning and 
evening. No work is done on Saturday, fasting is a form of fasting. The place of 
worship of Jews is the synagogue. 
[Circled text:] Muslims fast during the month of Ramadan. Discuss with your 
classmates what rules those who fast must follow.
According to Christianity, a person comes into the world as a sinner. For this 
reason, the rite of immersing a child in the water of baptism is performed. People 
go to church to be cleansed of their sins, and the priest forgives them. Christians 
pray in church once a week, on Sunday.

Religious Diversity and Tolerance, Example 8
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Example 9 

Life Knowledge: Methodological Tool, Grade 5, 2020, pp. 46‒47 

This modest approach toward Islam, the majority religion, seems to reflect a broader effort 

to counter any notion of religious supremacy. A teacher's guide employs proverbs to instill 

the principles of equality and the uniqueness of all religions: “‘Every gardener praises his own 

garden,’ ‘Each fruit has its own flavor.’” It encourages educators to consider how to use these 

proverbs to introduce various religious beliefs.26 Notably, the accompanying images do not 

place Islam in the forefront. 

26 Life Knowledge: Methodological Tool, Grade 5, 2020, p. 46.	
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Example 10  

Life Knowledge, Grade 2, 2021, p. 62 

Islamic symbolism, such as a mosque, is presented as part of local culture, but has no specific 

salience. Dogs, impure in Islam, are portrayed as beloved pets, which exemplifies how widely 

held Islamic beliefs have not been incorporated into the curriculum.

Feeding animals is caring

Example 11  

English, Grade 4, 2019, p. 39 

Non-Islamic holidays such as New Year’s Eve are emphasized, displaying a neutral attitude to 

secular culture and other religions.
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Example 12  

Azerbaijani Language, Grade 4, Part 1, 2023, p.79 

Secular-cultural spirit is exemplified by ancient myths, in this case, the story of Hercules, where 

heroism is cherished.

Which of the heroic deeds of Hercules does each of the following images represent?
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The Presentation of Jews and Their Story

Clearly, as a result of Azerbaijan’s multi-faith, multilingual and multi-ethnic nation, there is much 

respect for Judaism in this curriculum. As will be discussed in later chapters, the curriculum 

provides information on antisemitism, some material on Jewish scientists and artists, Israeli 

agricultural and technological achievements, and much on the Arab-Israeli conflict. However, 

the curriculum lacks a full history of the Jews in Azerbaijan, as well as the wider narrative of 

Jews as a nation.

Life Knowledge textbooks provide descriptions of religious ceremonies from all three monotheistic 

religions, aiming to foster interfaith understanding and tolerance. For instance, fasting is explained 

as a method of atonement in Judaism, along with other rituals and restrictions. Remarkably, 

the curriculum includes the Hebrew Bible's version of the 'sacrifice story,' which is significant 

given that Muslim students might typically be taught only the Islamic version. This inclusion 

reflects an effort to present a more comprehensive view of shared religious traditions, and an 

acceptance of the Jewish Biblical narrative in wider society. 

Furthermore, the textbooks reference the settlement of Qırmızı Qəsəbə, celebrated for its 

multicultural and religious importance. This settlement, home to Mountain Jews who have 

preserved their religious traditions, is the only officially recognized Jewish settlement outside of 

Israel. Discussion of this settlement underscores Azerbaijan’s acknowledgement of its cultural 

diversity and the settlement’s significance to the Jewish community in Azerbaijan. The presence 

of Jews and other non-Muslims in society is indirectly associated with advancements in science 

and economic prosperity, illustrated by an example of Muslim Spain during the medieval period. 

However, a full explicit reference to Jewish history and its impact on wider societies, including 

Azerbaijan, would be beneficial to the curriculum.

The description of Jerusalem, provided as an introduction for a textbook chapter on the Crusades, 

attempts to portray impartiality and respect for the three religions associated with the city. 

The information about Judaism is accordingly respectful and the faith is named first among 

the three monotheistic religions. However, as a historical narrative, the text does not capture 

its religious and national significance over the millennia, and its centrality for the Jews as the 

capital city of King David and the center of prayer. Accordingly, Solomon’s Temple is mentioned 

as a part of Jewish belief, rather than existing as a historical fact.

The inclusion of Jewish history in curricula is crucial for several reasons, chief among them being 

that the history of the Jewish people, an ancient ethno-religious group, is unique and provides 

an essential perspective on world history. This is particularly relevant to the western world 

and Islam, where civilization is deeply intertwined with the development of monotheism and 

Biblical narratives, which are also reflected in broader cultural traditions, including the Quran. 

The curriculum focuses on the theories of ethnogenesis, the rise of nations and their development, 

demise and revival. Judaism, as an ancient nation rooted in the Land of Israel, evolved through a 

rich history that includes periods of nomadism and settlement across the Middle East, followed 

by exile and an unparalleled return and renaissance. This journey serves as a quintessential case 

study in understanding the dynamics of nationalism and ethnogenesis. The prominent role of 

Jews in modern science, culture and politics in the modern age cannot be explained without a 
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comprehensive grasp of their broader historical narrative. For example, one cannot understand 

antisemitism without coming to grips with the achievements of individual Jews, on the one 

hand, and theological-philosophical issues in Islam, Christianity and a number of modern 

ideologies from radical nationalism to radical socialism, on the other. Arguably, understanding 

the story of Israel can aid understanding of Azerbaijani nationalism and Turkish identity. Both 

share a blend of unique traditions and a nomadic spirit that has historically embraced cultural 

exchange. This combination fostered open societies, built on a foundation of organizational 

strength and military prowess. 

A recently published General History textbook for Grade 10 explores world history from prehistoric 

times to the 18th century CE. It notably lacks a comprehensive focus on Jewish history, with 

references to Jewish presence either absent or merely incidental. Key topics such as the rise 

of the tribes of Israel, the Kingdoms of Judah and Israel, the prophets, the various temples in 

Jerusalem, and the Hasmonean dynasty are omitted. While students learn about the Egyptian-

Hittite Treaty of Kadesh concluded by Ramses II, often identified as the Pharaoh of the Exodus, 

there is no mention of the Exodus itself or the Merneptah Stele, which is regarded as the first 

extra-biblical reference to Israelis and their location in what is now Israel (late 13th century 

BCE).27 The narrative of the rise of Iran’s Achaemenid dynasty, for instance, includes accounts 

of Cyrus the Great but notably omits his decree allowing the return of Jewish exiles and the 

rebuilding of the temple in Jerusalem.28

The birth of Christianity is described within a section on “Ancient Roman Culture.” The Jewish 

context is ignored, as exemplified in the following quote: “Christianity, one of the world's religions, 

appeared in Palestine in the 1st century.”29 Instead of acknowledging that Christianity began as 

a Jewish spiritual movement in the province of Judea, the early Christians are instead described 

as living in 'Palestine'—a name given to the Jewish homeland by the Roman occupiers after the 

Bar Kokhba revolt (132–136 CE.) Importantly, the renaming of Judea to Syria Palaestina was a 

deliberate attempt to erase Jewish nationalism, of which early Christians were an integral part.

However, in a seemingly positive development, a General History textbook mentions Jews as 

amongst Arabs in the chapter covering ‘The Rise of the Arab Caliphate:’ “Among the Arabs, most of 

whom were pagans, there were those who believed in Christianity, Judaism and Zoroastrianism.” 30

While focusing on the rise of the Arab Caliphate, the chapter provides useful information about 

the tenets of Islam, but avoids the conflicts with the Jewish tribes of Arabia that fuel much 

of the hatred present in some other curricula. Therefore, in this case, the editorial decision to 

provide only incidental information on the Jews is appropriate. The textbook provides brief 

notes on the status of non-Muslims, including Jews, in the Arab Caliphate: “Men between the 

ages of 15 and 60 who did not convert to Islam were charged jizya [tax], and were in return 

exempt from military service.”31 Under the Arab Caliphate in Azerbaijan, Christians and Jews 

were similarly charged the jizya tax.32

27 General History, Grade 10, 2022, p. 12. See also General History, Grade 6, 2021, p. 26‒27.	
28 General History, Grade 10, 2022, p. 19. 
29 General History, Grade 6, 2021, p. 140.    
30 General History, Grade 7, 2022, p. 34. 	
31 General History, Grade 7, 2022, p 37. 
32 History of Azerbaijan, Grade 7, 2018, p. 19.	
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Jews are referenced as forming part of the Khazar Khanate’s social makeup: “The primary 

population in the cities consisted of Turks residing in the center. Each city had a state court 

that included representatives of Muslims, Christians, Jews, and the Divinity (tanrıçılıq).”33 Whilst 

discussing the Caucasus during 10th and 11th centuries, the textbook mentions the supposed 

(and now contested)34 origins of the Baqratlı [Bagratuni/ Bagratid] dynasty in the Caucasus, 

which is negatively portrayed as an occupier: “The Abkhazian-Kartli rulers of the Bagratid 

dynasty, of Jewish origin, capitalized on the spread of feudalism in Azerbaijan and intensified 

their assaults to the east.”35

The last example, which assumes the Jewish origin of the dynasty, portraying it in a negative 

light, should not be evaluated as anti-Jewish. As highlighted in this section, the textbook does 

not provide a cohesive narrative about the Jewish people but rather includes scattered anecdotal 

references to them. The advantage of this approach is that there is no negative portrayal of 

Jews, which is especially important in the teaching of early Christianity and early Islam, two 

periods that saw theological conflict among the faiths. Overall, the depiction is positive and 

Jews are recognized as part of the broader historical narrative. 

As previously noted, a textbook highlights the Jewish community in Qırmızı Qəsəbə, a town 

in the Quba District, as a place that “displays historic places of worship.”36 Jews are accepted 

societally without antisemitic undercurrents and are appropriately presented as victims in 

specific contexts. For example, Jews and Greeks are portrayed, alongside Muslim Turks, as victims 

of Armenian attacks in WWI;37 Jews also suffered severe persecution in Russia together with 

various Turkic groups along the Volga and the Caucasus, during the reign of Tsar Alexander III. 38 

Overall, the presentation of Judaism in the curriculum is notably positive and accepting where 

it appears. However, the curriculum would benefit from a more detailed exploration of Jewish 

history and the recognition of Jews as an ethnicity in Azerbaijan. The curriculum could benefit 

from incorporating more content on Jewish history, particularly Azerbaijani Jewry. Highlighting 

the unique culture of the Mountain Jews, who speak an ancient Iranian language, would enrich 

students' understanding of Azerbaijani heritage. Including such perspectives is significant not 

only for fostering tolerance toward minority groups but also for shaping national attitudes 

toward Israel, offering insights into broader societal and political dynamics.

33 History, Grade 7, 2022, p. 25. 
34 Nina Garsoïan, “The Arab Invasions and the Rise of the Bagratuni (640-884)’” Richard G. Hovannisian, 
edi-tor, The Armenian People from Ancient to Modern Times, Volume I (New York, 1997), pp. 117‒142. The 
Bagratians claimed to be descendants of King David of Israel. Richard Gottheiland and Herman Rosenthal, 
“Bagratuni (also called Bagarat)”, Jewish Encyclopedia, https://www.jewishencyclopedia.com/articles/2355-
bagratuni	
35 History, Grade 7, 2022, p. 33.	
36 Life Knowledge, Grade 6, 2021, p. 21.	
37 General History, Grade 11, 2024, p. 41.	
38 General History, Grade 11, 2024, p. 22.  
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Fasting is also observed in Judaism for the forgiveness of sins. During this worship, Jews do not eat, 
drink, or bathe for a day. According to Jewish traditions, every Jew must go to the synagogue and pray 
during this ceremony. Other Jewish worship related to fasting prohibits bathing in hot water, eating 
meat, and drinking wine.

Example 13 

Life Knowledge, Grade 6, 2021, p. 21 

A Life Knowledge lesson for Grade 6 outlines religious ceremonies, explaining that Islam, 

Christianity and Judaism are the three main religions of Azerbaijan. Notably, in the following 

introductory paragraph, the Islamic monument is positioned between Christian and Jewish 

ones, reflecting an inclusive approach toward minorities. The textbook highlights Qırmızı 

Qəsəbə (the Red Village) in Azerbaijan's Quba District as a unique settlement known for its 

historic places of worship and cultural significance. The Mountain Jews, or Juhuro, who identify 

as the original Jewish community of Azerbaijan, have preserved their traditions in this town, 

recognized as the only entirely Jewish settlement outside Israel. This inclusion is significant 

as it showcases Azerbaijan's multicultural heritage and longstanding coexistence of diverse 

communities, promoting a message of respect and understanding. It also reflects the country's 

recognition of its Jewish community's historical and cultural contributions, fostering a sense 

of pride in its diverse national identity.

Example 14 

Life Knowledge, Grade 6, 2021, p. 22 

Following is a general presentation of fasting and atonement customs among Jews.

The Presentation of Jews, and Their Story

		  Azerbaijan has long been home to a diverse tapestry of religions. The fire-worshipping temple in  
	  Baku, along with The Kish, Ganjasar,39 and Khudaveng churches of Caucasian Albania, as well as the 		
		  Juma Mosque inShamakhi, stand as preserved historical monuments from this rich past. Additionally, the 		
		  Jewish community in Qırmızı Qəsəbə, a town in the Quba District, displays historic places of worship.

39 Ganjasar church, located in Nagorno Karabakh, is seen by Armenians as an Armenian church.	
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Additional Reading
According to the narrative of the Feast of Sacrifice (Qurban bayramı), Prophet Ibrahim 
wants to sacrifice his son Ismail to God as a proof of his endless obedience. The Merciful 
God sent a sacrificial ram and told him not to kill his son. Prophet Ibrahim was very 
happy and thankful for God's mercy, slaughtered the ram and distributed it to the 
poor people. That's why Muslims call the Feast of Sacrifice also "Ishmael's sacrifice".
There is a similar story in the Bible. There Abraham wants to sacrifice his son Isaac to 
God. God sends a sacrificial ram and tells him to keep Isaac alive.

Example 15 

Life Knowledge, Grade 6, 2021, p. 23 

In an impressive gesture of religious openness, Muslim students learn the Hebrew Bible’s 

version of the sacrifice story.

The Presentation of Jews, and Their Story
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Quds (Jerusalem)
Quds (Jerusalem), one of the oldest cities in the world, is considered 
the holy city of three religions – Judaism, Christianity, and Islam. 
According to Christian belief, the Prophet Jesus was buried here.
Al-Aqsa, the third holiest mosque in the Muslim world, is located in 
this city. Jews believe that Solomon's Temple is located in this city. 
Later the temple was destroyed by Rome. The city of Jerusalem was 
part of the Arab caliphate from the 7th century. In the 11th century, 
the Seljuk state took Jerusalem under its rule.
During the period of Muslim rule, Christians and Jews lived freely in 
the city, each practiced their religious rites freely.

Example 16 

General History, Grade 7, 2022, p. 94 

The Presentation of Jews, and Their Story

The Jewish faith is presented is a religion, rather than a separate culture or ethnic group. This 

means that Jews are viewed as a prominent and respected part of society, as depicted in 

textbooks.  The textbook dedicates significant amounts of analysis to the Crusades. It notes 

that during the First Crusade, “Jerusalem was captured, and a terrible massacre was inflicted 

upon the Muslim and Jewish populations of the city.”40 A similar description can be found in 

a Grade 7 History textbook: “In 1099, the crusader army entered Jerusalem and committed a 

terrible massacre against the Muslim and Jewish population.”41 However, the textbook lacks 

background information about the Jewish story of the Crusades, or the heroic role of Jews in 

defending the city. 

40 General History, Grade 10, 2022, p. 97.	
41 General History, Grade 7, 2022, p. 92.	
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Example 17 

General History, Grade 6, 2021, p, 47  

The city of Jerusalem (Yerusəlim) appears in maps accompanying ancient history lessons. 

In part of a map on the Phoenicians, Ancient Israel and the close Israel-Phoenician relations 

are missing.

The Presentation of Jews, and Their Story
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Example 18 

General History, Grade 7, 2022, p. 94 

The presence of Jews and other non-Muslims in society is indirectly linked to scientific and 

economic prosperity. One notable example is Muslim Spain during the medieval period. Since 

the overarching spirit of the curriculum, as will be shown later, promotes the inclusion of 

scholars, scientists, and artists, it suggests a causal relationship between tolerance and respect 

for non-Muslims and the flourishing of society.

During the Middle Ages, Muslim Spain emerged as the most culturally 
and economically advanced region in Europe. Alongside Muslims, 
Christians and Jews coexisted harmoniously, enjoying the freedom to 
practice their religious beliefs and rituals. Córdoba became a vibrant 
center of science, culture, cra�s, and commerce, boasting universities 
and madrasahs filled with tens of thousands of handwritten books. 

The Presentation of Jews, and Their Story
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Antisemitism, the Holocaust
and Jewish Scientists 

The Azerbaijani curriculum addresses antisemitism and the Holocaust, presenting these topics 

as part of a complete rejection of racist and totalitarian regimes. The curriculum encourages 

diversity, highlighting the potential contributions of foreign refugees and immigrants, advocating 

for their integration. In essence, it promotes a culture that is secular and open, respecting both 

science and the fine arts. Jewish luminaries of the period are acknowledged as integral figures 

in a broader universal story of freedom and enlightenment. 

The Azerbaijani curriculum includes significant discussions of antisemitism and the Holocaust. 

Historical examples, such as the Dreyfus Affair and Jewish persecution in Tsarist Russia, are 

explored, while a Grade 9 General History textbook addresses Nazi Germany's pre-WWII repressive 

policies toward Jews. Remarkably, the curriculum provides a formal definition of antisemitism 

as a “policy of hostility against Jews,” a notable step in a Muslim-majority state where such 

definitions are rare. The institutionalization of antisemitism under Nazi Germany is explicitly 

condemned, with the curriculum describing it as an evil phenomenon that led to the stripping 

of citizenship and imprisonment of Jews.

While in a 2018 edition the Nazis were referred to as ‘Fascists,’ as was common practice in the 

Eastern Bloc, the 2023 edition named them ‘Nazis.’ This distinction is significant, as conflating 

the race-based and genocidal ideology of German Nazism with the chauvinistic and militaristic 

nationalism of Italian Fascism (which adopted racist elements under German influence) 

oversimplifies the differences and risks glossing over critical issues of racism and antisemitism. 

Fortunately, a 2024 Grade 9 textbook provides a useful comparison between German Nazism 

and Italian Fascism, distinguishing between the two.

The Holocaust is included in the curriculum, which details the systematic atrocities perpetrated 

by the Nazi regime against German Jews, including the revocation of citizenship and organized 

pogroms. Textbooks explicitly define the Holocaust as a genocide, citing the six million Jewish 

victims, and incorporate images of concentration camps. The curriculum also indirectly addresses 

the Holocaust by showcasing the contributions of Jewish scholars and scientists, such as Albert 

Einstein, who escaped Nazi persecution. Sigmund Freud and Franz Kafka are also referenced, 

although their Jewish identities are not discussed. While the content is factually accurate, 

certain sections lack depth, offering a more limited exploration of the Holocaust’s wider historical 

impact and contemporary relevance.
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Émile Zola

The French writer Émile Zola is remembered not only for his works, 
but also for his position against injustice in public life. He raised his 
voice of protest against the unfair treatment given to Dreyfus, an 
o�icer serving in the French army, because he was Jewish.

Antisemitism, the Holocaust and Jewish Scientists

Example 19 

General History, Grade 11, 2023, p. 53 

This example from the Azeri Grade 11 History curriculum introduces students to Émile Zola’s 

famous open letter, "I Accuse!", in which he denounces the injustice faced by Alfred Dreyfus, a 

Jewish officer falsely accused of espionage in 19th-century France. The textbook explains how 

Zola’s stand against antisemitism and his insistence on truth and justice highlighted the dangers 

of prejudice and the need to defend human rights, even in the face of institutional opposition. 

This teaching emphasizes the moral courage required to challenge injustice and underscores 

the historical reality of antisemitism as a societal issue. By presenting Zola’s actions and the 

Dreyfus Affair, the curriculum fosters critical thinking about fairness, the importance of evidence 

in justice, and the broader implications of prejudice, offering lessons that remain relevant across 

cultures and eras. Through addressing antisemitism in this context, the curriculum reinforces 

a narrative of tolerance and coexistence while affirming Azerbaijan’s distinct role as a bridge 

between diverse cultures and traditions in the region.
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ÉMILE ZOLA

"I accuse!" (Letter to the President of France)
Dear President!

The Dreyfus A�air* is a stain on your name and your administration! A military council chose to purge 
Major Esterhazy by an order from above rather than the truth and a heavy blow to justice. ... France 
was smeared on the forehead. History will record that such a public crime was committed during your 
presidency. ... I will tell the truth. ... It is my duty to speak. I don't want to be an accomplice to the 
crime. Or my nights can't get rid of the image of an innocent man su�ering the most terrible tortures 
for a crime he didn't work on. ... The disease of injustice that a�licts France will show itself. ... Dreyfus 
... was a victim of the "bad Jew" hunt of the church conditions. This event is the face of our time.

How do you evaluate the position of the writer?

Émile Zola's open letter entitled "I accuse!" published front page of L'Aurore newspaper dated 
January 13, 1898.

*The Dreyfus A�air

In 1894, Alfred Dreyfus, a Jewish o�icer in the French army, was unjustly accused of selling military 
secrets of the French army to German military circles. The court sentences him without substantial 

Antisemitism, the Holocaust and Jewish Scientists, Example 19
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Policy of Antisemitism 

For centuries, Jews were discriminated against in Europe. Antisemitism* 
resurfaced in the context of the socio-economic problems a�er WWI. A�er 
coming to power, the Nazis began to implement their Antisemitic ideas.

[Box:]   Antisemitism is a policy of hostility against Jews.

Jews were stripped of German citizenship. It became common for them to 
be killed without reason and sent to prison camps. Jews were prohibited 
from entering all public buildings, including schools, hospitals, and vehicles.

Example 20 

General History, Grade 9, 2024, p. 69 

The Azeri curriculum defines antisemitism as "a policy of hostility against Jews" and links it 

to the discrimination and persecution faced by Jewish communities, particularly during the 

Nazi regime in the 1930s. The textbook explains how antisemitism intensified after World War 

I and became institutionalized under the Nazis, later leading to the stripping of citizenship, 

exclusion from public life, and the widespread imprisonment and murder of Jews. By explicitly 

including this formal definition, the curriculum emphasizes the historical and systemic nature 

of antisemitism. The acknowledgement of the realities of antisemitism, and education on its 

devastating consequences, promotes awareness and tolerance, which is a positive feature of 

Azerbaijani education. Notably, Azerbaijan is the first Muslim-majority country to include a 

formal definition of antisemitism in its curriculum. 

Antisemitism, the Holocaust and Jewish Scientists
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"PEOPLES’ PRISON”

A�er Alexander II, Alexander III (1881-1894) came to power. During this time, the reactionary 
policy was strengthened. The policy of national-religious oppression and Russification was 
expanded. The persecution of non-Russian nationalities increased. The Christianization 
of the Volga Turks - the Kazan Tatars, Bashkirs and Chuvashs - was an integral part of 
this policy. Economic and administrative pressure was exerted on those who did not 
want to change their religion and language. The political, economic and cultural rights 
of the Turkic and other Muslim peoples of the Caucasus and Turkestan were restricted. . .

One of the most oppressed peoples was the Jews. They were purposefully attacked and 
robbed, and their political and cultural rights were restricted. In general, Russia was 
called the "prison of the peoples" because of the reactionary policy against all non-
Russian nationalities.

Example 21 

General History, Grade 11, 2023, p. 22 (previously General History, Grade 11, 2018, p. 20) 

When discussing the rule of Tsar Alexander III (1881-1894) and his persecution of non-Russian 

nationalities, the Jews are presented as “one of the most oppressed peoples.” The text notes 

their systematic persecution, suffering from attacks, robberies, and the restriction of political 

and cultural rights. Significantly, Jews appear to share their suffering with Turkic groups in the 

Volga and Caucasus. 

Antisemitism, the Holocaust and Jewish Scientists



Israel and Jews in Azerbaijani Education Report				    	       February 2025

47

A�er the Nazis came to power, all Jewish businesses were boycotted. They were stripped 
of their German citizenship, and they were forbidden by law to hold positions in the 
state apparatus. In November 1938, Jewish pogroms were committed.

Example 22 

General History, Grade 11, 2023, p. 69 

Antisemitism, the Holocaust and Jewish Scientists

The Holocaust is taught very concisely, with a level of sensitivity, emphasizing Nazism as an 

evil phenomenon. An Azerbaijani Grade 5 History textbook entitled “The People of Azerbaijan, 

People Against Fascism” provides information about the heroism of male and female Azerbaijani 

fighters in the war against Nazi Germany.42 Below is a short text from a General History textbook 

on Jewish persecution in early Nazi days, including references to pogroms.

42 History of Azerbaijan, Grade 5, 2024, pp. 105‒109. 
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THE HOLOCAUST

During the war, the Nazis committed genocide against the Jews in Europe. According 
to estimates, about 6 million Jews were killed, and terrible medical experiments were 
carried out on people. This genocide against the Jews is known as the Holocaust in 
world history.

What is the Holocaust? Compare the Holocaust with the Khojaly genocide.

Example 23 

General History, Grade 11, 2023, p. 97 

The Azeri curriculum presents the Holocaust as a genocide, characterized by the systematic 

atrocities committed by the Nazi regime, including the killing of six million Jews and horrific 

medical experiments. While the textbook provides factual information, such as the death toll 

and a brief definition of the Holocaust, it lacks depth in exploring the broader historical context, 

emotional resonance, and its significance for Jews and the world. Students are encouraged to 

compare the Holocaust with the 1992 Khojaly massacre, a national tragedy in Azerbaijan, to 

contextualize the event within their own history. This inclusion is significant as it introduces 

students in a Muslim-majority country to the Holocaust as a universally recognized tragedy, 

promoting awareness of the consequences of hatred and genocide. The comparison with the 

Khojaly massacre provides a localized perspective, fostering a connection between global 

and national histories of suffering and resilience. However, the limited depth of the discussion 

represents a missed opportunity to engage students with the broader lessons of the Holocaust.

Antisemitism, the Holocaust and Jewish Scientists
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Arrested in 1923 a�er a failed Nazi coup attempt, Hitler realized that he could come to power legally, not 
through violence. [...] Within a short time, the Nazis seized power. [...] The Nazis took measures to control 
all state institutions. Jews and non-Nazis were removed from civil service.

Example 24 

General History, Grade 9, 2024, pp. 67‒68 

[p. 67:]  

Antisemitism, the Holocaust and Jewish Scientists

The 2024 textbook’s lesson on the history of pre-WWII Nazi Germany references the persecution 

of Jews during this period. This marks a significant change from the 2020 textbook where 

this aspect was ignored. The new content points out that the Nazis held “antisemitic ideas,” 

pursued policies such as firing Jews from civil service and stripping them of citizenship and 

subjected the Jewish population to arbitrary killing and imprisonment. In the page after 

mentioning the firing of Jews, a photo of a concentration camp for regime dissidents is displayed. 

The lesson also devotes a brief section to explaining what antisemitism is (see above.) This 

lesson, which focuses on the pre-WWII Nazi regime, falls short of adequately explaining the 

Jewish Holocaust. It does not use the term "Holocaust," lacks visual aids such as photographs 

to depict specific persecution of Jews and omits discussions on antisemitic propaganda.43 

However, it does offer a limited foundation for understanding the Jewish perspective on this 

historic period.

43 The term "Holocaust" is mentioned in General History, Grade 11, 2023, p. 97. 
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A concentration camp for opponents of the Nazi regime

[p. 68:]  

Antisemitism, the Holocaust and Jewish Scientists, Example 24
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When the Nazis came to power in Germany, many Jewish scientists were compelled to seek refuge in Turkey. 
Albert Einstein, the renowned physicist, even wrote a letter of appeal to the Turkish government on their 
behalf. Mustafa Kemal Atatürk saved Jewish scientists by allowing them to come to Turkey.

Example 25 

General History, Grade 9, 2024, p. 97 

The curriculum utilizes an indirect approach to addressing the Holocaust, through highlighting 

the Jewish scholars and scientists who escaped Nazi Germany, and subsequently contributed 

to the enrichment of the US, Turkey and other countries that welcomed them. 

Antisemitism, the Holocaust and Jewish Scientists
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Granting Albert Einstein US Citizenship

Example 26 

General History, Grade 11, 2023, p. 50, pp. 100-101 

Throughout the curriculum, Albert Einstein stars as a role model for scientific achievement and 

freedom of thought and features prominently in the following three examples. The curriculum 

teaches Azerbaijani students that Einstein himself was granted US citizenship.

[p. 50:]  

At the beginning of the 20th century. Albert Einstein proposed the general theory of relativity. He proved 
that the dimensions of objects and the length of time are relative, and that space and time depend on the 
motion of material objects. As a result, the scientific understanding of the relationship between space and 
time changed.

Antisemitism, the Holocaust and Jewish Scientists

[p. 100:]  

[p. 101:]  

Albert Einstein, who received the Nobel Prize in Physics in 1921, le� Germany a�er the Nazis came to power.
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[Caption] A Bauhaus school building

Urban planning and architecture developed in the 1920s and 30s. It was characteristic of the Bauhaus style 
of architecture, which originated in Germany, to combine art with new industrial techniques. A�er the Nazis 
came to power in 1933, as a result of their oppression [təzyiq], representatives of this school moved to di�erent 
countries. As a result, the influence on the architecture of other countries intensified. Beginning in the 1930s, 
European-style modern architecture began to dominate Turkish architecture during the republic period.

Example 27 

General History, Grade 11, 2023, p. 101 

European-style architecture began to dominate the Turkish Republic, owing to architects who 

had fled Nazi Germany. 

Antisemitism, the Holocaust and Jewish Scientists
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The horrors of the war were reflected in literary texts. In the works of the Czech writer Franz Kafka, human 
helplessness was expressed. American writer John Steinbeck's novel “The Grapes of Wrath” described the life 
of poor peasants during the world economic crisis of 1929-1933.

Sigmund Freud

In the works of Sigmund Freud, the creator of a new field of science - psychoanalysis, at the end of the 19th 
century - the beginning of the 20th century, the importance of the approach of parents in the most important 
stages of children's development was noted, and the thesis was put forward that the care, interest, love and 
meaning shown to children play a key role in shaping their future. He is known as the creator of the clinical 
method of psychoanalysis for the study of thought.

Example 28 

General History, Grade 11, 2023, pp. 50, 102 

Jewish authors and scholars are acknowledged, but their Jewish origin is typically not referenced. 

The following examples feature Franz Kafka, who is mentioned in multiple textbooks, and 

Sigmund Freud.

Antisemitism, the Holocaust and Jewish Scientists
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Israel and the Arab-Israeli Conflict

After reviewing textbooks from 2018 to 2024, we observed a gradual shift toward presenting Israel 

in a more positive light. Coverage of Israel in Azerbaijani education is predominantly focused 

on the Arab-Israeli conflict. As highlighted in the second chapter, crucial aspects such as the 

history of the Jewish people, the rise of Israel, its remarkable achievements, and the almost 

miraculous return of Jews from the diaspora, including the revival of the Hebrew language, are 

notably absent. However, it is worth mentioning that the latest editions of textbooks approach 

the Arab-Israeli conflict with a narrative more favorable to Israel. 

The presentation of the Arab-Israeli conflict in Azerbaijani textbooks has undergone a significant 

transformation toward greater nuance in recent editions. Earlier textbooks acknowledged Israel's 

legitimacy, referencing the 1947 UN Partition Plan, but perpetuated biased narratives portraying 

Israel as an unprovoked aggressor while omitting the role of Arab states in initiating conflicts. 

The 2024 editions represent a major shift, removing such content and addressing Arab initiation 

of conflicts and the rejection of the 1947 Partition Plan. They adopt more neutral language, 

replace terms like “occupied by Israel” with “taken over,” and exclude biased exercises on Israeli 

settlements and Palestinian leadership. Discussions now include Palestinian terrorism’s global 

impact, and peace efforts are emphasized, with imagery of the Rabin-Arafat Washington 

Agreement, which represents an overarchingly more favorable perspective of Israel in the 

Azerbaijani curriculum.

Teaching of the Arab-Israeli conflict has shifted in recent years from a critical to a more balanced 

approach. Both versions dedicate few pages to the Arab-Israeli conflict, situated within a larger 

discussion of the history of Arab states. Mahmudlu et al.’s version presented a moderately critical 

perspective of Israel, which reflected residual anti-American sentiments from the Soviet era. 

However, this edition also clearly supported the idea of peace between Israel and its neighbors, 

and granted Israel full legitimacy. Israel was nevertheless portrayed as derailing peace attempts 

and taking inexplicably escalatory policy steps, while enjoying unwavering Western backing. 

The textbook acknowledged that Israel accepted the 1947 UN Partition Resolution calling for 

the establishment of a Jewish and Arab state, and declared independence. However, Arab 

rejectionism was not adequately explained, and the text alludes to a subsequent “war against 

Israel” with the “help” of Arab countries. Violence against Israeli civilians was not mentioned, 

and the PLO was described as conducting “guerilla” warfare since its creation in 1964.

The background for the 1967 Six Day War was absent, but Israel’s military abilities were praised, 

while also paying respect to Arab fighting spirit. The 1973 Yom Kippur War was presented as an 

Arab victory, and Palestinian President Mahmoud Abbas was unilaterally credited for attempting 

to solve the conflict peacefully (ignoring the unprecedented wave of suicide-bombing across 

Israel amid the peace process.)

Portrayal of Arab-Israeli Conflict in Grade 9 General History textbook - Comparing 
2020 to 2024 editions 

Example 29 

General History, Grade 9, 2020, pp. 113–115 
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Arab countries. In November 1947, the UN adopted a resolution on the partition of Palestine and the 
creation of two states on its territory: Jewish and Arab states. Thanks to the support of Western countries, 
in May 1948, an independent state of Israel was declared on the territory of Palestine allocated for 
Jews. In response, a war began in Palestine against Israel with the help of Arab countries, which ended 
with the defeat of the Arab countries. Israel occupied part of the territory allocated for the Arab state 
of Palestine. Since then, the foundation of the Arab-Israeli conflict, which has not been resolved to 
this day, was laid.
 
What is the reason for the unsettled Arab-Israeli conflict?
 
In 1964, the Palestine Liberation Organization was created, headed by Yasser Arafat. A guerrilla war 
against Israel began. In June 1967, the Israeli army attacked Egypt, Jordan and Syria. The Arab states 
were defeated in the Six-Day War. Israel occupied the Gaza Strip, the Sinai Peninsula, the West Bank, 
the Arab part of Jerusalem, and the Golan Heights of Syria. Israel's policy of occupation led to the 
outbreak of a new Arab-Israeli war in 1973. In this war, Israel was defeated for the first time. A peace 
conference was convened in Geneva.

Israel and the Arab-Israeli Conflict

[p. 113:]  

Removed 
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However, the US and Israel disrupted the conference. With the help of the US, a separate agreement 
was signed between Egypt and Israel at Camp David in September 1978. This undermined the unity of 
the Arab countries. However, the conclusion of the agreement between Egypt and Israel ended the state 
of war between the two states. The political situation was further aggravated by Israel's declaration 
of Jerusalem as its “united and indivisible capital.”
 
Six-Day War
“On June 5, 1967…Israeli bombers, flying low over the Mediterranean Sea to avoid enemy radar, 
destroyed the Egyptian military forces at dawn. Then they attacked again to support the ground forces. 
Israeli armored vehicles blocked the Gaza Strip against the Egyptians; forces that crossed into Sinai… 
advanced, destroying everything in their path. Although the Egyptians fought bravely as always, they 
could not keep up with the speed of the Israeli military forces and were soon defeated. …The Israelis 
captured the entire Sinai Peninsula within four days and reached the Suez Canal. Jordan joined the 
war shortly a�er the Israeli attack on Egypt… The Jordanians, although fighting well in small units, 
were weak compared to the Israeli army. By June 7, the Israelis had taken control of the West Bank of 
the Jordan River.
A�er defeating Egypt and Jordan, Israel attacked Syria. Until then, Syria had limited its military activity 
to bombing Israeli positions at the foot of the Golan Heights. Israeli forces remobilized and attacked 
the heights on 9 June, and a�er three days of fierce fighting, captured the Golan and the surrounding 
area. The Six-Day War ended with the Syrian army retreating towards Damascus.”
 
Cambridge History of War, pp. 424–425.
 

Israel and the Arab-Israeli Conflict

[p. 114:]  

Removed 
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Palestinian refugee
 
Why did Israel's declaration of Jerusalem as its “united and indivisible capital” further exacerbate the 
political situation?
 
In the early 1990s, favorable conditions emerged for the settlement of Palestinian-Israeli relations.
In May 1994, the so-called “Gaza-Jericho” agreement was signed between Israel and Palestine. According 
to the agreement, Palestinian autonomy was established in the occupied Gaza Strip and the city of 
Jericho. However, in 1997, Israel again jeopardized the peace process in the Middle East by starting to 
build Jewish settlements in the Arab part of Jerusalem.
 
Why did Israel's start to build Jewish settlements in the Arab part of Jerusalem jeopardize the peace 
process in the Middle East? Please respond.
 

Israel and the Arab-Israeli Conflict

[p. 114:]  

Removed 
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The West Bank and the Gaza Strip were given control of the Palestinian Authority. However, in 2000, 
Israeli-Palestinian relations again deteriorated to the point of war. The new head of the Palestinian 
Authority, Mahmoud Abbas, is still trying to resolve the problem peacefully.
 
In July 1952, a revolt broke out in Egypt by units of the Cairo garrison. The revolt was led by Gamal 
Abdel Nasser. As a result of the revolt, Egypt was declared a republic in 1953. Gamal Abdel Nasser was 
elected the first president. He sought complete independence for Egypt.
 
Egypt's nationalization of the Suez Canal led Great Britain, France, and Israel to declare war on it. 
However, the interveners were forced to leave Egyptian territory.
 
Lands Lost by Palestinians from 1946 to 2012
 
Why did Egypt's nationalization of the Suez Canal lead to Great Britain, France, and Israel going to 
war against it? Explain.

Israel and the Arab-Israeli Conflict

[p. 115:]  

Removed 
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Şükürov et al. (2024)’s treatment of the conflict largely retains the same sub-topics but rewrites 

the lesson content to address them from an alternative perspective. While sharing Mahmudlu 

et al. (2020) edition’s view that the root cause of the conflict lies with the Arab rejection of 

the 1947 UN Partition Plan, Şükürov et al. take a stronger stance on this issue. The textbook 

discusses Arab states’ initiation of military engagements with Israel, criticizing their failure to 

achieve their political goals, and attributes this to corruption and mismanagement, alignment 

with the USSR as opposed to the US, and technological inferiority. It is implied that Israel’s 

military and diplomatic successes could serve as role model to replicate, rather than an object 

of resentment. While this version provides more information about the issue of Palestinian 

refugees, and ongoing Israeli operations in Gaza, it also accuses Palestinians of terrorism in 

various instances.

Example 30 

General History, Grade 9, 2024, pp. 127–128; [p:127] 

March 1948. Arab troops against Israeli fighters

Contrast Between the Different Editions

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.

Israel and the Arab-Israeli Conflict
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A�er World War II, the political situation in the Middle East changed completely, and independent states were established 
as a result of the Arab peoples' struggle for freedom. In 1947, the UN Security Council decided to divide the territory of 
Palestine into two parts, establishing the states of Palestine and Israel, and giving Jerusalem international status. However, 
the Arab countries opposed this decision. In 1948, the Arab countries, which objected to the establishment of the state of 
Israel, declared war on Israel, but were defeated. As a result of this event, the foundation of the Arab-Israeli conflict that 
continues to this day was laid. As the Palestinian territories were taken under Israeli control, hundreds of thousands of 
Palestinians le� their homes and were resettled in refugee camps organized by the UN. In 1964, the Palestine Liberation 
Organization, founded under the leadership of Yasser Arafat, began a guerrilla war against Israel.
 
Identify the similarities and di�erences between the Karabakh conflict and the Palestinian conflict.
 
In 1967, the Israeli army defeated the Arab troops in the Six-Day War. As a result of this war, Israel captured the Gaza 
Strip, the Sinai Peninsula, and other territories.

Israel and the Arab-Israeli Conflict

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.
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The reason for the defeat of the Arab countries was the corruption in the army and poor management. A�er 
that, Palestinian military-political groups began to commit international terrorist acts. In 1973, the Arab states 
started a war again in order to return the lost territories. This event resulted in the Arab-Israeli conflict gaining 
an international scale. The USSR helped the Arab countries, and the USA helped Israel. The Arab states, the main 
oil exporters, increased the price of oil four times, causing the first oil shock in the world. Oil was now used as a 
means of influencing international relations.
 
What factors do you think prevented Arab states from forming a united front against Israel in the struggle for the 
liberation of Palestine?
 
1967. Israeli forces on their way to East Jerusalem, which they captured in the Six-Day War

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.

[p. 127:]  
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Gaza
 
According to the Camp David Accords, signed between Egypt and Israel in 
1978 with the mediation of the United States, Egypt recognized Israel as 
an independent state, and Israel returned the Sinai Peninsula to Egypt. 
However, this agreement caused discontent among most Arab states, and 
they severed political and economic relations with Egypt. Israel's declara-
tion of Jerusalem as its “united and indivisible capital” further exacerbated 
the political situation. According to the 1993 Washington Agreement, the 
establishment of Palestinian autonomy in the Gaza Strip and the city of 
Jericho was envisaged. Nevertheless, the conflict between the parties is 
still ongoing.

Israel and the Arab-Israeli Conflict

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.
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In 1973, Egypt and Syria agreed to attack Israeli positions. They shared 
as little information as possible about this with each other. However, 
although US and Israeli intelligence teams received many signals about 
an Arab attack, they did not believe that such a move would take place... 
As a result of Egyptian air strikes and artillery bombardment, the Israeli 
front lines on the Suez Canal were hit. A�er that, the Egyptians launched a 
large-scale o�ensive to take the canal and drive the Israelis out. As a result 
of this attack, which was carried out with great precision... Israel's defensive 
positions were isolated... Although Israel, which had put its people in a 
very dangerous situation due to its overconfidence and underestimation 
of the enemy, became a surprise victim, it gathered all its strength and 
took control of the situation... Although the Arabs fought bravely, their 
attacks were unsuccessful because their armies were weak in terms of 
modern technology.

Israel and the Arab-Israeli Conflict
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Example 31 

General History, Grade 11, 2023, pp. 130-131 (previously General History, Grade 11, 2018, pp. 121-122)  

When teaching about the Israeli-Palestinian conflict, Azerbaijani textbooks adopt a seemingly 

balanced narrative. In one lesson, the Grade 11 General History textbook refers to the 1947 UN 

Partition Plan, establishing a Jewish and Arab state, the Arab rejection of the plan, the 1948 

war between Israel and the Arab states, the 1967 and 1973 wars, and the peace agreement 

between Egypt and Israel.

The differences between the 2018 and 2024 editions of the lesson highlight a shift towards a 

more favorable perspective on Israel. The 2024 edition no longer states that the Palestinian 

territories were “occupied by Israel” after 1948, replacing it with phrases such as “taken over.” 

Similarly, in the context of the 1967 war, the word “occupied” was replaced with “captured”. 

Furthermore, the 2024 edition removed an assignment for students to compare UNSC Resolution 

242 (1967), which demanded Israel’s withdrawal from occupied territories, with UN resolutions 

on the occupation of Azerbaijani lands. Instead, students are taught a broader regional outlook, 

as they are instructed to examine the developments in the Middle East after WWII. In addition, 

the 2024 edition removed the statement that the post-1967 Arab defeat “weakened the unity 

among the Arab states,” adding instead that “corruption” and “bad management” within Arab 

armies were among the reasons for their defeat. Nonetheless, both editions feature the same 

negative image of a child throwing a rock at an IDF tank.

Crucially, the 2024 edition newly defines actions by Palestinian armed groups as terrorism, stating 

that after 1967, “Palestinian military-political groups started international terrorist incidents.” 

The specific mention of "international terrorist incidents" emphasizes that Palestinian terrorism 

is not limited to Israel, and rather has a negative effect globally. It also added an assignment 

for students to “prepare an abstract by researching the crimes of a terrorist organization 

operating in the Middle East.” Moreover, while both editions reflect a hope for peace and a 

better future for Israel and Palestine, the 2024 edition goes further by including an image of 

former PM Rabin and PLO leader Yassir Arafat signing the Washington Agreement, mediated 

by US President Clinton.

[See the comparison in the next pages.]

Israel and the Arab-Israeli Conflict
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		  2018 	 					                             2023 

 

Arab-Israeli Conflict, Example 31

Editor's Note : The following examples analyze changes 

across di�erent textbook editions, highlighting shi�s in 

narrative, emphasis, and framing over time.
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Arab countries. 
A�er the Second World War, the political situation in the Middle 
East changed completely. As a result of the struggle for free-
dom of the Arab peoples in the region, one a�er the other 
independent states emerged. In 1947, the UN Security Council 
[sic] decided to divide Palestine into two parts and establish 
the Palestinian Arab and Israeli Jewish states. 

The city of Jerusalem should have international status. But 
the Arab countries opposed this decision. In 1948, the estab-
lishment of the state of Israel was announced. In response, six 
Arab states (Egypt, Iraq, Jordan, Lebanon, Saudi Arabia and 
Syria) declared war on Israel. But as a result of the balance of 
forces, mismanagement and foreign arms aid to Israel, the Arab 
forces were defeated. Thus, the foundation of the Arab-Israeli 
conflict, which continues to this day, was laid. The territories 
of the Palestinian state, which was to be established by the 
UN decision, were occupied by Israel. Hundreds of thousands 
of Palestinians were forced to leave their homes. They were 
settled in refugee camps organized by the UN.

The implementation of the principles provided for in the UN 
Charter, the application of the following two principles in the 
Middle East... states:
1. a) Withdrawal of Israeli armed forces from territories occupied 
in the last war;
2. b) ... recognition of the sovereignty, territorial integrity and 
political independence of all states in the region.
Resolution No. 242 of the UN Security Council November 22, 1967
Determine the characteristics of the source, compare its content 
with the UN resolutions on the occupation of Azerbaijani lands.
A�er winning the Six-Day War in 1967, Israel occupied new 
territories. The defeat of the Arab countries weakened the 
unity among the Arab states. 

In 1973, the Arab states started a war again in order to regain 
the lost territories. This war resulted in the internationalization 
of the Arab-Israeli conflict. The USSR helped the Arab countries, 
and the USA helped Israel. Arab states, the main oil exporters, 
decided to increase the price of oil four times. This caused the 
first oil shock in the world. Oil was already used as a means 
of influence in international relations. 
In the second half of the 1970s, economic and social problems 
brought Egypt closer to Israel. In 1978, the Egypt-Israel agree-
ment was concluded in Camp David (USA) with the mediation 
by the USA. According to the agreement, Egypt recognized 
Israel as an independent state, and Israel returned the Sinai 
Peninsula to Egypt. But this agreement caused the displeasure 
of most of the Arab states. They cut political and economic 
ties with Egypt.

The end of the Cold War also increased the hope for a peaceful 
resolution of the conflict in the Middle East. According to the 
Washington Agreement of 1993, the Palestinian Authority was 
supposed to be established in the Gaza Strip and the city of Jeri-
cho. However, the conflict between the parties still continues.

ARAB COUNTRIES. ARAB-ISRAEL CONFLICT 

A�er the Second World War, the political situation in the 
Middle East changed completely. As a result of the struggle 
for freedom of the Arab peoples in the region, one a�er the 
other independent states emerged. In 1947, by the decision 
of the UN Security Council [sic], the territory of Palestine was 
divided into two parts and a decision was made to establish 
the states of Palestine and Israel.
The city of Jerusalem should have international status. But 
the Arab countries opposed this decision. In 1948, the estab-
lishment of the state of Israel was announced. In response, six 
Arab states (Egypt, Iraq, Jordan, Lebanon, Saudi Arabia and 
Syria) declared war on Israel. But due to balance of power, bad 
management and foreign arms aid to Israel, the Arab military 
forces were defeated. Thus, the foundation of the Arab-Israeli 
conflict, which continues to this day, was laid. The territories 
of the Palestinian state, which were to be established by the 
UN decision, were taken over by Israel. Hundreds of thousands 
of Palestinians were forced to leave their homes. They were 
settled in refugee camps organized by the UN.

A�er the Second World War, what changes occurred in the 
political situation of the Middle East? 

A�er winning the Six-Day War in 1967, Israel captured new 
territories. One of the reasons for the defeat of the Arab 
countries was corruption and bad management in the army. 
A�er the Six-Day War, Palestinian military-political groups 
started international terrorist incidents. 

In 1973, the Arab states started a war again in order to regain 
the lost territories. This war resulted in the internationalization 
of the Arab-Israeli conflict. The USSR helped the Arab countries, 
and the USA helped Israel. Arab states, the main oil exporters, 
decided to quadruple the price of oil. This caused the first oil 
shock in the world. Oil was already used as a means of influence 
in international relations. 

In the second half of the 1970s, economic and social problems 
brought Egypt closer to Israel. In 1978, the Egyptian-Israeli 
agreement was concluded at Camp David, mediated by the 
United States. According to the agreement, Egypt recognizes 
Israel as an independent state, and Israel returned the Sinai 
Peninsula to Egypt. But this agreement caused the displeasure 
of most of the Arab states. They cut political and economic 
ties with Egypt. 

Prepare an abstract by researching the crimes of a terrorist 
organization operating in the Middle East. How did the end of the 
Cold War a�ect the resolution of the conflict in the Middle East? 

The end of the Cold War also increased the hope for a peaceful 
resolution of the conflict in the Middle East. According to the 
Washington Agreement of 1993, the Palestinian Authority was 
established in the Gaza Strip and the city of Jericho. However, 
the conflict between the parties still continues.

Signing of the Washington Agreement. (Meeting between the 
Prime Minister of Israel I. Rabin and the head of the Palestine 
Liberation Organization Y. Arafat, mediated by US President 
B. Clinton).

Editor's Note : Content added marked in green. Content removed marked in red.

Arab-Israeli Conflict, Example 31
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Example 32 

General History, Grade 11, 2018, p.73 

The following provocative description of Zionism as a racist movement was removed from the 

new edition of General History Grade 11 textbooks.

Zionism - A racist Jewish movement that advocates the idea of segregation 
of the Jewish people. Zionism is based on the idea of returning the Jews to 
their "historical homeland" - Palestine and creating a "Jewish state" there.
Anti-Semitism -- is a form of national intolerance, chauvinism, and racism 
that expresses a hostile attitude toward Jews.

Example 33 

General History, Grade 11, 2023, pp. 44-45 (previously - General History, Grade 11, 2018, p. 41)  

Similar messaging was previously reflected in lesson questions and exercises, such as asking 

students how the construction of Jewish settlements by Israel jeopardizes the peace process. 

On the other hand, the lesson did not detail the motivations and specific grievances attributed 

to each side of the conflict. For example, the concept of Palestinian refugees was not discussed, 

other than presenting an image of a woman in Islamic attire with a crying child without 

context. The discussion of the conflict was concluded with a series of historically inaccurate 

maps purporting to depict Palestinian land being progressively taken by Jews since 1946,44 

thus essentializing the conflict as one defined by a ceaseless Jewish-Israeli drive for conquest.

44 The textbook contains a series of six maps of Mandatory Palestine divided into "Palestinians" and "Jews," 
each of which is historically inaccurate in its own unique way. The first map is understood to apply to the 
year 1946 but inexplicably shows the entire territory of Mandatory Palestine as devoid of Jews, completely 
ignoring the modern Jewish Yishuv which was well established at that point. The second map seems to 
depict Mandatory Palestine, but considers all land not owned by Jews as "Palestinian", even though the vast 
majority was uninhabited and owned by the state or religious endowments. The third map shows the 1947 
UN partition map, which was never implemented, and seemingly criticizes the UN for unjustly awarding 
the Jews land that rightfully belongs to the Palestinians. The fourth and fifth maps appear identical, and 
inaccurately consider territory occupied by Jordan and Egypt as "Palestinian land". The last map is labeled 
2012, but anachronistically depicts Israeli settlements in the Gaza Strip.  	

Israel and the Arab-Israeli Conflict
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Operations in the Middle East. 

Great Britain, which wanted to capture the oil resources of the Middle East, followed a dual 
policy. By promising independence to the Arab tribes, it provoked them to fight against the 
Ottoman state, on the other hand, the British Foreign Minister took certain steps to get the 
support of the Jews and ensure that the United States entered the war.

A letter from the British governor of Egypt, Henry McMahon, to the judge of Mecca, 
Sharif Husayn. 1915:

The population of some regions (in modern Syria and Lebanon) are not entirely Arab. 
Therefore, these lands will be excluded from the territories you demand. Considering this 
change, England is ready to recognize and support the independence of the Arabs in the 
territories demanded by the sharif of Mecca, provided that the agreements signed with 
other Arab sheikhs are not a�ected.

The letter to one of the heads of the Jewish lobby, British Foreign Secretary Arthur Balfour.
1917:

The British government agrees with the idea of establishing a national home for the Jewish 
people in Palestine. E�orts will be made to realize this goal, provided that no measures will 
be taken that would harm the civil and religious rights of the non-Jewish population living 
in Palestine, as well as the political rights enjoyed by Jews in other countries.
Compare the information in the sources. What do you think was the purpose of Great 
Britain's dual policy? Does the modern Arab-Israeli conflict suggest that the e�ects of the 
First World War continue?

Arab-Israeli Conflict, Example 33
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Example 34 

Geography, Grade 8, 2023, pp. 144-145 

Israel is included on maps and appears in depictions of the conflict.

On a ‘World Political Map,’ Tel Aviv and Amman are clearly depicted, but the country names 

are not featured; similarly, Jerusalem, the capital city of Israel, is not mentioned. The names of 

small countries (which are difficult to accommodate on a compact world map) visibly appear 

in a special legend on the bottom of the page, entitled “States and Territories having no State 

Status that are Shown in Numbers on the Map.” Corresponding numbers are placed on the map 

near the relevant countries. Number ‘53’ refers to Israel, and is included in the legend and on 

the map, where it is less clear. The number displayed on the enlargement map window is even 

less clear, which depicts “Azerbaijan’s Place in the Region.” Neighboring countries and territories 

marked by legend numbers are Lebanon (51) Jordan (54,) and the “Palestinian Territories: West 

Bank of the Jordan River and the Gaza Area” (52.) The map then features Israel and grants 

only limited recognition to the Palestinian Authority, which is the sole entity classified under 

“Territories having no State Status” (Dövlət statusu olmayan ərazilər). 

Azerbaijan's Place in the Region: Enlarged Map Window (unclear number for Israel).

Israel and the Arab-Israeli Conflict
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Part of the World Political Map (the general map). See Israel's number (53) east of Jordan, 
above Jordan's number (54), both on Saudi territory.

Legend of small countries' numbers on the World Political Map, depicting Israel as ‘53.’ 

Arab-Israeli Conflict, Example 34
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Example 35 

Geography, Grade 11, 2023, p. 81 

Israel is acknowledged as a Jewish state in a lesson on language families in a Geography 

textbook. However, Hebrew, its official language, is not mentioned, and the language of the 

"Israeli Jews" is classified as Arabic alongside Arab states. In addition, Arabic is the only language 

acknowledged for the entire Afro-Asiatic (Hamito-Semitic) language family.

32 PRACTICAL LESSON. LANGUAGE FAMILIES IN THE WORLD
A language family is a group of related languages. A language family usually contains one 
main language. During the historical cycle, the dialects of the language lose contact and 
become independent but related languages.
Language families consist of language groups that include peoples who speak closely related 
languages.

Assignment 1
Analyze the map of the world's largest language families and language groups and complete 
the table.

Israel and the Arab-Israeli Conflict

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.
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Afro-Asiatic Family
Hamito-Semitic Group
43- Arab peoples (Egyptians, Syrians, Algerians, Israeli Jews)

Arab-Israeli Conflict, Example 35

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.
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Example 36 

Geography, Grade 11, 2023, p. 66 

The inclusion of Israel’s agricultural achievements in Azerbaijan’s Grade 11 Geography curriculum 

highlights the importance of innovation and efficiency in addressing environmental challenges, 

positioning Israel as a role model for students. The passage showcases the remarkable achievements 

of Israeli farmers in overcoming desert conditions and emphasizes Israel's exceptional agricultural 

productivity. By presenting agriculture as a significant contributor to Israel’s economy and 

exports, the curriculum encourages Azerbaijani students to view the sector as a source of 

economic growth and global competitiveness. This example indicates a progressive approach 

in the Azeri curriculum, showing how education can serve as a soft-power tool, influencing stu-

dents’ perspectives about international cooperation, innovation, and development. Its particularly 

notable because it positions Israel not just as an agricultural power but as a source of solutions 

for universal challenges, thus promoting a narrative of collaboration and mutual learning in a 

globalized world. In a region where views on Israel are often negative and complex, this inclusion 

may reflect an intentional effort to foster understanding and commitment to openness.

• This is interesting •

Israel. Twenty percent of the country's population is engaged in agriculture. Agriculture brings 1.5 
billion US dollars to the country's budget every year. Productivity is high. One agricultural worker 
in the country is able to provide 92 people with food. Agricultural products occupy a special place 
in the country's exports. Israel has established a farm in the Arava desert, where there is no water, 
and the temperature in the summer is 40°C during the day and 0°C at night. Flowers grown in these 
conditions can remain without wilting for 8 days. Of course, this is also due to the methods used when 
cultivating plants.

Israel and the Arab-Israeli Conflict

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.
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Example 37 

History of the Victory, Grade 9, 2022, pp. 45-46  

A textbook entitled History of the Victory acknowledges that the Azerbaijani army used Turkish 

and Israeli-made drones alongside Azerbaijani-made drones from the early days of the Karabakh 

War. References to how Azerbaijani weapons are sourced, serve to indirectly inform students 

about the nation's strategic alliances. The textbook explains that the Azerbaijani Army, “fighting 

the war of the 21st century,” taught the enemy “a military ‘lesson’ in the true sense of the word” 

and that the “Azerbaijani falcons” gained a great advantage in the sky of Karabakh. Explanations 

and images of the Israeli-made Harop and the Turkish-made Bayraktar which aided Azerbaijan’s 

military success are pictured below.

They were used as false targets. The enemy, considering these to be real warplanes, 
fired at the "target". Identified firing points were destroyed by Turkish-made "Bayraktar", 
Israeli-made "Harop" and Azerbaijan's domestically produced "Zarbe" UAVs.

Israel and the Arab-Israeli Conflict

Editor's Note : The following examples analyze changes across di�erent textbook editions, highlighting shi�s in narrative, 

emphasis, and framing over time.
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Conclusion

Overall, the Azerbaijani curriculum meets IMPACT-se international standards regarding Israel and 

Jews. Azerbaijan promotes the freedom of religion and tolerance, creating an openenvironment 

for all religions to flourish, including Judaism. Monotheistic religions are emphasized, examining 

their similarities and differences, whilst presenting each as worthy of dignity and respect within the 

Azerbaijani cultural tapestry. Students are taught the value of tolerance and harmony in modern 

society, and examples of Jewish prayer and rituals are incorporated into the curriculum. These 

examples clearly demonstrate Azerbaijan’s commitment to educating children in accordance 

with international standards of education from a young age, which is a profoundly positive 

feature of the curriculum.

As such, Judaism is highly regarded in the textbooks, and some Biblical narratives are included 

as part of the education system. However, the focus of texts concerning Jews usually relates to 

Judaism as a faith and system of beliefs, ignoring Jewish history in Azerbaijan and the wider 

world. For example, Jewish individual contributions to Azerbaijani society are praised, and Jews 

are presented as an integral part of the national fabric, but are not referenced as an ethnic 

group with roots in the Land Israel. For millennia, Azerbaijanis and other Turkic peoples have 

interacted with Jews, leaving behind a rich historical legacy. It is therefore crucial to reflect on 

both Azerbaijani and Jewish cultures and the historical interaction between them, to create 

further tolerance and understanding. This is an area for curricular improvement, relating mostly 

to a lack of coverage of Jewish history. 

Antisemitism and the Holocaust are addressed within the framework of rejecting racism and 

totalitarian regimes. The Dreyfus Affair, Jewish persecution under Tsar Alexander III and Nazi 

Germany are presented as examples of antisemitism and unequivocally condemned. One 

hallmark feature of the curriculum is its inclusion of a definition of antisemitism, which marks 

a first for a Muslim-majority state, exemplifying how Azerbaijan has gone to great lengths to 

educate in accordance with tolerance and anti-racist rhetoric.

To this end, the Holocaust is presented as a genocide of 6 million Jews, and antisemitic measures 

such as arbitrary killings and imprisonment are portrayed. The effect of the Holocaust is also 

discussed through references to Jews who escaped Nazi Germany, such as Kafka, Freud and 

Einstein, all of whom went on to contribute greatly to society. However, descriptions of the 

Holocaust are included primarily to aid in anti-Nazi education, meaning that the curriculum 

lacks a comprehensive exploration of the Holocaust’s historical significance, and the way that it 

has shaped the world and Jewish history. Inclusion of this content could create a more holistic 

overview of the true effect of Nazism on the world and its minority groups.

Another positive element of the curriculum is manifest in its presentation of Israel and the Arab-

Israeli conflict. The previous curriculum recognized Israel as a state, but was rife with negative 

portrayals of Israel as an aggressor. New changes introduced in 2024 did much to remedy these 

issues, removing references to Zionism as racist, including narratives concerning Palestinian 

terrorism, and balancing presentations of the Israeli-Arab conflict. Israel is presented as an ally 

of Azerbaijan, through the inclusion of references to sharing military expertise, and derogatory 

references to Israeli domestic and international policy have been tempered. 
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Education is key to predicting the trajectory of a country’s international relations and politics, 

and so the trend of incorporating more positive content towards Israel bodes well for Azerbaijani-

Israeli relations. Although Jews as a people are a small percentage of the global population, 

their history is unique, and often misunderstood. Careful study of Jewish origins and modern 

religious and political issues could diversify the Azerbaijani curriculum, and would be conducive 

to creating more understanding and tolerance of Jewish and Israeli perspectives in Azerbaijani 

society. 

Conclusion



Israel and Jews in Azerbaijani Education Report				    	       February 2025

78

Our Methodology

is designed to consider every detail within the textbooks; it does not paraphrase, rely on interpretations, 

or attempt to illustrate preconceived notions. 

The following is an updated, condensed version of the IMPACT-se UNESCO-derived standards 

for peace and tolerance in school education: 

IMPACT-se applies methodological 

standards which are based on UNESCO 

and UN declarations, and international 

recommendations and documents on 

education for peace and tolerance.  

(see notes)

*

[1] As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO 
on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals 
of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. Universal Declaration 
of Human Rights (1948): Education shall be directed to the full development of human personality and to 
the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, 
tolerance and friendship among all nations, racial and religious groups and shall further the activities of the 
United Nations for the maintenance of peace. 
 [2]  The goal of education for peace is the development of universally recognized values in an individual, 
regardless of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the 
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding 
between Peoples (1965), Principles IV, V. 
[3] Ibid., and based on Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education 
for Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-
eighth session, Paris, November 1995, Article 18.2. 
[4]  As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial Discrimination 
(ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December 21, 1965. See 
also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by the United 
Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 
[5]  Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, 
approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 
9; and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO 
on November 16, 1995, Article 5. 

Respect

The curriculum should 
promote tolerance, 
understanding and 
respect toward the 
“Other,” his or her 
culture, achievements, 
values and way of life. [1]

1

Individual Other

The curriculum should foster 
personal attachment toward 
the “Other” as an individual, 
his or her desire to be familiar, 
loved and appreciated. [2]

2 No Hate

The curriculum should be free of wording, 
imagery and ideologies likely to create prejudices, 
misconceptions, stereotypes, misunderstandings, 
mistrust, racial hatred, religious bigotry and 
national hatred, as well as any other form of 
hatred or contempt for other groups or peoples. [3]

3

No Incitement

The curriculum should be free of language, content, 

and imagery that disseminate ideas or theories 
which justify or promote acts and expressions of 
violence, incitement to violence, hostility, harm 
and hatred toward other national, ethnic, racial or 
religious groups. [4]

4

Peacemaking

The curriculum should 
develop capabilities for non-
violent conflict resolution and 
promote peace. [5]

5
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Hate Gender 

Identity 

and Representation

The curriculum 
should foster equality, 
mutual respect, 
and should aim for 
equal representation 
between individuals 
regardless of their 
gender identity. It 
should also refrain 
from language, 
content, and imagery 
that depicts limiting 
and/or exclusionary 

gender roles. [7]Sound Prosperity 

and Cooperation

The curriculum should 
educate for sound and 
sustainable economic 
conduct and preservation 
of the environment for 
future generations. It 
should encourage regional 
and local cooperation to 

that effect. [9]

Sexual

Orientation

The curriculum 
should be free 
of language, 
content, and 
imagery that 
promulgates 
violence or 
discrimination 
on the basis 
of sexual 

orientation. [8]

Unbiased Information

Educational materials 
(textbooks, workbooks, 
teachers’ guides, maps, 
illustrations, aids) should 
be up-to-date, accurate, 
complete, balanced and 
unprejudiced, and use 
equal standards to promote 
mutual knowledge and 
understanding between 

different peoples. [6]

6 7 8

9

[6] Based on UNESCO recommendation concerning education for international understanding, cooperation 
and peace and education relating to human rights and fundamental freedoms, adopted by the General 
Conference at its eighteenth session, Paris, November 19, 1974, Article V.14. 
[7] The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states 
of UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination 
against Women and emphasizes respect for human rights and fundamental freedoms for all, without 
distinction as to gender. 
[8] Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human 
Rights Council, and numerous UN General Assembly resolutions expressing concern and condemnation of 
laws and practices around the world which target individuals based on their gender identity and/or sexual 
orientation for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which 
contradict the most basic principles of the UN and  have no place in education. 
[9]  Based on UNESCO recommendation concerning education for international understanding, cooperation 
and peace and education relating to human rights and fundamental freedoms, adopted by the General 
Conference at its eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative 
for developing “systematic and rational tolerance teaching methods that will address the cultural, social, 
economic, political and religious sources of intolerance,” see the Declaration of Principles on Tolerance 
proclaimed and signed by member states of UNESCO on November 16, 1995, Article 4.2. On education for 
international cooperation, see also the UN Declaration on the Promotion among Youth of the Ideals of Peace, 

Mutual Respect and Understanding between Peoples (1965), Principle II. 

Our Methodology



Israel and Jews in Azerbaijani Education Report				    	       February 2025

80

List of Textbooks

The following curriculum textbooks were analyzed for the research in this study. The titles both 

here and referenced in the text have been translated into English to aid the reader. IMPACT-se 

typically researches all available textbooks used in a curriculum. If new textbooks or previously 

unavailable books become available after a report's publication, every effort will be made to 

update reports to include any relevant material. We welcome any comments related to the 

acquisition of any omitted materials (http://www.impact-se.org/about-us/contact-us/).

1. German 1, Grade 6, Çərkəz Qurbanlı, Vesife Bachischova, Tamella Abdullajeva, Baku: 	

Kövsər, 2018. [German]

2. German 2, Grade 6, Cəmilə Məmmədova, Çərkəz Qurbanlı, Hüsniyyə Həsənova, Jalə Kərimli,      

Ministry of Education of the Republic of Azerbaijan, 2021. [German]

3. French 1, Grade 6, Çəmən Babaxanova, Rəfiqə İsayeva, Könül Əsgərova, Baku: Kövsər, 

2018. [French],

4. English, Grade 4, Nərminə Əliyeva, Gülşən Hüseynova, Rəfiqə Əliyeva, Baku:  Apoliqraf, 

2019. [English]

5. Fine Arts 1, Kamalya Jafarzadə, Baku: Bakı Neşr (no date). [Russian]

6. Fine Arts 1, Grade 5, Kəmalə Cəfərzadə, Baku: Bakı Neşr, 2017.

7. Azerbaijani Language, Grade 1 Part 1, Ülker Nurullyeva, Nuriyə Allahverdiyeva, İradə 

Bayramova, Aysel Xanalıyeava, Baku: Educational Resource Center, 2019.

8. Azerbaijani Language, Grade 1 Part 2, Ülker Nurullyeva, İradə Bayramova, Şehlə Zahidova, 

Nuriyə Allahverdiyeva, Aysel Xanalıyeava, Baku: Educational Resource Center, 2019.

9. Azerbaijani Language, Grade 1, Aynur Rüstəmova, Məcid İsmixanov, Ceyran Bayramova, 

Baku: XXI YNE, 2018.

10. Azerbaijani Language, Grade 2, Part 1, Farizə Nəbiyeva, Aygün Qasimova, Ye-ganə 

Məmmədəliyeva, Həbib Kərimov, Baku: Çaşıoğlu, 2022.

11. Azerbaijani Language, Grade 3 (State Language), Rafiq İsmayilov, Ülkər Nurullayeva, Aynur 

Rüstəmova, Baku: Azərbaycan Respublikasının Təhsil İnstitutu, 2022. 

12. Azerbaijani Language, Grade 3, Part 2, Rafiq İsmayilov, Ülkər Nurullayeva, Şəhla Zahidova, 

İradə Bayramova, Baku: Azərbaycan Respublikasının Təhsil İn-stitutu, 2022.

13. Azerbaijani Language, Grade 4, Part 1, Rafiq İsmayilov, Ülkər Nurullayeva, Şəhla Zahidova, 

İradə Bayramova, Baku: Azərbaycan Respublikasının Təhsil İn-stitutu, 2023.

14. Azerbaijani Language, Grade 11, Samirə Bektaşi, Baku: Şərq-Qərb, 2018.

15. Literature, Grade 5 , Afət Süleymanova and Təranə Bağirova, İlhamə Muradova,  Baku: 

Təhsil, 2020.

16. Literature, Grade 5, Soltan Əliyəv, Bilal Həsənov, Əminə Səfərova, Əsgər Quliev, Baku: 

Bakı, 2024.

17. Literature, Grade 6, Afət Süleymanova and Təranə Bağirova, Baku: Şərq-Qərb, 2021.

18. Literature, Grade 7, Soltan Əliyəv, Bilal Həsənov, Aynur Mustafayeva, Sədaqət Məmmədova, 

Baku: Bakı Neşr, 2022.

19. Literature, Grade 7: Methodological Tool, Bilal Həsənov Soltan Əliyev, Sədaqət Məmmədova, 

Aynur Mustafayev, Baku: Bakı Neşr, 2018.

20. Geography, Grade 8, Zakir Eminov, Qabil Səmədov and Aygün Əliyeva, Baku: Çaşıoğlu, 2023.

21. Geography, Grade 11, Nərminə Seyfullayeva, Zaur İmrani, Yelena Şabanova, Baku: Bakı 

Neşr, 2023.
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22. Geography, Grade 11, Nərminə Seyfullayeva, Zaur İmrani and Yelena Şabanova, Baku: 

Bakı Neşr, 2018.

23. History of the Victory, Grade 9, Ərviz Ağalarov, Niyaməddin Quliyev, Hafiz Cabbarov, Talib 

Talibli and Ramil Tanriverdi, Baku: Şərq-Qərb, 2022. 

24. Informatics, Grade 1, Ramin Mahmudzadə, İsmayıl Sadıqov, Naidə İsayeva, Ba-ku, Bakı 

Neşr, 2020.

25. Informatics, Grade 2, İsmayıl Sadıqov, Naidə İsayeva, Aygün Əzizova, Baku, Bakı Neşr, 2021.

26. Mathematics, Grade 1 Part 1, Mənsur Məhərrəmov, Günay Hüseynzadə, Solmaz Abdullayeva, 

İlahə Rüstəmova, Baku: Educational Resource Center, 2019.

27. Mathematics, Grade 1 Part 2, Mənsur Məhərrəmov, Günay Hüseynzadə, Solmaz Abdullayeva, 

İlahə Rüstəmova, Baku: Educational Resource Center, 2019.

28. Russian Language, Grade 5, Çingiz Bədəlov, Nailə Bədəlova, Baku: Kövsər, 2020 

29. Russian Language, Training, Grade 5, Bela Nurieva and Nigar Mustafazadə, Baku: Çaşıoğlu 

(no date).

30. Life Knowledge, Grade 1, Famil Ələkbərov,Elmar İmanov,Gülər Me-hdiyeva,Yalçın  

İslamzadə,Elşad Yunusov,Elmina Kazımzadə, Baku: Şərq-Qərb, 2023.

31. Life Knowledge: Methodological Tool, Grade 1, Elşad Yunusov,Elmina Kazımzadə, Famil 

Ələkbərov,Gülər Mehdiyeva,Elmar İmanov,Yalçın İslamzadə, Baku: Şərq-Qərb, 2023.

32. Life Knowledge, Grade 2, Gülər Mehdiyeva, Aybəniz İbrahimova,Saməddin, İbrahimov,  Baku, 

Aspoligraf LTD, 2021. 

33. Life Knowledge, Grade 2, Elşad Yunusov Güler Mehdiyeva, Elmina Kazımzadə, Yalçın 

Islamzadə, Baku: Çaşıoğlu, 2024.

34. Life Knowledge,Grade 3, Nərgiz Cabbarli, Könül Mahmudova, Fidan Əzizova, Baku:  

Şərq-Qərb, 2022.

35. Life Knowledge, Grade 4, Nərgiz Cabbarli, Könül Mahmudova, Baku: Şərq-Qərb, 2023.

36. Life Knowledge: Methodological Tool, Grade 4, Sevinc Bayramova and Aygün Həşimova, 

Baku: Aspoliqraf, 2019.

37. Life Knowledge, Grade 5, Nüşabə Məmmədova,Könül Mahmudova,Sevil Bəhrəmova, Baku: 

Şərq-Qərb, 2020.

38. Life Knowledge: Methodological Tool, Grade 5, Esmira Musayeva and Gülnarə Şahmuradova, 

Baku: Aspoliqraf, 2020.

39. Life Knowledge, Grade 6, Gülər Mehdiyeva, Bahar Kərimova, Baku: Aspoliqraf, 2021. 

40. Life Knowledge, Grade 6, Könül Mahmudova,Nüşabə Məmmədova, Baku: Aspoliqraf, 2021.

41. General History, Grade 6, Vəli Əliyev, İlyas Babayev və Aidə Məmmədova, Ba-ku: Aspoliqraf, 2021.

42. General History, Grade 7, Pərviz Ağalarov, Niyaməddin Quliyev, Kərəm Məmmədov, Hafiz 

Cabbarov, Talib Talibli, Baku: Şərq-Qərb, 2022.

43. General History, Grade 8, Yaqub Mahmudlu, Tofiq Nəcəfli, Leyla Hüseynova, Güntəkin Nəcəfli, 

Baku: Aspoliqraf, 2019.

44. General History, Grade 8, Kərim Şükürov, Pərviz Ağalarov, Niyaməddin Quli-yev Baku: 

Şərq-Qərb, 2023.

45. General History, Grade 9, Yaqub Mahmudlu, Tofiq Nəcəfli, Kərəm Məmmədov, Sevil 

Bəhrəmova and Sabir Ağayev, Baku: Şərq-Qərb, 2020.

46. General History, Grade 9, Kərim Şükürov, Pərviz Ağalarov, Niyaməddin Quli-yev, Hafiz 

Cabbarov, Elnur Hüseynov, Ramin Əlizadə, Baku: Şərq-Qərb, 2024.

47. General History, Grade 10, Kərim Şükürov, Pərviz Ağalarov, Niyaməddin Quli-yev, 	Kərəm 

Məmmədov, Hafiz Cabbarov, Elnur Hüseynov, Baku: Şərq-Qərb, 2022.

48. General History, Grade 11, 2018.

49. General History, Grade 11, Kərim Şükürov, Pərviz Ağalarov, Niyaməddin Quli-yev, Hafiz 

Cabbarov, Elnur Hüseynov, Ramil Tanriverdi, Baku: Şərq-Qərb, 2023. 

50. History of Azerbaijan, Grade 5, Kərim Şükürov, Pərviz Ağalarov, Niyaməddin Quliyev,  Elnur 

Hüseynov, Baku: Şərq-Qərb, 2024.
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51. History of Azerbaijan, Grade 6, Vəli Əliyev, İlyas Babayev, Hidayət Cəferəv, Aidə Məmmədova, 

Baku: Təhsil, 2021.

52. History of Azerbaijan, Grade 7, Yaqub Mahmudlu, Qabil Əliev, Leyla Hüseyno-va, Sabir 

Ağayev, Baku: Təhsil, 2018.

53. Pre-Conscription Preparation, Grade 11, Qilman Eyvazov and İntiqam Əsgərov, Baku: 

Şərq-Qərb, 2018.


