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Executive Summary 

This IMPACT-se review examines textbooks from the H ashemite Kingdom of Jordan’s national 

school curriculum, approved for the 2023–2024 and 2 024–2025 school years, including both 

newly-created and pre-existing textbook material. A  total of 294 textbooks have been studied 

for this review, covering Islamic Education , Arabic Language , Social Studies , National and 

Civic Education , History , and Geography . The content of the textbooks is analyzed accordin g 

to UNESCO-derived standards of peace and tolerance in education. 

The Jordanian curriculum continues to fall short of  UNESCO-derived standards of peace and 

tolerance in education. While some content promotes  general concepts of tolerance and 

moderation often citing the Amman Message (a statem ent calling for tolerance and unity in 

the Muslim world) and highlighting Christian-Muslim  harmony—the curriculum continues to 

proliferate anti-Jewish narratives and justify viol ence against Israel. Recent textbook revisions 

have not only failed to address these issues but, i n some cases, have worsened them—introducing 

increasingly extreme antisemitic tropes, homophobic  content, and portraying the peace treaty 

with Israel in a negative light.

The Jordanian curriculum, in its latest iteration, continues to fall short of meeting 

UNESCO-derived standards of peace and tolerance in education . There are examples 

of deterioration, despite a comprehensive curriculu m reform that saw many textbooks 

�/�²�,�ó�‡�¤�²�«�j�	�/�j�ü�	�«�Û�Ú�²�«��

Following public criticism over the reported remova l of educational content featuring 

jihad and martyrdom, �e�	�/�«�‡�þ�Û�‡�þ�j �¤�M�/�/�Û�¤�M�ó�M�ü�j �«�²�e�²�ó�	�,�ü�²�þ�E�j �	�Ì�Ú�¤�Û�‡�ó�7�j �/�²�‡�7�7�M�/�²�«�j �E�Õ�²�j

public that jihad remains in the curriculum , citing lessons on martyrdom, Zionist 

aggression, and Jewish corruption.

A textbook justifying the 7 October Hamas attack  was introduced. The attack is 

downplayed, while being presented as a response to Israeli oppression, ignoring the 

murder of over 1,100 Israelis, most of them civilia ns. Israeli civilians who were taken 

hostage are referred to as “settlers” living in “Is raeli colonies which surround the Gaza 

Strip” implying that they are legitimate targets fo r violence, implicitly  justifying their 

murder and kidnapping. While some reports suggested  that this passage was removed, 

�Û�E�j�7�E�Û�ó�ó�j�‡�,�,�²�‡�/�7�j�	�þ�j�E�Õ�²�j�	�Ì�Ú�¤�Û�‡�ó�j�¤�M�/�/�Û�¤�M�ó�M�ü�j�f�²�£�7�Û�E�²��

Religious moderation, tolerance and peacemaking  are major themes within the 

curriculum, based on Islamic sources and the 2004 A mman Message. However, these 

values are generally not applied to Jews or Israel,  either historically or in the present day.

Jewish people are portrayed overwhelmingly negative ly , particularly in the context of 

early Islamic history, using antisemitic messages t hat depict lying, treachery, deceitfulness, 

and hostility as “natural qualities” and inherent “ traits of the Jews.” Economic antisemitic 

tropes are also prominent, associating Jews with co ntrol over the economy through 

�e�²�f�Û�7�Õ�j�F�²�k�,�ó�	�Û�E�‡�E�Û�	�þ�G�j�‡�þ�«�j�M�7�M�/�l���j�e�²�f�Û�7�Õ�j�Ú�Í�M�/�²�7�j�7�	�f�Û�þ�Í�j�«�Û�7�¤�	�/�«�j�£�²�E�f�²�²�þ�j�t�M�7�ó�Û�ü�7�j�‡�/�²�j

described as acting on behalf of Satan.  Jewish religious beliefs are attacked as factually 

baseless, and ties to the Holy Land are denied.

The Holocaust is not mentioned  in the curriculum. A lesson about WWII ignores the  

Holocaust and other Nazi atrocities, and excuses ac tions of Nazi Germany.

•

•

•

•

•

•
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Christians are respected  in textbooks, which contain factual information ab out Christian 

beliefs and practices. Christianity is portrayed as  an integral part of the Jordanian social 

fabric. Other religious groups are rarely represent ed.

Israel is depicted as an illegitimate, expansionist  enemy; its existence is erased from 

�ü�‡�,�7�j�‡�þ�«�j�e�Û�	�ó�²�þ�¤�²�j�‡�Í�‡�Û�þ�7�E�j�Û�E�j�Û�7�j�ì�M�7�E�Û�Ú�²�«���jPeace with Israel is presented as a begrudging 

concession  to curb Israeli expansionism rather than a genuine  commitment to peace 

and reconciliation. Libels, such as accusing Israel  of the 1969 Al-Aqsa Mosque arson, 

are taught, while Zionism is described as a racist,  colonial conspiracy. Arabic poetry 

�Í�ó�	�/�Û�Ú�²�7�j�e�Û�	�ó�²�þ�¤�²�j�‡�þ�«�j�²�E�Õ�þ�Û�¤�j�¤�ó�²�‡�þ�7�Û�þ�Í, romanticizing the expulsion of Israelis.

The complexity of jihad  is conveyed, but there appears to be a preference for violent 

interpretations of the concept . Jihad  and martyrdom are celebrated  and intrinsically 

linked to Jordan’s historic wars with Israel. 

The curriculum generally advocates respect for women , celebrating female achievements 

and acknowledging the challenges they face in Jorda n and beyond. However, a few 

Islamic textbooks contain discriminatory or hateful teachings  towards women, such 

as portraying them as subordinate to their male partners, who are depicte d as the 

primary decision-makers and property owners.

The curriculum includes homophobic content that promotes hatred towards minorities 

on the basis of sexual or gender orientation. One l abels homosexuality and “homosexual 

propaganda” as a danger to the continuation of mank ind, another condemns men and 

women who “imitate” the other gender, and a third a ssociates illnesses such as AIDS 

with “prohibited sexual relations”.

•

•

•

•

•
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Introduction

The Hashemite Kingdom of Jordan is notable in the L evant region for its historical avoidance 

�	�Ì�j�ü�Û�ó�Û�E�‡�/�l�j�¤�	�þ�Û�Û�¤�E�j�‡�þ�«�j�²�þ�«�M�/�Û�þ�Í�j�¤�	�ü�ü�Û�E�ü�²�þ�E�j�E�	�j�«�Û�,�ó�	�ü�‡�¤�l���j�f�Õ�Û�¤�Õ�j�Í�/�‡�þ�E�7�j�Û�E�j�‡�þ�j�Û�ü�,�	�/�E�‡�þ�E�j�/�	�ó�²�j

within the international community. The culturally rich yet resource-poor, desert nation has 

�‡�¤�¤�	�ü�ü�	�«�‡�E�²�«�j�ü�Û�ó�ó�Û�	�þ�7�j�	�Ì�j�/�²�Ì�M�Í�²�²�7�j�‡�þ�«�j�E�Õ�²�Û�/�j�«�²�7�¤�²�þ�«�‡�þ�E�7�j�Û�²�²�Û�þ�Í�j�f�‡�/�j�Û�þ�j�7�M�/�/�	�M�þ�«�Û�þ�Í�j�¤�	�M�þ�E�/�Û�²�7���j

These refugees now make up the majority of Jordan’s  population. This hospitality, which has 

�Û�þ�¤�M�/�/�²�«�j�7�Û�Í�þ�Û�Ú�¤�‡�þ�E�j�²�¤�	�þ�	�ü�Û�¤�j�¤�	�7�E���j�Õ�‡�7�j�7�E�/�‡�Û�þ�²�«�j�E�Õ�²�j�«�²�ó�Û�¤�‡�E�²�j�£�‡�ó�‡�þ�¤�²�j�£�²�E�f�²�²�þ�j�e�	�/�«�‡�þ�I�7�j�«�Û�e�²�/�7�²�j

religious and ethnic communities, as well as Jordan ’s relationship with its neighbors. In particular, 

�E�Õ�²�j �U�7�/�‡�²�ó�Û�9�¤�‡�ó�²�7�E�Û�þ�Û�‡�þ�j �¤�	�þ�Û�Û�¤�E�j �Õ�‡�7�j �£�²�²�þ�j �‡�j �¤�	�þ�7�E�‡�þ�E�j �7�	�M�/�¤�²�j �	�Ì�j �,�	�ó�Û�E�Û�¤�‡�ó�j �«�Û�7�¤�	�/�«�j �f�Û�E�Õ�Û�þ�j �e�	�/�«�‡�þ���j

creating a rift between the country’s large Palesti nian community, which advocates for a more 

confrontational stance against Israel, and the nati ve Arabian Bedouin elite, which prioritizes 

Jordan’s national and regional interests by maintai ning peaceful relations with its western 

�þ�²�Û�Í�Õ�£�	�/���j ���þ�	�E�Õ�²�/�j �7�	�M�/�¤�²�j �	�Ì�j �¤�	�þ�Û�Û�¤�E�j �Ì�	�/�j �e�	�/�«�‡�þ�j �Û�7�j �E�Õ�²�j �Û�þ�Û�M�²�þ�¤�²�j�	�Ì�j �U�7�ó�‡�ü�Û�¤�j �ü�Û�ó�Û�E�‡�þ�E�j �Í�/�	�M�,�7���j

which frequently threaten the country’s security an d stability, and challenge the legitimacy of 

the Hashemite dynasty, which has ruled the country since the British mandate era (1923-48). 

Curricula often reveal the contours of a nation’s s elf-perception, understanding of the “Other” 

and general future direction of the country. Thus, a curriculum functions as a lens through which 

�þ�‡�E�Û�	�þ�‡�ó�j�Û�þ�E�²�þ�E�Û�	�þ�7�j�‡�/�²�j�/�²�Û�²�¤�E�²�«���j�U�t�¤�����½�9�7�²�j�‡�7�7�²�7�7�²�7�j�þ�‡�E�Û�	�þ�‡�ó�j�¤�M�/�/�Û�¤�M�ó�‡�j�£�l�j�‡�þ�‡�ó�l�v�Û�þ�Í�j�‡�7�j�ü�‡�þ�l�j

textbooks as possible, using international standard s based on UNESCO and UN declarations, 

as well as other documents on peace and tolerance i n education. 

Jordanian Context

Jordanian Education System

�U�t�¤�����½�9�7�²�j�Ú�/�7�E�j�,�M�£�ó�Û�7�Õ�²�«�j�‡�j�¤�	�ü�,�/�²�Õ�²�þ�7�Û�e�²�j�/�²�,�	�/�E�j�	�þ�j�E�Õ�²�j�e�	�/�«�‡�þ�Û�‡�þ�j�þ�‡�E�Û�	�þ�‡�ó�j�7�¤�Õ�	�	�ó�j�¤�M�/�/�Û�¤�M�ó�M�ü�j

in August 2019. 1 The report covered textbooks published from 2014 t o 2019, documenting what 

appeared to be a groundbreaking anti-radicalism pro ject in education. The report found that 

the recently reformed curriculum was inspired by th e principles formulated in the 2004 Amman 

Message, promulgated by King Abdullah II of Jordan in the aftermath of the 11 September, 

2001 attacks, with the aim of promoting a peaceful and tolerant understanding of Islam. The 

curriculum at the time appeared to represent a leap  forward in offering Islamic material that is 

moderate, peaceful and respects the rights of minor ities living in the country. It also highlighted 

the pioneering efforts of Jordanian educators in in troducing a friendly, humane, and integrated 

�7�	�¤�Û�‡�ó�j�‡�þ�«�j�/�²�ó�Û�Í�Û�	�M�7�j�‡�,�,�/�	�‡�¤�Õ�j�E�	�j�²�«�M�¤�‡�E�Û�	�þ���j�½�Õ�²�j�/�²�,�	�/�E�j�Û�«�²�þ�E�Û�Ú�²�«�j�e�‡�ó�M�²�7�j�7�M�¤�Õ�j�‡�7�j�Í�	�	�«�j�¤�Û�E�Û�v�²�þ�7�Õ�Û�,���j

self-respect, mutual respect and fairness to be cor e themes of the Jordanian curriculum.

In September 2023, IMPACT-se revisited the Jordania n curriculum following the introduction 

of new 2019–2022 textbooks, as well as regional geo political developments. 2 The updated 

review found no apparent deterioration regarding pe ace and tolerance per se, but did discover 

a dearth of peace education in relation to Israel. The review found that while the curriculum 

emphasized principles of respect, peace, and tolera nce, Israel was notably excluded from these

1 Eldad Pardo and Maya Jacobi, Jordan’s New Curriculum: The Challenge of Radicalis m , IMPACT-se, August 
2019. https://www.impact-se.org/wp-content/uploads/Jordan s-New-Curriculum_Final.pdf   
2 Eldad Pardo, Review of Jordan’s School Curriculum 2014–22: Grade s 1-12, IMPACT-se, September 2023.  
https://www.impact-se.org/wp-content/uploads/Review -of-Jordans-School-Curriculum-2014-22.pdf 	
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principles. Additionally, the historic 1994 peace t reaty, which ended nearly 50 years of hostilities 

between the two nations, was mostly disregarded. Th e review also highlighted the propagation 

of antisemitic tropes and messages in newly introdu ced textbooks, such as associating Jews with 

economic oppression, and the presence of content de nying Jewish ties to the Holy Land. Another 

feature was the inclusion of violent and politicize d interpretations of jihad, intertwining teachings 

�	�Ì�j �/�²�ó�Û�Í�Û�	�M�7�ó�l�j �ü�	�E�Û�e�‡�E�²�«�j �e�Û�	�ó�²�þ�¤�²�j �f�Û�E�Õ�j �Õ�Û�7�E�	�/�Û�¤�‡�ó�j �¤�	�þ�Û�Û�¤�E�7�j �Û�þ�e�	�ó�e�Û�þ�Í�j �e�²�f�7�j �‡�þ�«�j �¤�	�þ�E�²�ü�,�	�/�‡�/�l�j

�¤�	�þ�Û�Û�¤�E�j�f�Û�E�Õ�j�U�7�/�‡�²�ó��

�¯�Û�þ�¤�²�j�	�M�/�j�ó�‡�7�E�j�,�M�£�ó�Û�¤�‡�E�Û�	�þ���j�7�Û�Í�þ�Û�Ú�¤�‡�þ�E�j�/�²�Í�Û�	�þ�‡�ó�j�«�²�e�²�ó�	�,�ü�²�þ�E�7�j�‡�þ�«�j�e�	�/�«�‡�þ�Û�‡�þ�j�²�«�M�¤�‡�E�Û�	�þ�‡�ó�j�/�²�Ì�	�/�ü�7�j

prompted a new review of Jordan’s curriculum. The o ngoing reform was a major topic of domestic 

debate in 2023–2024. Reports in Jordanian media cla imed that new textbooks were criticized 

for allegedly reducing Quranic and hadith quotes, p articularly about jihad  and martyrdom, and 

for removing lessons on Palestine. Such criticism w as expressed by social media commentators, 

�²�«�M�¤�‡�E�Û�	�þ�‡�ó�j�²�k�,�²�/�E�7���j�‡�þ�«�j�‡�j�,�‡�/�ó�Û�‡�ü�²�þ�E�j�ü�²�ü�£�²�/�j�Ì�/�	�ü�j�‡�j�t�M�7�ó�Û�ü�j���/�	�E�Õ�²�/�Õ�	�	�«�9�‡�Ì�Ú�ó�Û�‡�E�²�«�j�,�‡�/�E�l.3  

Criticism also arose over new Art and Music textboo ks, with commentators in Jordanian media 

arguing they should not replace Islamic studies. 4 A lesson in an English textbook about the 

famous Egyptian singer Umm Kulthum generated a simi lar debate. 5

�§�²�7�,�	�þ�7�²�7�j�	�Ì�j�7�²�þ�Û�	�/�j�	�Ì�Ú�¤�Û�‡�ó�7�j�Ì�/�	�ü�j�e�	�/�«�‡�þ�I�7�j�v�‡�E�Û�	�þ�‡�ó�j���²�þ�E�²�/�j�Ì�	�/�j���M�/�/�Û�¤�M�ó�M�ü�j�%�²�e�²�ó�	�,�ü�²�þ�E�j�-�v�����%�.�j

to this public criticism, hint at the issues that a re shaping the curriculum reform. Throughout 

November 2024, the NCCD posted multiple interviews by its senior members to Jordanian media 

outlets on its Facebook page, pushing back on criti cism leveled against the new textbooks. 

In an interview, Hayel Daoud, head of Islamic Education  textbook development and former 

Minister of Awqaf and Islamic Affairs, refuted crit ics' claims, emphasizing that lessons on the 

"virtue of martyrdom," jihad, and the "heroism of t he Jordanian Army in the [1948] Palestine 

War" remain in the curriculum. 6 

In another interview, Khaled Al-Saudi, the supervis or for Islamic Education textbook writing 

committees, was recorded saying: “I want to reassur e the listeners that every concept relating 

to jihad  and the Palestinian Cause exists [in the curriculu m].” Al-Saudi cited examples of such 

content, including a lesson on jihad  and the “virtues of martyrs”, and “Zionist aggress ion.” He 

also pointed to a Grade 9 lesson on “the corruption  of the Israelites,” highlighting the textbook’s 

explicit link between the sins of the ancient Israe lites and modern-day Israelis and Jews. {see 

Ex. 6 in this report}. Al-Saudi listed another exam ple from a Grade 6 textbook, “in which we 

ask students to write a paragraph in which they exp ress the emotions of a Palestinian child 

3 Reda Yassin, " �ã�Ñ�~�Û�f�
�ù�¾�Ñ�����ä���)�H�@�ä���þ�+���ø���ð�~�œ�¼�Ñ����
�Ð�C���)�–�Ë�Ñ�œ�•�Ë�Ñ���l���Û���è�Ë�Û� �̀��ã�Â�u�•�$�ø [Changes in the School Curriculum in Jordan Cause a Wave of 

Criticism]," Arabi21 (September 23, 2024)  https://arabi21.com/story/1628052/ �ã�Ñ�~�Û�f�
�ù�¾�Ñ�r���ä�r�)�H�@�ä�r�þ�+���ø�r�ð�~�œ�¼�Ñ�r��
�Ð�C�r�)�–�Ë�Ñ�œ�•�Ë�Ñ�r�l���Û���è�Ë�Û�`�r�ã�Â�u�•�$�ø;   

"�$�•�[�Ò�ä���ã�Û�–�ø�\�Ì ������ ���#�u�•�[�Ò�Ë���"�a�®���ø���$�•�u�•�Z�Ë�Ñ���l���Û���è�Ë�Ñ���!�
�„���W�à�@�
�$�Ë�Ñ [Otoum: The Textbooks of the New Curriculum Talk A bout 
Heretics]," Al-Wakaai al-Ikhbariyya (September 22, 2024) https://alwakaai.com/article/590176 
4  Anwar Al-Zyadat, " �g�•�Ì�•�r�™�Õ���¸�Þ�m�½���À�-�b�h�3�$�b�h�����¯�r�™�•�b�h���[�h�$�ß���W�‡���3�S�h [Jordan – Debate Over the School Curriculum Becaus e 
of Artists]," Al-Araby (September 30, 2024) https://www.alaraby.co.uk/society/  ;���5�ù�Û���>�r�!�G�Ö�&�r�)�–�Ë�Ñ�œ�•�Ë�Ñ�r�l���Û���è�Ë�Ñ�r�Ä�Ñ�•�H�r�ð�~�œ�¼�Ñن�
"�R���
�\�ä�—���À�œ�Ñ�•�è�Ë�Ñ���Ù�–�H�/ ���X�X�—�k�>�@�ä���þ�+���—���ð�~�œ�¼�Ñ����

�Ð�C���l���Û���è�Ë�Ñ���Ù�u�•�$�ø���"�–�a�@�ø���W�¢�Ñ�ýبر�J���X�X�@�g�•�–�>" [Video: Experts: The Timing of the Curriculum 
Reform in Jordan is "Unfortunate" and this School G eneration is "Hijacked"]," Roya News , 22 September 
2024. https://royanews.tv/news/334179  
5 “�ð�~�œ�¼�Û�`���z�$�•�H���þ�+���g���h�k�x�>�@�ø���$�þ�+�è�Ë�i���)�ù�Û���H�Ë�Ñ���������À�œ�~�j�1���j�ó�²�7�7�	�þ�j�‡�£�	�M�E�j�‡�/�E�Û�7�E�j�¯�‡�ü�Û�/�‡�j�½�‡�f�Ú�.�j�7�E�Û�/�7�j�«�²�£�‡�E�²�j�Û�þ�j�e�	�/�«�‡�þ�2���G�jAl-Watan 
News , 21 September 2024. 	 https://alwatannews.net/life-style/article/1123705/ �ð�~�œ�¼�Û�`�r�¾�•�H�r�þ�+���g�r�k�x�>�@�ø�r�$�þ�+�è�Ë�r�)�ù�Û���H�Ë�Ñ�r�����r�À�œ�~��
6 “ ���Ö�Ò�>���â�®�I�/���~�Û���5ن��Z�Ë�Ñ���������Û�vًس�/�œ�~�����è�ù�
�ø���$�•�u�•�Z�Ë�Ñ���)�–�ä�Â�Ë�½�Ñ���)�–�?�Ñتر�Ë�Ñ���!�
�„���W�~�/�/�Ñ�•�Ë�Ñ [Daoud: New Islamic Education  Textbooks Include 
�j�²�7�7�	�þ�7�j���£�	�M�E�j�e�Û�Õ�‡�«�j�‡�þ�«�j�E�Õ�²�j�¤�‡�ó�²�7�E�Û�þ�²�j�Ý�‡�/�2���G�j���ó�9�Ý�‡�ï�‡�‡�Û�j�‡�ó�9�U�ï�Õ�£�‡�/�Û�l�l�‡���j�Ç�j�v�	�e�²�ü�£�²�/�j�À�¾�À�Â���j
https://alwakaai.com/article/600572  
  

Introduction
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whose home was destroyed by the Israeli Occupation Forces, as he sees his toys and personal 

tools under the rubble.” 7

���M�/�/�Û�¤�M�ó�M�ü�j�«�²�e�²�ó�	�,�ü�²�þ�E�j�Û�þ�j�e�	�/�«�‡�þ�j�‡�,�,�²�‡�/�7�j�E�	�j�£�²�j�Û�þ�Û�M�²�þ�¤�²�«�j�£�l�j�²�k�E�²�/�þ�‡�ó�j�²�e�²�þ�E�7���j�U�þ�j�e�‡�þ�M�‡�/�l�j�À�¾�À�Â���j

three months after Hamas’s brutal October 7, 2023, attacks on Israel, the NCCD introduced a new  

Grade 10 National and Civic Education  textbook, which included a passage addressing thes e 

recent events for the start of the second semester.  The passage simultaneously downplayed and 

legitimized the Hamas attack and undermined Jordan’ s peace treaty with Israel by referring to 

the latter as “the Enemy”, its communities as “colo nies” and citizens as “settlers.” {see Ex. 25 in 

this report}. This stark message in the new textboo k and its rapid integration into the national 

curriculum attracted regional media attention. 8

By February, Jordanian and Arab news sources report ed that the passage had ultimately been 

removed from textbooks, sharing images of the revis ed editions without it. 9 Nevertheless, the 

�	�Ì�Ú�¤�Û�‡�ó�j�f�²�£�7�Û�E�²�j�	�Ì�j�E�Õ�²�j�v�‡�E�Û�	�þ�‡�ó�j���²�þ�E�²�/�j�Ì�	�/�j���M�/�/�Û�¤�M�ó�M�ü�j�%�²�e�²�ó�	�,�ü�²�þ�E�j�/�²�E�‡�Û�þ�7�j�E�Õ�²�j�,�‡�7�7�‡�Í�²�j�	�þ�j�Û�E�7�j

website (true at time of writing). 10�j���7�j�7�M�¤�Õ���j�U�t�¤�����½�9�7�²�j�Û�7�j�M�þ�‡�£�ó�²�j�E�	�j�¤�	�þ�Ú�/�ü�j�f�Õ�²�E�Õ�²�/�j�E�Õ�²�j�,�‡�7�7�‡�Í�²�j

is still taught in Jordanian classrooms. 

In other areas, Jordan’s curricular reform has prog ressed; in 2023-24, new textbooks were 

introduced for Grades 1,4,7, and 10 in Arabic Language , Social Studies , National and Civic 

Education , as well as other humanities subjects. In the 2024 –2025 academic year, new textbooks 

in the same subjects were introduced for Grades 2, 5, 8 and 11. This latest development indicates 

that in total approximately two thirds of textbooks  for these subjects have been reformed. 

Islamic Education  textbooks for Grades 3, 6, 9, and 12 were rewritte n in 2023–2024, completing 

the comprehensive overhaul of textbooks for this su bject that began in the preceding two 

years. Mathematics and  Science  textbooks have also been rewritten in recent years , but are 

outside the realm of IMPACT-se’s research. The newl y introduced textbooks are not static; 

several underwent revisions and edits between the 2 023–2024 and 2024–2025 editions (see 

Ex. 1 and 60), which suggests the possibility of fu rther changes in the near future. Most edits 

were minor, involving slight rewording of sentences . However, in Arabic Language workbooks 

for Grades 1, 4, 7, and 10, changes were more exten sive, including the removal of all listening 

�¤�	�ü�,�/�²�Õ�²�þ�7�Û�	�þ�j�²�k�²�/�¤�Û�7�²�7���j�7�	�ü�²�j�	�Ì�j�f�Õ�Û�¤�Õ�j�¤�	�þ�E�‡�Û�þ�²�«�j�Û�þ�Û�‡�ü�ü�‡�E�	�/�l�j�¤�	�þ�E�²�þ�E��

7 National Center for Curriculum Development, “ �V�~�@�$�Ö�Ë�Ñ���•�Ë�Û�J���œ�@�
�„�•�Ë�Ñ�����ä���m�x�ó�@�ø���j�1���ó�‡�/�Û�Ú�¤�‡�E�Û�	�þ�j�£�l�j�%�/���j�g�Õ�‡�ó�²�«�j�‡�ó�9�¯�‡�M�«�Û���2���G�j
Facebook, 11 November, 2024. https://www.facebook.com/watch/?v=756046303363471  (7:58 onwards) 
8�j�½�•�U�j�7�E�‡�Ì�Ì���j�F�e�	�/�«�‡�þ�Û�‡�þ�j�7�¤�Õ�	�	�ó�j�E�²�k�E�£�	�	�ï�j�7�‡�Û�«�j�E�	�j�,�‡�Û�þ�E�j�•�¤�E�	�£�²�/�j�Å�j�‡�E�/�	�¤�Û�E�Û�²�7�j�Û�þ�j�,�	�7�Û�E�Û�e�²�j�ó�Û�Í�Õ�E���G�jThe Times of Israel , 
3 February 2024; �Õ�E�E�,�7���%�%�f�f�f���E�Û�ü�²�7�	�Ú�7�/�‡�²�ó���¤�	�ü�%�ì�	�/�«�‡�þ�Û�‡�þ�9�7�¤�Õ�	�	�ó�9�E�²�k�E�£�	�	�ï�9�7�‡�Û�«�9�E�	�9�,�‡�Û�þ�E�9�	�¤�E�	�£�²�/�9�Å�9�‡�E�/�	�¤�Û�E�Û�²�7�9
in-positive-light/  Habib Abu Mahfuz, “ �)�–�ù�~�œ�¼�Ñ �á���œ�•�
�Ë�Ñ���l���Û���ä����

�Ð�C���—�>�a�¼�Ñ���ð�Û�>�@���—���k�x�ù�@�
�Ë���)�–�÷�Û�Z�u�Ð���Ù�$�>���~�/�~�œ [Positive response for 
�«�	�¤�M�ü�²�þ�E�Û�þ�Í�j�H���ó�9���.�7�‡�j�F�ó�	�	�«�I�j�Û�þ�j�e�	�/�«�‡�þ�Û�‡�þ�j�E�²�‡�¤�Õ�Û�þ�Í�j�¤�M�/�/�Û�¤�M�ó�‡�2���G Al-Jazeera , 11 February 2024. https://www.
aljazeera.net/politics/2024/2/11/ �>�a�¼�Ñ�r�ð�Û�>�@���r�k�x�ù�@�
�Ë�r�)�–�÷�Û�Z�u�Ð�r�Ù�$�>�r�~�/�~�œ   	
9�j�½�‡�/�Û�.�j�%�Û�ó�‡�f�‡�þ�Û���j�F� �>�Ž�[�u���ì�ù���Ž�–�ä�Â�
�Ë�Ñ���6�Û�����ä����

�Ð�C���—�®�?�ý�
�•�Ï�����ä���,�÷�Û�Ö�Ë�Ñ�—���6�œ�•�u���ð�~�œ�¼�Ñ [Jordan introduces October 7th into the curriculum  
�‡�þ�«�j�E�Õ�²�þ�j�	�ü�Û�E�7�j�Û�E�2���G�jIndependent Arabia , 25 February 2024;  https://www.independentarabia.com/node/552391/
� �>�Ž�[�u�r�ì�ù�r�Ž�–�ä�Â�
�Ë�Ñ�r�6�Û�����ä�r��

�Ð�C�r�®�?�ý�
�•�Ï�r���ä�r�,�÷�Û�Ö�Ë�Ñ�r�6�œ�•�u�r�ð�~�œ�¼�Ñ�m�®�T�œ�Û�f�ø�m�)�Ë�Û�–�Ë ; 
a“ �Û���Ë���)�a�Â���¾���W�—�Û�u�Ñ�,�—�Ú�Ë���l���Û���è�Ë�Ñ�/ ���X�X���®�?�ý�
�•�Ï ��7���ä�Ñ�•�I�Ï ���ã�®�„�• ���—�)�–�����@�Ë�Ñ���)�–�?�Ñتر�Ë�Ñ�—���â�Û�
�„�����ä ���$�®�f�>���4�Ž�I [A passage mentioning the events of 7 
October was omitted from a National Education textb ook… NCCD tells Saraya: We have no connection to 
�E�Õ�Û�7�2���G�jSaraya News , 22 February 2024.  https://www.sarayanews.com/mobile/article/910263    	
10 National Center for Curriculum Development, Publications , https://nccd.gov.jo/Ar/Pages/Publications/?type=36 
(accessed 21 November 2024). 
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Current Report

This updated review of the Jordanian curriculum cov ers 88 new textbooks introduced into Grades 

1-12 for the 2023–2024 and 2024-25 school years. Ad ditionally, it covers 51 textbooks published 

in previous years – some of which were included in past IMPACT-se reviews – which remain 

�	�þ�j �E�Õ�²�j �e�	�/�«�‡�þ�Û�‡�þ�j �t�Û�þ�Û�7�E�/�l�j �	�Ì�j �-�«�M�¤�‡�E�Û�	�þ�j �	�Ì�Ú�¤�Û�‡�ó�j �ó�Û�7�E�j �	�Ì�j �‡�,�,�/�	�e�²�«�j �E�²�k�E�£�	�	�ï�7�j �Ì�	�/�j �M�7�²�j �Û�þ�j �7�¤�Õ�	�	�ó�7���j

alongside the newer editions. 11 This review also examined over 150 textbook that w ere taught 

in previous years. These textbooks cover Islamic Education , Arabic Language , Social Studies , 

National and Civic Education , History , and Geography .

The current review lists selected examples from the se textbooks found to be in violation of 

international standards of peace and tolerance educ ation, consistent with IMPACT-se’s assessment 

(see methodology on p. 159). To offer a comprehensi ve view of the Jordanian curriculum, this 

review also highlights exemplary content that align s with international education standards, 

labeled as “Positive Examples of Note.”

A total of 109 examples are listed in this review, taken from 65 of the textbooks studied. The 

examples are categorized by theme, namely: Jews and  Antisemitism; Israel and the Arab-Israeli 

���	�þ�Û�Û�¤�E���jJihad  and Martyrdom; Non-Muslims; Gender and Sexual Orie ntation; and Peace and 

Tolerance (which consists exclusively of positive e xamples). Finally, this review includes an 

appendix (see p. 143) documenting instances where p roblematic content was removed in recent 

textbook revisions, along with examples from older,  discontinued textbooks.

11�j�O�‡�7�Õ�²�ü�Û�E�²�j�g�Û�þ�Í�«�	�ü�j�	�Ì�j�e�	�/�«�‡�þ�j�t�Û�þ�Û�7�E�/�l�j�	�Ì�j�-�«�M�¤�‡�E�Û�	�þ���j�F2024-2025  ���;�Ñ�œ�•�Ë�Ñ���à�Û�$�Ò�Ë���Û���œ�Û�$�Ë�Ï�/���$�•�è�
�$�è�Ë�Ñ���)�–�Ë�œ�•�è�Ë�Ñ���!�
�¤�Ë�Ñ���ã�Û�$�•�����!�–�
�„ 
�1�t�‡�þ�M�‡�ó�j�	�Ì�j�,�/�Û�þ�E�Û�þ�Í�j�²�«�Û�E�Û�	�þ�7�j�Ì�	�/�j�‡�,�,�/�	�e�²�«�j�7�¤�Õ�	�	�ó�j�E�²�k�E�£�	�	�ï�7�j�‡�þ�«�j�E�Õ�²�Û�/�j�,�/�Û�¤�²�j�Ì�	�/�j�E�Õ�²�j�À�¾�À�Â�;�À�¾�À�Ã�j�7�¤�Õ�	�	�ó�j�l�²�‡�/�2���G�j
https://moe.gov.jo/ar/node/79818 (accessed 27 November 2024). 
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Main Findings

IMPACT-se’s review of the 2024–2025 Jordanian curri culum found that in comparison to previous 

iterations of the curriculum, there was no substant ive change in adherence to UNESCO-derived 

standards of peace and tolerance education. While m any textbooks have undergone complete 

overhauls and substantial new content has been intr oduced, the overall trends observed in 

previous studies remain largely consistent. 

The Jordanian curriculum persistently falls short o f UNESCO-derived standards of peace and 

tolerance in education. While certain content promo tes broad principles of tolerance and 

moderation, it continues to reinforce anti-Jewish n arratives and legitimize violence against 

Israel. Recent textbook revisions have not only fai led to rectify these issues but, in some cases, 

have exacerbated them by incorporating even more ex treme antisemitic tropes, homophobic 

rhetoric, and a heightened hostility toward the pea ce treaty with Israel.

On the surface, Jordanian textbooks seemingly conti nue to advocate for the values of peace, 

tolerance, religious moderation and equality. At th e same time, they visibly exclude both Jewish 

people and Israel from the application of these val ues, targeting both groups with hateful 

messaging while offering no representation of their  perspectives. This approach impedes 

�‡�¤�¤�M�/�‡�E�²�j�M�þ�«�²�/�7�E�‡�þ�«�Û�þ�Í�j�	�Ì�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j�¤�	�þ�Û�Û�¤�E���j�‡�þ�«�j�/�Û�7�ï�7�j�¤�M�ó�E�Û�e�‡�E�Û�þ�Í�j�¤�	�þ�E�²�ü�,�E�j�‡�þ�«�j�Ì�²�‡�/�j�	�Ì�j

the ‘other.’ 

Peace and Tolerance

Tolerance, coexistence, and religious moderation ar e key themes in certain areas of the Jordanian 

curriculum.  Islamic Education and Social Studies  textbooks emphasize these values, often drawing 

from Quranic sources to promote a moderate interpre tation of religion. Another authoritative 

text frequently employed is the 2004 Amman Message;  this landmark document is referenced 

in multiple textbooks, highlighting the importance of religious moderation, as well as elevating 

the status of the Jordanian monarch and the ruling dynasty. Messages of tolerance are further 

reinforced by visual imagery, such as depictions of  people with diverse physical appearances 

standing side by side, (Example 94) or a mosque sit uated beside a church in Amman (Example 

88), although personal representations of tolerance  are uncommon. 

�¤�²�‡�¤�²�j�‡�þ�«�j�,�²�‡�¤�²�Ì�M�ó�j�¤�	�þ�Û�Û�¤�E�j�/�²�7�	�ó�M�E�Û�	�þ�j�‡�/�²�j�E�‡�M�Í�Õ�E�j�E�Õ�/�	�M�Í�Õ�j�,�/�‡�¤�E�Û�¤�‡�ó�j�²�k�‡�ü�,�ó�²�7�j�	�Ì�j�«�Û�7�‡�Í�/�²�²�ü�²�þ�E�7�j

with classmates and family members (Example 96), an d the tangible example of Qatar and Bahrain 

settling territorial disputes through mediation (Ex ample 90). However, there is a conspicuous 

absence of effort to apply these important values t o Jordan’s complex relationship with its 

neighbor, Israel. Rather, some of the content prese nted by textbooks regarding both Israelis 

�‡�þ�«�j�e�²�f�7�j�¤�	�þ�Û�Û�¤�E�7�j�f�Û�E�Õ�j�e�‡�ó�M�²�7�j�	�Ì�j�,�²�‡�¤�²�j�‡�þ�«�j�E�	�ó�²�/�‡�þ�¤�²���j�‡�7�j�²�k�²�ü�,�ó�Û�Ú�²�«�j�£�²�ó�	�f���j�j

Jews and Antisemitism 

In the Jordanian curriculum, Jewish people are freq uently presented in the context of early 

Islamic history, where their depiction is distinctl y negative. From Grade 6, some Islamic textbooks 

covering the life of Muhammad include hateful messa ges when referencing Jewish individuals 

or groups in ancient Arabia. These textbooks associ ate Jewish characters with disloyalty or hostile 
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behavior. The theme of Jewish betrayal is constantl y reinforced. A section titled "The Jews' 

Betrayal" teaches that Jews regularly violated agre ements and conspired against Muhammad, 

merging multiple separate incidents into a single n arrative depicting Jewish treachery and 

hostility (Example 2). 

The teacher’s guide further directs educators to te ach that “the Jews always breached agreements 

and violated treaties.” This message is reinforced by directing students to research modern 

�,�M�þ�Û�7�Õ�ü�²�þ�E�7�j�Ì�	�/�j�F�Õ�Û�Í�Õ�j�E�/�²�‡�7�	�þ���G�j�f�Û�E�Õ�j�E�Õ�²�j�	�Ì�Ú�¤�Û�‡�ó�j�‡�þ�7�f�²�/�j�£�²�Û�þ�Í�j�F�²�k�²�¤�M�E�Û�	�þ�j�	�/�j�ó�Û�Ì�²�j�Û�ü�,�/�Û�7�	�þ�ü�²�þ�E�G�<

suggesting that historical punishments for Jewish t reason are still relevant today (Example 

�Á�.���j�U�þ�j�‡�ó�ó�j�7�M�¤�Õ�j�¤�‡�7�²�7���j�E�Õ�²�7�²�j�¤�Õ�‡�/�‡�¤�E�²�/�7�j�‡�/�²�j�¤�ó�²�‡�/�ó�l�j�Û�«�²�þ�E�Û�Ú�²�«�j�‡�7�j�e�²�f�Û�7�Õ���j�	�Ì�E�²�þ�j�7�Û�ü�,�ó�l�j�ó�‡�£�²�ó�²�«�j�F�E�Õ�²�j

Jews,” insinuating that their ill-conduct is inhere ntly tied to their Jewish identity; no attempt 

�Û�7�j�ü�‡�«�²�j�E�	�j�¤�	�þ�E�²�k�E�M�‡�ó�Û�v�²�j�E�Õ�²�Û�/�j�f�/�	�þ�Í�«�	�Û�þ�Í�j�‡�7�j�ó�Û�ü�Û�E�²�«�j�E�	�j�7�,�²�¤�Û�Ú�¤�j�Û�þ�«�Û�e�Û�«�M�‡�ó�7���j

Several  Islamic  Education  textbooks go a step further and explicitly teach Jo rdanian students 

that “treachery and violation of agreements” are Je ws’ “natural qualities.”  This claim is reinforced 

�E�Õ�/�	�M�Í�Õ�j �²�k�²�/�¤�Û�7�²�7�j �/�²�.�M�Û�/�Û�þ�Í�j �7�E�M�«�²�þ�E�7�j �E�	�j �¤�	�þ�Ú�/�ü�j �E�Õ�²�7�²�j �F�E�/�‡�Û�E�7�j �	�Ì�j �E�Õ�²�j �e�²�f�7�G�j �‡�7�j �E�/�M�²�j �	�/�j �Ì�‡�ó�7�²���j

effectively turning antisemitic myths into establis hed fact (Example 1). Economic antisemitic 

tropes are also prominent; students are taught that  Jews "controlled the economy" of Medina 

through "exploitation" and usury, necessitating Muh ammad’s intervention to save “Muslim 

society from the Jews' control over the economy” an d to “liberate the Muslims’ economy from 

the exploitation of the Jews” (Examples 4, 12,13). 

Some Jordanian textbooks employ antisemitic tropes in the context of early Islam, portraying 

Jews as sinful, arrogant, and disobedient to God. T hese textbooks also draw direct connections 

between Qur’anic depictions of Israelites and moder n Jews, teaching that “extremist Jews” 

committing acts against Al-Aqsa Mosque are a contin uation of the "corruption and sins of 

the Israelites," with divine retribution expected t o “liberate the Al-Aqsa Mosque from them by 

force and destroy the Israelites” (Example 6). Beyo nd politics, textbooks accentuate ancient 

myths of Jewish dishonesty and manipulative behavio r. A Grade 9 lesson states that Jews share 

characteristics with “the Hypocrites, chief among w hich is lying” (Example 5).  Another lesson 

depicts Jewish men as instigators of discord betwee n two Arab Muslim tribes, framing their 

actions as the work of “Satan […] and their enemy.”  By highlighting their Jewish identity, the text 

reinforces the perception of Jews as dangerous and subversive, portraying them as a threat to 

be feared and opposed (Examples 11, 17). In two cas es, small edits made to textbooks between 

the 2023-24 and the 2024-25 academic years saw a sl ight deterioration in the portrayal of Jews, 

as the connection between Jews and treachery was fu rther emphasized (Examples 1 and 60). 

Not all representations of Jews are necessarily neg ative. A few textbooks positively display 

Muhammad’s historic tolerance towards Jews, which m ay encourage similar behavior from 

contemporary Jordanians. Several textbooks cite the  Charter of Medina as evidence that Muhammad 

granted Jews full citizenship and religious freedom  (Examples 22, 23). One shariah- track elective 

textbook quotes an Islamic narrative according to w hich the Prophet Muhammad praised his 

Jewish wife’s heritage for being the descendant of prophets such as Aaron and Moses (Example 

20), elevating the image of Jewish people. A Grade 12 History textbook similarly teaches that 

Islamic monotheism encouraged coexistence, stating that Christians and Jews “coexisted with 

Main Findings
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Muslims within the framework of religious tolerance ” (Example 24). However, these isolated 

examples do little to counterbalance the overwhelmi ngly negative depictions of Jews in the 

curriculum. Moreover, most of these examples are fo und in older textbooks which are expected 

to be replaced next year, which may indicate a poss ible future deterioration.

In addition to the negative portrayal of Jews in an cient Islam, the curriculum ignores the 

persecution of Jews in modern times. One lesson abo ut WWII fails to mention the Holocaust 

and other Nazi atrocities, while seeming to excuse the actions of Nazi Germany, describing them 

as a response to “humiliating sanctions” imposed by  the Treaty of Versailles, and describing 

�G�²�/�ü�‡�þ�l�O�7�j�Û�þ�e�‡�7�Û�	�þ�j�	�Ì�j�¤�	�ó�‡�þ�«�j�‡�7�j�‡�j�/�²�7�M�ó�E�j�	�Ì�j�‡�j�N�£�	�/�«�²�/�j�¤�	�þ�Û�Û�¤�E�N�j�£�²�E�f�²�²�þ�j�E�Õ�²�j�E�f�	�j�¤�	�M�þ�E�/�Û�²�7�j�/�‡�E�Õ�²�/�j

than Nazi expansionist ideology (Example 19).

�%�²�7�,�Û�E�²�j�Ì�/�²�.�M�²�þ�E�j�«�Û�7�¤�M�7�7�Û�	�þ�7�j�	�Ì�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j�¤�	�þ�Û�Û�¤�E���j�E�Õ�²�j�e�	�/�«�‡�þ�Û�‡�þ�j�¤�M�/�/�Û�¤�M�ó�M�ü�j�	�ü�Û�E�7�j�Ì�‡�¤�E�M�‡�ó�j

content in relation to Jewish history, including th e history of Jewish communities in the Levant.  

Information about Jewish religious beliefs is missi ng, but content attacking those beliefs is 

included: several textbooks directly refute Jewish religious and historic ties to the Holy Land or 

Jerusalem, dismissing them as having “no basis in r eality” while accusing Israel of “Judaizing” 

the city (Example 9), implicitly arguing that Jewis h beliefs are inherently false if not fabricated 

for political ends. 

Main Findings

Non-Muslims

The main non-Muslim minority group represented in t he Jordanian curriculum is Christians. 

In sharp contrast to Judaism, Christianity is affor ded an informative and positive portrayal in 

school textbooks. Jordanian students learn about Ch ristian beliefs, practices, holidays and holy 

sites, and are exposed to Christian perspectives th rough the use of affective language such as 

“Glorious Easter” (Example 67). The Christian commu nity is presented as an inseparable part 

of the Jordanian national fabric; Christian traditi ons are endorsed as Jordanian, and religious 

coexistence between Muslims and Christians are expl icitly praised as a quintessential feature 

of Jordanian society. This educational content may encourage students to practice respect 

towards the Christian “Other” as a display of patri otism. Other non-Muslim groups, meanwhile, 

are scarcely represented. 

A small number of  Islamic  Education  textbooks employ quotes from Scripture to condemn 

�F�U�þ�Ú�«�²�ó�7�G�j�‡�þ�«�j�«�²�7�¤�/�Û�£�²�j�E�Õ�²�Û�/�j�,�M�þ�Û�7�Õ�ü�²�þ�E�j�Û�þ�j�O�²�ó�ó�j�-�-�k�‡�ü�,�ó�²�j�Ä�Á�.���j�f�Õ�Û�ó�²�j�7�M�¤�Õ�j�E�²�k�E�£�	�	�ï�7�j�‡�e�	�Û�«�j�«�Û�/�²�¤�E�ó�l�j

linking the label to any modern religious group, th ey also fail to reject the possibility of such an 

association, which risks fostering religious intole rance. However, in two cases, textbooks were 

�ü�	�«�Û�Ú�²�«�j�E�	�j�/�²�ü�	�e�²�j�	�/�j�ü�Û�E�Û�Í�‡�E�²�j�¤�	�þ�«�²�ü�þ�‡�E�Û�	�þ�j�	�Ì�j�F�Û�þ�Ú�«�²�ó�7�G�j�-�-�k�‡�ü�,�ó�²�7�j�Å�¿�j�‡�þ�«�j�Å�À�.���j�j

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

�½�Õ�²�j�e�	�/�«�‡�þ�Û�‡�þ�j�¤�M�/�/�Û�¤�M�ó�M�ü�j�,�	�/�E�/�‡�l�7�j�U�7�/�‡�²�ó�j�‡�7�j�‡�þ�j�Û�ó�ó�²�Í�Û�E�Û�ü�‡�E�²���j�²�k�,�‡�þ�7�Û�	�þ�Û�7�E�j�²�þ�²�ü�l���j�ì�M�7�E�Û�Ú�²�7�j�e�Û�	�ó�²�þ�¤�²�j

against it, and erases its existence from maps and historical narratives. Peace with Israel is 

downplayed or framed as a reluctant necessity, whil e Zionism is depicted as a racist, colonial 

�¤�	�þ�7�,�Û�/�‡�¤�l���j �½�Õ�²�j �¤�M�/�/�Û�¤�M�ó�M�ü�j �Í�	�²�7�j �£�²�l�	�þ�«�j �²�e�²�þ�j �E�Õ�Û�7�j �	�þ�²�9�7�Û�«�²�«�j �,�	�/�E�/�‡�l�‡�ó�j �	�Ì�j �E�Õ�²�j �¤�	�þ�Û�Û�¤�E�j �f�Û�E�Õ�j

Israel. Notably, two new textbooks implicitly justi fy Hamas's October 7 massacre, attributing it 

to Israeli “oppression” and “aggression” while omit ting the murder of over 1,100 Israelis, most 
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of them civilians. Hostages taken captive from insi de internationally recognized Israeli territory 

are referred to as “settlers” living in “Israeli co lonies which surround the Gaza Strip” implying 

that they are legitimate targets for violence, impl icitly justifying their murder and kidnapping. 

�U�7�/�‡�²�ó�j�Û�7�j�¤�‡�ó�ó�²�«�j�F�E�Õ�²�j�U�7�/�‡�²�ó�Û�j�²�þ�²�ü�l�G�j�M�þ�«�²�/�ü�Û�þ�Û�þ�Í�j�e�	�/�«�‡�þ�I�7�j�	�Ì�Ú�¤�Û�‡�ó�j�/�²�¤�	�Í�þ�Û�E�Û�	�þ�j�	�Ì�j�‡�þ�«�j�«�²�¤�‡�«�²�7�9

long diplomatic relationship with Israel (Examples 25, 35). 

In addition, Jordanian school textbooks deny recogn ition of Israel, defying geopolitical reality, 

�E�Õ�²�j�¤�	�þ�7�²�þ�7�M�7�j�	�Ì�j�E�Õ�²�j�Û�þ�E�²�/�þ�‡�E�Û�	�þ�‡�ó�j�¤�	�ü�ü�M�þ�Û�E�l���j�‡�þ�«�j�E�Õ�²�j�O�‡�7�Õ�²�ü�Û�E�²�j�g�Û�þ�Í�«�	�ü�j�	�Ì�j�e�	�/�«�‡�þ�I�7�j�	�Ì�Ú�¤�Û�‡�ó�j

�,�	�ó�Û�¤�l�j �‡�7�j �¤�	�«�Û�Ú�²�«�j �Û�þ�j �Û�E�7�j �¿�Ç�Ç�Â�j �,�²�‡�¤�²�j �E�/�²�‡�E�l�j �f�Û�E�Õ�j �E�Õ�²�j �¯�E�‡�E�²�j �	�Ì�j �U�7�/�‡�²�ó���j �t�‡�,�7�j �‡�þ�«�j �Í�²�	�Í�/�‡�,�Õ�Û�¤�‡�ó�j

descriptions erase Israel and label internationally -recognized (pre-1967) Israeli territory as 

lawfully Palestinian, marking borders as if Israel does not exist (Examples 37, 39-45). Additionally, 

�	�Ì�Ú�¤�Û�‡�ó�j�£�	�/�«�²�/�j�¤�/�	�7�7�Û�þ�Í�7�j�f�Û�E�Õ�j�U�7�/�‡�²�ó�j�‡�/�²�j�ü�Û�7�ó�‡�£�²�ó�²�«�j�‡�7�j�¤�/�	�7�7�Û�þ�Í�7�j�£�²�E�f�²�²�þ�j�e�	�/�«�‡�þ�j�‡�þ�«�j�N�¤�‡�ó�²�7�E�Û�þ�²�N�j

(Example 38). Some textual references use derogator y epithets such as “Zionist Entity” to avoid 

the explicit name of the country, granting it uniqu e illegitimacy. 

�½�²�k�E�£�	�	�ï�7�j �M�E�Û�ó�Û�v�²�j �¤�	�þ�7�,�Û�/�‡�¤�l�j �E�Õ�²�	�/�Û�²�7�j �E�	�j �Û�þ�Û�‡�ü�²�j �/�²�ó�‡�E�Û�	�þ�7�j �f�Û�E�Õ�j �U�7�/�‡�²�ó���j �E�Õ�²�l�j �Û�þ�Ì�	�/�ü�j �e�	�/�«�‡�þ�Û�‡�þ�j

students that Israel is deepening disunity in the A rab World (Example 48), destroys, steals, 

�‡�þ�«�j �Ì�	�/�Í�²�7�j �‡�þ�E�Û�.�M�Û�E�Û�²�7�j �Û�þ�j �e�²�/�M�7�‡�ó�²�ü�j �-�-�k�‡�ü�,�ó�²�j �À�Æ�.���j �£�M�Û�ó�«�7�j �F�Ú�¤�E�Û�E�Û�	�M�7�j �e�²�f�Û�7�Õ�j �Í�/�‡�e�²�7�G�j �-�-�k�‡�ü�,�ó�²�j

31) and teaches its children that Jewish ties to th e Western Wall are a “Zionist fabrication” 

(Example 29). Seven different textbooks falsely acc use Israel, "the Zionists," or an "extremist 

�e�²�f���N�j�	�Ì�j�	�/�¤�Õ�²�7�E�/�‡�E�Û�þ�Í�j�E�Õ�²�j�¿�Ç�Ä�Ç�j�‡�/�7�	�þ�j�	�Ì�j�E�Õ�²�j���ó�9���.�7�‡�j�t�	�7�.�M�²�j�-�-�k�‡�ü�,�ó�²�7�j�À�Ä�.���j�½�Õ�Û�7�j�Û�þ�Û�‡�ü�ü�‡�E�	�/�l�j

libel persists in Jordan’s curriculum, even as othe r state curricula in the region have moved to 

tone it down. 12

�•�E�Õ�²�/�j�²�«�M�¤�‡�E�Û�	�þ�‡�ó�j�ü�²�7�7�‡�Í�²�7�j�‡�£�	�M�E�j�E�Õ�²�j�¤�	�þ�Û�Û�¤�E�j�Û�þ�¤�ó�M�«�²�j���/�‡�£�Û�¤�j�,�	�²�ü�7�j�f�Õ�Û�¤�Õ�j�Í�ó�	�/�Û�Ì�l�j�e�Û�	�ó�²�þ�¤�²�j

against Israel and promote calls for ethnic cleansi ng. One poem romanticizes the expulsion of 

Israelis, describing them as “ghosts”, “ravens” and  “the darkness” to be removed from the land 

(Example 30). Another poem calls for the “liberatio n” of Jerusalem with the sword, describing 

Palestinian bloodshed as “candles of light” leading  the way (Example 33). The curriculum describes 

Zionism as a “racist” or malicious ideology with "g reedy colonial ambitions" and a Western-backed 

conspiracy to divide and control the Arab world (Ex ample 27), further delegitimizing Israel’s 

existence. Notably, until recently, the peace agree ment with Israel was barely acknowledged, 

appearing only in passing in a single textbook, whe re Israel was derogatorily labeled as “the 

Israeli Occupation State”(Example 46). 

A newly introduced  History textbook does refer to the peace treaty, but instea d of framing it 

as a pursuit of peace and reconciliation, it reinfo rces hostility. The treaty is presented not as a 

historic achievement but as an unfortunate necessit y, portrayed as a decision forced upon Jordan 

to curb Israeli expansionism and reclaim the "stole n" waters of the Jordan River—reinforcing 

the image of Israel as an aggressive expansionist s tate (Example 35).Nevertheless, one History 

t �²�k�E�£�	�	�ï�j �‡�Ì�Ú�/�ü�7�j �e�	�/�«�‡�þ�I�7�j �¤�	�ü�ü�Û�E�ü�²�þ�E�j �E�	�j �‡�j �þ�²�Í�	�E�Û�‡�E�²�«�j �F�E�f�	�9�7�E�‡�E�²�j �7�	�ó�M�E�Û�	�þ�G�j �Ì�	�/�j �E�Õ�²�j �U�7�/�‡�²�ó�Û�9

�¤�‡�ó�²�7�E�Û�þ�Û�‡�þ�j�¤�	�þ�Û�Û�¤�E���j�‡�ó�£�²�Û�E�j�f�Û�E�Õ�	�M�E�j�	�Ì�Ì�²�/�Û�þ�Í�j�‡�þ�j�²�k�,�ó�‡�þ�‡�E�Û�	�þ�j�	�/�j�ì�M�7�E�Û�Ú�¤�‡�E�Û�	�þ�j�Ì�	�/�j�E�Õ�Û�7�j�,�	�7�Û�E�Û�	�þ��13

12 For example, this libel was removed from the Saudi  curriculum, see Updated Review of Saudi Textbooks 
2023-24, IMPACT-se, May 2024, pp. 91-92, 112. https://www.impact-se.org/wp-content/uploads/Update d-
Review-Saudi-Textbooks-2023-24.pdf  
13 Arab and World History, Grade 12 (Humanities Track ), 2019, p. 79. 

Main Findings
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�Ý�Õ�Û�ó�²�j �E�Õ�²�j �¤�M�/�/�²�þ�E�j �¤�M�/�/�Û�¤�M�ó�M�ü�j �7�E�Û�ó�ó�j �E�‡�ï�²�7�j �‡�þ�j �‡�þ�E�Û�9�U�7�/�‡�²�ó�Û�j �7�E�‡�þ�¤�²���j �7�	�ü�²�j �Û�þ�Û�‡�ü�ü�‡�E�	�/�l�j �¤�	�þ�E�²�þ�E�j

regarding Israel was removed as a part of the repla cement of older textbooks. One removed 

example implicitly compared Zionism to Nazism and F ascism by listing them as the most 

prominent extremist movements of the previous centu ry (Example 100). Another removed 

example is a poem that called to “annihilate the re mnants of the foreigners,” a message that 

could be interpreted as a call to genocide against Israeli Jews (Example 101).  

Main Findings

Jihad and Martyrdom

Jihad,  as a key concept in Islam, is frequently discussed in Jordanian Islamic Education textbooks. 

The curriculum conveys some of the complexity and s ensitivity of the subject by invoking both 

violent and peaceful interpretations of jihad. Howe ver, violent interpretations prevail, with 

�7�Û�Í�þ�Û�Ú�¤�‡�þ�E�j�²�ü�,�Õ�‡�7�Û�7�j�	�þ�j�ü�Û�ó�Û�E�‡�þ�E�j�ì�Û�Õ�‡�«���j�Û�E�7�j�/�M�ó�²�7�j�‡�þ�«�j�ì�M�7�E�Û�Ú�¤�‡�E�Û�	�þ�7���j�‡�þ�«�j�Û�E�7�j�,�	�/�E�/�‡�l�‡�ó�j�‡�7�j�‡�j�£�Û�þ�«�Û�þ�Í�j

religious duty (Example 51). In several instances, textbook authors discuss jihad with the implicit 

assumption of a violent interpretation, particularl y in the context of war (Example 61). 

On the other hand, the textbooks often impose limit ations on violent jihad by linking it to 

state-organized warfare: some lessons emphasize tha t jihad  may only be declared by the ruler 

(Example 50) – read, the Hashemite monarch – and il lustrate jihad  with historical examples 

�	�Ì�j �e�	�/�«�‡�þ�Û�‡�þ�j �7�	�ó�«�Û�²�/�7�j �Ú�Í�Õ�E�Û�þ�Í�j �Ì�	�/�j �E�Õ�²�Û�/�j �¤�	�M�þ�E�/�l�j �‡�Í�‡�Û�þ�7�E�j �U�7�/�‡�²�ó�j �-�-�k�‡�ü�,�ó�²�j �Ã�¿�.���j �Ý�Õ�Û�ó�²�j �M�þ�ó�Û�ï�²�ó�l�j �E�	�j

curb latent hate and violence, this approach seems aimed at diffusing the militant potential of 

jihadist teachings by reinforcing that religiously motivated violence is solely the government's 

�/�²�7�,�	�þ�7�Û�£�Û�ó�Û�E�l���j�¯�Û�ü�Û�ó�‡�/�ó�l���j�ü�‡�/�E�l�/�«�	�ü�j�‡�þ�«�j�«�²�‡�E�Õ�j�Û�þ�j�£�‡�E�E�ó�²�j�‡�/�²�j�Í�ó�	�/�Û�Ú�²�«�j�‡�þ�«�j�,�‡�Û�þ�E�²�«�j�Û�þ�j�/�²�ó�Û�Í�Û�	�M�7�j

terms in both  Islamic Education and Arabic Language  textbooks. Textbooks present Jordanian 

soldiers who died in battle, especially against Isr ael, as heroes and role models, occasionally using 

graphic language, describing the martyrs’ blood as “water[ing]” the Palestinian or Jordanian 

soil (Example 58). 

A poem portrays death in combat as an honorable cho ice, depicting the poet throwing himself 

“into the pits of death” and embracing “a death tha t enrages the enemy” over life (Example 57). 

While a few exercises glorifying martyrdom were rem oved from  Arabic Language workbooks 

(See Examples 106-109 in the appendix), this remova l does not seem to be intentional or to 

indicate a trendline, as this was done as a part of  the removal of all listening comprehension 

exercises from workbooks, regardless of their conte nt.    

Gender and Sexual Orientation

The Jordanian curriculum is mostly successful at re presenting women and women’s issues 

fairly. Women and girls are depicted in diverse rol es, appearances, and activities, including in  

Islamic  Education  textbooks, suggesting a degree of freedom of choice  for female students.  

The curriculum promotes a positive view of female p articipation across various disciplines and 

occupations, including those which may defy traditi onal gender stereotypes, such as security 

(Example 87) or computer engineering (Example 86). 

�F�M�/�E�Õ�²�/�ü�	�/�²���j �7�E�M�«�²�þ�E�7�j �‡�/�²�j �Û�þ�E�/�	�«�M�¤�²�«�j �E�	�j �7�,�²�¤�Û�Ú�¤�j �²�k�‡�ü�,�ó�²�7�j �	�Ì�j �e�	�/�«�‡�þ�Û�‡�þ���j ���/�‡�£�j �‡�þ�«�j �t�M�7�ó�Û�ü�j

female role models across history (Example 78), ins piring students of any gender to take pride 

in their success and attempt to emulate them. Islam ic sources are used to condemn disrespect 

toward women and gender-based violence (Example 84) , recognizing these as issues while 
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leveraging religious authority to combat them and p romote a more progressive interpretation 

of religious teachings. 

On the other hand, some  Islamic  Education  textbooks deviate from the curriculum’s broad 

egalitarian line, teaching that women must be obedi ent to their male partners (Example 75), 

and impose harsh restrictions on married women in t he case that they wish to divorce (Example 

77). While the curriculum rarely references sexual and gender minorities, in three cases Islamic  

Education  textbooks do include content that could promote hat red of such groups. One Islamic  

Education  textbook presents homosexuality and “homosexual pr opaganda” as a danger to the 

continuation of mankind (Example 73). Notably, such  explicit condemnation of homosexuality 

was not found in the previous curriculum, which ind icates a deterioration in the curriculum's 

attitude towards homosexuals. Another  Islamic  Education  textbook condemns men and women 

who “imitate” the other gender (Example 74), thus p romoting intolerance of people who fail 

to abide by gender stereotypes, while a third  Islamic  Education  textbook associates illnesses 

such as AIDS with “prohibited sexual relations” (Ex ample 76).

Main Findings
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Jews and Antisemitism

Example 1 

Islamic Education , Grade 9, Vol. 2, 2024, pp. 57, 59. 

Students are taught that “treachery and violation o f agreements are some of the traits of 

the Jews and their natural qualities.” This stateme nt appears as the fourth “lesson learned” 

following a section describing the Battle of the Tr ench – one of the battles of the Prophet 

�t�M�Õ�‡�ü�ü�‡�«�j�‡�Í�‡�Û�þ�7�E�j�Õ�Û�7�j�	�,�,�	�þ�²�þ�E�7���j�¤�²�/�E�Û�þ�²�þ�E�ó�l���j�E�Õ�²�j�Ì�	�/�¤�²�7�j�Ú�Í�Õ�E�Û�þ�Í�j�E�Õ�²�j�t�M�7�ó�Û�ü�7�j�f�²�/�²�j�Ì�	�/�ü�²�«�j

�M�þ�«�²�/�j�‡�j�¤�	�‡�ó�Û�E�Û�	�þ�j�	�Ì�j�þ�	�þ�9�t�M�7�ó�Û�ü�j���/�‡�£�Û�‡�þ�j�E�/�Û�£�²�7�j�E�Õ�‡�E�j�Û�þ�¤�ó�M�«�²�«�j�Û�þ�Ú�«�²�ó�7���j�Ì�‡�ó�7�²�j�£�²�ó�Û�²�e�²�/�7�j�-�F�Õ�l�,�	�¤�/�Û�E�²�7�G�j

or �ü�M�þ�œ�ö�.�_�þ), and the Jewish tribe Banu Qurayza. Hence, not on ly are Jews singled out as 

untrustworthy among these groups, but the textbook also indicates that “the Jews” in general 

are treacherous by nature. Considering that the Jew s are the only remaining group of those 

mentioned, this demonization of Jews seems to be ai med at extending the early Muslims’ 

treatment of the Jews into modernity. The same idea  is reiterated when the text asks whether 

�E�Õ�²�j�Ì�	�ó�ó�	�f�Û�þ�Í�j�Û�7�j�E�/�M�²�j�	�/�j�Ì�‡�ó�7�²���j�F�½�Õ�²�j���‡�E�E�ó�²�j�	�Ì�j�E�Õ�²�j�½�/�²�þ�¤�Õ�j�¤�	�þ�Ú�/�ü�7�j�E�Õ�‡�E�j�e�Û�	�ó�‡�E�Û�þ�Í�j�‡�Í�/�²�²�ü�²�þ�E�7�j�Û�7�j

one of the traits of the Jews and their natural qua lities.”. Removing such defamatory claims 

would provide a more accurate, historically context ualized, and educational perspective for 

young Jordanians on the history of their religion a nd region. These events should be placed 

in the proper context of early Islamic Arabia and t he expansion of the nascent Islamic religion 

among native Jewish communities.

The 2024 edition of the textbook adds another lesso n learned from the battle: “Those who betray 

their homelands and conspire with the enemies” shou ld be punished. As an example, the text 

describes the punishment of the Jewish tribe of Ban u Qurayza by the prophet Muhammad. This 

further emphasizes the idea that the Jews’ betrayal  was severe and worthy of harsh punishment.   

[See the next page for the continuation of the exam ple.] 
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I Will Expand My Knowledge

The Battle of the Trench abounds with useful lessons, including:
[… ]
D. Treachery and the violation of agreements are some of the traits of the Jews and their natural qualities; this is what the 
Jews of Banu Qurayza did when they violated their agreement with the Muslims and almost caused their defeat in the battle.
E. Punishing those who betray their homelands and conspire with the enemies against them, as our master, Messenger of 
God punished the tribe of Banu Qurayza for their conspiracy with the idolaters against the Muslims. 

[Text marked in green was added in the 2024 edition .] 

Jews and Antisemitism

7. I will mark a check next to the correct sentence and a cross next to the incorrect 
sentence:
A. ( ) The leader of the Jews who urged the Jews of the Banu Qurayza tribe to break 
the pact with our master, Messenger of God, was Ka’b ibn Asad. 
[…]
C. ( ) The Battle of the Trench confirms that violating agreements is one of the traits 
of the Jews and their natural qualities.
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Example 2 

Islamic Education, �G�/�‡�«�²�j�¿�¾���j�Ü�	�ó���j�¿���j�À�¾�À�Á���j�,�,���j�À�¿�=�À�Ã���j�À�Å���j

An  Islamic Education  textbook includes a section titled “The Jews' Betr ayal” which teaches 

that “the Jews” betrayed the Prophet Muhammad despi te his positive treatment towards 

them. The textbook then asks students to “explain t he Jews' stance regarding agreements and 

treaties,” portraying Jews as treacherous and untru stworthy. The section includes a table that 

collates many cases in Islamic traditions in which Jewish tribes or individuals tried to harm 

Muhammad or the Muslims. These include an attempt t o assassinate Muhammad, conspiring 

with the pagans of Arabia against Muslims, and hara ssing a Muslim woman. The punishments 

given by Muhammad, including expelling Jewish tribe s and killing their warriors, are presented 

�‡�7�j�Ì�‡�Û�/�j�‡�þ�«�j�ì�M�7�E�Û�Ú�²�«��

By merging separate events into a single narrative of Jewish betrayal, the textbook reinforces 

the idea that Jews, as a group, have historically a nd repeatedly acted in bad faith. The choice to 

compile multiple accounts in one place—rather than presenting them as distinct incidents—

creates the impression of a continuous Jewish consp iracy against Islam, shaping students' 

perceptions of Jewish people as perpetual enemies. The textbook also refers to the different 

Jewish tribes as “the Jews,” including in the lesso n's title. By doing so, the textbook inculcates 

the antisemitic message that Jews as a group are tr eacherous and hostile to Islam. 

Four: The Jews' Betrayal 
Despite the good treatment that the Jews received from our master, Messenger of 
God, and although he granted them all their rights, they violated their agreements 
and treaties. The following table explains the manifestations of their betrayal and 
their fate: 

Jews and Antisemitism

[See the next page for the continuation of the exam ple.] 
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The Tribe Year The Manifestations of the
violation of the agreement

Their Punishment 

Banu 
Qaynuqa 

2 
Hijri 

- Openly expressing hostility 
�/�*�2���-�������0�.�'�$�(�.�����²� �-���/�#� �$�-���1�$���/�*�-�4��
over the idolaters in the Battle of 
Badr and inciting fighting against 

Muslims. 
- Sowing discord (fitna) between 

people in Muslim society. 
- Harassing a Muslim woman 
in the market, killing a Muslim 
man that came to her aid, and 
refusing to be judged by our 
master, Messenger of Allah. 

Our master, the 
Messenger of Allah, 
besieged them for 

�!�$�²� � �)���)�$�"�#�/�.�l���0�)�/�$�'���/�#� �4��
surrendered, and were 
trialed by him; he was 
kind to them and only 
expelled them from 

Medina. 

Jews and Antisemitism

Banu 
Nadhir 

4 
Hijri 

- Violating the articles of the 
Medina Charter by refusing to 
contribute to the payment of 

blood money for two people who 
were mistakenly killed by one of 

the Muslims. 
- Attempting to assassinate our 
lord, the Messenger of Allah and 

wanting to throw a rock onto 
�#�$�.���#� �������!�-�*�(���/�#� ���-�*�*�²�*�+���*�!���*�)� ��

of the houses. He was told by 
revelation about their treachery 

and he quickly escaped. 

Our master, the 
Messenger of Allah, 

besieged them for six 
nights; Allah had placed 

horror in their hearts, 
and they were judged by 
the Messenger of Allah. 

He ruled that they would 
be expelled from Medina 

with the possessions 
they could carry, and 
they were exiled to 

Khaybar. 

[See the next page for the continuation of the exam ple.] 
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Banu 
Qurayza 

5 
Hijri 

- They betrayed the Muslims and 
violated the agreement by not 
��� �!� �)���$�)�"����� ���$�)�������²� �-���$�/���2���.��

invaded and attempted to enable 
the idolaters to enter Medina 

from the side of their fortresses in 
the Battle of the Trench.  

Our master, Messenger 
of Allah, besieged them 
for twenty-five nights; 
Allah had filled their 
hearts with horror, 

and they resorted to 
negotiations and agreed 
to be judged by Sa'd Ibn 
Mu'adh, who ruled that 
their warriors would be 

killed. 
This is the punishment 
for whoever commits 

extreme treachery 
and conspires with 

the enemies against 
his homeland, as their 
betrayal was extreme 
and posed an evident 

threat to the security of 
society. 

Jews and Antisemitism

[See the next page for the continuation of the exam ple.] 
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The 
Jews of 
Khaybar 

7 
Hijri 

Khaybar was a center of 
conspiracy against Islam, as 
they incited the idolaters and 

other tribes to fight the Muslims 
in the Battle of Confederates. 

In addition, the leader of Banu 
Nadhir who had fled to Khaybar, 
Huyayy Ibn Akhtab, encouraged 

the Jews of Banu Qurayza to 
violate their agreement with our 
master, Messenger of Allah. They 
committed the crime of extreme 
treachery against the homeland.  

Our master, the 
Messenger of Allah, 

besieged them for ten 
nights, which forced 
them to negotiate. 

Despite their conspiracy 
against the Muslims, 

���²� �-���*�0�-���(���.�/� �-�l��
Messenger of Allah, had 
won over them, he didn't 

kill them, but let them 
leave Khaybar. Then 

they asked our master, 
Messenger of Allah, 

to let them stay in the 
lands of Khaybar under 
the condition that they 
would give him half of 

its agricultural yield. He 
accepted this, under the 
condition that he could 
expel them whenever he 

wished. 

Jews and Antisemitism

3. I will explain the Jews' stance regarding agreements and treaties.
4. By studying the Jewish tribes, I will compare between them in regard to [the following 
criteria]: the manifestations of their betrayal and violation of agreements, their punishment, 
and the year in which the punishment occurred. 



Falling Short: Review of Jordanian Textbooks for 20 24-2025 			   	               May 2025

22

Example 3 

Islamic Education – Teacher’s Guide , Grade 10, Vol. 1, 2023, pp. 5A, 20-28. 

The Islamic Education  teacher’s guide repeatedly instructs educators to teach students that 

“the Jews have always breached agreements and viola ted treaties.” It offers this as the answer 

to a textbook question about “the Jews’ stance rega rding agreements and treaties,” following 

a section titled “The Jews’ Betrayal,” which discus ses their actions against Muhammad and 

the Muslims. 

Teachers are also told to assign students research on Muhammad’s biography by Ibn Hisham 

to understand “the role that the Jews played in cre ating internal strife in Medina.” The lesson’s 

goal repeatedly emphasizes “explaining the Jews’ be trayal of the Muslims, and their breaching 

of agreements and treaties” and warns students to “ be cautious of the cunning and betrayal of 

the enemies,” drawing a connection to the present d ay. The textbook generalizes these historical 

events and repeatedly refers to the offenders as "t he Jews," reinforcing antisemitic stereotypes.

Moreover, students learn about high treason alongsi de the lesson on Jewish betrayal. They 

are instructed to research punishments for high tre ason in three countries, with the teacher’s 

guide specifying execution (USA, the Kingdom of Sau di Arabia), or life imprisonment (UK). This 

framing encourages students to equate Jewish betray al in Islamic history with a crime that 

warrants severe punishment today. 

Jews and Antisemitism

[p. 5A]

[See the next page for the continuation of the exam ple.] 
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Lesson Name [Learning] Outcomes

[...] [...]

[...] [...]

The Prophet's treatment of the Jews of Medina 
…

* Explaining the Jews' betrayal of the Muslims, and 
their violation of agreements and treaties. 

Jews and Antisemitism, Example 3

[p. 20]

Learning outcomes:
Students are expected to achieve the 
following outcomes:
…
* Explaining the Jews' betrayal of the 
Muslims, and their violation of agreements 
and treaties.

[p. 25]

I will consult:
I will consult the internet and describe the punishment of those who commit high 
treason in three countries of the world.
[Teacher’s filler answer:] The punishment of those who commit this crime is either 
execution (the USA, the Kingdom of Saudi Arabia), or life imprisonment (UK).
I will learn: High Treason
Collaboration with a foreign entity with the purpose of harming national security 
and disrupting stability.

[See the next page for the continuation of the exam ple.] 
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[p. 27]

Homework:
I will search in the Sira of ibn Hisham (the biography of Muhammad) about the role that 
the Jews played in creating internal strife (fitna) in Medina.

[p. 27]

I test my knowledge:
[…]
3. I will explain the Jews' position regarding agreements and treaties.

[p. 28A]

Appendix – answers to questions (I test my knowledge)
[…]
3. The Jews have always breached agreements and violated treaties.

Jews and Antisemitism, Example 3
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Example 4 

Islamic Education , Grade 10, Vol. 1, 2023, pp. 25, 27. 

A Grade 10 Islamic Education  textbook teaches that the Jews controlled the econ omy of Medina 

prior to Muhammad's arrival in the city. The text b lames “the Jews” for usury (forbidden by 

�U�7�ó�‡�ü�.���j�ü�	�þ�	�,�	�ó�Û�v�Û�þ�Í�j�¤�	�ü�ü�	�«�Û�E�Û�²�7���j�Ú�k�Û�þ�Í�j�,�/�Û�¤�²�7���j�‡�þ�«�j�,�/�‡�¤�E�Û�¤�Û�þ�Í�j�Ì�/�‡�M�«�j�‡�þ�«�j�«�²�¤�²�Û�E���j�¯�E�M�«�²�þ�E�7�j�‡�/�²�j

taught that the Prophet Muhammad established a new market to protect the market of Medina 

from “the Jews' exploitation,” and are asked to dis cuss the measures taken by Muhammad to 

“liberate the Muslims' economy from the exploitatio n of the Jews.” 

By repeatedly using the term “the Jews," rather tha n emphasizing that this incident refers 

�E�	�j �7�,�²�¤�Û�Ú�¤�j �e�²�f�Û�7�Õ�j �E�/�Û�£�²�7�j �	�Ì�j �‡�þ�¤�Û�²�þ�E�j �t�²�«�Û�þ�‡���j �E�Õ�²�j �E�²�k�E�j �Û�ü�,�ó�Û�²�7�j �E�Õ�‡�E�j �Í�/�²�²�«�j �‡�þ�«�j �Ì�/�‡�M�«�j �‡�/�²�j �E�/�‡�Û�E�7�j

inherent to Jews in general. 

Jews and Antisemitism

 I will expand my knowledge: 
Most of the economic activity in Medina before the migration of our master, Messenger of Allah, to [the city] was in the hands 
of the Jews. They therefore controlled the city market and took advantage of people's needs, as they held a monopoly over 
commodities and controlled their prices. They practiced usury. Fraud and deceit were widespread among them. 
For these reasons, the Messenger of God wanted to protect the market of Medina from the Jews' exploitation and established 
a market for the Muslims, in which they carried out their commercial and economic activities. He determined the matters 
of sale and purchase in the new market, so that they would be regulated by the rules of Islamic Sharia based on sincerity, 
loyalty, and prohibition of fraud, usury, monopoly, and other [forms of] forbidden commercial transactions. 

[See the next page for the continuation of the exam ple.] 
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6. I will circle the correct answer: 
1. Our Master, Messenger of Allah, strove to liberate the Muslims' economy from the Jews’ exploitation by: 
a. Expelling the Jews from Medina 
b. Determining the matters of sale and purchase in the Jews' market 
c. Forbidding transactions with the Jews 
d. Establishing a market for Muslims to carry out their economic activities

Jews and Antisemitism, Example 4
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Example 5 

Islamic Education, Grade 9, Vol. 1, 2023, p. 100. 

A Grade 9 Islamic  Education  textbook teaches that Jews as a group are liars, an d therefore 

comparable with “the Hypocrites” (false believers).  This is taught in a section about the traits 

of the “Hypocrites” and their negative characterist ics, stating that “the  Jews  share  many  of  

the  characteristics  of  the  Hypocrites �j�-�ü�M�þ�œ�Ú�.�_�þ�.�� chief  among  which  is lying .” Other negative 

characteristics of the Jews include breaking their promises and betraying one’s trust. The lying 

characteristic of the Jews is demonstrated by a sto ry taken from Islamic tradition, recounting 

how a Jewish man was praised by “a group of Jews” a s being a learned person, but that “they” 

later rebuked him as an evil person upon learning t hat he had converted to Islam. Without 

�ó�Û�ü�Û�E�Û�þ�Í�j �E�Õ�²�j �7�E�‡�E�²�ü�²�þ�E�j �E�	�j �7�,�²�¤�Û�Ú�¤�j �e�²�f�Û�7�Õ�j �E�/�Û�£�²�7�j �	�/�j �,�²�	�,�ó�²���j �E�Õ�²�j �E�²�k�E�£�	�	�ï�j �Û�ü�,�ó�Û�²�7�j �E�Õ�‡�E�j �E�Õ�²�7�²�j

qualities apply to all Jews, in all times and place s.

Jews and Antisemitism

I will link [the topic] to the Prophet’s biography: 
The Jews share many of the characteristics of the Hypocrites [false believers], chief among 
which is lying. When the Messenger of God asked them about Abdallah ibn Salam – a Jew who 
converted to Islam without their knowing - they said: “He is the most knowledgeable amongst 
us, and the son of the most knowledgeable amongst us, and he is the most informed among 
us and the son of the most informed among us.” Then Abdallah came to them and said: “I bear 
witness that there is no deity but God, and I bear witness that Muhammad is the Messenger of 
God.” They then said: “He is the most evil among us, and the son of the most evil amongst us,” 
and they went on slandering him. [Narrated by Al-Bukhari and Muslim]
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Example 6 

Islamic Education, Grade 9, Vol. 1, 2023, pp. 9-10. 

A Grade 9  Islamic  Education  textbook links verses of the Qur'an about the corr uption and sins of 

the Israelites with modern-day Israeli Jews, implyi ng that they are sinners who will be punished 

�£�l�j�«�²�7�E�/�M�¤�E�Û�	�þ���j�½�Õ�²�j�E�²�k�E�£�	�	�ï�j�Ú�/�7�E�j�²�k�,�ó�‡�Û�þ�7�j�E�Õ�²�j�e�²�/�7�²�7�j�Ì�/�	�ü�jSurah  al-Isra’  that describe two periods 

of corruption by the Israelites, and two punishment s of destruction handed to them by God. 

While many classical interpretations of the Qur’an view the punishment in the second period as 

referring to past events (such as the destruction o f the Kingdom of Judah and Jerusalem, led by 

the Babylonian king Nebuchadnezzar II, according to  the famous commentators al-Tabari and 

al-Qurtubi), the textbook’s interpretation construe s it as a promise relating to future events in 

the modern day. Thus, it is taught that one of the manifestations of the Israelites’ corruption is 

the acts of aggression against Al-Aqsa Mosque, comm itted nowadays by “extremist Jews”. This 

connection made by the textbook implies that modern -day Israeli Jews are an extension of the 

corrupt and sinning Jews mentioned in the Qur’an, w ho deserve the same divine retribution 

– God will send a group of believers to  “liberate  the  ���ó�g���.�7�‡ �t�	�7�.�M�² from  them  by  force  and  

destroy  the  Israelites. ”

Jews and Antisemitism

[See the next page for the continuation of the exam ple.] 
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Thirdly: The Corruption of the Israelites and God’s punishment for them 

The noble verses speak of the corruption of the Israelites which they will spread in the Holy Land, their disobedience, 
and their arrogant refusal to worship God Almighty. The verses also explain that their corruption will recur, as the 
Almighty said: “And We conveyed to the Children of Israel in the Scripture that, ‘You will surely cause corruption on the 
earth twice, and you will surely reach [a degree of] great haughtiness.’” The noble verses also explain God Almighty’s 
way of punishing the corrupt and expounds the corruption of the Israelites. God Almighty said that when the designated 
time of the promise came, because of the first corruption by the Israelites, God Almighty sent strong servants who will 
stand up against their schemes, tyranny, and corruption, and this is a promise of God Almighty which will be inevitably 
fulfilled, as the Almighty said: “So when the [time of] promise came for the first of them, We sent against you servants 
of Ours - those of great military might, and they probed [even] into the homes, and it was a promise fulfilled.” This 
indicates the traits of those who oppose corruption and the corrupt people – servitude to God Almighty and having 
strength. This also indicates that being corrupt and disobeying God results in destruction and ruin, and that God does 
not treat people unjustly when he destroys them, but it is an [appropriate] punishment for their deeds. 

The noble verses then mention that the Israelites will be victorious again, as the Almighty said: “Then We gave back 
to you a return victory over them,” and God Almighty will make them victorious once more and will give them wealth 
and descendants, as the Almighty said: “And We reinforced you with wealth and sons and made you more numerous 
in manpower.” 

God Almighty then warns them that if they return to corruption he will send again faithful servants of his, who will 
gain victory over them as they did the first time, and they will subdue them, as the Almighty said: “Then when the final 
promise came, [We sent your enemies] to sadden your faces,” and that these faithful servants will liberate the Al-Aqsa 
Mosque from them by force and destroy the Israelites, as the Almighty said: “and to enter the temple in Jerusalem, as 
they entered it the first time, and to destroy what they had taken over with [total] destruction.” This is a warning for 
the [Islamic] nation against sin and corruption, so that what befell the Israelites will not befall them.

I will mention and discuss:
One of the manifestations of corruption is the extremist Jews’ repeated [acts of] 
aggression against the blessed Al-Aqsa Mosque. I will mention three forms of these 
aggressions and then discuss them with my fellow students.

Jews and Antisemitism, Example 6
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Example 7 

Islamic Education , Grade 9, Vol. 2, 2024, p. 54. 

Grade 9  Islamic Education  students are instructed to “think about the reasons  for the Jews’ 

efforts to annihilate the Muslims” in a lesson on a  battle of the Prophet Muhammad against 

non-Muslim Arabian tribes, including the Banu Nadhi r Jewish tribe. In the text, the “Jews 

of Banu Nadhir” are singled out as the group respon sible for inciting the non-Muslim Arab 

tribes against Muhammad and Islam. The Jewish tribe ’s goal is described as “annihilat[ing] the 

�t�M�7�ó�Û�ü�7�j�‡�þ�«�j�E�Õ�²�j�¤�‡�ó�ó�j�E�	�j�U�7�ó�‡�ü���G�j�/�‡�E�Õ�²�/�j�E�Õ�‡�þ�j�«�²�7�¤�/�Û�£�Û�þ�Í�j�E�Õ�²�j�£�‡�E�E�ó�²�j�Û�þ�j�ó�²�7�7�j�Û�þ�Û�‡�ü�ü�‡�E�	�/�l�j�E�²�/�ü�7���j�½�Õ�Û�7�j

is followed by the exercise quoted above, which acc uses “the Jews” in general of attempting 

�E�	�j�‡�þ�þ�Û�Õ�Û�ó�‡�E�²�j�E�Õ�²�j�t�M�7�ó�Û�ü�7���j���l�j�Í�²�þ�²�/�‡�ó�Û�v�Û�þ�Í�j�E�Õ�²�j�7�,�²�¤�Û�Ú�¤�j�e�²�f�Û�7�Õ�j�E�/�Û�£�²�7�j�E�Õ�‡�E�j�Ì�	�M�Í�Õ�E�j�t�M�Õ�‡�ü�ü�‡�«�j

as “the Jews” on the one side as opposed to “the Mu slims” on the other, the text implies that 

Jews have a collective aim to harm all Muslims. Thi s message could then be understood by 

students as relevant to modern-day Jews. 

Jews and Antisemitism

Firstly: Reasons for the Battle of the Trench
The leaders of the Jews of Banu Nadhir took advantage of the state of war between 
the Muslims and the idolaters to persuade the idolaters of the tribe of Quraysh to 
invade Medina and annihilate the Muslims and the call to Islam [Da’wah]. Quraysh 
accepted their request and created with them an alliance, which included a number 
of idolaters and Jewish tribes. For this reason, this battle was also called the Battle 
of the Confederates. They mustered a great army of ten thousand warriors under the 
leadership of then-leader Quraysh Abu Sufyan. 

I learn: Our master the Messenger of Allah expelled the Jews of Banu Nadhir from 
��� ���$�)���� �$�)�� �/�#� �� �!�*�0�-�/�#�� �4� ���-�� ���²� �-�� �/�#� �� �	�$�%�-���� ��� �����0�.� �� �/�#� �4�� ���*�)�.�+�$�-� ���� �/�*�� �&�$�'�'�� �#�$�(�� ���)����
collaborated with the idolaters. 

I think: I will think �*�!���/�#� ���-� ���.�*�)�.���!�*�-���/�#� ����� �2�.�w��� �¯�*�-�/�.���/�*�����)�)�$�#�$�'���/� ���/�#� �����0�.�'�$�(�.�k��
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Example 8 

Islamic Education , Grade 10, Vol. 1, 2023, p. 121. 

Jews and Antisemitism

An Islamic Education  textbook falsely claims that UNESCO stated that th e Temple Mount has 

no connection to Judaism. In a lesson dedicated to the rule of the Hashemite leadership’s 

contribution to showing the true image of Islam, th e textbook takes pride in the fact that 

the Hashemite leadership stood behind the controver sial resolution approved by UNESCO 

regarding the religious status of the Al-Aqsa Mosqu e. According to the text, the resolution 

considers al-Aqsa Mosque “an exclusive site for Mus lims, to which Jews have no connection.” 

Apart from teaching a false narrative that the Temp le Mount has no connection to Jewish 

history (especially considering that it is the utmo st sacred site to Judaism), the statement is 

incorrect, because while the UNESCO resolution used  only Muslim terminology regarding the 

site and ignored Jewish connection to it, it did no t explicitly state that the site is exclusively 

�7�Û�Í�þ�Û�Ú�¤�‡�þ�E�j�E�	�j�t�M�7�ó�Û�ü�7���j�þ�	�/�j�«�Û�«�j�Û�E�j�²�k�,�ó�Û�¤�Û�E�ó�l�j�«�²�þ�l�j�‡�þ�l�j�e�²�f�Û�7�Õ�j�¤�	�þ�þ�²�¤�E�Û�	�þ�j�E�	�j�Û�E��14 

14�j�Ä�v�-�¯���•���j�F�•�¤�¤�M�,�Û�²�«�j�¤�‡�ó�²�7�E�Û�þ�²���j�%�/�‡�Ì�E�j�§�²�7�	�ó�M�E�Û�	�þ�7���G�j�À�¾�¿�Ä���jhttps://unesdoc.unesco.org/ark:/48223/pf0000246215 

I Will Link [the Topic] to National Education
The Hashemite leadership was behind the important resolution issued by UNESCO, 
considering the Al-Aqsa Mosque a [sacred] site exclusive to Muslims, to which Jews 
have no connection, and adopting the Islamic terminology “Al-Masjid Al-Aqsa/Al-
Haram al-Sharif,” and not the Jewish terminology “Temple Mount.”[...]
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Example 9 

Arab and World History , Grade 12 (Humanities Track), 2019, pp. 68–70. 

Jews and Antisemitism

A Grade 12 History  textbook openly attacks Jewish historical and reli gious claims to Jerusalem, 

characterizing them as having “no basis in reality. ” This denialistic message appears as part of 

a text accusing Israel of implementing plans to “Ju daize” the city by “effacing” its Islamic and 

Christian landmarks and “emptying” it of Arab resid ents, 15 both highly incendiary claims given 

the elevated tension surrounding the holy city. 

An exercise preceding the text also asks students t o research Muslim and Christian holy sites in 

Jerusalem, conspicuously omitting the city’s import ance to the Jewish faith. As such, Jordanian 

students are not exposed to the Jewish perspective on Jerusalem, which is heavily implied to 

be manufactured. This not only encourages students to harbor hostility and hatred towards 

�e�²�f�7���j �Û�E�j �‡�ó�7�	�j �,�/�²�e�²�þ�E�7�j �E�Õ�²�ü�j �Ì�/�	�ü�j �M�þ�«�²�/�7�E�‡�þ�«�Û�þ�Í�j �E�Õ�²�j �¤�	�ü�,�ó�²�k�Û�E�l�j �	�Ì�j �E�Õ�²�j �¤�	�þ�Û�Û�¤�E�j �7�M�/�/�	�M�þ�«�Û�þ�Í�j

Jerusalem. It is worth noting that older Jordanian textbooks, no longer taught, did acknowledge 

the Jewish connection to the Western Wall in Jerusa lem. 16

15�j �¤�	�,�M�ó�‡�E�Û�	�þ�j �«�‡�E�‡�j �«�²�ü�	�þ�7�E�/�‡�E�²�j �E�Õ�‡�E�j �E�Õ�Û�7�j �‡�/�Í�M�ü�²�þ�E�j �Û�7�j �£�‡�7�²�ó�²�7�7���j �e�²�/�M�7�‡�ó�²�ü�I�7�j ���/�‡�£�j �,�	�,�M�ó�‡�E�Û�	�þ�j �/�	�7�²�j �Ì�/�	�ü�j
�À�Ä�j�,�²�/�¤�²�þ�E�j�Û�þ�j�¿�Ç�Ä�Å�j�E�	�j�Á�Æ�j�,�²�/�¤�²�þ�E�j�Û�þ�j�À�¾�¿�Ç���j�v�Û�¤�Õ�‡�ó�j�g�	�/�‡�¤�Õ�j�‡�þ�«�j�t�‡�l�‡�j���Õ�	�7�Õ�²�þ���j�F�e�²�/�M�7�‡�ó�²�ü���j�F�‡�¤�E�7�j�‡�þ�«�j�½�/�²�þ�«�7���j
�À�¾�À�¿���G�j �½�Õ�²�j �e�²�/�M�7�‡�ó�²�ü�j �U�þ�7�E�Û�E�M�E�²�j �Ì�	�/�j �¤�	�ó�Û�¤�l�j �§�²�7�²�‡�/�¤�Õ���j �À�¾�À�¿���j �,���j �¿�Å���jhttps://jerusaleminstitute.org.il/wp-content/
uploads/2021/05/Pub_564_facts_and_trends_2021_eng.p df      
16 Modern Arab History and Contemporary Issues , Grade 10, Vol. 2, 2014–15, p. 79  

[pp. 68, 69]

Activity:Activity: Using the computer, create a table categorizing Islamic and Christian landmarks in 
Jerusalem, and [explaining] the importance of each one of them. 
[…]
2. Clarify the religious importance of Jerusalem to Muslims and Christians.

[p. 70]

Chapter Four: Israeli Plans to Judaize Jerusalem 
���#� ���
�.�-��� �'�$���������0�+���/�$�*�)�����/�/� �(�+�/�.���/�*�����0�����$�5� ����� �-�0�.���'� �(�l���/�*��� �¯����� ���$�/�.�����-�����l���
�.�'���(�$�������)�������#�-�$�.�/�$���)��
landmarks and to empty it of its Arab residents, on the basis of historical and religious claims 
which have no basis in reality. To this end, Israel commits crimes and many acts of demolition 
by which it aims to distort the history of the holy city, realizing its goal of making it the capital 
of the State of the Zionist Entity.
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Example 10 

Tafsir and Sciences of the Quran , Grade 12 (Shari'a Track), 2017, p. 133. 

Jews and Antisemitism

When teaching about Surah  al-Hashr , a Grade 12 Islamic  Education  textbook states that God 

revealed therein the “treachery of the Jews.” The t ext introduces the  Surah , stating that it 

was revealed after the raid on the Banu Nadhir trib e, who allegedly breached their pact with 

Muhammad, for which they were exiled to Medina. By connecting the case of the Banu Nadhir 

tribe with the collective treachery of all Jews, th e textbook implies that Jews in general are 

hostile to Islam and conspire against it.

About the Surah
���0�-���#�� ���'�‡�	���.�#�-�� �$�.�� ���� ��� ���$�)� �.� �� ���0�-���#�� �-� �1� ���'� ���� ���²� �-�� �/�#� �� �-���$���� �*�)�� �����)�0��
Nadhir which occurred on 4 AH, and Ibn ‘Abbas named it “the Surah of 
Banu Nadhir.” God Almighty revealed therein the treachery of the Jews 
and how He exiled them from Medina [...]    
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Example 11 

Islamic Studies, Grade 12 (Humanities Track) , Vol. 1, 2023, p. 89. 

An  Islamic  Studies  lesson for Grade 12 students teaches the value of r econciliation through 

an event in which a Jew is accused of sowing discor d among Muslims. The lesson relates that 

the Prophet personally reconciled disputes between people, such as when “one of the Jews” 

attempted to sow discord between two Arab Muslim tr ibes the Aws and the Khazraj. The text 

explains that the Prophet was able to prevent it an d consolidate the two tribal groups. It concludes 

that the people then realized that this had been an  attempt by Satan and their enemies to 

sow discord between them. Thus, the Jews are aligne d with Satan and labeled as enemies of 

�U�7�ó�‡�ü���j���l�j�¤�Õ�	�	�7�Û�þ�Í�j�E�Õ�Û�7�j�7�,�²�¤�Û�Ú�¤�j�7�E�	�/�l�j�E�	�j�E�²�‡�¤�Õ�j�E�Õ�²�j�e�‡�ó�M�²�j�	�Ì�j�/�²�¤�	�þ�¤�Û�ó�Û�‡�E�Û�	�þ�j�‡�þ�«�j�²�ü�,�Õ�‡�7�Û�v�Û�þ�Í�j�E�Õ�²�j

conspirator’s identity as Jewish, the textbook port rays Jews in a negative manner, instead of 

focusing on the positive values taught. 

The Messenger of God would personally reconcile between disagreeing parties, such as in the following 
cases:

A. Our master the Messenger of God learned that the Aws and Khazraj are in discord to the point of 
almost fighting each other, due to the scheme and malice of one of the Jews who wanted to sow the 
seeds of discord between them. So the Prophet rushed toward them with whichever noble Companions 
by his side, until he reached them and said: 'Oh community of Muslims! [...] Will you return to what you 
used to be as unbelievers?' Then, the people knew that this was incitement by Satan, and a plot of their 
enemy against them, so they laid down their weapons, wept, and embraced each other.

Jews and Antisemitism
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Example 12 

Islamic Education , Grade 11 (Academic Track), Vol. 1, 2024, p. 6. 

Students are taught that the Prophet Muhammad estab lished a new market in Medina to 

"sav[e] Muslim  society  from  the  Jews' control  over  the  economy  which  was  based  on  usury ." The 

textbook therefore promotes the antisemitic idea th at the Jews control the economy, especially 

�‡�7�j�Û�E�j�‡�E�E�/�Û�£�M�E�²�7�j�E�Õ�Û�7�j�¤�	�þ�E�/�	�ó�j�E�	�j�N�E�Õ�²�j�e�²�f�7���N�j�/�‡�E�Õ�²�/�j�E�Õ�‡�þ�j�/�²�Ì�²�/�/�Û�þ�Í�j�E�	�j�7�,�²�¤�Û�Ú�¤�j�E�/�Û�£�²�7�j�	�/�j�,�²�	�,�ó�²���j�j

Before we learn:
… [The Prophet Muhammad] established the market of Medina, as he realized the importance of the economy for building a 

society, and [the importance of] saving Muslim society from the Jews' control over the economy, which was based on usury.  

Jews and Antisemitism

Example 13 

Islamic Education , Grade 7, Vol. 2, 2024, p. 86. 

As a part of a chapter about the measures taken by the Prophet Muhammad following the 

hijra , the textbook teaches about the establishment of a n ew market in Medina to replace the 

market that was controlled by "the Jews". The textb ook also mentions that the Jews practiced 

usury, which is forbidden by Islam, as an explanati on for their control of the market. The text 

refers to "the Jews" in general, without limiting t his statement to a certain tribe or group of 

Jews, potentially implying that Jews control the ma rket, an antisemitic trope. 

Thirdly: The creation of the market: 
The Jews controlled the market of Medina before the Hijra, and their transactions were based on usury, and therefore the 
Messenger of God, peace be upon him, created a new market in Medina when he came there, so that this market would be 
in agreement with the principles of Islam regarding sales, purchases, and other business transactions.  



Falling Short: Review of Jordanian Textbooks for 20 24-2025 			   	               May 2025

36

Example 14 

History , Grade 6, Vol. 2, 2019, p. 20 

When teaching about the Battle of the Trench (626 A D) between the Muslims and the polytheist 

confederates led by Quraysh, the textbook explains that the direct cause was that “the Jews” 

�Û�þ�¤�Û�E�²�«�j�‡�þ�«�j�Í�‡�E�Õ�²�/�²�«�j�E�Õ�²�j�,�	�ó�l�E�Õ�²�Û�7�E�7�j�	�Ì�j�¦�M�/�‡�l�7�Õ�j�‡�þ�«�j�E�Õ�²�j�þ�²�Û�Í�Õ�£�	�/�Û�þ�Í�j�E�/�Û�£�²�7�j�E�	�j�Ú�Í�Õ�E�j�E�Õ�²�j�t�M�7�ó�Û�ü�7���j

�§�‡�E�Õ�²�/�j �E�Õ�‡�þ�j �ü�²�þ�E�Û�	�þ�Û�þ�Í�j �E�Õ�²�j �7�,�²�¤�Û�Ú�¤�j �e�²�f�Û�7�Õ�j �E�/�Û�£�²�7�j �Û�þ�e�	�ó�e�²�«���j �E�Õ�²�j �E�²�k�E�j �£�ó�‡�ü�²�7�j �F�E�Õ�²�j �e�²�f�7�G�j �Û�þ�j

general, contributing to the narrative that all Jew s are collectively responsible. In addition, the 

textbook focuses on the Jewish tribes’ involvement,  and downplays the role and interests of 

�E�Õ�²�j���/�‡�£�j�E�/�Û�£�²�7�j�Û�þ�j�Ú�Í�Õ�E�Û�þ�Í�j�E�Õ�²�j�t�M�7�ó�Û�ü�7��

Direct cause: 
The Jews incited the idolaters from Quraysh and the neighboring tribes to fight the Muslims, and gathered them to raid 
Medina and the Muslims.

Jews and Antisemitism

Example 15 

History , Grade 6, Vol. 2, 2019, pp. 21-22. 

When teaching about Muhammad’s stance regarding the  Jewish tribes and his ultimate decision 

to exile them from Medina, the lesson addresses the m collectively as “the Jews,” and alleges 

that they broke their treaty with Muhammad and the Muslims and conspired against him. This 

generalization is based on Muhammad’s experience wi th three Jewish tribes: Banu Qaynuqa’, 

Banu Nadhir, and Banu Qurayza. The text states that  the tribes all acted against the Muslims’ 

interests and violated pacts to protect the Muslims  from external threats, despite having been 

given full rights and status equal to that of the M uslims. Among the accusations in the textbook 

against the Jewish tribes: wronging a Muslim woman and killing the Muslim man who rushed to 

her aid, conspiring against Muhammad, and breaking their pacts with him. By presenting these 

cases as a part of a lesson about “the Jews,” the t extbook links Jews as a group to such acts.   

[See the next page for the continuation of the exam ple.] 
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Secondly: The Messenger’s Position Regarding the Jews
The [Medina] Constitution guaranteed the political and religious rights of Jews, as the Messenger granted them rights of full 
citizenship and regarded them an equal partner of the Muslims in terms of rights and duties. He permitted them to observe their 
religious practices and freedom of religion, and they vowed to protect Medina against any foreign enemy.
However, the Jews disavowed their pacts with the Muslims, and that was an impetus for the Messenger to exile them from 
Medina, which happened in several stages:

Jews and Antisemitism, Example 15

Stages of Exiling the Jews from Medina

Jews of Banu Qaynuqa'
The Jews of Banu Qaynuqa’ 
were exiled from Medina in 
2 AH because they harassed 

a Muslim woman in the 
market, and killed the Muslim 

who raced to defend her, 
and because they conspired 
[against the Muslims] in the 

battle of Badr   

Jews of Banu Nadhir
The Jews of Banu Nadhir were exiled 

in 4 AH because they conspired against 
the Messenger, and he permitted them 

to leave with their belongings and 
possessions. 

Jews of Banu Qurayza
The Messenger exiled 
them in 5 AH because 

they breached their pact 
with him and coalesced 

against him with the 
idolaters in the Battle of 

the Trench
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Example 16 

Islamic Education , Grade 12 (All Tracks), Vol. 1, 2024, p. 12. 

When learning about �¯�M�/�‡�Õ�‘���ó�g���‡�.�‡�/�‡�Õ, students are instructed to give examples of thing s 

that God imposed on the Jews because of their sins and violation of his commands.

I Will Investigate
I will examine one of the Qur’an commentary books and read the commentary for the noble verse 146 from Surah Al-An’am, 
and deduce things that God imposed on the Jews because of their disobedience and rejection of God’s injunctions.

Jews and Antisemitism

Example 17 

Islamic Education , Grade 11 (All Tracks), Vol. 1, 2023, p. 15. 

The textbook recounts the story of two Jewish peopl e who tried to sow discord between two 

Arab Muslim tribes. This traditional tale is meant to supplement the Qur'anic  Al-Imran  surah . 

In the story, a Jewish person saw members of two Mu slim tribes (formerly enemies) sitting 

together and tried to cause dissension between them . He enlisted another Jew to help rekindle 

the tribes’ past animosities and they began quarrel ing, until Muhammad came and resolved 

the quarrel. The two tribal members then realized t hat this had been an attempt by Satan and 

their enemies to sow discord between them. By menti oning that these two people were Jewish 

and describing them as “the enemy,” the textbook im plicitly portrays Jews as people who are 

hostile to Islam and try to conspire against it. Th e text also implicitly associates Jewish people 

with Satan, as it describes both as seeking to harm  Islam and Muslims. 

Enrichment and Expansion
The reason for the revelation of these verses was that Shas bin Qais—who was Jewish—passed by a group of the Companions of the Messenger 
of Allah, from the Aws and the Khazraj tribes, who were sitting in a gathering. He was angered to see them behaving in a friendly manner, close 
�/�*��� �����#���*�/�#� �-�����)�����-� ���*�)���$�'� ���l�����²� �-���/�#� �4���#��������� � �)��� �)� �(�$� �.�����0�-�$�)�"���/�#� �������#�$�'�$�4�4�����¤�+�-� �‡�
�.�'���(�$�����/�$�(� �.�¥�k���	� ���*�-��� �-� �������)�*�/�#� �-����� �2�$�.�#���(���)���/�*���-� �(�$�)����
them of their past wars, which he did, and they started quarreling and cried: 'To arms, to arms!' The Messenger of Allah heard of this, so he went 
out to them with some of his companions and said: 'O, the community of Muslims! . . . Will you return to what you used to be as unbelievers?' 
Then, the people knew that this was incitement by Satan, and a plot of their enemy against them, so they laid down their weapons, wept, and 
embraced each other; then they departed with the Messenger of Allah, listening to him obediently. 
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Example 18 

Islamic Studies , Grade 12 (Humanities Track), Vol. 1, 2023, p. 81. 

An  Islamic Studies  textbook for Grade 12 students teaches that an Isl amic leader should rule with 

determination (alongside leniency), exerting capita l punishment in cases of “high treason,” such 

as in the case of the Jews of Banu Qurayza. The exe rtion of determination, which is necessary 

“when what is sacred by God Almighty is violated or  when people are wronged,” is demonstrated 

in the lesson with the accusation that the Jews of Banu Qurayza betrayed the Muslims and 

broke their covenant with the Prophet, by trying to  enable the Confederates to enter Medina. 

The Prophet decided to punish them and refused to n egotiate with them for committing “high 

treason” of conspiring with enemies, stating that “ whoever commits this deserves to be killed.” 

The paragraph concludes that whoever breaches pacts  and conspires against the homeland 

should be punished by death.

Determination and Leniency:
Islam guides commanders to be balanced in their behaviors, actions and sayings, and combine 
determination and leniency in their treatment of others, forgive people, absolve their transgressions, and 
stand up only for God and the truth. When what is sacred to God Almighty is violated, or when people 
are wronged, commanders must exert determination to defend the religion of God Almighty, make the 
truth manifest and safeguard people and the society’s sense of security. That is what occurred when the 
Jews of Banu Qurayza betrayed the Muslims and breached their pact with the Prophet by attempting to 
allow the Confederates to enter Mecca. Our master the Messenger of God thus decided to punish them 
and refused to negotiate with them because they committed high treason by conspiring with enemies. 
Whoever commits this deserves to be killed, and they were subjected to the Companion Saad ibn Mu’adh, 
who ordered their fighters to be killed, and to divide their possessions (as spoils of war); that is the verdict 
of whoever breaches and conspires against the homeland.

Jews and Antisemitism
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Example 19 

History , Grade 10, Vol. 2, 2023, pp. 55-58. 

In a lesson about World War II, a Grade 10 History  textbook makes no mention of the Nazi 

crimes against humanity including the Holocaust. Th e text explains that Nazism (alongside 

Fascism) is a “racist political movement [...] espo using enmity to democracy, supremacy of 

the Germanic race and its right to lead the world,”  but omits any reference to the atrocities 

perpetrated by Nazi Germany during the war, such as  the persecution of minorities, political 

opposition, the Nuremberg Laws, the Holocaust, the “Final Solution,” the creation of ghettos, 

labor and death camps, etc.

The textbook also offers a sort of apologia of Nazi  Germany’s involvement in the war, focusing 

on how the Germans were wronged by the humiliating sanctions of the Versailles Treaty for 

Germany, which favored the Allied Forces and their “colonialist pursuits.” Thus, Germany’s entire 

supremacist and expansionist aspirations to dominat e Europe and beyond are reduced to 

“vindictive resentments to exact revenge upon the A llied Forces who humiliated and debased 

�Û�E�G�j�	�þ�j�E�Õ�²�j�	�þ�²�j�Õ�‡�þ�«���j�‡�þ�«�j�‡�j�F�£�	�/�«�²�/�j�¤�	�þ�Û�Û�¤�E�G�j�f�Û�E�Õ�j�¤�	�ó�‡�þ�«���j�f�Õ�Û�¤�Õ�j�²�þ�E�‡�Û�ó�²�«�j�E�Õ�²�j�G�²�/�ü�‡�þ�j�Û�þ�e�‡�7�Û�	�þ�j

of the latter and the events that followed.

Nazism: A racist political movement which reached the seat of power in Germany under the leadership 
of Adolf Hitler. It espouses enmity to democracy, supremacy of the Germanic race, and its right to lead 
the world.
Fascism: A racist political movement that appeared in Italy under the leadership of Benito Mussolini. 
It is based on the idealization of the individual, revival of the glory of Rome, and hegemony over the 
Mediterranean Sea. 

Jews and Antisemitism

[See the next page for the continuation of the exam ple.] 
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Secondly: World War II 1939-1945
The Treaty Convention that was held in Paris between 1919-1920 imposed heavy sanctions on Germany, Austria, and the Ottoman 
Empire, which evoked feelings of injustice and prejudice among the peoples of these defeated nations and political leaders. 
Exacting revenge against the Allied Forces became a goal for these defeated countries and one of the causes of WWII. [...] 
The League of great colonialist Nations, such as Britain, France, Italy, Spain, and Portugal, justified their colonialist pursuits 
in Asia and Africa [...]
�����5�$����� �-�(���)�4���0�)��� �-���/�#� ���'� ����� �-�.�#�$�+���*�!�������*�'�!���	�$�/�'� �-���*�1� �-�����(� �����$�¯�$���0�'�/�����*�)���$�/�$�*�)�.�����)�����!�-� � �����/�#� �(�.� �'�1� �.���!�-�*�(���/�#� ���.���)���/�$�*�)�.���*�!��
the Treaty Convention, liberating their natural resources in the Rhine Valley from French control.
The Nazi Reich was able to rebuild the German economy, beginning with unlimited armament and developing the German 
Armed Forces. This party allowed the growth of vindictive resentments to exact revenge upon the Allied Forces who had 
humiliated and debased it.

Jews and Antisemitism, Example 19

3. The Direct Cause of WWII and its Course
WWII began with the German invasion of Poland because of their border conflicts. Since Poland was an ally of Britain and 
France, they rushed to its rescue, and the Germans responded by invading Belgium and French territories.
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Example 20 

Noble Hadith and Sira , Grade 12 (Shari'a Track), 2017, p. 126. 

Positive Examples of Note

Jews and Antisemitism

An Islam  textbook for Grade 12 describes how Muhammad took pride in the fact that his wife 

�¯�‡�Ú�l�l�‡�j �f�‡�7�j �	�Ì�j �e�²�f�Û�7�Õ�j �	�/�Û�Í�Û�þ���j ���7�j �,�‡�/�E�j �	�Ì�j �‡�j �ó�²�7�7�	�þ�j �‡�£�	�M�E�j �t�M�Õ�‡�ü�ü�‡�«�I�7�j �,�	�7�Û�E�Û�e�²�j �E�/�²�‡�E�ü�²�þ�E�j �	�Ì�j

his wives, the textbook presents a text from Islami c tradition in which Muhammad comforts 

�¯�‡�Ú�l�l�‡�j�‡�Ì�E�²�/�j�7�Õ�²�j�f�‡�7�j�/�Û�«�Û�¤�M�ó�²�«�j�£�l�j�	�þ�²�j�	�Ì�j�Õ�Û�7�j�	�E�Õ�²�/�j�f�Û�e�²�7���j�O�‡�Ì�7�‡���j�Ì�	�/�j�£�²�Û�þ�Í�j�	�Ì�j�e�²�f�Û�7�Õ�j�«�²�7�¤�²�þ�E���j�U�þ�j

�Õ�Û�7�j�f�	�/�«�7���j�t�M�Õ�‡�ü�ü�‡�«�j�²�k�E�	�ó�7�j�E�Õ�²�j�Ì�‡�¤�E�j�E�Õ�‡�E�j�¯�‡�Ú�l�l�‡�j�«�²�7�¤�²�þ�«�²�«�j�Ì�/�	�ü�j�E�Õ�²�j�E�f�	�j�,�/�	�,�Õ�²�E�7�j�t�	�7�²�7�j�‡�þ�«�j

Aaron, explaining “you are the daughter of a prophe t, and your uncle is a prophet, and you are 

married to a prophet”. The textbook thus emphasizes  the virtues of being of Jewish descent in 

Islam and underlines the relation of the Islamic pr ophets Moses and Aaron to Judaism.  

7. Muhammad handled well the conflict that arose between them [his wives] because of jealousy [...]. It reached Safiyyah 
that Hafsah said [about her] 'a daughter of a Jew,' so she wept. Then the Prophet entered upon her while she was crying, 
and said: 'Why are you crying?' She said: 'Hafsah said to me that I am the daughter of a Jew.' So, the Prophet said: 'And you 
are the daughter of a Prophet, and your uncle is a Prophet, and you are married to a Prophet, so what is she boasting to you 
about?' Then he said: 'Fear Allah, O Hafsah.'" [...] Safiyya was Jewish before she was Muslim, and [the Prophets] Moses and 
Aaron have a special status with her [Safiyyah] and therefore he [Muhammad] noted her connection to them and his respect 
for that connection. He then commended her status with him as his wife, and in doing so, encouraged her.
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Example 21 

History , Grade 6, Vol. 2, 2019, p. 61. 

In a lesson about Caliph Umar ibn al-Khattab, Grade  6 students are instructed to deduce the 

lesson from a short text relating how Umar showed c ompassion to an elderly Jewish beggar. 

The text states that Umar saw an old Jewish man beg ging from door to door to pay the jizya 

capitation tax (for non-Muslims). He took the begga r to his house and gave him what he had. 

He then ordered that the elderly be exempt from pay ing the tax and allocated funds from the 

treasury to pay for their allowances.

Activity:
Read the following story and explain what lesson can be derived from it.

Caliph Umar ibn al-Khattab stumbled upon a beggar and asked him: “Who are you people?” 
The man replied: “[I am] a Jew.”
Umar said: “What brought you to this [state]?”
The man replied: The jizya (tax levied on non-Muslims), old age, and poverty. Umar took 
him by the hand to his house and gave him from what he owned. He then commanded 
to exempt him and the elderly from paying the jizya and allocated a sum of money from 
the treasury to satisfy their needs.

Jews and Antisemitism
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Example 22 

National and Civic Education , Grade 9, Vol. 1, 2019, p. 42. 

In a lesson on pluralism as part of a democratic re gime from a Grade 9 Civics textbook, an excerpt 

from a speech by King Abdullah II is taught, in whi ch he commends the example of Muhammad 

in drafting the Charter of Medina. The Charter’s go al was to “regulate the relationship among 

all communities and groups in the city, including M uslims and Jews, Muhajirun and Ansar.” 

The Charter was originally based on the principle o f “full citizenship, equating Muslims and 

non-Muslims with regard to rights and duties, placi ng them all under the protection of the 

state in return for defending it.” The lesson thus presents Jews as a legitimate and inherent 

element of the social fabric of Medina at the time of Muhammad.

Activity:
In the conduct of Prophet Muhammad, we find a great inspiring example in the Charter of 
Medina, issued following his migration to the city. The goal was to regulate the relationship 
among all communities and groups in the city, including Muslims and Jews, Muhajirun 
and Ansar. Many observers consider the Charter a landmark achievement for the Islamic 
state, and a milestone in its political history. Many consider the Charter of Medina to be 
the first civil constitution in history, since it was based on the principle of full citizenship, 
equating Muslims and non-Muslims with regard to rights and duties, placing them all 
under the protection of the state in return for defending it. 
The Charter comprises several axes, the most important of which is peaceful coexistence 
and social safety for all in Medina. All are equal in having full citizenship and their active 
participation in the many domains of public life. It established respect and protection of 
religious freedom and worship, mutual social responsibility among segments of the people, 
protection of the Protected People [Ahl al-Dhimmah] and the non-Muslim minorities, as 
well as exchanging counsel and acts of charity among Muslims, the People of the Book, 
and others. 
The Sixth Discussion Paper: Rule of Law: Foundation of the Civil State 
By King Abdullah II bin al-Hussein, October 2016. 

Jews and Antisemitism
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Example 23 

Islamic Education , Grade 11 (Humanities Track), Vol. 1, 2023, p. 75. 

In a chapter on Islam's position on intolerance, st udents in Grade 11 are taught that Islam 

promotes tolerance for all people, as Muhammad had guaranteed the Jews in the Charter of 

�t�²�«�Û�þ�‡���j�¯�,�²�¤�Û�Ú�¤�‡�ó�ó�l���j�7�E�M�«�²�þ�E�7�j�‡�/�²�j�Û�þ�7�E�/�M�¤�E�²�«�j�E�	�j�Û�þ�Ì�²�/�j�F�Õ�	�f�j�U�7�ó�‡�ü�j�¤�	�ü�£�‡�E�7�j�Û�þ�E�	�ó�²�/�‡�þ�¤�²�G�j�‡�¤�¤�	�/�«�Û�þ�Í�j

to an excerpt from the Charter, which states that “ the Jews have their religion, and the Muslims 

have theirs.” (The article guarantees freedom of re ligion for the Jews of Medina.)

I will Infer how Islam combats intolerance by what was stated in the Charter of 
Medina: “The Jews have their religion, and the Muslims have theirs,” and then 
demonstrate its manifestations.

Jews and Antisemitism

Example 24 

Arab and World History , Grade 12 (Humanities Track), 2019, p. 41. 

In a Grade 12 History textbook, a lesson about the Arab Islamic cultural identity explains that 

one of its main features is Islamic monotheism, whi ch allows for religious coexistence with 

other monotheistic religions, namely Christianity a nd Judaism. The text states that Christians 

and Jews “coexisted with Muslims within the framewo rk of religious tolerance practiced by 

Muslims in their relations with other members of he avenly religions.”

2- Religion: Arab-Islamic cultural identity derives from the Islamic religion, which determines the nation's 
fundamental philosophy on the secret of life and purpose of existence. Monotheism in its comprehensive 
sense embodies the most salient features of the nation's cultural identity, alongside the existence of other 
religions, such as Christianity and Judaism, which coexisted with Muslims within the framework of religious 
tolerance practiced by Muslims in their relations with other members of heavenly religions. 
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�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

Example 25 

National and Civic Education , Grade 10, Vol. 2, 2023, p. 34. 

Israel ignored the repeated UN Security Council resolutions, refused to withdraw from the occupied Arab 
�'���)���.�l�����)�������*�)�/�$�)�0� �����/�*���*�+�+�-� �.�.���/�#� �����-�����������'� �.�/�$�)�$���)���+� �*�+�'� �l�����*�(�(�$�/���(���.�.�����-� �.�����"���$�)�.�/���/�#� �(�������4�����²� �-��
day, and attack Al-Aqsa Mosque. This led the Palestinian resistance movement in Gaza to invade the 
Israeli colonies which surround the Gaza Strip on October 7th, 2023, and to take captive numerous Israeli 
settlers and soldiers. This instigated a violent response from the Israeli enemy, manifesting in an attack 
of mass destruction on the Gaza Strip, which resulted in tens of thousands of martyrs and wounded, and 
the destruction of infrastructure, including schools, mosques, churches, hospitals, and civilian homes.

In January 2024, the Jordanian National Center for Curriculum Development published a 

National  and  Civic  Education  textbook that frames the events of October 7 as a response to 

Israeli oppression. It blames Israel for ignoring U N resolutions and “committing massacres” while 

omitting the fact that over 1,100 Israelis, mostly civilians, were murdered in a premeditated act 

of terror by Hamas. The text not only distorts hist orical reality, it also legitimizes violence. The 

only criticism is of Israel’s “violent response” an d “attack of mass destruction” on Gaza. This 

�«�²�þ�Û�²�7�j �7�E�M�«�²�þ�E�7�j �‡�þ�j �‡�¤�¤�M�/�‡�E�²�j �e�Û�²�f�j �	�Ì�j �E�Õ�²�j �¤�	�þ�Û�Û�¤�E���j �Ì�	�7�E�²�/�Û�þ�Í�j �/�²�7�²�þ�E�ü�²�þ�E�j �‡�þ�«�j �Õ�	�7�E�Û�ó�Û�E�l�j �E�	�f�‡�/�«�j

Israel without any recognition of the events that p recipitated the war.

The textbook also undermines Jordan’s 1994 peace tr eaty with Israel by referring to Israeli 

civilians in internationally recognized Israeli ter ritory as “settlers,” and their towns as “colonies, ” 

implying that they are illegitimate occupiers. The text normalizes the idea that they are legitimate 

targets for violence, murder, and kidnapping. Addit ionally, the text refers to Israel’s military 

as “the Israeli enemy,” contradicting the diplomati c relationship Jordan has maintained with 

Israel for decades.

Although Jordanian and Arab media reported in Febru ary 2024 that the passage was removed 

from textbooks, as of March 6, 2025, it remains in the edition available on the National Center 

for Curriculum Development website. 17

17�j �½�‡�/�Û�.�j �%�Û�ó�‡�f�‡�þ�Û���j �N�e�	�/�«�‡�þ�j �Û�þ�E�/�	�«�M�¤�²�7�j �•�¤�E�	�£�²�/�j �Å�E�Õ�j �Û�þ�E�	�j �E�Õ�²�j �¤�M�/�/�Û�¤�M�ó�M�ü�j �‡�þ�«�j �E�Õ�²�þ�j �	�ü�Û�E�7�j �Û�E���N�jIndependent 
Arabia , February 25, 2024,  https://www.independentarabia.com/node/552391/ �r�®�?�ý�
�•�Ï�r���ä�r�,�÷�Û�Ö�Ë�Ñ�r�6�œ�•�u�r�ð�~�œ�¼�Ñ�m�®�T�œ�Û�f�ø�m�)�Ë�Û�–�Ë
� �>�Ž�[�u�r�ì�ù�r�Ž�–�ä�Â�
�Ë�Ñ�r�6�Û�����ä�r��

�Ð�C ; "A passage mentioning the October 7th events was  omitted from a national education 
textbook. The National Center for Curriculum Develo pment tells Saraya: We have no connection to this,"  
Saraya News , February 22, 2024, https://www.sarayanews.com/mobile/article/910263  
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Example 26 

History of Jordan , Grade 11 (Academic Track), Vol. 2, 2024, p. 171;  Arab and World History , 

Grade 12 (Humanities Track), 2019, p. 75;  Social Studies , Grade 7, Vol. 1, 2024, p. 16; Islamic 

Education, Grade 10, Vol. 2, 2024, p. 99; Arabic Language , Grade 9, Vol. 1, 2019, p. 54. 18 

Multiple textbooks, including those newly published , falsely accuse Israeli Jews of the 1969 arson 

of the Al-Aqsa Mosque when it was actually perpetra ted by a mentally ill Australian Christian 

extremist, Dennis Rohan. One newly published  History  textbook falsely accuses an "extremist 

Jew" of the arson, acting "in collusion with the Is raeli occupation authorities." Another History  

textbook blames “the Israelis,” while other textboo ks blame “the Zionists” or a "fanatic Zionist," 

etc. The texts emphasize Jordan’s role in the renov ation by the order of King Hussein, completely 

ignoring Israeli-Jordanian international cooperatio n to renovate the mosque and rebuild the 

�‡�þ�¤�Û�²�þ�E�j�,�M�ó�,�Û�E�j�-�ü�Û�þ�£�‡�/�.���j�½�Õ�²�l�j�‡�ó�7�	�j�Ì�‡�Û�ó�j�E�	�j�ü�²�þ�E�Û�	�þ�j�E�Õ�‡�E�j�U�7�/�‡�²�ó�j�.�M�Û�¤�ï�ó�l�j�²�k�E�Û�þ�Í�M�Û�7�Õ�²�«�j�E�Õ�²�j�Ú�/�²�j�‡�þ�«�j

brought the arsonist to trial. 19 It should be noted that even Palestinian Authority  textbooks 

removed this false accusation in 2020. 20

History of Jordan , Grade 11 (Academic Track), Vol. 2, 2024, p. 171

 

18 Other Jordanian textbooks which also accuse Israel  of the arson include History of Jordan , Grade 12, 2019, 
p. 81; Islamic Education , Grade 8, Vol. 2, 2024, p. 163; National and Civic Education , Grade 10, Vol. 2, 2023,p. 
44. 	
19�j�-�ó�«�‡�«�j�e���j�¤�‡�/�«�	���j�N�½�Õ�²�j���ó�9���.�7�‡�j�F�Û�/�²�<�½�Õ�²�j�%�‡�þ�Í�²�/�7�j�	�Ì�j�t�‡�þ�Û�,�M�ó�‡�E�Û�e�²�9�-�«�M�¤�‡�E�Û�	�þ���j�Ý�Õ�‡�E�j���‡�þ�j���²�j�%�	�þ�²���N�j�U�t�¤�����½�9�7�²���j
August 23, 2016,  
�Õ�E�E�,�7���%�%�f�f�f���Û�ü�,�‡�¤�E�9�7�²���	�/�Í�%�f�,�9�¤�	�þ�E�²�þ�E�%�M�,�ó�	�‡�«�7�%�½�Õ�²�9���ó�9���.�7�‡�9�F�Û�/�²�¤�-�À�¤�Æ�¾�¤�Ç�Â�½�Õ�²�9�%�‡�þ�Í�²�/�7�9�	�Ì�9�t�‡�þ�Û�,�M�ó�‡�E�Û�e�²�9
Education-Pardo-2016.pdf 
20  Social Studies , Grade 7, Vol. 2, 2019, pp. 20, 49, 50; Social Studies,  Grade 7, Vol. 2, 2020, pp. 20, 46, 47. 	

3. The 1969 Emergency Hashemite Restoration [Al-Aqsa Mosque]
This emergency restoration came as a result of the severe damages caused to the al-Aqsa Mosque due 
to the fire which was set by an extremist Jew in collusion with the Israeli occupation authorities in 1969. 
The renovation included removing the traces of the fire, which destroyed approximately one-third of the 
mosque, and inscribing all of the gilded verses of the Qur'an as they were before the fire.  

[See the next page for the continuation of the exam ple.]
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Arab and World History , Grade 12 (Humanities Track), 2019, p. 75. 

���-�.�*�)���*�!���/�#� �����'� �.�.� �������'�‡���,�.�������*�.�,�0� �k�����#� ���
�.�-��� �'�$�.�����0�-�)� �����/�#� �����'�‡���,�.�������*�.�,�0� ���$�)���6�>�;�>�����²� �-���/�#� �������4���-� ���&��
���-���4� �-���2�*�-�.�#�$�+� �-�.���'� �²���/�#� ���.�$�/� �k�����#� ���!�$�-� �����-�*�&� ���*�0�/���$�)���/�#� �����$���'�$�����*�.�,�0� �l���'�*�����/� �����$�)���/�#� ���.�*�0�/�#� �-�)���+���-�/���*�!�����'�‡
Aqsa Mosque, and devoured all its contents, including its historical pulpit [minbar], known as the Pulpit 
of Saladin. The fire also threatened the ancient dome of the Mosque. The Mosque was rebuilt under the 
directives of His Majesty the late King Hussein bin Talal in the same year. The Hashemite renovation projects 
in the Al-Aqsa Mosque continued during the reign of King Abdullah II. The Saladin pulpit was reconstructed 
and installed in its place in the mosque in 2007. 

Social Studies , Grade 7, Vol. 1, 2024, p. 16.

���#� �����-�"���)�$�5���/�$�*�)���*�!���
�.�'���(�$�������*�*�+� �-���/�$�*�)���$�.���/�#� ���.� ���*�)���‡���$�"�"� �.�/���$�)�/� �-�)���/�$�*�)���'���*�-�"���)�$�5���/�$�*�)�����²� �-���/�#� �����)�$�/� ����
Nations, as it includes 57 member states in four continents. The organization was founded in 1969 in response 
to the criminal arson of the Al-Aqsa Mosque in occupied Jerusalem, which was perpetrated by a fanatic 
Zionist. The organization’s main headquarters are now located in Jeddah in the Kingdom of Saudi Arabia.

[See the next page for the continuation of the exam ple.] 
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Islamic Education , Grade 10, Vol. 2, 2024, p. 99.

An extremist Jew set fire to the blessed Al-Aqsa Mosque in 1969, which caused damage to big parts of the 
mosque, including Saladin’s pulpit. His Majesty, the late King Hussein bin Talal, ordered the rebuilding 
of the pulpit […]

Activity:
Using the internet, write a report about the Zionists’ arson of the Al-Aqsa Mosque, and then present it on 
the school radio.

Arabic Language , Grade 9, Vol. 1, 2019, p. 54.
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Example 27 

History of Jordan , Grade 11 (Academic Track), Vol. 1, 2024, p. 128. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

Students in Grade 11 are taught that Zionism is a " racist political movement" with "greedy 

colonial ambitions," and that it formed an alliance  with Western colonialism to "control Arab 

countries, to divide them apart, and to prevent the m from achieving progress." This is taught 

as a part of a passage about the Balfour Declaratio n, described as a "disgraceful" declaration 

which resulted from the convergence of Zionist and Western colonial interests. The textbook 

therefore describes Zionism as plotting to harm the  Arabs, evoking antisemitic tropes linking 

Jews to conspiracies, rather than as a national mov ement aimed at establishing a national 

�Õ�	�ü�²�j�Ì�	�/�j�E�Õ�²�j�e�²�f�Û�7�Õ�j�,�²�	�,�ó�²���j�¯�M�¤�Õ�j�,�	�/�E�/�‡�l�‡�ó�j�	�Ì�j�í�Û�	�þ�Û�7�ü�j�‡�þ�«�j�U�7�/�‡�²�ó�j�‡�7�j�‡�j�/�‡�¤�Û�7�E�j�²�þ�«�²�‡�e�	�/�j�Û�7�j�«�²�Ú�þ�²�«�j

as antisemitic according to the International Holoc aust Remembrance Alliance (IHRA). One 

�«�²�Ú�þ�Û�E�Û�	�þ�j �‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü�j �Û�7�j �F�%�²�þ�l�Û�þ�Í�j �E�Õ�²�j �e�²�f�Û�7�Õ�j �,�²�	�,�ó�²�j �E�Õ�²�Û�/�j �/�Û�Í�Õ�E�j �E�	�j �7�²�ó�Ì�9�«�²�E�²�/�ü�Û�þ�‡�E�Û�	�þ���j �²���Í�����j

by claiming that the existence of a State of Israel  is a racist endeavor.” 21

21�j � j �U�O�§�� � � � j �F �Ý�	 � / � ï �Û�þ�Í � j �%�²�Ú�þ�Û�E�Û�	 �þ� j � 	 � Ì � j � � �þ�E�Û�7�² �ü�Û�E�Û�7�ü���G�jhttps: //holocaustremembrance.com/resources/
�f�	�/�ï�Û�þ�Í�9�«�²�Ú�þ�Û�E�Û�	�þ�9�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü�j

[See the next page for the continuation of the exam ple.]
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2. The Balfour Promise (1917)
The greedy colonial ambitions for the Arab lands go back to ancient times. The greedy ambitions took the 
form of a racist political movement, which is the Zionist movement. During WWI, the Zionist and Western 
colonial interests coincided, and British Foreign Secretary James Arthur Balfour issued on November 
2nd, 1917, a political declaration addressed to the philanthropist Jewish British leader, Lord Rothschild, 
in which he announced that the British government was committed to establishing a homeland for the 
Jews in Palestine.
The Arabs opposed this disgraceful declaration and saw it as denying their rights and freedom and violating 
Britain's commitment to Sharif Hussein bin Ali to grant independence to Arab lands in Asia and unite them. 
Sharif Hussein rejected the [Balfour] promise and the Sykes-Picot agreement before it… 
I will analyze the text of the Balfour promise and explain the following:
- The injustice it did to the Arab Palestinian people 
- The threat it posed for all Arab countries 
- Britain's non-compliance with its commitments to Sharif Hussein bin Ali
- The alliance between Zionism and colonialism to control Arab countries, to divide them apart and to 
prevent them from achieving progress  

[upper text box:] The Zionist Movement                     
�����-�����$�.�/���+�*�'�$�/�$�����'���(�*�1� �(� �)�/���2�#�$���#�����+�+� ���-� �����$�)���/�#� ���'���/� ���6�>�/�#����� �)�/�0�-�4���$�)�����0�-�*�+� �k���
�/���*�¯�$���$���'�'�4��� �(� �-�"� �����!�-�*�(��
the first Zionist Congress in the Swiss city of Basel in 1897, headed by Jewish Austrian journalist Theodor 
Herzl. The congress set its main goal as establishing a Jewish state in Palestine. It also determined the 
�!�'���"���*�!���/�#� ����� �2�$�.�#�����$�*�)�$�.�/���.�/���/� �����)�����$�/�.���*�¯�$���$���'�����)�/�#� �(�k��������

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E
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Example 28 

Arab and World History , Grade 12 (Humanities Track), 2019, pp. 73–74. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

A Grade 12 History  textbook accuses Israel (“the Israeli Occupation”)  of Judaizing Jerusalem and 

seizing control of its lands through forging “Jewis h” archeological and historical evidence on the 

one hand, and of demolishing and stealing existing Roman, Byzantine, and Islamic archeology 

�	�þ�j �E�Õ�²�j �	�E�Õ�²�/���j �½�Õ�²�j �E�²�k�E�j �¤�ó�‡�Û�ü�7�j �E�Õ�‡�E�j �U�7�/�‡�²�ó�j �‡�þ�«�j �Ì�‡�þ�‡�E�Û�¤�j �‡�/�¤�Õ�²�	�ó�	�Í�l�j �	�Ì�Ú�¤�Û�‡�ó�7�j �ó�²�‡�«�j �²�k�¤�‡�e�‡�E�Û�	�þ�7�j �Û�þ�j

the Old City of Jerusalem and Silwan, aimed at bols tering “forged Talmudic narratives” and 

�ó�Û�þ�ï�Û�þ�Í�j�E�Õ�²�ü�j�E�	�j�E�Õ�²�j�‡�/�¤�Õ�²�	�ó�	�Í�Û�¤�‡�ó�j�Ú�þ�«�Û�þ�Í�7���j�½�Õ�²�j�E�²�k�E�j�‡�ó�7�	�j�²�ü�,�Õ�‡�7�Û�v�²�7�j�E�Õ�‡�E�j�‡�þ�l�j�¤�ó�‡�Û�ü�7�j�	�Ì�j�e�²�f�Û�7�Õ�j

connection to Jerusalem and Israel (“Palestine”) ar e false. The textbook thus echoes European 

antisemitic tropes which often demonize the Talmud .22 

22 Daniel Lipson, "Chilling Testimonies: How Christia ns Distorted the Talmud to Harm the Jews," The Libr arians, 
November 6, 2017, https://blog.nli.org.il/en/against_the_talmud/ ; 
Despite the name, "Jerusalem Talmud" the actual Tal mud gives scant attention to the actual city of Jer usalem. 
���‡�E�Õ�²�/�Û�þ�²�j�O�²�v�7�²�/���j�N�½�Õ�²�j�-�U�þ�.�¯�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j�	�Ì�j�e�²�/�M�7�‡�ó�²�ü�j�Û�þ�j�E�Õ�²�j�½�‡�ó�ü�M�«�j�ã�²�/�M�7�Õ�‡�ó�ü�Û���N in The Talmud Yerushalmi 
and Graeco-Roman Culture,  eds., Catherine Hezser and Peter Schaeferds, vol. 2 (Tuebingen: Mohr-Siebeck, 
2000), pp. 11–49. 
                      

(Image 2–11): Excavations under Al-Aqsa Mosque [The image actually shows the Western Wall Plaza]. 

3- Excavations and Tunnels 
The Israeli Occupation adopts policies aimed at Judaizing Jerusalem's heritage and controlling its 
lands by claiming that these were archaeological excavations. Most of the excavations are in the Old 
City and its surroundings, especially the Silwan area near Al-Aqsa Mosque, where Israeli Occupation 
forces and extremist groups manage the excavation site. They try to connect everything discovered with 
forged Talmudic narratives of the city's history, an attempt by the Occupation's authorities to claim they 
have extended historical roots in Jerusalem and Palestine. During its archaeological excavations, Israel 
destroys and steals artifacts that date back to the Roman, Byzantine, and Islamic periods, and lies about 
the remaining archeological findings, claiming that they go back to Jewish times, in an attempt to forge 
historical truths [...]. 
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Example 29 

Arab and World History , Grade 12 (Humanities Track), 2019, p. 58. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a Grade 12  History �j�E�²�k�E�£�	�	�ï���j�‡�j�7�²�¤�E�Û�	�þ�j�‡�£�	�M�E�j�E�Õ�²�j�Ý�²�7�E�²�/�þ�j�Ý�‡�ó�ó�j�7�E�‡�E�²�7�j�E�Õ�‡�E�j�Û�E�7�j�7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j�‡�7�j

a Jewish holy site is a Zionist fabrication, aligni ng with a narrative that questions its religious 

connection to Judaism. In a passage about the 1929 Hebron riots, the textbook says that the 

riots started “due to the Zionists' false claim tha t the Al-Buraq Wall is a Jewish holy site, and 

they named it the Wailing Wall.” The text therefore  denies the historic Jewish connection to the 

�7�Û�E�²�j�‡�þ�«�j�Û�E�7�j�/�²�ó�Û�Í�Û�	�M�7�j�7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j�E�	�j�e�²�f�7���j�Ì�/�‡�ü�Û�þ�Í�j�Û�E�j�‡�7�j�‡�j�Ì�‡�ó�7�²�j�¤�ó�‡�Û�ü�j�ü�‡�«�²�j�Ì�	�/�j�,�	�ó�Û�E�Û�¤�‡�ó�j�ü�	�E�Û�e�²�7���j

The textbook also describes the Palestinian attacks  on Jews praying at the Wall during the riots 

in the context of these claims, implicitly justifyi ng attacks against civilians.

The Al-Buraq Uprising in 1929 erupted due to the Zionists' false claim that the Al-Buraq Wall is a Jewish holy site, and 
they named it the Wailing Wall. This led the Palestinians to reject this claim, and the ensued violations of the Islamic holy 
sites. They [Palestinians] attacked Jewish gatherings who celebrated at the Al-Buraq Wall, and the uprising engulfed most 
Palestinian cities. The Al-Buraq Wall remains one of the direct causes of friction between Arabs and Jews in Jerusalem.
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Example 30 	

Arabic Rhetoric and Literary Critique , Grade 12, 2019, p. 60. 

 4- Read the following two passages of poetry and explain what is implied by the underlined expressions and phrases, 
according to the context:

B- Fadwa Tuqan wrote about the struggle of the Palestinian people

 "Fatigue will not spread
 Upon our foreheads in the battlefield.  
 We will not rest, we will not rest  
 Until we expel the ghosts,  
 The ravens, and the darkness."

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a lesson about symbolism in poetry, students are  introduced to a poem by a Palestinian poet 

which implicitly calls for the expulsion of Israeli s. The poem, which, according to the textbook, 

deals with the Palestinian struggle, reads: “We wil l not rest, we will not rest/ Until we expel the 

ghosts/ The ravens, and the darkness.” After readin g the poem, students are asked to explain 

what is meant by “ghosts,” “ravens,” and “darkness, ” which seem to refer to Israelis in the context 

of the poem. 23 The poem therefore can be understood as encouragin g violence towards Israelis 

and calling for their ethnic cleansing. Because Jor danian textbooks usually refer to all of Israel’s 

territory as Palestinian, the call for expulsion is  likely to be understood as referring to all Israel is.   

 

23�j���j�¤�%�F�j�Ú�ó�²�j�	�Ì�j�7�M�Í�Í�²�7�E�²�«�j�7�	�ó�M�E�Û�	�þ�7�j�E�	�j�E�Õ�²�j�E�²�k�E�£�	�	�ï�I�7�j�²�k�²�/�¤�Û�7�²�7�j�7�Û�Í�þ�²�«�j�£�l�j�E�Õ�²�j�e�	�/�«�‡�þ�Û�‡�þ�j�t�Û�þ�Û�7�E�/�l�j�	�Ì�j�-�«�M�¤�‡�E�Û�	�þ�j
�‡�þ�«�j�Ì�	�M�þ�«�j�Û�þ�j�‡�j�e�	�/�«�‡�þ�Û�‡�þ�j�¤�M�/�/�Û�¤�M�ó�M�ü�j�,�	�/�E�‡�ó�j�Û�þ�«�²�²�«�j�E�²�‡�¤�Õ�²�7�j�E�Õ�‡�E�j�E�Õ�²�j�E�²�/�ü�7�j�F�Í�Õ�	�7�E�7�G�j�‡�þ�«�j�F�/�‡�e�²�þ�7�G�j�/�²�Ì�²�/�j�E�	�j�F�½�Õ�²�j
�í�Û�	�þ�Û�7�E�j�•�¤�¤�M�,�Û�²�/�7�G���j�‡�þ�«�j�E�Õ�‡�E�j�E�Õ�²�j�E�²�/�ü�j�F�«�‡�/�ï�þ�²�7�7�G�j�/�²�Ì�²�/�7�j�E�	�j�Û�þ�ì�M�7�E�Û�¤�²�j�Y�z�M�ó�ü�Z and oppression �‘�Y�.�‡�Õ�/�Z. “Answers to 
Textbook Exercises - Arabic Rhetoric and Literary Critique, Grade 12 �G���j�½�²�k�E�£�	�	�ï�7�j�‡�þ�«�j���M�/�/�Û�¤�M�ó�M�ü�j�%�²�,�‡�/�E�ü�²�þ�E���j
Jordanian MoE, p. 31, �Õ�E�E�,�7���%�%�ü�Û�þ�Õ�‡�ì�Û���þ�²�E�%�«�	�f�þ�ó�	�‡�«�@�Ú�ó�²�7�%�À�¿�Ã�¿�j
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Example 31 	

Arab and World History , Grade 12 (Humanities Track), 2019, p. 74. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a lesson covering Jerusalem and the Al-Aqsa Mosq ue in a Grade 12 History textbook, students 

�²�þ�¤�	�M�þ�E�²�/�j�‡�j�E�²�k�E�j�‡�¤�¤�M�7�Û�þ�Í�j�U�7�/�‡�²�ó�j�	�Ì�j�¤�	�þ�7�E�/�M�¤�E�Û�þ�Í�j�E�Õ�	�M�7�‡�þ�«�7�j�	�Ì�j�Ú�¤�E�Û�E�Û�	�M�7�j�e�²�f�Û�7�Õ�j�Í�/�‡�e�²�7�j�‡�/�	�M�þ�«�j

the mosque. The text suggests that this act seeks t o reinforce claims to the area surrounding 

Al-Aqsa, creating a symbolic Jewish presence in whi ch graves establish supposed historical ties. 

It implies that these graves were strategically pla ced as an orchestrated government policy to 

legitimize Israeli control or ownership claims over  parts of Jerusalem's holy sites. 

Israel is also accused of demolishing “existing his toric Islamic graves, such as the Mamilla 

cemetery,” to repurpose the land for “settlement pr ojects.” 24 This emphasizes tensions around 

heritage and territorial claims in Jerusalem, prese nting this as a tactic to alter the historical 

and cultural landscape near one of Islam’s most rev ered sites. Furthermore, it presents Israel 

blasphemously disrespecting important deceased Musl ims.   

24  These allegations may have relied on reports in th e Qatar-based Al-Jazeera channel, which are raised 
every so often; see for instance the following arti cle from 2017: “ �)�
�
�˜�ä����5ن�x�Ë�•�f�è�Ë�Ñ���®�÷�Û�f�ä�/ ���~�@���x�Ò�Ë���)�–�è���/ ���œ�@���a�G�j �-�F�F�Û�¤�E�Û�E�Û�	�M�7�j
�G�/�‡�e�²�7�j�	�Ì�j�e�²�f�7���j���²�ü�²�E�²�/�Û�²�7�j�Û�þ�j�e�²�/�M�7�‡�ó�²�ü�j���/�²�j�•�e�²�/�¤�/�	�f�«�²�«�G�.���jAl-Jazeera , February 20, 2017. https://aja.me/
f8e3z  	

Building Fictitious Jewish Graves
Since the year 2000, the Israeli occupation has built thousands of false and fake Jewish 
graves in the vicinity of Al-Aqsa Mosque and the Old City of Jerusalem, under the pretext 
of maintenance and reclamation, with the aim of Judaizing the Arab Islamic and Christian 
landmarks of Jerusalem, seizing additional waqf (endowment) lands, and preventing the 
people of Jerusalem from burying their dead in their graves. The Israeli occupation also 
removes the existing historic Islamic graves, such as the Mamilla cemetery, where a large 
number of Companions and well-known leaders of Islam were buried, and the Occupation 
used its lands for settlement projects.
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Example 32 	

Arab and World History , Grade 12 (Humanities Track), 2019, p. 52. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

A Grade 12 History  textbook presents Zionism—and by implication Israe l—as a “colonialist, 

racist political movement,” implying that Israel’s existence is illegitimate. The text also teaches 

that the Zionist idea of establishing a Jewish home land “in Palestine” is “based on completely 

unfounded historical claims,” implicitly denying th e historical connection of Judaism to the 

�ó�‡�þ�«�j�	�Ì�j�U�7�/�‡�²�ó���j�¯�M�¤�Õ�j�,�	�/�E�/�‡�l�‡�ó�j�	�Ì�j�í�Û�	�þ�Û�7�ü�j�‡�þ�«�j�U�7�/�‡�²�ó�j�‡�7�j�‡�j�/�‡�¤�Û�7�E�j�²�þ�«�²�‡�e�	�/�j�Û�7�j�«�²�Ú�þ�²�«�j�‡�7�j�‡�þ�E�Û�7�²�ü�Û�E�Û�¤�j

according to the IHRA, which lists “Denying the Jew ish people their right to self-determination, 

e.g., by claiming that the existence of the State o f Israel is a racist endeavor” as an example of 

antisemitism. 25 

25�j �j �U�O�§�����j �F�Ý�	�/�ï�Û�þ�Í�j �%�²�Ú�þ�Û�E�Û�	�þ�j �	�Ì�j ���þ�E�Û�7�²�ü�Û�E�Û�7�ü���G https://holocaustremembrance.com/resources/working -
�«�²�Ú�þ�Û�E�Û�	�þ�9�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü 	

The Zionist Movement is a colonialist, racist political 
movement, aimed at establishing a national homeland 
for the Jews in Palestine, based on completely unfounded 
historical claims. The movement received its name because 
of Mount Zion in Jerusalem. 
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Example 33 	

Arabic Is My Language , Grade 10, Vol. 1, 2024, pp. 40-46.  

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

Students are taught a poem by a Jordanian poet whic h implicitly calls for the liberation of 

Jerusalem through violence. The narrator prepares t o return to Jerusalem holding a sword: 

“The sword in one’s hands… shall never tire.” The t extbook then relates that the author wrote 

many poems praising violent resistance against Isra el. The section quotes another poem by the 

�7�‡�ü�²�j�‡�M�E�Õ�	�/�j�Û�þ�j�f�Õ�Û�¤�Õ�j�Õ�²�j�/�	�ü�‡�þ�E�Û�¤�Û�v�²�7�j�«�²�‡�«�j�¤�‡�ó�²�7�E�Û�þ�Û�‡�þ�7���j�«�²�7�¤�/�Û�£�Û�þ�Í�j�E�Õ�²�Û�/�j�¤�	�Ì�Ú�þ�7�j�7�,�ó�‡�E�E�²�/�²�«�j�f�Û�E�Õ�j

blood as “candles of light” which illuminate a long  path, alluding to a long, violent resistance 

until the Palestine is liberated.

“To those who remain steadfast west of the river”
My beloved ones 
Tomorrow, I will meet you face to face, and not through a picture 
I will read about you as a legend in the books of glory and history 
I will carry you like the waving flags above Jerusalem 
[…]
[Last line:] And the sword in one’s hands, O beloved ones, shall never tire.

[See the next page for the continuation of the exam ple.]
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I will become familiar with the text’s context: 

The Palestinian cause troubled the author Khaled Mahadin from a young age, when he began calling for the 
fall of the Occupation. The Arab identity of Palestine and the issue of the attempts to oppose it occupied his 
�2���4���*�!���/�#�$�)�&�$�)�"�����)���������/�$�*�)�.�l���������*�-���$�)�"���/�*���#�$�.���2�*�-���.�k�����²� �-���/�#� ���6�>�;�<�������-�l���/�#� �����0�/�#�*�-���2�-�*�/� ���(���)�4���+�*� �(�.�������*�0�/��
the occupied land, in which he praised resistance and saw it as the hope for liberation. 

The poem “To those who remain steadfast west of the river” is the first of three poems which he wrote in his 
�!�$�-�.�/�� ���*�'�'� ���/�$�*�)���*�!�� �+�*� �(�.�l�� �x���-���4� �-�.�� �!�*�-���/�#� �� ���$�.�$�)�"�������2�)�l�y���2�#�$���#���2���.�� �-� �'� ���.� ���� �/�2�*���4� ���-�.�� ���²� �-�� �/�#� �� �����&�.���� �¤���#� ��
Arabic name for the 1967 defeat]. The collection has many poems in which the poet praises the bravery of the 
resisting Palestinian. He writes: “For twenty years, our children have been growing up to die standing up… 
���*�-���/�2� �)�/�4���4� ���-�.���2� ���#���1� ����� � �)���"�-�*�2�$�)�"���2�#� ���/�����)�����*�'�$�1� ���/�-� � �.�l�����)�����!�-�*�(���/�#� ���2�*�*�����*�!���/�#� ���*�'�$�1� ���/�-� � �.�l�����*�¯�$�)�.��
are made: We splatter them with blood and sanctify them as candles of light on the long way.” 

In this poem, the poet mourns the loss of Palestine and sends a message to its people who remain steadfast 
west of the river, to support them and express his sympathy towards them and the deep connection between 
Palestine and Jordan. The poet then concludes the poem with an optimistic view.
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Example 34 	

History of Jordan , Grade 11 (Academic Track), Vol. 2, 2024, p. 166. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

A newly-published  History  textbook describes the 2023 war between Israel and Hamas as an 

"oppressive Israeli aggression and siege on the Gaz a Strip," neglecting to mention Hamas's 

October 7 massacre that started the war. By omittin g the brutal attack in which over 1,100 

Israelis, mostly civilians, were murdered and hundr eds taken hostage, the textbook distorts 

the historical narrative, portraying Israel as an u nprovoked aggressor while erasing Hamas’s 

role in initiating the violence. 

The textbook also distorts Jordan’s role in the cri sis. The passage states that Jordan "broke this 

�7�Û�²�Í�²�N�j�	�þ�j�G�‡�v�‡�j�E�Õ�/�	�M�Í�Õ�j�‡�Û�/�«�/�	�,�j�	�,�²�/�‡�E�Û�	�þ�7���j�¤�/�²�‡�E�Û�þ�Í�j�E�Õ�²�j�Û�ü�,�/�²�7�7�Û�	�þ�j�E�Õ�‡�E�j�e�	�/�«�‡�þ�j�‡�¤�E�²�«�j�Û�þ�j�«�²�Ú�‡�þ�¤�²�j

of Israeli-imposed restrictions. In truth, these hu manitarian efforts were coordinated with Israel, 

a fact that is omitted. This framing misrepresents Jordan’s humanitarian role while reinforcing 

the false notion of an absolute Israeli blockade, f urther promoting negative perceptions of 

Israel. There are other similar omissions of attack s against Israel by Palestinians and Arabs, 

focusing solely on the Israeli military response. F or example, the textbook ignores  fedayeen  

attacks on Israel in the 1950s and 1960s, stating o nly that Israel attacked innocent villages in 

the Jordanian West Bank (pp. 25, 30, 162).

With the continuation of the oppressive Israeli aggression and siege on the Gaza 
Strip in 2023, Jordan broke this siege through airdrop operations announced 
by King Abdallah II and carried out by the Royal Air Force. 
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Example 35 	

History of Jordan , Grade 11 (Academic Track), Vol. 2, 2024, pp. 37-38. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

A lesson about the Jordanian-Israeli peace treaty p resents the treaty not as a diplomatic 

achievement or a step toward reconciliation, but as  a reluctant move by Jordan to curb Israeli 

expansionist “greedy aspirations” and retake its “s tolen” water and territories. The text does 

not mention the goals of achieving peace or establi shing relations with Israel. It apologetically 

�ì�M�7�E�Û�Ú�²�7�j �E�Õ�²�j �E�/�²�‡�E�l�j �£�l�j �²�k�,�ó�‡�Û�þ�Û�þ�Í�j �E�Õ�‡�E�j �F�/�	�M�Í�Õ�j �1���2�j �¤�Û�/�¤�M�ü�7�E�‡�þ�¤�²�7�G�j �,�M�7�Õ�²�«�j �e�	�/�«�‡�þ�j �E�	�j �7�Û�Í�þ�j �E�Õ�²�j

treaty, and that Jordan has been more mindful of th e Palestinian cause than the PLO, which 

is criticized for having “neglected” the Palestinia n cause.  

According to the text, “international and regional circumstances” led Jordan to take part in 

the regional peace process in the 1990s along with other Arab countries. It emphasizes that 

Jordan objected to attempts by Arab states to sign peace treaties with Israel individually, as 

Egypt had done in 1979, without resolving the broad er issues. While the text states that Jordan 

�£�²�ó�Û�²�e�²�«�j�Û�þ�j�/�²�‡�¤�Õ�Û�þ�Í�j�F�‡�j�ì�M�7�E�j�7�	�ó�M�E�Û�	�þ�G�j�E�	�j�E�Õ�²�j�¤�	�þ�Û�Û�¤�E�j�£�‡�7�²�«�j�	�þ�j�Û�þ�E�²�/�þ�‡�E�Û�	�þ�‡�ó�j�ó�‡�f���j�Û�E�j�Ì�	�¤�M�7�²�7�j�	�þ�j

international resolutions’ call for Israeli withdra wal from the occupied territories and pointedly 

ignores the call for peaceful relations or recognit ion of Israel’s existence, both of which Jordan 

had failed to abide by until that point. 

The text then states that Jordan decided to enter p eace negotiations with Israel only after 

it was “surprised” to learn about the signing of th e 1993 Oslo Accords between the PLO and 

Israel. It criticizes the Oslo Accords and the PLO for "neglect[ing] the Palestinian core issues" 

and "harming shared Jordanian-Palestinian interests ." The text thus portrays Jordan as more 

loyal to Palestinian interests than the PLO itself.  This may be an attempt to pre-emptively 

downplay the subsequent Jordanian-Israeli agreement ’s failure to address key Palestinian 

issues. By describing Jordan's decision to sign a s eparate peace treaty with Israel as a response 

to unilateral Palestinian decisions, the textbook s eems to apologetically defend the treaty. 

The textbook shares different views within Jordania n society about the treaty. Opponents of 

it are described as doubting the “utility” of peace  with Israel, while the treaty’s supporters 

thought that the “rough internal and international circumstances” required Jordan to sign 

the treaty in order to "curb [Israel's] known greed y aspirations [atma'] ", to retake the "stolen" 

water of the Jordan River, and its "occupied territ ories" in Al-Baqura and Al-Ghamr. This refers 

�E�	�j �E�Õ�²�j �‡�,�,�/�	�k�Û�ü�‡�E�²�ó�l�j �Ú�e�²�j �7�.�M�‡�/�²�j �ï�Û�ó�	�ü�²�E�²�/�j �v�‡�Õ�‡�/�‡�l�Û�ü�j �‡�þ�«�j �½�v�	�Ì�‡�/�j �²�þ�¤�ó�‡�e�²�7���j �f�Õ�Û�¤�Õ�j �Õ�‡�«�j �£�²�²�þ�j

under dispute and were ultimately handed to Jordan in 2019. Even when the textbook presents 

arguments in favor of the peace treaty with Israel,  it does not promote peace as a value or 

expound on its merits. Instead, it demonizes Israel  as having expansionist ambitions and 

stealing Jordanian water and lands.

Notably, this is the only reference to the peace tr eaty in the curriculum other than a cursory 

mention in another History textbook within the context of Jordan’s custodiansh ip over Al-Aqsa 

Mosque, where Israel is referred to as the “Israeli  Occupation State,” delegitimizing its existence 

(see Example 48). The same History textbook omits t he treaty from a detailed lesson on King 
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Hussein's political achievements and does not menti on his emotional visits to the families of 

seven Israeli schoolgirls murdered by a rogue Jorda nian soldier. 26

26 History of Jordan ���j�G�/�‡�«�²�j�¿�À���j�À�¾�¿�Æ�;�¿�Ç���j�,�,���j�Á�Æ�=�Â�Â���j

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E���j�-�k�‡�ü�,�ó�²�j�Á�Ã

[See the next page for the continuation of the exam ple.]
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The Israel-Jordan Peace Treaty (the Wadi Arabah Treaty), 1994
International and regional circumstances led Jordan to take part in the political process that sought a resolution of the 
Arab-Israeli conflict. Jordan rejected separate solutions to the Palestinian issue; thus, it did not participate in the Egyptian-
Israeli talks that ended with the signing of the Camp David Accords in 1979. Jordan believed in the obligation to reach a just, 
permanent, and comprehensive solution, in accordance with international law – that is, [UN] Security Council Resolutions 
�7�9�7�����)�����8�8�=�l���2�#�$���#�����¯�$�-�(� �����/�#� ���$�)�����(�$�.�.�$���$�'�$�/�4���*�!���!�*�-���$���'�4���*�����0�+�4�$�)�"���/� �-�-�$�/�*�-�$� �.���*�!���*�/�#� �-�.�����)�����/�#���/���
�.�-��� �'���(�0�.�/���2�$�/�#���-���2��
from the Arab territories that had been occupied since June 5, 1967.

Following the Second Gulf War, the US proposed the idea of holding an international peace conference bringing the Arab 
states and Israeli to the negotiating table under the auspices of the United Nations, the United States, and the Russian 
Federation. 

Jordan provided a shared umbrella, bringing together Jordan and representatives of the PLO to the joint Palestinian-
���*�-�����)�$���)�� ��� �'� �"���/�$�*�)�� �*�!�� �/�#� �� �6�>�>�6�� �������-�$���� ���0�(�(�$�/�k�� ���²� �-�� �/�#� �� �.�0�(�(�$�/�w�.�� �����%�*�0�-�)�(� �)�/�l�� ���$�'���/� �-���'�� �)� �"�*�/�$���/�$�*�)�.�� �+�-�*��� � ��� ���� �/�*��
Washington with Jordanian, Palestinian, Syrian, and Lebanese participation, along with the Israeli side. However, it turned 
out that the PLO had pursued a secret channel of negotiations with Israel in Oslo, Norway, leading to the signing of the 
Oslo Accords in 1993 between the Palestinians and the Israelis. Jordan was surprised by this agreement and reproached 
the PLO for the fact that the accord neglected core Palestinian issues: the establishment of a Palestinian state, Jerusalem, 
[Palestinian] refugees, [Israeli] settlements, water – all of which are linked directly to Jordanian interests. Moreover, the 
accords did not resolve these issues, which harmed shared Jordanian-Palestinian interests. 

Following these developments, Jordan went toward realizing a bilateral agreement with Israel, which was signed in October 
1994 in the Wadi Arabah border area.  

Political currents in Jordan were divided between support and opposition regarding negotiations with Israel. Some thought 
it was pointless to enter negotiations with Israel amid deterioration among the Arab ranks, expressing doubts about the 
utility of peace with Israel. Others thought Jordan was going through rough internal and international circumstances, and 
�/�#���/�����*�-�����)�$���)���$�)�/� �-� �.�/�.���-� �,�0�$�-� ������� �(���-�����/�$�)�"�����)���*�¯�$���$���'�l���$�)�/� �-�)���/�$�*�)���'�'�4�‡�-� ���*�"�)�$�5� ���l�����)�������*���0�(� �)�/� �������*�-��� �-���2�$�/�#���
�.�-��� �'�l��
in order to curb the latter’s known greedy aspirations. That way Jordan could receive its rights on the waters of the Jordan 
River, which have been stolen since 1964, and retake the occupied territories in the Al-Baqura [Naharayim] and Al-Ghamr 
�¤���5�*�!���-��� �)���'���1� �¥�����-� ���.�k���
�/���2�*�0�'�������'�.�*���-� ���¯�$�-�(�����*�-�����)�w�.���-�*�'� �����.�����0�.�/�*���$���)���*�!���/�#� ���
�.�'���(�$�������)�������#�-�$�.�/�$���)���#�*�'�4���.�$�/� �.���$�)����� �-�0�.���'� �(�k��
The Jordanian cabinet gave its assent to the treaty and referred it to the National Assembly, which approved it, and so 
�$�/���/�*�*�&��� �¯� ���/�k��
 
[Exercise:] 
I will infer the positive and negative aspects of the 1994 peace treaty. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E���j�-�k�‡�ü�,�ó�²�j�Á�Ã
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Example 36 	

Geography , Grade 10, Vol. 1, 2024, pp. 59, 61. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

Maps in a Grade 10 Geography  textbook refer to the territory of Israel proper a s “Palestine”. 

While the maps demarcate the Green Line, the name “ Palestine” does not appear only in the 

West Bank, but rather, across the territory of Isra el proper. This ignores the existence of Israel, 

which was recognized by Jordan in its pre-1967 bord ers as part of the 1994 peace treaty. The 

maps also show the border between Jordan and the We st Bank as a thin, dashed line, possibly 

creating the appearance that the West Bank is meant  to be Jordanian, while Israel proper is 

Palestinian. 27 

27�j�U�þ�j�‡�«�«�Û�E�Û�	�þ�j�E�	�j�E�Õ�²�j�ü�‡�,�j�²�k�‡�ü�,�ó�²�7�j�,�/�²�7�²�þ�E�²�«�j�Û�þ�j�E�Õ�Û�7�j�/�²�,�	�/�E���j�ü�‡�þ�l�j�ü�‡�,�7�j�Û�þ�j�«�Û�Ì�Ì�²�/�²�þ�E�j�E�²�k�E�£�	�	�ï�7�j�Û�Í�þ�	�/�²�j�U�7�/�‡�²�ó�I�7�j
existence, presenting its internationally recognize d territory as part of Palestine. Additional exampl es of such 
maps can be found in:  National and Civic Education , Grade 9, Vol. 2, 2019, p. 37; Geography , Grade 6, Vol. 2, 
2019, p. 18; Geography , Grade 6, Vol. 1, 2019, pp. 22, 26, 58; Geography , Grade 9, Vol. 2, 2019, pp. 58-59; Geography, 
Grade 12 (Humanities Track), 2019, pp. 167, 174, 20 2; Social Studies , Grade 2, Vol. 1, 2024, p. 82.     	

[The writing indicated by a red square:] Palestine
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Example 37 	

Geography , Grade 10, Vol. 1, 2024, p. 51. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a passage about transportation in Jordan, a Geography textbook teaches that Jordan is 

connected “to Palestine through the Sheikh Hussein Bridge and the King Hussein Bridge”. 

While the King Hussein Bridge indeed connects Jorda n with the territories of the Palestinian 

Authority, the Sheikh Hussein Bridge (also known as  the Jordan River Crossing), connects 

Jordan to Israel proper. The textbook therefore des cribes a border crossing with Israel as a 

Jordanian-Palestinian border crossing, ignoring the  existence of Israel, with which Jordan has 

a peace treaty. The replacement of Israel with Pale stine here is especially conspicuous, because 

this border crossing itself is a symbol of recognit ion and mutual relations between Jordan and 

Israel, and the textbook therefore blatantly contra dicts Jordan’s foreign relations.

A map of Jordan and its neighboring countries in a Grade 12 Geography  textbook depicts the 

territory of Palestine as covering all of Israel, e rasing Israel from existence. This map fails to 

recognize Israel even in its internationally-recogn ized borders, defying UN resolutions and 

�e�	�/�«�‡�þ�I�7�j�	�f�þ�j�	�Ì�Ú�¤�Û�‡�ó�j�,�	�7�Û�E�Û�	�þ�j�‡�7�j�¤�	�«�Û�Ú�²�«�j�Û�þ�j�E�Õ�²�j�¿�Ç�Ç�Â�j�,�²�‡�¤�²�j�E�/�²�‡�E�l��

Jordan is connected via a number of border crossings with its neighboring countries. It is connected to Palestine 
via the Sheikh Hussein Bridge and the King Hussein Bridge […]

Example 38 	

Geography , Grade 12 (Humanities Track), 2019, p. 167. 

[Label on Israeli territory:] Palestine
[Legend: Purple:] Jordanian-Iraqi Border Adjustment 
[Yellow:] Iraqi-Jordanian Border Adjustment 
[Pink:] Saudi-Jordanian Border Adjustment 
[Green:] Jordanian-Saudi Border Adjustment 
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Example 39 	

Social Studies , Grade 5, Vol. 2, 2024, pp. 51, 54, 55 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

Maps throughout a newly-published Grade 5  Social Studies textbook present the entire territory 

west of the Jordan River as Palestinian, ignoring I srael's existence. While the maps do mark 

the Green Line, the label “Palestine” extends acros s both sides of the line, presenting both the 

West Bank and Israel proper as Palestinian territor y. The erasure of Israel from maps contradicts 

�	�Ì�Ú�¤�Û�‡�ó�j�e�	�/�«�‡�þ�Û�‡�þ�j�/�²�¤�	�Í�þ�Û�E�Û�	�þ�j�	�Ì�j�U�7�/�‡�²�ó�j�‡�7�j�,�‡�/�E�j�	�Ì�j�E�Õ�²�j�¿�Ç�Ç�Â�j�,�²�‡�¤�²�j�E�/�²�‡�E�l���j�j

Figure (1): Map of the Hashemite Kingdom of Jordan

[p. 51]

Figure (2): Map of the Hashemite Kingdom of Jordan

[p. 54]

[See the next page for the continuation of the exam ple.] 
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Figure (3): Map of the Hashemite Kingdom of Jordan

[p. 55]

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E���j�-�k�‡�ü�,�ó�²�j�Á�Ç
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Example 40 	

Social Studies , Grade 4, Vol. 2, 2023, pp. 76–78 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a unit about types of maps in a Grade 4 Social Studies  textbook, multiple maps of Jordan 

and its neighboring countries ignore Israel's exist ence, labeling all the territory west of the 

Jordan River as "Palestine." These maps express non -recognition of Israel, despite Jordan's 

�	�Ì�Ú�¤�Û�‡�ó�j�/�²�¤�	�Í�þ�Û�E�Û�	�þ�j�	�Ì�j�U�7�/�‡�²�ó�j�‡�7�j�‡�j�,�‡�/�E�j�	�Ì�j�E�Õ�²�j�¿�Ç�Ç�Â�j�,�²�‡�¤�²�j�E�/�²�‡�E�l��

Political Maps: Present countries and the borders between them.
Observe the following figure, which shows the political map of the 
Hashemite Kingdom of Jordan.
[Label on Israeli territory: Palestine]

[p. 76]

Team work:
Together with the members of my group and under the supervision of 
my teacher, I will mark the elements of the map on the following figure:
[Writing below the map:] Political map of Jordan
[Label on Israeli territory: Palestine]

[p. 77]

[See the next page for the continuation of the exam ple.] 
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The Levant [Bilad al-Sham] and Iraq:
The Levant (Jordan, Syria, Lebanon, and Palestine) and 
Iraq are located in the west of the Asian continent […]
[Label on Israeli territory:] Palestine

[p. 78]

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E���j�-�k�‡�ü�,�ó�²�j�Â�¾
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Example 41 	

Social Studies , Grade 7, Vol. 1, 2024, p. 91. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

As part of a lesson about Jordan’s ancient history,  students are presented with a map of modern-

day Jordan and its neighbors which erases Israel’s existence, labelling the entire territory west 

of the Jordan River as “Palestine.” Interestingly, the map shows the Golan Heights as part of 

Palestine (and not part of Syria), probably uninten tionally.   

Figure 11: The Hashemite Kingdom of Jordan
[Label on Israeli territory:] Palestine  

Example 42 	

Social Studies , Grade 7, Vol. 1, 2024, p. 80. 

In analyzing a map used in a lesson on the ancient civilizations of the Levant (“ Bilad al-Sham ”), 

the region is labeled as Palestine instead of Israe l. While it may be argued that the state of Israel 

had not existed in the pre-modern historical contex t of the Levant, the map anachronistically 

includes both the Green Line (the modern separation  line between Israel and the West Bank) 

�‡�þ�«�j �E�Õ�²�j �¿�Ç�Å�Â�j �¤�²�‡�7�²�Ú�/�²�j �ó�Û�þ�²�j �£�²�E�f�²�²�þ�j �U�7�/�‡�²�ó�j �‡�þ�«�j �¯�l�/�Û�‡���j �U�E�j �E�Õ�²�/�²�Ì�	�/�²�j �«�Û�7�E�‡�7�E�²�Ì�M�ó�ó�l�j �¤�	�ü�£�Û�þ�²�7�j �E�Õ�²�j

ancient geography of the Levant region with modern geopolitics.

Figure 11: The Hashemite Kingdom of Jordan
[Label on Israeli territory:] Palestine  
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Example 43 	

Social Studies , Grade 7, Vol. 1, 2024, p. 91. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a Geography  lesson, Israel is omitted from a map of the region , and Palestine is shown as the 

country bordering Jordan to the west. The map indic ates that Jordan shares borders with Syria, 

Iraq, Saudi Arabia, and "Palestine," disregarding t he existence of Israel. This lesson presents a 

false alternate geopolitical perspective.

I learn: 
Jordan occupies an area of approximately 89,000 square kilometers 
and is divided into 12 governorates [...]. Jordan is bordered by Syria, 
Iraq, Saudi Arabia, and Palestine. 
[Writing below the map:] 1. The Hashemite Kingdom of Jordan - 
Governorates 
[Label on Israeli territory: Palestine]
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Example 44 	

Social Studies , Grade 8, Vol. 2, 2024, pp. 57, 59, 60. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

A newly published Grade 8 Social Studies  textbook includes climate maps of Jordan that labe l 

the entire territory of neighboring Israel as "Pale stine". Although these maps do present the 

Green Line, the label "Palestine" extends across bo th sides of it. The maps therefore portray 

not only the West Bank and the Gaza Strip as Palest inian, but also the entire territory of Israel 

proper, effectively erasing Israel's existence. A p olitical map of the "Arab Homeland" in the same 

lesson also labels Israel proper as "Palestine" and  as a part of the Arab homeland. This map also 

includes the Green Line, but the label "Palestine" appears on Israel proper.

Figure (5): Map of the Hashemite Kingdom of Jordan: Annual 
rainfall average
Figure (6): Map of the Hashemite Kingdom of Jordan: Annual 
temperature average (Celsius)

Figure (8): Map of the Arab Homeland - political
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Example 45 	

History of Jordan , Grade 12, 2019, p. 62.

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

In a unit exploring Jordan's historical involvement  in the Palestinian issue, the curriculum 

describes Jordan’s early support of Palestinian res istance, beginning in the 1920s, which included 

acts of violence perpetrated against the Jews and t he British. It highlights the participation of 

�e�	�/�«�‡�þ�Û�‡�þ�7�j �Û�þ�j �‡�/�ü�²�«�j �‡�¤�E�Û�	�þ�7�j �‡�Í�‡�Û�þ�7�E�j �e�²�f�Û�7�Õ�j �7�²�E�E�ó�²�ü�²�þ�E�7���j �7�,�²�¤�Û�Ú�¤�‡�ó�ó�l�j �ü�²�þ�E�Û�	�þ�Û�þ�Í�j �‡�E�E�‡�¤�ï�7�j �	�þ�j

“colonies” in the Beit She'an area. This narrative emphasizes Jordan’s solidarity with Palestinian 

efforts from the outset, portraying Jordanians as a ctive allies in resisting the establishment of 

Jewish communities in Palestine. By framing this pa rticipation in violence as an expression of 

shared purpose and resistance, the lesson normalize s and legitimizes violence against those 

who are perceived as a hindrance to Palestinian or Jordanian interests, including civilians.

1. Jordan's Role in Supporting the Palestinian Resistance:

The Jordanian leadership and people stood by their Palestinian brothers in their opposition 
to the British Mandate and Jewish immigration to Palestine and its Israeli occupation. Among 
the Jordanians' most prominent positions in support of the resisting steadfastness of the 
Palestinians is the following:
1.  The people of Jordan met at the Kam Conference (village in Irbid) in 1920, in which they 
decided to attack the Israeli colonies in the Beit She'an area. Their attack led to the martyrdom 
of several of the fighters, including Kayed Mufleh Obeidat, who is the first Jordanian martyr 
on the soil of Palestine. 
2. Jordanian residents participated in armed struggle activities in Palestine since the beginning 
of the Palestinian revolution, despite the fact that British forces prevented hundreds of Jordanian 
volunteers from crossing the borders of eastern Jordan into Palestine.
3. Many Jordanians attacked British troops in Jordan and their machinery and supply lines… 
to influence Britain to modify its attitude towards Palestine.
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Example 46 	

History of Jordan , Grade 12, 2019, p. 73. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E

A lesson from a Grade 12 History  textbook about Jordan’s defense of Jerusalem, their  dedication 

to the Palestinian Cause, and their custodianship o ver the Al-Aqsa Mosque makes reference to 

the peace treaty with “the state of the Israeli Occ upation.” This was the only reference to the 

peace treaty in the entire state curriculum until a  new Grade 11 History  textbook was introduced 

in late 2024 (see Example 37). The reference is par adoxical, because Jordan’s peace treaty with 

the Israeli “occupation” entity implies its legitim acy. The text also emphasizes Jordanian efforts 

to secure the right of Palestinians to establish a Palestinian state with Jerusalem as its capital. 

It further notes that King Hussein insisted that “I srael must retreat” from Jerusalem, which is 

implied to be strictly Arab territory occupied by I srael. Notably, a detailed lesson discussing 

King Hussein's political achievements elsewhere in the same textbooks fails to mention the 

treaty (pp. 38-44).

[See the next page for the continuation of the exam ple.]
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Chapter Two: Jerusalem and the Hashemites
���*�-�����)�w�.�� �'� ����� �-�.�#�$�+�� ���)���� �+� �*�+�'� �� �#���1� �� � �3� �-�/� ���� �"�-� ���/�� � �¯�*�-�/�.�� �/�*�� ��� �!� �)���� �/�#� �� �����'� �.�/�$�)�$���)�� �����0�.� �� ���4�� �.�/���)���$�)�"�� ���'�*�)�"�.�$��� �� �/�#� ��
Palestinian people [in their striving] to secure their proper rights to establish a Palestinian state with Jerusalem (Al-Quds 
al-Sharif) as its capital.
[...]
Thirdly: King Hussein ibn Talal’s Position
King Hussein ibn Talal walked in the footsteps of his father and grandfathers in his insistence and obligation to defend 
Jerusalem and the holy sites despite them being subjected to occupation in 1967. King Hussein continued to emphasize 
that Jerusalem is not a matter open for debate, because it is part of the occupied Arab territory, and that Israel must 
retreat from it [...]
6 - King Hussein insisted on maintaining the special historical role of the Hashemite custodianship of the blessed Al-Aqsa 
Mosque, and this appears in Clause 9 of the peace agreement which Jordan signed with the Israeli Occupation State in 1994.

Example 47 	

History of Jordan , Grade 12, 2019, p. 78. 

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E���j�-�k�‡�ü�,�ó�²�j�Â�Ä

In a lesson on the Hashemite custodianship of holy sites in Jerusalem, students are taught that 

Sharif Hussein bin Ali sought to “save” Al-Aqsa Mos que, as he recognized in an early stage the 

threat of a “possible Zionist plot against the bles sed Al-Aqsa Mosque.” By positively describing 

Sharif Hussein’s early understanding of this danger , the textbook implies that there indeed 

was a Zionist “plot” [ �ü�M�Z�œ�ü�‡�/�‡] to harm Al-Aqsa Mosque starting in the early 20th  century.

The Great Arab Revolt and Filling the Vacuum Resulting from the Collapse of the Ottoman Empire
���²� �-�� �/�#� �� ��� ���'���-���/�$�*�)�� �*�!�� �/�#� �� ���*�0�)�"�� ���0�-�&�.�t�� ���*�0�+�����"���$�)�.�/�� �/�#� �� ���/�/�*�(���)�� �.�0�'�/���)�� ���)���� �/�#� �� �
�.�'���(�$���� �-� �'�$�"�$�*�)�� �$�)���6�>�5�=�l��
���#���-�$�!���	�0�.�.� �$�)���$�)�1� �.�/� ����� �¯�*�-�/�.���/�*���!�$�'�'���/�#� ���-� �'�$�"�$�*�0�.���1�����0�0�(�����)�����.���1� ���/�#� �����'� �.�.� �������'�‡���,�.�������*�.�,�0� ���!�-�*�(���)� �"�'� ���/��
by the Young Turks and their relinquishing of responsibility, because Sharif Al-Hussein bin Ali understood early 
on the dangers of a possible Zionist plot against the blessed Al-Aqsa Mosque.

Example 48 	

Arab and World History , Grade 12 (Humanities Track), 2019, p. 8. 

While discussing the history of the “Arab Homeland, ” Grade 12 students learn that Israel's 

existence is the reason for divisions in the Arab H omeland. Furthermore, the text refers to Israel 

as the “Zionist entity,” thus failing to properly a cknowledge its existence.

Think: The Zionist Entity’s existence contributes to deepening the divide in the Arab Homeland. 
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Example 49 	

Arab and World History , Grade 12 (Humanities Track), 2019, p. 72. 

Grade 12 students are taught that Israel humiliates  Palestinians through a lesson that criticizes 

�E�Õ�²�j�U�7�/�‡�²�ó�Û�j�²�«�M�¤�‡�E�Û�	�þ�‡�ó�j�7�l�7�E�²�ü���j�7�,�²�¤�Û�Ú�¤�‡�ó�ó�l�j�/�²�Ì�²�/�²�þ�¤�Û�þ�Í�j�‡�þ�j�U�7�/�‡�²�ó�Û�j�Í�²�	�Í�/�‡�,�Õ�l�j�E�²�k�E�£�	�	�ï�j�‡�ó�ó�²�Í�²�«�ó�l�j

portraying Palestinians as terrorists, murderers, a nd thieves. This claim is attributed to Israeli 

academic Professor Nurit Peled-Elhanan, who is know n for her critical stance on Israeli curricula. 

However, the accusation appears to be based on an e xaggerated interpretation of her work. A 

quote from an Israeli textbook cited in the lesson does not support such extreme characterizations, 

and no direct evidence is provided to substantiate the claim. This misrepresentation raises 

concerns about the accuracy and intent of the lesso n, suggesting that the depiction of Israeli 

educational content may be distorted to serve a bia sed narrative.

Texts from the Israeli Curriculum: The textbook “Geography of the Land of Israel” 
is considered the most extremist geography book. It portrays Palestinian Arabs 
as nomads, thieves, murderers, outlaws, and a terrorist gang, and depicts 
Palestinian Arab villages as primitive, as it says in the textbook:
“Arab villages are far from the center, the roads that connect them are bumpy 
and muddy, they have remained outside the process of change and development, 
and their inhabitants barely know modern life.”
Palestine in Textbooks in Israel, Nurit Peled, translated by Yassin Al-Sayyed, p. 185.

�U�7�/�‡�²�ó�j�‡�þ�«�j�E�Õ�²�j���/�‡�£�9�U�7�/�‡�²�ó�Û�j���	�þ�Û�Û�¤�E
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Jihad and Martyrdom

Example 50 

Islamic S ystems and the Jurisprudence of Da'wa h, Grade 12 (Shari’a Track), 2017, pp. 

�¿�¾�À�=�¿�¾�Á���j�j

In a discussion on  jihad , a Grade 12 Islamic  Education  textbook discusses the dangers that await 

those who fail to uphold the duty of  jihad �j�‡�Í�‡�Û�þ�7�E�j�F�¤�	�ü�£�‡�E�‡�þ�E�j�Û�þ�Ú�«�²�ó�7���G�j�½�Õ�²�7�²�j�Û�þ�¤�ó�M�«�²�j���ó�ó�‡�Õ�O�7�j

anger with the Muslims in this world and in Hell, a nd the disgraceful possibility of enemies of 

Islam overtaking the Muslims and their resources. T he text relates “lessons learned,” stating that 

not only should Muslims “appreciate the role of jihad  in repelling aggression from my country,” 

but that they must perform  jihad  against the enemies of a country if declared necess ary by 

the head of state. 

The dangers of giving up jihad: 
There are dire consequences for the individual and nation in giving up jihad against warrior infidels including: 
�6�k�����3�+�*�.�$�)�"���*�)� �.� �'�!���/�*�����'�'���#�t�.���2�-���/�#�����)�����+�0�)�$�.�#�(� �)�/�.���$�)���/�#�$�.���2�*�-�'�������)�����/�#� ���	� �-� ���²� �-���$�!���4�*�0�����1�*�$�����%�$�#�����k�����#� �����'�(�$�"�#�/�4���#���.���.���$���m��
�t�
�!���4�*�0�����*���)�*�/���(���-���#���!�*�-�/�#�l���	� ���2�$�'�'�����¯�'�$���/���4�*�0���2�$�/�#�������+���$�)�!�0�'���/�*�-�(� �)�/�����)�����-� �+�'����� ���4�*�0���2�$�/�#���*�/�#� �-���+� �*�+�'� �k�����*�0�����-� ���)�*�/���#���-�(�$�)�"��
Him in the least.' (At-Tawbah Surah, verse 39) 
2. The enemies shall overtake the Muslims, and plunder their resources and riches, which is a cause for humiliation and 
disgrace. [The Prophet Muhammad] said: 'If you sell everything on credit to anyone, on the condition that you will buy it back 
for a lower price, take hold of the tails of cattle, become pleased with agriculture, and give up jihad—Allah will allow disgrace 
to prevail over you and will not remove it from you until you return to your religion.' [Sunan Abi Dawud, 3462] 
 
Values learned from the lesson: 
1. I will assess the role of jihad in repelling aggression from my country and protecting the Disenfranchised (al-mustad’afin) 
from wrongdoing.
[...]
3. I will defend my country if the head of state declares jihad against the enemies.
4. …………………………………………………………………………………………………………………………………
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Example 51 	

Islamic Education , Grade 11 (All Tracks), Vol. 1, 2023, pp. 57–61. 

Jihad and Martyrdom

Lessons on  jihad focus on its offensive, violent aspects, giving onl y a slight reference to the 

non-violent ones, and applying it in early and mode rn-day defense issues. Although the lesson 

mentions the non-violent aspects of jihad  in passing (namely the  jihad of the Self, jihad against 

Satan, and  jihad  of the call to Islam [“ Da‘wa ”]), the violent forms receive far greater attentio n. 

�½�Õ�²�7�²�j�Û�þ�¤�ó�M�«�²�j�Ú�Í�Õ�E�Û�þ�Í�j�E�Õ�²�j�‡�Í�Í�/�²�7�7�	�/�7�j�E�	�j�F�/�‡�Û�7�²�j�E�Õ�²�j�Ý�	�/�«�j�	�Ì�j�G�	�«�G�j�E�Õ�/�	�M�Í�Õ�j�,�Õ�l�7�Û�¤�‡�ó�ó�l�j�,�‡�/�E�Û�¤�Û�,�‡�E�Û�þ�Í�j

�Û�þ�j�¤�	�ü�£�‡�E���j�Ú�þ�‡�þ�¤�Û�þ�Í�j�E�Õ�²�j�f�‡�/�j�²�Ì�Ì�	�/�E�7�j�Û�þ�j�‡�þ�l�j�f�‡�l�j�-�£�M�Û�ó�«�Û�þ�Í�j�f�²�‡�,�	�þ�7�j�Ì�‡�¤�E�	�/�Û�²�7���j�,�/�²�,�‡�/�Û�þ�Í�j�Õ�	�7�,�Û�E�‡�ó�7�j

and aiding the families of mujahideen ), and using verbal means of spreading information.  

According to the textbook, military jihad �j�Û�þ�¤�ó�M�«�²�7�j�F�7�‡�¤�/�Û�Ú�¤�Û�þ�Í�j�	�þ�²�I�7�j�	�f�þ�j�7�	�M�ó�j�‡�7�j�Û�Ì�j�Û�E�j�f�²�/�²�j�þ�	�E�Õ�Û�þ�Í���j

for the sake of God Almighty, to protect the religi on and the homeland,” further glorifying 

death in battle as a noble ideal. 

Furthermore, the textbook discusses the limitations  of undertaking offensive jihad  (see next 

example), emphasizing that  jihad  is the responsibility of the state, not of individ uals, and 

stating that  jihad is the individual obligation of every Muslim when t he head of state declares 

it or when Muslim lands are under attack. The lesso n also describes the rewards jihad �j�Ú�Í�Õ�E�²�/�7�j

can expect from God, and stresses that God punishes  those who fail to commit  jihad .28 The 

�ó�²�7�7�	�þ�j�E�Õ�²�/�²�Ì�	�/�²�j�ì�M�7�E�Û�Ú�²�7�j�¤�‡�7�²�7�j�	�Ì�j�e�Û�	�ó�²�þ�E jihad  and does not attempt to properly treat violent 

incidents instigated in its name.

The design of the lesson therefore implies that oth er, non-militant interpretations of  jihad  are 

of lesser importance than its offensive violent for ms. This is also clear from the illustration of 

marching Jordanian soldiers, and the juxtaposition of anecdotes of the Prophet Muhammad 

practicing jihad  with the Battle of Karameh (1968) between the Isra eli Defence Forces and 

Jordanian  fedayeen , which ended in a "humiliating defeat" for Israel.  This juxtaposition is 

particularly alarming because it implicitly equates  Israel and the IDF to enemies of Muhammad 

and Islam. 

It is also concerning that this appears in an Islam ic Education textbook, as opposed to one on 

history. The example describes Israel as religiousl y illegitimate and thus a valid target of violent 

jihad ���j�U�E�j�E�²�‡�¤�Õ�²�7�j�7�E�M�«�²�þ�E�7�j�E�	�j�7�²�²�j�‡�þ�l�j�¤�	�þ�Û�Û�¤�E�j�£�²�E�f�²�²�þ�j�‡�þ�j�U�7�ó�‡�ü�Û�¤�j�þ�‡�E�Û�	�þ�j�‡�þ�«�j�þ�	�þ�9�U�7�ó�‡�ü�Û�¤�j�²�þ�E�Û�E�l�j

as a battle between Islam and its enemies.

28 A similar text appears in Islamic Education , Grade 11 (Humanities Track), Vol. 1, 2023, pp. 37 -42.	

[See the next page for the continuation of the exam ple.]
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Lesson Four: Jihad in Islam
Pedagogical Outcomes
Students are expected to achieve the following pedagogical outcomes:
1. To explain the concept of jihad.
2. To clarify what is the ruling and virtue of jihad.
3. To take pride in the ethics of jihad in Islam.

[p. 57]

Jihad and Martyrdom, Example 51

[p. 58]

[See the next page for the continuation of the exam ple.]
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Comprehension and Analysis
���$�#�������$�.�������"�-� ���/�����*�(�(���)���(� �)�/���¤�!���-� �n���#�¥���$�)���
�.�'���(�k���¤�k�k�k�¥

1. The Meaning and Levels of Jihad
The word jihad is used with two chief senses:
���k�����$�#�������$�)���/�#� ���"� �)� �-���'���.� �)�.� ���(� ���)�.���/�*��� �3� �-�/��� �¯�*�-�/�.�����)����� �)� �-�"�4���$�)���*�-��� �-���/�*�����*���2�#���/�����*�������'�(�$�"�#�/�4���#���.�����*�(�(���)��� ���l�����)����
avoiding and shunning that which He has forbidden, as God Almighty said “And strive for Allah with the striving [ jihad] 
due to Him” [Surah Al-Hajj, 78]. Jihad in this sense has multiple forms:
 Jihad of the Self: Bringing one’s own soul to adhere to rules of religion and stopping it from following pleasures.
Jihad against Satan: Opposing Satan’s temptations and not following his footsteps.
Jihad of the call to Islam [“Da‘wa”]: Enjoining good and forbidding evil, and saying words of truth through wisdom and 
good advice.  
[...] 
���k�����$�#�������$�)���/�#� ���+���-�/�$���0�'���-���.� �)�.� �m�����#�$�.���$�.���/�#� ���(� ���)�$�)�"���*�!���%�$�#�������$�)�/� �)��� �����$�)���/�#�$�.���'� �.�.�*�)�k���
�/���(� ���)�.���/�*��� �3� �-�/��� �¯�*�-�/�.�����)����� �)� �-�"�4��
in order to attack aggressors, and to raise the Word of God Almighty. The Almighty said: “Fight in the way of Allah those 
who fight against you but do not transgress. Indeed, Allah does not like transgressors.” (Al-Baqara: 190) This jihad is the 
responsibility of the State, not of individuals [emphasis in the original text]. [Individuals] do not have the right to plunge 
headlong into [ jihad] without permission from the Ruler.

Jihad in the particular sense has a few levels, including:
Performing jihad with one’s own life: This is done by setting out to face the enemy, starting to fight, and sacrificing one’s 
own soul as if it were nothing for the sake of God Almighty, to protect the religion and the homeland, as God Almighty 
said: “Indeed, Allah has purchased from the believers their lives and their properties, [in exchange] for that they will have 
Paradise. They fight in the cause of Allah, so they kill and are killed.” [Al-Tawbah Surah, 111]
Performing jihad with one’s property: This is done by supplying the necessary money to equip the army, supplying it with 
weapons, provisions, and whatever is necessary to face the enemies, including building military factories, preparing 
hospitals, and taking care of the families of mujahideen [...]           

Jihad and Martyrdom, Example 51

[p. 59]

[See the next page for the continuation of the exam ple.]
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2. The Ruling and Virtue of Jihad
Islam commands jihad in a situation where there is an attack on Muslims’ land or on their Faith. It was made an obligation 
�¤�!���-�n�¥�����0� ���/�*���$�/�.�������/�$�1� ���-�*�'� ���$�)����� �!� �)���$�)�"���/�#� �������$�/�#�l���-���$�.�$�)�"���/�#� �����*�-�����*�!�����*�������'�(�$�"�#�/�4�l�����)�����-� �+� �'�'�$�)�"�����"�"�-� �.�.�$�*�)�.���(����� �����"���$�)�.�/��
Muslims and their lands. The Almighty said: “Fight in the way of Allah those who fight against you but do not transgress. 
Indeed, Allah does not like transgressors.” (Al-Baqara: 190)
���$�#�������$�.���!�0�)�����(� �)�/���'�'�4���������*�'�'� ���/�$�1� ���*���'�$�"���/�$�*�)���¤�!���-�n���&�$�!�J�4���#�¥�l���.�0���#���/�#���/���$�!���.�*�(� �����0�.�'�$�(�.���+���-�/���&� ���$�)���$�/�l���*�/�#� �-�.�����-� �������.�*�'�1� ����
�*�!���"�0�$�'�/���¤�!�*�-���!���$�'�$�)�"���/�*�����*���.�*�¥�k���	�*�2� �1� �-�l���$�/����� ���*�(� �.�������+� �-�.�*�)���'���*���'�$�"���/�$�*�)���¤�!���-�n���v���4�)�¥���$�)���.�+� ���$�!�$�����.�$�/�0���/�$�*�)�.�l���.�0���#�����.���2�#� �)���/�#� ��
Ruler commands to set out and engage the enemies, or in cases where a Muslim land is under attack.
�
�.�'���(�����¯�$�-�(�.���/�#���/���%�$�#���������)�����%�$�#�������!�$�"�#�/� �-�.�������-�-�4�������"�-� ���/���1�$�-�/�0� �k�����*�����#���.���+�-�*�(�$�.� �����/�#� ���(�0�%���#�$��� � �)���"�-� ���/���-� �2���-���n���/�#� �����'�(�$�"�#�/�4��
said: “And he who fights in the cause of Allah and is killed or achieves victory – We will bestow upon him a great reward.” 
�¢���'�‡���$�.���w�m���<�9�£�����#� �����-�*�+�#� �/�l���+� ����� ����� ���0�+�*�)���#�$�(�l���#���.����� �.�$�"�)���/� �����%�$�#���������.���/�#� ���"�-� ���/� �.�/����� � �������²� �-���/�#� ���+�-�*�!� �.�.�$�*�)���*�!���!���$�/�#���¤� �(�J�)�¥��
�¤�k�k�k�¥�����#� �����*���'� �����0�-�w���)���2���-�)�.�����"���$�)�.�/���������)���*�)�$�)�"���%�$�#���������)�������$�.�+�'���4�$�)�"���-� �'�0���/���)��� ���/�*�����*���$�/���¤�/���,�J�v�0�.�¥�l�����.���/�#���/���$�.�����������0�.� ���!�*�-��
punishment from God Almighty. The Almighty said: “If you do not go forth, He will punish you with a painful punishment 
and will replace you with another people, and you will not harm Him at all.” (Al-Tawba: 39)

Enrichment and Expansion
The legislation of jihad went through numerous steps, which can be summarized in two phases:
The First Phase: The prophet remained in Mecca for thirteen years, calling for Islam, educating those who believed, and 
�+�-� �+���-�$�)�"���/�#� �(���/�#� �*�'�*�"�$�����'�'�4�����)�����(�*�-���'�'�4�k���	� ���*�-��� �-� �����/�#� �(���/�*����� ���-���/�#� ���$���*�'���/� �-�.�w���*�¯� �)��� �.�����)�������1�*�$�����!�$�"�#�/�$�)�"���/�#� �(�k
���#� ����� ���*�)�������#���.� �m�����#� �)���/�#� �����-�*�+�#� �/�����)�����/�#� �����0�.�'�$�(�.���(�$�"�-���/� �����/�*����� ���$�)���l���/�#� �4���.�0�¯� �-� �����$�)�/� �)�.�$�1� �'�4�n���2�#� �)���/�#� �����"�"�-� �.�.�$�*�)���*�!��
the idolaters against them continued and they were attacking the [Muslims'] region, Allah allowed them to fight and repel 
the aggression. Allah said: "Permission to fight back is hereby granted to those being fought, for they have been wronged. 
And Allah is truly Most Capable of helping them prevail. They are those who have been expelled from their homes for no 
�-� ���.�*�)���*�/�#� �-���/�#���)���+�-�*���'���$�(�$�)�"�m���t���0�-���
�*�-�����$�.�����'�'���#�k�t�u���¢���'�‡�	���%�%���7�7�m�8�>�Œ�9�5�£
The Muslims began to repel the aggression of the idolaters in response to Allah's command; he who follows the biography 
of the Prophet, will find the idolaters were the first to confront the religion of Allah and to dissuade the Muslims from their 
faith, and expel them from their homes and persecute them.
[in the box:]
Bright Picture
On March 21, 1968, the Israeli Occupation tried to assault Jordanian territory and occupy parts of it. The Jordanian Army 
confronted it in the Battle of Karameh and inflicted a humiliating defeat upon it.

Jihad and Martyrdom, Example 51

[p. 61]
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Example 52 	

Islamic Education , Grade 11 (All Tracks), Vol. 1, 2023, pp. 40, 42. 

Jihad and Martyrdom

Students in Grade 11 learn about the virtues of mar tyrs according to the Qur’an and Hadith , 

including forgiveness for his spilt blood and marri age with the maidens of Paradise. The textbook 

explains that the afterlife of martyrs is “a specia l life that is not similar to their life in this wo rld,” 

one of joy and bliss. Crucially, the lesson is poli ticized by connecting the virtues of the martyrs 

with the Jordanian soldiers who died “in defense of  the blessed Al-Aqsa Mosque,” and in other 

battles such the 1968 Battle of Karameh between Jor dan and Israel.

First: The Virtues of the Martyrs
���²� �-���(�*�.�/���*�!���/�#� �����-���#� �-�.�����-�*�&� ���/�#� �����*�(�(���)�����*�!���/�#� �����-�*�+�#� �/���$�)���¤�/�#� �������/�/�'� ���*�! �¥�����#�0���l�����)�����/�#� ���(���-�/�4�-���*�(���*�!�������'���-�"� ���)�0�(��� �-��
of companions and the injury of the Messenger of God, the Muslims were struck by great distress and sadness. So God 
revealed these noble verses, in order to encourage them and strengthen their hearts, and the noble verses referred to some 
of what God Almighty has prepared for the martyrs as a reward demonstrating their virtue and status with God Almighty. 
He said: “And never think of those who have been killed in the cause of Allah as dead. Rather, they are alive with their Lord, 
receiving provision.” (3: 169) The verses clarify that they are alive with God Almighty, a special life that is not similar to their 
life in this world, and that God Almighty has prepared for them a lot of bliss that fills them with joy and happiness […] This 
alleviated the grief of the Muslims, and directed them to follow the path of the martyrs without fear for their children and 
�2�$�1� �.�l�����)�����2�$�/�#�*�0�/���.�*�-�-�*�2���!�*�-���2�#���/���/�#� �4���'� �²���*�!���2�*�-�'���'�4���"�*�*���.���¤���o�¥��

[See the next page for the continuation of the exam ple.]
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Enrichment and Expansion
The honorable Sunnah of the Prophet mentioned a number of the virtues of the martyrs and their status with God Almighty, 
including that the Messenger of God said: “The martyr has six qualities(in store) with Allah: He is forgiven from the first 
drop of his blood that is shed; he is shown his place in Paradise; he is spared the torment of the grave; he is kept safe from 
the Great Fright; he is adorned with a garment of faith; he is married to (wives) from among the wide-eyed houris; and he 
is permitted to intercede for seventy of his relatives.” 
Jordan sacrificed many martyrs who bravely defended the holy places, and many of them were martyred in defense of the 
blessed Al-Aqsa Mosque, for example in the Bab al-Wad Battle in 1948, and sacrificed themselves to defend the soil of the 
homeland in the Battle of Karameh. 

Jihad and Martyrdom, Example 52
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Example 53 	

Arabic is My Language , Grade 5, Vol. 1, 2024, pp. 30, 38-41, 55, 57. 

Jihad and Martyrdom

�G�/�‡�«�²�j�Ã�j�7�E�M�«�²�þ�E�7�j�‡�/�²�j�E�‡�M�Í�Õ�E�j�/�²�‡�«�Û�þ�Í�j�¤�	�ü�,�/�²�Õ�²�þ�7�Û�	�þ�j�‡�þ�«�j�Í�/�‡�ü�ü�‡�/�j�M�7�Û�þ�Í�j�‡�j�E�²�k�E�j�f�Õ�Û�¤�Õ�j�Í�ó�	�/�Û�Ú�²�7�j

martyrdom [ shahada  or  istishhad ] using graphic descriptions. The text teaches abou t Jordanian 

soldiers who died as martyrs in the 1969 Battle of Karameh and "wrote the letters of victory 

with their fragrant blood". The text is part of a u nit titled "Martyrs of My Country - Unforgettable 

Glory" and focuses on two soldiers who died in the battle, Muwaffaq al-Salti and Firas al-Ajlouni, 

describing them as heroes and as a source of inspir ation for the generations. Grammar exercises 

following the text glorify martyrdom, such as, "The  soldiers wrote the victory with their blood" 

and "Jordan breathes in the story of the martyrs wi th pride."  

The two martyrs are described as following in the f ootsteps of other Jordanians who died as 

�ü�‡�/�E�l�/�7�j�N�Û�þ�j�«�²�Ì�²�þ�7�²�j�	�Ì�j�¤�‡�ó�²�7�E�Û�þ�²�O�7�j���/�‡�£�j�¤�Õ�‡�/�‡�¤�E�²�/���N�j�7�M�¤�Õ�j�‡�7�j�g�‡�l�²�«�j�t�M�Û�²�Õ�j���ó�9�•�£�‡�Û�«�‡�E���j�f�Õ�	�j�«�Û�²�«�j�Û�þ�j

�‡�j�£�‡�E�E�ó�²�j�‡�Í�‡�Û�þ�7�E�j�í�Û�	�þ�Û�7�E�j�‡�þ�«�j���/�Û�E�Û�7�Õ�j�Ì�	�/�¤�²�7�j�Û�þ�j�¿�Ç�À�¾�j�‡�þ�«�j�Û�7�j�¤�	�þ�7�Û�«�²�/�²�«�j�E�Õ�²�j�Ú�/�7�E�j�e�	�/�«�‡�þ�Û�‡�þ�j�ü�‡�/�E�l�/�j�Û�þ�j

Palestine, and Muhammad Hamad al-Huneiti who died i n the 1948 War. Describing martyrs who 

died before the 1967 War and even before the establ ishment of Israel as defending Palestine's 

Arab character promotes the struggle against Zionis m and the idea of a Jewish state, rather 

than only against the occupation of the West Bank a nd the Gaza Strip.   

[p. 30]

Martyrs of My Country
Unforgettable Glory

[p. 38]

When the Eagles Soar
The memorial day for the Battle of Karameh, in which the soldiers of the homeland wrote the letters of victory with their 
fragrant blood, comes as a national occasion in which we remember martyrs who walked in the path of honor and chivalry. 
Men who gave their precious souls for the homeland, to protect its honor and invincibility. Among them are the two martyrs 
���0�2���¯���,�����'�‡�����'�/�$�����)�������$�-���.�����'�‡���%�'�*�0�)�$�l���2�#�*���.�*���-� �����#�$�"�#����� �!�*�-� ���/�#� �$�-���/�$�(� �l���/�*����� �����.�������'���)�/� �-�)���2�#�$���#���'�$�"�#�/�.���/�#� ���2���4���/�*���/�#�*�.� ��
who follow them.   

[See the next page for the continuation of the exam ple.]
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[p. 39]

In honor of Firas al-Ajlouni and in his good memory, a street in the Irbid 
���*�1� �-�)�*�-���/� �� �2���.�� �)���(� ���� �u���$�-���.�� ���'�‡���%�'�*�0�)�$�u�� ���)���� ���� �.���#�*�*�'�� �2���.�� �)���(� ���� ���²� �-��
him. A children's book titled "A Lion Overlooking Haifa" was written by the 
Jordanian author Rawda Al-Farkh Al-Hudhud, who said about him: "because 
Firas was the conscience of an entire generation… because Firas combined 
principle and practice… he believed in the Palestinian Cause and died as 
a martyr for it."    

[p. 40]

Al-Salti and Al-Ajlouni and their companions went on the path of Kayed Mufleh Al-Obaidat, Muhammad 
Hamad al-Huneiti, and other heroes who died as martyrs in defense of Palestine's Arab character [Uraubah]. 
Their stories became a fragrance which the Jordanian people breathe in to learn that the Arab people 
can accomplish the impossible and win the battle with will, defiance, and practice, and to learn that the 
cause of Palestine is the cause of every Arab.
Rim al-Rawashde, Al-Rai Newspaper, with permission 

���0�2���¯���,�����'�‡�����'�/�$�����)�������$�-���.�����'�‡���%�'�*�0�)�$�����-� ���/�2�*���*�!���/�#� ���#�*�(� �'���)���t�.���.�*�'���$� �-�.�����)�������-���1� ���(���-�/�4�-�.�l���2�#�*��� �(�+�#���.�$�5� ����
with their bravery that the badge of honor on the nation's chest is accomplished only by making a sacrifice 
�!�*�-���/�#� ���1���'�0� �.�����)�����+�-�$�)���$�+�'� �.�k�����2�*���(���-�/�4�-�.���2�#�*���'� �²�������'� �"�����4���/�#���/����� ���/�.���2�$�/�#���/�#� ���.�+�$�-�$�/���*�!���.� �'�!�‡�.�����-�$�!�$��� �l���!�-�*�(��
which the next generations derive inspiration and power.     

[See the next page for the continuation of the exam ple.]

Jihad and Martyrdom, Example 53
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[p. 41]

1. Choose the word which explains the meaning of the colored expressions 
�$�)���/�#� ���!�*�'�'�*�2�$�)�"���.� �)�/� �)��� �.�����4���(���-�&�$�)�"�������á����� �'�*�2���/�#� �����*�-�-� ���/�����)�.�2� �-�m
a. The soldiers of the homeland inscribed the letters of victory with their blood. 
��� �+�/����������������������������� �!� �)��� �������������������������������-�*�/� ���á����

[p. 55]

3. Read the following examples and answer the questions following them:
- The soldiers wrote the victory with their blood. 
[…] 
I will create three questions which start with the word "What" and answer them in the manner of 
the example:
- What did the soldiers write? The victory
[…]

[See the next page for the continuation of the exam ple.]
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[p. 57]

4. I will grammatically analyze the underlined words in the 
following sentences:
[…] 
b. Jordan breathes in the story of the martyrs with pride. 
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Example 54 

Islamic Systems and the Jurisprudence of Da'wah , Grade 12 (Shari’a Track), 2017, pp. 

�¿�¿�¾�=�¿�¿�¿���j

Jihad and Martyrdom

A Shari’a  Track  Islamic  Education  textbook distinguishes between terrorism ( irhab ) and  jihad  

against “the Occupation,” likely referring to Israe l in the general context of the curriculum. 

The lesson states that the injustice and violation of rights that occur under the “Occupation” 

should be fought through the jurisprudentially acce ptable means, but the use of violence is 

not outright rejected. Thus, the ambiguity of refer ring to the “occupation” which is commonly 

understood as Israel, and failure to condemn violen ce leaves an opening for students to believe 

�E�Õ�‡�E�j�e�Û�	�ó�²�þ�¤�²�j�Û�7�j�‡�j�ó�²�Í�Û�E�Û�ü�‡�E�²�j�ü�²�‡�þ�7�j�E�	�j�Ú�Í�Õ�E�j�U�7�/�‡�²�ó��

���$�-�.�/�'�4�m�����#� �����$�¯� �-� �)��� ����� �/�2� � �)�����$�#���������)������� �-�-�*�-�$�.�(
[Middle column:] “Jihad for the sake of God” - the term [definition]: investing the capacity and energy for the sake of God 
Almighty in fighting the enemies; defending the religion of God, as well as the Ummah’s gains and its homelands. The 
objective: defending the homelands, repelling aggression, protecting the freedom to spread the Islam’s da’wa (the call to 
join Islam) and the disenfranchised (mustad’afin).
�¤�
� �²�����*�'�0�(�)�m�¥���x��� �-�-�*�-�$�.�(�y���¢�$�-�#�����£���‡���/�#� ���/� �-�(���¢��� �!�$�)�$�/�$�*�)�£�m���¤���)�������/���*�! �¥�����"�"�-� �.�.�$�*�)���0�)�%�0�.�/�'�4���+� �-�+� �/�-���/� �������4���$�)���$�1�$���0���'�.�l���"�-�*�0�+�.��
or countries against a person or one of his rights, including intimidation, causing harm, threatening and unjust killing. 
The objective: attacking lives, objects and assets without any viable just reason, intended to bring about corruption and 
seize power.

[Right - The international community's stance toward “Jihad for the sake of Allah”]  
Resistance against the Occupation by jurisprudentially acceptable means is legal resistance, [implemented] to remove 
injustice and restore stolen rights. This right is recognized legally and logically and ratified by international agreements. 
�¤�
� �²�� �‡�� ���#� �� �$�)�/� �-�)���/�$�*�)���'�� ���*�(�(�0�)�$�/�4�t�.�� �.�/���)��� �� �/�*�2���-���� �t��� �-�-�*�-�$�.�(�t�¥�� �
�/�� �$�.�� �)�*�/�� �����&�)�*�2�'� ���"� ���� ���4�� �)�*�-�(�.�l�� �$�)�/� �-�)���/�$�*�)���'�� �'���2�l�� �*�-��
revealed religions.
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Example 55 

Arabic Is My Language , Grade 7, Vol. 2, 2024, p. 113. 

Jihad and Martyrdom

Grade 7 students learn Arabic grammar with an examp le glorifying “victory or martyrdom.” In 

a lesson on the intensive nominal form, students ar e instructed to identify the active participle 

�Û�þ�j �‡�j �7�²�þ�E�²�þ�¤�²�j �ü�²�þ�E�Û�	�þ�Û�þ�Í�j �‡�j �7�	�ó�«�Û�²�/�j �f�Õ�	�j �Û�7�j �N�E�Õ�²�j �Ú�/�7�E�j �E�	�j �/�²�‡�¤�Õ�j �e�Û�¤�E�	�/�l�j �	�/�j �ü�‡�/�E�l�/�«�	�ü�j �-al-nasr 

aw al-shahad a)".

The Intensive [Nominal] Form
I will prepare myself:
I will read the following sentence and find the active participle.
1. The soldier is patient in war, approaching in all determination and bravery, knows his duty toward his homeland and 
religion, and he is the first to reach victory or martyrdom.
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Example 56 

Arabic Is My Language , Grade 10, Vol. 1, 2024, p. 139. 

Jihad and Martyrdom

Grade 10 students learn Arabic grammar through exam ples glorifying martyrdom. Students are 

�Û�þ�7�E�/�M�¤�E�²�«�j�E�	�j�/�²�f�/�Û�E�²�j�E�Õ�²�j�Û�þ�Ú�þ�Û�E�Û�e�²�7�j�Û�þ�j�E�Õ�²�j�,�‡�7�E�j�E�²�þ�7�²���j�Û�þ�¤�ó�M�«�Û�þ�Í�j�E�Õ�²�j�7�E�‡�E�²�ü�²�þ�E�j�F�E�Õ�²�j�ü�‡�/�E�l�/�«�	�ü�j�	�Ì�j

the hero”. The phrase portrays death in battle in a  heroic light, which may implicitly encourage 

students to view violent struggle as a noble or asp irational act. In addition, by using this phrase 

in a grammar exercise, the textbook politicizes lan guage studies instead of using neutral content 

or instilling positive values of peace and toleranc e.  

I will transform the infinitives in the following phrases to their past tense forms, altering what is necessary:
[The middle column:] The martyrdom of the hero.

Example 57 

Arabic Is My Language , Grade 10, Vol. 1, 2024, p. 114. 

A Grade 10 Arabic Language  textbook teaches the work of a Palestinian poet, w hich praises 

�e�Û�	�ó�²�þ�¤�²�j�‡�þ�«�j�«�²�‡�E�Õ�j�Û�þ�j�E�Õ�²�j�£�‡�E�E�ó�²�Ú�²�ó�«�j�‡�Í�‡�Û�þ�7�E�j�E�Õ�²�j�²�þ�²�ü�l���j�½�Õ�²�j�E�²�k�E�j�Í�ó�	�/�Û�Ú�²�7�j�E�Õ�²�j�,�	�²�E�I�7�j�7�²�ó�Ì�9�7�‡�¤�/�Û�Ú�¤�²���j

tossing his soul “into the pits of death” when he i s faced with the decision of choosing life or 

“a death that enrages the enemy.” In the conclusion , the poet casts his heart in the faces of 

�Õ�Û�7�j�²�þ�²�ü�Û�²�7���j �M�7�Û�þ�Í�j �Ú�Í�M�/�‡�E�Û�e�²�j�f�	�/�«�Û�þ�Í�j �E�l�,�Û�¤�‡�ó�j�	�Ì�j �Ú�/�Û�þ�Í�j �‡�j�£�M�ó�ó�²�E�j�-�F�Ú�/�²���ü�l�j �Õ�²�‡�/�E�j�Û�7�j�Û�/�	�þ�j�‡�þ�«�j�ü�l�j

�Û�‡�ü�²�j�Û�7�j�£�ó�‡�v�²�G�.��

I will make use:
I will chant the following verses and answer the following question:
I shall carry my soul on the palm of my hand / and toss it into the pits of death
[For I chose] either a life that pleases a friend / or a death that enrages the enemy
I will fire my heart in the faces of my enemies / for my heart is iron and my flame is blaze 
[...]
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Example 58 

Islamic Education , Grade 10, Vol. 1, 2023, p. 105. 

Jihad and Martyrdom

In a chapter about Al-Aqsa Mosque in a Grade 10  Islamic Education  textbook, students are 

taught that martyrdom in defense of the mosque is c ommendable. The textbook romanticizes 

the deaths of Jordanian soldiers in the 1948 and 19 67 wars, stating that the Jordanian/Arab 

military “watered the walls of Jerusalem and the gr ounds of the blessed Al-Aqsa Mosque with 

the pure blood of hundreds of martyred Jordanian so ldiers.” By using such graphic descriptions 

�‡�7�j �F�f�‡�E�²�/�1�Û�þ�Í�2�G�j �E�Õ�²�j �7�	�Û�ó�j �	�Ì�j �¤�‡�ó�²�7�E�Û�þ�²�j �f�Û�E�Õ�j �F�,�M�/�²�j �£�ó�	�	�«���G�j �E�Õ�²�j �E�²�k�E�£�	�	�ï�j �Í�ó�	�/�Û�Ú�²�7�j �e�Û�	�ó�²�þ�¤�²�j �‡�þ�«�j

martyrdom and romanticizes death in battle.

4 - The Hashemite Kingdom of Jordan’s Concern with the Blessed Al-Aqsa Mosque:
The Hashemite Kingdom of Jordan has shown a particular concern for the blessed Al-Aqsa Mosque, 
and did not cease from endeavoring to serve and protect it, for example:
A. Protecting the blessed Al-Aqsa Mosque. The heroes of the Jordanian Armed Forces/Arab military 
watered the walls of Jerusalem and the grounds of the blessed Al-Aqsa Mosque with the pure blood 
of hundreds of martyred Jordanian soldiers in the 1948 and 1967 wars.

Example 59 

Arabic is My Language (Workbook) , Grade 5, Vol. 1, 2024, p. 21. 

Students are instructed to practice their Arabic ha ndwriting with a sentence glorifying the 

�ü�‡�/�E�l�/�7���j�½�Õ�²�j�7�²�þ�E�²�þ�¤�²�j�7�E�‡�E�²�7���j�F�½�Õ�²�j�£�ó�	�	�«�j�	�Ì�j�E�Õ�²�j�ü�‡�/�E�l�/�7�j�,�M�/�Û�Ú�²�«�j�E�Õ�²�j�7�	�Û�ó�j�	�Ì�j�ü�l�j�ó�‡�þ�«���G

2.4 I will improve my handwriting:
[...] I will copy the following sentence in Ruq’ah script:
The blood of the martyrs purified the soil of my land. 
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Example 60 

Islamic Education , Grade 12 (All Tracks), Vol. 2, 2024, p. 113. 

A lesson on Islamic teachings on international rela tions includes a subsection called “Peace is 

the foundation of international relations in Islam, ” which actually supports war using religious 

pretexts. While the message in the title is reitera ted in the body, most of the text contradicts this 

message and states that Islam obligates “war or jihad, ” equating the two terms and promoting 

a violent understanding of jihad and rejecting peac e. Situations in which war is obligated 

include when peace “involves occupying the Motherla nd, or an attack on religion, honor, and 

possessions,” when Muslims face “aggression,” when aiding those suffering from “injustice,” 

when agreements are broken, and more. 

�G�Û�e�²�þ�j�Õ�	�f�j�e�‡�Í�M�²�j�7�	�ü�²�j�	�Ì�j�E�Õ�²�7�²�j�«�²�Ú�þ�Û�E�Û�	�þ�7�j�‡�/�²���j�‡�þ�«�j�Õ�	�f�j�7�Û�ü�Û�ó�‡�/�j�‡�/�Í�M�ü�²�þ�E�7�j�Õ�‡�e�²�j�£�²�²�þ�j�M�7�²�«�j

�£�l�j�U�7�ó�‡�ü�Û�¤�j�7�E�‡�E�²�7�j�‡�þ�«�j�ü�Û�ó�Û�E�‡�þ�E�j�	�/�Í�‡�þ�Û�v�‡�E�Û�	�þ�7�j�E�	�j�ì�M�7�E�Û�Ì�l�j�e�Û�	�ó�²�þ�E�j�¤�	�þ�Û�Û�¤�E���j�Û�E�j�7�E�‡�þ�«�7�j�E�	�j�/�²�‡�7�	�þ�j�E�Õ�‡�E�j

�f�‡�/�j�¤�‡�þ�j�£�²�j�/�²�ó�Û�Í�Û�	�M�7�ó�l�j�ì�M�7�E�Û�Ú�²�«���j�¤�	�þ�E�/�‡�«�Û�¤�E�Û�þ�Í�j�E�Õ�²�j�ü�²�7�7�‡�Í�²�j�E�Õ�‡�E�j�,�²�‡�¤�²�j�Û�7�j�E�Õ�²�j�F�Ì�	�M�þ�«�‡�E�Û�	�þ�G���j�½�Õ�Û�7�j

is especially true of Jordan and the Arab world’s h istory of wars with Israel, which have been 

particularly tied to the rhetoric of “repelling agg ression” (‘ �M�«�f�œ�þ) and “injustice” ( �z�M�ó�ü) found 

in Jordanian textbooks (see Examples 6, 29, and 60) . Another possible allusion to the Arab-Israeli 

�¤�	�þ�Û�Û�¤�E�j �ü�‡�l�j �£�²�j �Ì�	�M�þ�«�j �Û�þ�j �E�Õ�²�j �E�²�k�E�£�	�	�ï�I�7�j �‡�/�Í�M�ü�²�þ�E�j �‡�£�	�M�E�j�F�£�/�²�‡�ï�Û�þ�Í�j �,�‡�¤�E�7�j �‡�þ�«�j �‡�Í�/�²�²�ü�²�þ�E�7�G�j

justifying war, which other textbooks explicitly as sociate with Jews (see Examples 1, 3); indeed, 

this textbook reiterates the antisemitic associatio n between Jewish people and violating 

agreements by listing the Jewish tribes in ancient Arabia: Qaynuqa‘, Nadir, and Qurayza, all of 

which are accused here of “betraying the Muslims.” This contributes to the hateful portrayal of 

Jewish people as treacherous and untrustworthy, wit h possible implications as to present-day 

agreements with Israel. It should be noted that whi le in the 2023 edition, only the Qaynuqa‘ 

tribe was explicitly referred to as “the Jews”  (�‡�ó�g�ã�‡�Õ�_�«), in the 2024 edition, this phrase was 

added to describe the other two tribes as well, fur ther emphasizing the link made by the text 

between Jewish people and treachery.   

[See the next page for the continuation of the exam ple.]
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2. Peace is the foundation of international relations in Islam

Islamic shariah stipulates that peace is the foundation of the Islamic state’s relations with other states. War is an exceptional 
situation, to be resorted to when necessary; the Almighty said: “O you who have believed, enter into Peace [others interpret: 
Islam] completely and do not follow the footsteps of Satan. Indeed, he is to you a clear enemy.” (2:208) Therefore, Muslims 
should accept peace when it is presented to them, if it does not involve occupying the Motherland or an attack on religion, 
honor, and possessions. [...]

Exceptional situations which mandate war and jihad include:
A. Defending Muslims and repelling aggression made against them: Islam obligates Muslims to defend their country and 
rights and repel aggression. The Almighty said: “Battle has been enjoined upon you while it is hateful to you.” (2:216) 
B. Breaking of pacts and agreements: Islam makes it clear that the crime of whoever breaks pacts and agreements, or 
violates them, is shameful, and determines that this is a cause for war. [...] Examples of this include: the Jews of Banu 
�����4�)�0�,���v����� �/�-���4�$�)�"���/�#� �����0�.�'�$�(�.�����²� �-���/�#� �������/�/�'� ���*�!���������-�l�����.���/�#� �4���2� �-� �����)�"� �-� �������4���/�#� �����0�.�'�$�(�.�w���1�$���/�*�-�4���*�1� �-���/�#� ���
���*�'���/�*�-�.�n��
�/�#� �� ��� �2�.�� �*�!�� �/�#� �� �����)�0�� �������$�-�� �¤�/�-�$��� �¥�w�.�� ��� �/�-���4���'�� �*�!�� ���0�.�'�$�(�.�� ���²� �-�� �/�#� �� �����/�/�'� �� �*�!�� ���#�0���� ���)���� �$�)�.�*�'� �)��� �� �/�*�2���-���.�� �/�#� �(�n�� ���)���� �/�#� ��
Jews of Banu Qurayza [tribe]’s betrayal of Muslims on the Battle of the Camps, where they committed the crime of high 
treason, and therefore deserved punishment.   
C. Aiding the oppressed: Islam orders to protect the oppressed and treat them justly. [...] In such a situation, Islam intervenes 
�/�*���'�$�²���$�)�%�0�.�/�$��� ���$�(�+�*�.� �������4�����*�������'�(�$�"�#�/�4�����.�����������0�.� ���!�*�-���2���-�k�����#� �����-�*�+�#� �/���������	�����$��� �����/�#� ���/�-�$��� ���*�!�����#�0�5���v���#�����"���$�)�.�/���/�#� ��
Quraysh tribe and their allies the Banu Bakr, because they both attacked the Khuza‘ah tribe.    
D. Defending the Faith: The Calling to Islam underwent critical conditions initially, forcing the Prophet PBUH to escape by 
migrating to Yathrib with his Faith. Then, relations [with non-Muslims] took on a martial form to face the wars waged by 
the Quraysh to destroy the Calling to Islam. Therefore, it was necessary to fight to defend and aid this Calling.
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Example 61 

Islamic Education , Grade 12 (All Tracks), Vol. 1, 2024, p. 84. 

Jihad and Martyrdom

In a lesson on women’s political rights in Islam, o ne section discusses women’s right to perform 

jihad , understood exclusively in violent terms. This is illustrated by several examples quoted 

from Islamic oral tradition, all of which interpret  jihad  as effectively meaning war, mentioning 

�F�£�‡�E�E�ó�²�7�G���j�F�Û�þ�ì�M�/�²�«�G���j�F�Ú�Í�Õ�E�²�/�7�G�j�‡�þ�«�j�F�ü�‡�/�E�l�/�7�G���j�½�Õ�²�j�ó�‡�7�E�j�²�k�‡�ü�,�ó�²�j�Û�7�j�²�7�,�²�¤�Û�‡�ó�ó�l�j�‡�¤�M�E�²�j�‡�þ�«�j�¤�	�þ�¤�/�²�E�²�j

as it mentions a dagger carried by a woman who clai ms it was intended for self-defense 

against idolaters in the context of jihad . Of note, the woman – Umm ‘Umarah, otherwise 

known as Nusaybah bint Ka‘b – is a Companion of the  Prophet Muhammad who is known for 

her participation in battles.

4. Jihad

Women took part in jihad at the time of the Prophet; it was narrated by Umm Atiyya al-Ansariyya: “I fought 
alongside the Prophet in seven battles. I stayed behind with the riding beasts preparing them [the combatants] 
food, healing the injured, and taking care of the sick.” (Narrated by Muslim) This [hadith] indicates that women 
contributed to the service of combatants; they were working on preparing them food, supplying them with 
water, healing the injured and transferring the martyrs. It was narrated by Anas bin Malik that he said: “When 
God’s Messenger went on an expedition, he took Umm Sulaim, and he had some women of the Ansar who 
supplied water and tended the wounded when he made an expedition.” (Narrated by Muslim)
The Prophet permitted women to carry weapons during jihad; it was narrated by Anas bin Malik that “in the 
Battle of Hunain, Umm Sulaim took out a dagger she had in her possession. Abu Talha saw her and said: 
Messenger of God, this is Umm Sulaim. She is holding a dagger. The Messenger of God asked (her): What are 
you holding this dagger for? She said: I took it up so that I may tear open the belly of an idolater who comes 
near me. The Messenger of God began to smile.” (Narrated by Muslim)
�
�/���2���.�����'�.�*���.���$�����/�#���/���/�#� �����-�*�+�#� �/���+� �-�(�$�/�/� �������(�(���v���(���-���#���/�*���+���-�/�$���$�+���/� ���$�)�������/�/�'� �����²� �-���#� ���#�������.� � �)���#�*�2���.�#� ��
fought in order to defend him in the Battle of Uhud, when he was surrounded by idolaters and the Muslims 
dispersed.
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Example 62 

Islamic Education , Grade 11 (All Tracks), Vol. 1, 2023, p. 60. 

Positive Examples of Note

Jihad and Martyrdom

As part of a lesson on the ethics of offensive  jihad , students learn about its restrictions, including 

the prohibition to target the innocent. In particul ar, students learn that non-combatants, 

particularly women and children, must be protected from killing, stating that “Islam commands 

to distinguish between combatants and non-combatant  women and children.” The textbook 

also emphasizes the importance of adhering to contr acts and agreements and uses the example 

of the Treaty of Hudaybiyyah (628), in which the Pr ophet Muhammad pledged not to attack 

the polytheist Quraysh tribe to demonstrate that pe ace is preferred over war in Islam. If taken 

in the context of Jordan upholding its past treatie s, the latter message could be interpreted 

as arguments in support of maintaining Jordan’s pea ce treaty with Israel.

In addition, implying the rejection of terrorism, t he textbook advocates against any acts of 

aggression “which represent injustice and violation  of people and their rights, such as killing 

unlawfully, spreading fear and pain, threatening, a nd alarming peaceful people.” To highlight 

the stark difference between jihad  and terrorism, students are instructed to compare between 

the “truth and ethics of jihad ” to “what is being done by some extremists.”

Nonetheless, the lesson takes a critical tone again st colonialism, stating that a key restriction 

of  jihad  is “not to colonize other nations and people or st eal their resources.” In addition, the 

peaceful messages of this lesson are contradicted b y other lessons in the curriculum. While 

�,�²�‡�¤�²�j�Û�7�j�¤�‡�ó�ó�²�«�j�,�/�²�Ì�²�/�‡�£�ó�²�j�E�	�j�f�‡�/�j�Û�þ�j�E�Õ�Û�7�j�E�²�k�E�£�	�	�ï���j�	�E�Õ�²�/�j�ó�²�7�7�	�þ�7�j�‡�£�	�M�E�j�ì�Û�Õ�‡�«�j�ì�M�7�E�Û�Ì�l�j�e�Û�	�ó�²�þ�E�j�¤�	�þ�Û�Û�¤�E�j

(see Example 60). Other textbooks also implicitly j ustify acts of violence against Israeli civilians, 

failing to apply the theory in this lesson to reali ty (see Examples 25, 45).   

[See the next page for the continuation of the exam ple.]
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3. The Ethics of Jihad in Islam:
Islam has laid out the legitimate goals and means of jihad and imposes strict conditions for these, including 
�)�*�/�����/�/�����&�$�)�"���*�/�#� �-�.���2�$�/�#�*�0�/�����0� �������0�.� �����)�����)�*�/�����*�'�*�)�$�5�$�)�"���¢�$�.�/�$�v�(�J�-�£���*�/�#� �-���)���/�$�*�)�.�����)�����+� �*�+�'� ���*�-���.�/� ���'�$�)�"��
their resources. Then, Islam commands followers to distinguish between combatants and non-combatant 
women and children. When the Messenger of God, peace be upon him, found a woman killed in battle, he said: 
“She was not one to fight.” He then said to his Companions: “Do not kill women (dhurriya) or hired servants” 
(narrated by Ahmad). [...] Part of his final testament for the mujahideen was: “Do not be treacherous, do 
not take spoils without permission from the ruler (taghullu), do not mutilate [your victims] and do not kill 
children” (narrated by Muslim).

Islam commands adherence to contracts and agreements, and not to violate them. The Almighty said: 
“Excepted are those with whom you made a treaty among the idolaters and then they have not been deficient 
toward you in anything or supported anyone against you; so complete for them their treaty until their term 
has ended. Indeed, Allah loves the righteous who fear Him.” (Al-Tawba: 4) Muslims have striven to avoid wars 
as much as possible. This is evidenced by the fact that our master the Prophet of God, peace be upon him, 
favored peace on the day of [the Treaty of] Hudaybiyah, saying: “By the Name of Him in Whose Hands my soul 
is, if [the Enemy] ask me anything which will respect the ordinances of Allah, I will grant it to them” (narrated 
���4�����'�‡���0�&�#���-�$�£�k�����#�$�.���/�*�*�&���+�'����� �����²� �-���#� ���"���$�)� ���������+�'� ���"� ���!�-�*�(���/�#� �����*���'� �����*�(�+���)�$�*�)�.�l�����*������� ���+�'� ���.� �����2�$�/�#��
them, to die for the sake of God Almighty. The Almighty said: “Certainly was Allah pleased with the Believers 
when they pledged allegiance to you, [Muhammad], under the tree, and He knew what was in their hearts, 
so He sent down tranquility upon them and rewarded them with an imminent conquest.” (Al-Fath: 18)

Islam also rejects any aggression carried out by states, groups or individuals, which represent injustice 
and violation of people and their rights, such as killing unlawfully, spreading fear and pain, threatening 
and alarming peaceful people, or attacking the environment and life in it; [...] regardless of whether this 
aggression is instigated by Muslims or non-Muslims. 

I Will Compare:
I will compare between the truthfulness and ethics of jihad in Islam, and what is being done by some 
extremists which conflicts with it.   

Jihad and Martyrdom, Example 62
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Non-Muslims

Example 63 

Islamic Education , Grade 5, Vol. 2, 2024, pp. 40, 43. 

A Grade 5 Islamic  Education  �E�²�k�E�£�	�	�ï�j�E�²�‡�¤�Õ�²�7�j�E�Õ�‡�E�j�N�E�Õ�²�j�Ì�‡�E�²�j�	�Ì�j�Û�þ�Ú�«�²�ó�7�j�	�þ�j�E�Õ�²�j�%�‡�l�j�	�Ì�j�§�²�7�M�/�/�²�¤�E�Û�	�þ�j

�Û�7�j �O�²�ó�ó�Ú�/�²�N�j �‡�7�j �‡�j �,�‡�/�E�j �	�Ì�j �‡�þ�j �Û�þ�E�²�/�,�/�²�E�‡�E�Û�	�þ�j �	�Ì�j �¦�M�/�I�‡�þ�Û�¤�j �e�²�/�7�²�7�j �	�Ì�jSurah  Al-Naba ’. The textbook 

�²�k�,�ó�‡�Û�þ�7�j�E�Õ�‡�E�j�Û�þ�Ú�«�²�ó�7�j�F�«�²�7�²�/�e�²�j�E�Õ�Û�7�j�,�M�þ�Û�7�Õ�ü�²�þ�E�j�Ì�	�/�j�E�Õ�²�Û�/�j�«�Û�7�£�²�ó�Û�²�Ì�j�Û�þ�j�G�	�«�j���ó�ü�Û�Í�Õ�E�l�G���j�½�Õ�²�j�E�²�k�E�j�«�	�²�7�j

not contextualize these verses as Qur’anic or open to interpretation and seems to present them 

as absolute fact. Students are taught to accept and  repeat these beliefs without questioning 

or analyzing them.

Secondly: the fate of the infidels and their state in Hellfire
The noble verses explain that the fate of infidels in the Day of Resurrection is Hellfire, and 
describe their state in it saying that they will stay there for a long time, and that they 
will drink hot water and eat food with bad taste. They deserve this punishment for their 
disbelief in God Almighty, and for their bad deeds, including denying the resurrection.    

4. I will explain: the fate of the infidels on the Day of Resurrection is Hellfire.
5. I will orally describe the state of the infidels on the Day of Resurrection.   
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Example 64 

Islamic Education , Grade 11 (Academic Track), Vol. 1, 2024, p. 9 

Non-Muslims

As part of an interpretation of Qur'anic verses fro m  Al  Imran  Surah , students are taught not to 

act like other groups, interpreted by the authors a s Ahl  al-Kitab  (People of the Book, i.e. Jews 

and Christians), which have disagreed on the signs of the Islamic faith and ultimately rejected 

it, for which they were subjected to “great punishm ent” in the hereafter.

Fourthly - Learning a lesson from [the experience of] past nations
The noble verses urged Muslims to learn from the mistakes of past nations, such as the People of the Book 
�¢���#�'�����'�‡���$�/�����£�k�����#� �4�����$�����)�*�/�����*�(�(�$�/���/�*���/�#� ���-� �'�$�"�$�*�)���*�!�����*�������'�(�$�"�#�/�4�����)�������$�.�+�0�/� �����2�$�/�#���*�)� �����)�*�/�#� �-�����²� �-�����'� ���-��
proofs and signs came to them. Thus, they became rival groups, which was the reason for their weakness 
���)�����/�#� �$�-��� �'�$�"�$���$�'�$�/�4���/�*���/�*�-�/�0�-� ���$�)���/�#� ���#� �-� ���²� �-�k�����#� �����'�(�$�"�#�/�4���.���$���m���x���)�������*���)�*�/����� ���'�$�&� ���/�#�*�.� ���2�#�*���.�+�'�$�/���$�)�/�*��
�.� ���/�.�����)�������$�¯� �-� �������²� �-�����'� ���-���+�-�*�*�!�.���#���������*�(� ���/�*���/�#� �(�k���
�/���$�.���/�#� �4���2�#�*���2�$�'�'���.�0�¯� �-�������/�-� �(� �)���*�0�.���+�0�)�$�.�#�(� �)�/�k�y��
[Al Imran Surah, verse 105]
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Example 65 

Islamic Education , Grade 6, Vol. 1, 2023, pp. 45, 47. 

Non-Muslims

An  Islamic  Education  �ó�²�7�7�	�þ�j�‡�£�	�M�E�j�,�‡�/�‡�«�Û�7�²�j�E�²�‡�¤�Õ�²�7�j�E�Õ�‡�E�j�E�Õ�²�j�,�M�þ�Û�7�Õ�ü�²�þ�E�j�Ì�	�/�j�Û�þ�Ú�«�²�ó�7�I�j�Ì�‡�Û�ó�M�/�²�j

�E�	�j�£�²�ó�Û�²�e�²�j�Û�þ�j�U�7�ó�‡�ü�j�Û�7�j�O�²�ó�ó�Ú�/�²���j�½�Õ�²�j�ó�²�7�7�	�þ�j�¤�	�ü�,�‡�/�²�7�j�E�Õ�²�j�Ì�‡�E�²�j�	�Ì�j�£�²�ó�Û�²�e�²�/�7�j�‡�þ�«�j�E�Õ�‡�E�j�	�Ì�j�Û�þ�Ú�«�²�ó�7�j�	�þ�j

the Day of Judgement, focusing on the latter group.  The lesson quotes a verse from the Qur’an 

�E�Õ�‡�E�j �f�‡�/�þ�7�j �Û�þ�Ú�«�²�ó�7�j �Ì�/�	�ü�j �E�Õ�²�j �%�‡�l�j �	�Ì�j �e�M�«�Í�²�ü�²�þ�E���j �½�Õ�²�j �E�²�k�E�£�	�	�ï�j �E�Õ�²�þ�j �Û�þ�E�²�/�,�/�²�E�7�j �E�Õ�²�j �e�²�/�7�²�j �‡�þ�«�j

�E�²�‡�¤�Õ�²�7�j �E�Õ�‡�E�j �E�Õ�²�j �,�M�þ�Û�7�Õ�ü�²�þ�E�j �E�Õ�²�l�j �«�²�7�²�/�e�²�j �Ì�	�/�j �E�Õ�²�Û�/�j �F�M�þ�£�²�ó�Û�²�Ì �G�j �Û�7�j �7�	�j �Õ�	�/�/�Û�Ú�¤�j �E�Õ�‡�E�j �E�Õ�²�l�j �f�	�M�ó�«�j

wish to be dust. This message is reiterated in a su bsequent exercise. 

Another assignment, which follows the lesson direct ly, enhances the same message by asking 

students to copy another verse from the Qur’an whic h appears to contain a similar message: 

“And whoever disobeys Allah and His Messenger and t ransgresses His limits will be cast into 

Hell to stay there forever, and they will suffer a humiliating punishment.” ( Al-Nisa ‘: 14) As the 

�ó�²�7�7�	�þ�j�«�	�²�7�j�þ�	�E�j�¤�ó�‡�/�Û�Ì�l�j�f�Õ�‡�E�j�Û�7�j�Û�þ�E�²�þ�«�²�«�j�£�l�j�F�Û�þ�Ú�«�²�ó�G�j�-�ï�œ�ö�/), the focus on these verses and the 

interpretation in the textbook may promote intolera nce and contempt towards non-Muslims. 

I Will Expand My Knowledge
God Almighty has prepared for his servants, the Believers, Paradise and all its comforts as a reward for their deeds, whereas 
He prepared Hellfire for the Infidels as a punishment for their unbelief and disobedience. Because of the intensity of the 
horrors of the Day of Judgment, the Infidel will wish to be dust. The Almighty said: “Indeed, We have warned you of an 
imminent punishment—the Day every person will see the consequences of what their hands have done, and the infidel 
will cry, ‘I wish I were dust’.” (Al-Naba: 70).
- I will go to Al-Nisa Surah in the Noble Quran and write down verse 14, which indicates the fate of those who disobey God 
Almighty and His Messenger.

[p. 45]

5. I will mark a check (V) next to true phrases and an (X) next to false phrases in what follows:
a. ( ) Because of the intensity of the horrors of the Day of Judgment, the infidel wishes he were dust.

[p. 47]
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Example 66 

Islamic Education , Grade 10, Vol. 1, 2023, p. 119. 

Positive Examples of Note

Non-Muslims

An  Islamic  Education  textbook teaches about Jordanian initiatives promot ing inter-religious 

�«�Û�‡�ó�	�Í�M�²���j �½�Õ�²�j �Ú�/�7�E���j �¤�‡�ó�ó�²�«�j �F���	�ü�ü�	�þ�j �Ý�	�/�«���G�j �¤�‡�ó�ó�7�j �Ì�	�/�j �F�¤�	�	�,�²�/�‡�E�Û�	�þ�j �‡�þ�«�j �¤�	�þ�7�E�/�M�¤�E�Û�e�²�j �«�Û�‡�ó�	�Í�M�²�j

between Muslims and Christians.” The initiative’s n ame refers to a Qur’anic verse calling the 

People of the Book, i.e. Jews and Christians, to wo rship only God. Students are taught that the 

initiative is based on shared values between Islam and Christianity, such as loving God and 

one’s neighbor. Another initiative students are tau ght about is “The Inter-Religious Harmony 

Initiative”, which was established by King Abdullah  II in 2010, and calls for strengthening relations 

between followers of different religions and reject ing violence. By teaching these initiatives, 

the textbook promotes tolerance towards non-Muslims , and in particular Christians, as well as 

presenting Islam as a religion of peace and accepta nce.   

The "Common Word" Initiative
This is an initiative launched by the Royal Aal al-Bayt Institute for Islamic Thought in 2006, signed by 138 Islamic figures. 
The initiative calls for cooperation and constructive dialogue between Muslims and Christians based on two shared 
principles of Islam and Christianity: the love of God Almighty and the love of one’s neighbor, without compromising the 
specific religious beliefs of either faith.

The Inter-Religious Harmony Initiative
This is a global humanitarian initiative launched by His Majesty King Abdullah II in 2010, in order to strengthen the relation 
��� �/�2� � �)�������#� �-� �)�/�.���*�!���¤���$�¯� �-� �)�/�¥���!���$�/�#�.���/�#�0�.���'� �����$�)�"���/�*���+� ����� �����)�����/�#� ���-� �%� ���/�$�*�)���*�!���1�$�*�'� �)��� �l���2�$�/�#�*�0�/�����-�$�/�$���$�5�$�)�"���/�#� ���-� �'�$�"�$�*�0�.��
beliefs of any religion. It aims at enhancing cooperation between people for the good of mankind. The General Assembly 
of the United Nations adopted this initiative and called to dedicate a week the first week of February every year to hold 
activities around the world calling adherents of faiths to collaborate and reject violence.
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Example 67 

Social Studies , Grade 4, Vol. 1, 2024, pp. 18-19 

Non-Muslims

In a Grade 4 textbook, the inclusion of Christian c elebrations like Christmas and Easter attests 

to the inclusive nature of Jordanian society. The t extbook describes Christianity using Christian 

language, referring to Easter as “Glorious” ( �ü�‡�ì�é�«), thereby exposing Jordanian students to a 

Christian perspective. By presenting these holidays  as integral to the nation's cultural fabric, 

the lesson promotes unity and mutual respect among diverse religious communities. This 

�Õ�Û�Í�Õ�ó�Û�Í�Õ�E�7�j�e�	�/�«�‡�þ�I�7�j�¤�	�ü�ü�Û�E�ü�²�þ�E�j�E�	�j�¤�	�²�k�Û�7�E�²�þ�¤�²�j�‡�þ�«�j�Û�þ�E�²�/�Ì�‡�Û�E�Õ�j�Õ�‡�/�ü�	�þ�l���j�/�²�Û�²�¤�E�Û�þ�Í�j�‡�j�£�/�	�‡�«�²�/�j

national identity that values pluralism. Additional ly, teaching students about these celebrations 

fosters awareness of cultural diversity and strengt hens the bonds between different faith 

groups, reinforcing the idea that all citizens, reg ardless of their religion, contribute to the 

shared heritage of the nation.

Celebrating Religious Occasions
Among the religious rituals, Muslims celebrate Eid al-Fitr at the end of the blessed month of Ramadan, and Eid al-Adha 
which follows the completion of the obligation of Hajj. Christians celebrate Christmas, the birth of Lord Christ, peace be 
�0�+�*�)���#�$�(�l�����)�������'�*�-�$�*�0�.�������.�/� �-�k�����#� �.� ����� �'� ���-���/�$�*�)�.�����-� ���������*�(�+���)�$� �������4�������1���-�$� �/�4���*�!�����0�.�/�*�(�.�����)�����/�-�����$�/�$�*�)�.���/�#���/�����$�¯� �-���!�-�*�(��
one country to another. 

[In the text box:] The month of Ramadan, in particular, is marked by various social practices and traditions, such as feeding 
�/�#� �� �+�*�*�-�� ���)���� �)� � ���4�l�� �#�*�.�/�$�)�"�� �$�²���-�� ���)���� �.�0�#�*�*�-�� �"���/�#� �-�$�)�"�.�l�� � �3���#���)�"�$�)�"�� �1�$�.�$�/�.�� ���(�*�)�"�� �!�-�$� �)���.�� ���)���� �-� �'���/�$�1� �.�l�� ���)���� �*�¯� �-�$�)�"��
sweets and juice.

[See the next page for the continuation of the exam ple.]
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[Top text box:] Coloring eggs is one of the traditions Christians practice during Easter.  

[Bottom text box:] The musaharati is the person who wakes people up before the Fajr (dawn) prayer during the nights of 
Ramadan to eat the suhoor (pre-fasting) meal. He is known for carrying a drum, and his call is sometimes accompanied 
by religious chants.
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Example 68 

National and Civic Education , Grade 9, Vol. 2, 2019, p. 72. 

Non-Muslims

In a Grade 9  Civics  textbook, students are introduced to the concept mu lticultural cities like 

Madaba in central Jordan. The lesson presents the c ity as a symbol of interfaith coexistence, 

emphasizing its unique “atmosphere of coexistence b etween Muslims and Christians.” By 

teaching students about practices such as mutual bl essings and visits during religious holidays, 

the text underscores the importance of respect and shared celebrations in fostering unity. The 

naming of a mosque after Jesus serves as an express ion of cultural and religious inclusivity, 

reinforcing the message that different faiths can c oexist while honoring each other's traditions 

�‡�þ�«�j�Ú�Í�M�/�²�7���j�½�Õ�Û�7�j�,�	�/�E�/�‡�l�‡�ó�j�	�Ì�j�t�‡�«�‡�£�‡�j�þ�	�E�j�	�þ�ó�l�j�/�²�Û�²�¤�E�7�j�e�	�/�«�‡�þ�I�7�j�£�/�	�‡�«�²�/�j�¤�	�ü�ü�Û�E�ü�²�þ�E�j�E�	�j�E�	�ó�²�/�‡�þ�¤�²�j

but also serves as a model for students, encouragin g them to embrace diversity and build a 

society rooted in mutual understanding and respect.

Madaba is characterized by an atmosphere of coexistence between Muslims and Christians, where Christians feel a spirit 
�*�!�����*�*�+� �-���/�$�*�)�l�����-�*�/�#� �-�#�*�*���l�����)�����/�*�'� �-���)��� �‰�.�$�"�)�$�!�$�����)�/�'�4�����$�¯� �-� �)�/���!�-�*�(���/�#� ���$�.�.�0� �.���+�-� �.� �)�/���$�)���*�/�#� �-�����*�0�)�/�-�$� �.�k�����3���(�+�'� �.��
of this tolerance include the mutual blessings and visits during religious holidays and the naming of one of the mosques 
�$�)���/�#� �����$�/�4���*�!�������������������²� �-����� �.�0�.���.�*�)���*�!�������-�4���¤�k�k�k�¥



Falling Short: Review of Jordanian Textbooks for 20 24-2025 			   	               May 2025

103

Example 69 

Geography , Grade 10, Vol. 1, 2024, pp. 35, 55 

Non-Muslims

The textbook highlights Jordan’s unique position as  a crossroads of religious history, offering 

a diverse mix of Christian, Muslim, and historical sites that attract pilgrims and tourists alike. 

The inclusion of Christian pilgrimage sites in Jord an and Palestine in the textbook offers an 

�Û�ü�,�	�/�E�‡�þ�E�j �	�,�,�	�/�E�M�þ�Û�E�l�j �E�	�j �²�k�,�ó�	�/�²�j �E�Õ�²�j �¤�M�ó�E�M�/�‡�ó�j �‡�þ�«�j �/�²�ó�Û�Í�Û�	�M�7�j �7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j �	�Ì�j �E�Õ�²�7�²�j �ó�	�¤�‡�E�Û�	�þ�7���j

while also emphasizing the role of religious touris m in the region. Additionally, the lesson 

promotes understanding and respect for religious di versity, as students explore the historical 

and spiritual importance of these pilgrimage locati ons, further contributing to the broader 

goals of tolerance and interfaith dialogue.

Religious Landmarks: 
Religious landmarks are represented by sacred places such as mosques, shrines, tombs, churches, and monasteries, which 
tourists visit to learn about their history and spiritual significance. These include visits to Mecca and Medina in Saudi Arabia, 
the Al-Aqsa Mosque, Bethlehem, and the Church of the Holy Sepulchre in Palestine, as well as the tombs of the Companions 
and Christian pilgrimage sites in Jordan.  

[text box] Religious Tourism is visiting religious sites such as mosques, shrines, tombs, churches and monasteries.  

[text box] Information:
The Baptism Site (Al-Maghtas) is located 9 kilometers north of the Dead Sea. It is the site where Jesus Christ, peace be 
upon him, was baptized. The site was listed as a UNESCO World Heritage Site in 2015 and began welcoming pilgrims from 
all Christian denominations for pilgrimage and baptism rituals in 2000. It has since become a destination for Christian 
pilgrims from all over the world.

[See the next page for the continuation of the exam ple.]
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Unit Project:  
I will collaborate with members of my group to prepare electronic content (video) about religious tourism in Jordan, which 
will include:  
- The tombs of the Companions in Jordan.  
- Christian pilgrimage sites in Jordan.
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Example 70 

Islamic Education , Grade 12 (All Tracks), Vol. 1, 2024, p. 91. 

Non-Muslims

The textbook portrays Jordan as a model of coexiste nce, highlighting the country’s role in 

fostering peaceful relations between various religi ous and ethnic groups - particularly Muslims 

and Christians. By focusing on Jordan's efforts in preserving both Islamic and Christian holy 

sites in Jerusalem, hosting millions of refugees, a nd engaging in global peace initiatives, the 

text portrays the country as a beacon of tolerance and humanitarian responsibility. The inclusion 

of Jordan’s participation in the “Global Interfaith  Harmony Initiative” further underscores its 

commitment to promoting dialogue and understanding between “different ethnicities and 

beliefs”. This portrayal not only celebrates Jordan ’s diverse and inclusive society, it also encourage s 

students to recognize the importance of interfaith cooperation in achieving global peace and 

harmony. 

Enrichment and Expansion
The Hashemite Kingdom of Jordan has set the finest examples of human coexistence between the various sects of Jordanian 
society, regardless of their religions and ethnicities. This is clearly reflected in the Hashemite custodianship of the Islamic 
���)�������#�-�$�.�/�$���)���#�*�'�4���.�$�/� �.���$�)���/�#� ���#�*�'�4�����$�/�4���*�!����� �-�0�.���'� �(�l���#�*�.�/�$�)�"���(�$�'�'�$�*�)�.���*�!���-� �!�0�"� � �.���2�$�/�#�����$�¯� �-� �)�/����� �'�$� �!�.�����)�������0�.�/�*�(�.�����)����
�+�-�*�1�$���$�)�"���/�#� �(���.� ���0�-�$�/�4�k�����#� ���/�$�-� �'� �.�.��� �¯�*�-�/�.���	�$�.�������%� �.�/�4�����$�)�"���������0�'�'���#���
�
�����$�)���	�0�.�.� �$�)���¢�(���4�����'�'���#�����-�*�/� ���/���#�$�(�£���$�.���$�)�1� �.�/�$�)�"��
in the General Assembly of the United Nations for [promoting] world dialogue and peace is [yet] another example for the 
call for human coexistence.
Additionally, the Hashemite Kingdom of Jordan’s [Global] Interfaith Harmony Initiative, which was declared by His Majesty 
King Abdullah II bin Hussein (may Allah Protect him) in the General Assembly of the United Nations, and was adopted by 
the United Nations on the international level [as an event] on the first week of February every year; as well as the call for 
�1���'�0� �.���*�!��� �(�+���/�#�4�l���/�*�'� �-���)��� �l�����*�(�+���.�.�$�*�)�����)�����+� �*�+�'� ���2�$�/�#�����$�¯� �-� �)�/�����0�.�/�*�(�.�����)������� �'�$� �!�.���'�$�1�$�)�"���/�*�"� �/�#� �-�����-� �����*�)�.�$��� �-� ����
[other examples for Jordan’s activism for peace and tolerance.].
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Example 71 

Islamic Education , Grade 4, Vol. 2, 2023, pp. 38, 40 (Previously:  Islamic Education , Grade 

4,Vol. 2, 2022, pp. 38, 40; Islamic Education , Grade 4, Vol. 2, 2021, pp. 38, 40) 

Content Altered

Non-Muslims

Altered:

���j�G�/�‡�«�²�j�Â�j�U�7�ó�‡�ü�Û�¤�j�-�«�M�¤�‡�E�Û�	�þ�j�E�²�k�E�£�	�	�ï�j�/�²�,�ó�‡�¤�²�«�j�E�Õ�²�j�E�²�/�ü�j�N�Û�þ�Ú�«�²�ó�7�N�j�-�ï�‡�ö�/�M�þ) in a passage about their 

punishment in Hell, with a vaguer term from the Qur 'an for wrongdoers �[�r���7�Ú�‡�£ al-Mash’ama”) . 

In the 2021 edition, students were taught as a part  of a lesson about  Al-Balad  Surah  in the Qur'an 

that Hell is the eternal abode of “those who reject ed the signs of God,” stating that “they will not 

�£�²�j�‡�£�ó�²�j�E�	�j�ó�²�‡�e�²�j�Û�E���G�j�¯�E�M�«�²�þ�E�7�j�f�²�/�²�j�E�Õ�²�þ�j�Û�þ�7�E�/�M�¤�E�²�«�j�E�	�j�¤�	�ü�,�‡�/�²�j�E�Õ�²�j�Ì�‡�E�²�j�	�Ì�j�E�Õ�²�j�Û�þ�Ú�«�²�ó�7�j�f�Û�E�Õ�j�E�Õ�‡�E�j

of the believers, namely Hell and Heaven respective ly. The 2022 and 2023 editions replaced the 

�/�²�Ì�²�/�²�þ�¤�²�j�E�	�j�N�Û�þ�Ú�«�²�ó�7�N�j�f�Û�E�Õ�j�E�Õ�²�j�e�‡�Í�M�²�j�E�²�/�ü�j�f�Õ�Û�¤�Õ�j�‡�,�,�²�‡�/�7�j�Û�þ�j�E�Õ�²�j�e�²�/�7�²�7�j�E�Õ�²�ü�7�²�ó�e�²�7���j�N�¤�²�	�,�ó�²�j�	�Ì�j

the Left" [ ���7�Ú�‡�£ al-Mash’ama ], which is commonly interpreted as referring to th e wrongdoers 

�f�Õ�	�j �f�Û�ó�ó�j �£�²�j �,�M�þ�Û�7�Õ�²�«�j �Û�þ�j �O�²�ó�ó�Ú�/�²���j ���l�j �/�²�,�ó�‡�¤�Û�þ�Í�j �E�Õ�²�j �E�²�/�ü�j �N�Û�þ�Ú�«�²�ó�7���N�j �f�Õ�Û�¤�Õ�j �Õ�‡�7�j �7�E�/�	�þ�Í�j �þ�²�Í�‡�E�Û�e�²�j

connotations and is commonly understood as referrin g to non-Muslims, with a vague term for 

wrongdoers, the textbook avoids the explicit messag e that non-Muslims will be punished in 

�O�²�ó�ó���j�O�	�f�²�e�²�/���j�²�ó�7�²�f�Õ�²�/�²�j�Û�þ�j�E�Õ�²�j�ó�²�7�7�	�þ���j�E�Õ�²�j�E�²�/�ü�j�N�Û�þ�Ú�«�²�ó�7�N�j�Û�7�j�7�E�Û�ó�ó�j�M�7�²�«���j�j�j

Islamic Education , Grade 4, Vol. 2, 2021, p. 38

�7�k�����.�–���������'�‡�����.�#�w���(��
The noble verses concluded with describing the fate 
of those who rejected the signs of God Almighty and 
disbelieved them, and clarified that their destiny 
is Hellfire, which they will not be able to get out of.

I will compare and write:
I will compare between the believers and the infidels  the believers and the infidels 
by characteristics and outcome [of their deeds] in the 
following table:

[Right column:] The Believers[Right column:] The Believers
�¤�
� �²�����*�'�0�(�)�m�¥�����#� ���
�)�!�$��� �'�.�¤�
� �²�����*�'�0�(�)�m�¥�����#� ���
�)�!�$��� �'�.

Islamic Education , Grade 4, Vol. 2, 2022, pp. 38, 40; 

Islamic Education , Grade 4, Vol. 2, 2023, pp. 38, 40

�7�k�����.�–���������'�‡�����.�#�w���(��
The noble verses concluded with describing the fate 
of �/�#� �� ��� �*�+�'� �� �*�!�� �/�#� �� �
� �²�� �¤���.�–������ ���'�‡�����.�#�w���(���¥ who 
rejected the signs of God Almighty and disbelieved 
them, and clarified that their destiny is Hellfire, which 
they will not be able to get out of.

I will compare and write:
I will compare between the ��� �*�+�'� ���*�!���/�#� �����$�"�#�/���¤���.�–��������� �*�+�'� ���*�!���/�#� �����$�"�#�/���¤���.�–������
���'�‡�����4�(���)���¥�����)�����/�#� ����� �*�+�'� ���*�!���/�#� ���
� �²���¤���.�–���������'�‡���'�‡�����4�(���)���¥�� ���)���� �/�#� �� ��� �*�+�'� �� �*�!�� �/�#� �� �
� �²�� �¤���.�–������ ���'�‡
Mash’ama] Mash’ama] by characteristics and outcome [of their 
deeds] in the following table:

[Right column:] The People of the Right [Right column:] The People of the Right 
�¤�
� �²�����*�'�0�(�)�m�¥�����#� ����� �*�+�'� ���*�!���/�#� ���
� �²�¤�
� �²�����*�'�0�(�)�m�¥�����#� ����� �*�+�'� ���*�!���/�#� ���
� �²

2021 2022, 2023

[See the next page for the continuation 

of the example.]
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3. Write a description mentioned in the verses of the 
reward of the following [groups]:
A. The Believers ……….. B. The infidels ………..

3. Write a description mentioned in the verses of the 
reward of the following [groups]:
A. The Believers ……….. B. The infidels ………..
 

2021 2022, 2023

Example 72 

Islamic Education , Grade 7, Vol. 1, 2023, p. 6. (Previously: Islamic Education , Grade 7, 

Vol. 1, 2022, p. 6; Islamic Education , Grade 7, Vol. 1, 2021, p. 6) 

Altered:

A Grade 7  Islamic Education �j�E�²�k�E�£�	�	�ï�j�/�²�ü�	�e�²�«�j�‡�j�7�²�þ�E�²�þ�¤�²�j�E�²�‡�¤�Õ�Û�þ�Í�j�E�Õ�‡�E�j�Û�þ�Ú�«�²�ó�7�j�f�Û�ó�ó�j�£�²�j�7�²�þ�E�j

�E�	�j�O�²�ó�ó�Ú�/�²���j�½�Õ�Û�7�j�f�‡�7�j�E�‡�M�Í�Õ�E�j�‡�7�j�‡�j�,�‡�/�E�j�	�Ì�j�E�Õ�²�j�E�²�k�E�£�	�	�ï�I�7�j�Û�þ�E�²�/�,�/�²�E�‡�E�Û�	�þ�j�	�Ì�j�e�²�/�7�²�7�j�	�Ì�jAl-Mulk Surah 

in the Qur’an which discuss the Day of Judgement. T he 2021 version of the textbook described 

a dichotomic division of mankind into two groups an d the expected outcome for the deeds 

�	�Ì�j �²�‡�¤�Õ�j �	�Ì�j �E�Õ�²�ü�j �;�j �¤�‡�/�‡�«�Û�7�²�j �E�	�j �E�Õ�²�j ���²�ó�Û�²�e�²�/���j �O�²�ó�ó�Ú�/�²�j �E�	�j �E�Õ�²�j �Û�þ�Ú�«�²�ó�j �-�ï�‡�ö�/). The 2022 and 2023 

versions of the textbook removed this dichotomic di vision, merely stating that people will be 

held accountable for their deeds. It should be note d, however, that elsewhere in the textbook 

�7�E�M�«�²�þ�E�7�j�‡�/�²�j�7�E�Û�ó�ó�j�E�‡�M�Í�Õ�E�j�	�Ì�j�E�Õ�²�j�,�M�þ�Û�7�Õ�ü�²�þ�E�j�	�Ì�j�E�Õ�²�j�Û�þ�Ú�«�²�ó�7�j�Û�þ�j�O�²�ó�ó���j

Islamic Education , Grade 7, Vol. 1, 2021, p. 6 Islamic Education , Grade 7, Vol. 1, 2022, p. 6; 

Islamic Education , Grade 7, Vol. 1, 2023, p. 6 

2021

Lesson 1: Al-Mulk Surah, the noble verses 1-5

The Main Idea:
Among the manifestations of God Almighty’s power 
is the creation of heaven and earth with mastery and 
perfection, as well as His ability, may He be praised 
and exalted, to bring about a man’s death, then 
resurrect him in the Day of Judgement to be held 
accountable for his deeds in the worldly life; if he is a 
Believer, he will go to Paradise, but if he is an infidel, 
he will go to Hellfire.

Lesson 1: Al-Mulk Surah, the noble verses 1-5

The Main Idea:
Among the manifestations of God Almighty’s power 
is the creation of heaven and earth with mastery and 
perfection, as well as His ability, may He be praised and 
exalted, to bring about a man’s death, then resurrect 
him in the Day of Judgement to be held accountable 
for his deeds in the worldly life.

[Green font  indicates added content.

Yello w highlightYellow highlight  indicates altered content.]

2022, 2023

[Red font  indicates removed content.]
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Gender and Sexual Orientation

Example 73 

Islamic Education , Grade 12 (All Tracks), Vol. 2, 2024, pp. 45-46. 

A Grade 12  Islamic  Education  textbook asks students to "explain the danger posed  by sexual 

perversion and homosexual propaganda to […] the con tinued existence of mankind." This is 

taught as a part of a lesson about the "objectives of Shari'a ," one of which is said to be "preserving 

progeny." The textbook teaches that to maintain thi s objective, Islam legislated punishments 

to deter "those who commit the sins of adultery and  sexual perversion." Students are then 

asked to discuss the dangers posed by homosexuality  and homosexual propaganda to the 

continuation of mankind. The textbook not only desc ribes homosexuality as dangerous, it also 

implies that it is not natural and is the result of  propaganda. It should be noted that previous 

textbooks did not include such content explicitly d escribing homosexuality as dangerous, and 

therefore the introduction of this example constitu tes a deterioration of the attitude toward 

homosexuals in the curriculum.

4. Preserving Progeny
Islam encourages procreation and reproduction, to populate the Earth and to preserve the existence of mankind.  
Therefore, Islam laid down a series of measures and rules which contribute to preserving progeny. These are the most 
prominent among them:
[…]
���k���
� �"�$�.�'���/�$�)�"����� �/� �-�-�$�)�"���+�0�)�$�.�#�(� �)�/�.���$�)���/�#�$�.���2�*�-�'�������)�����$�)���/�#� ���	� �-� ���²� �-�����"���$�)�.�/���/�#�*�.� ���2�#�*�����*�(�(�$�/���/�#� ���.�$�)�.���*�!�������0�'�/� �-�4�����)����
sexual perversion, as God Almighty said: "The woman and the man guilty of adultery or fornication, flog each of them with 
a hundred stripes" [Al-Nur Surah, verse 2]    

I will explain:
I will explain the danger posed by sexual perversion and homosexual propaganda to the preserving of progeny and the 
continued existence of mankind.   
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Example 74 

Islamic Education , Grade 10, Vol. 2, 2024, p. 161. 

Students learn that cross-dressing is prohibited ac cording to Islam. In a chapter dedicated to 

clothing in a Grade 10  Islamic  Education  textbook, it is explained that Islam forbids weari ng 

anything that makes a man look like a woman or a wo man look like a man. This argument is 

bolstered by a hadith  relating that Muhammad cursed “men imitating women and women 

imitating men.” This may incite hatred of people wh o fail to abide by traditional gender stereotypes.

���-�*�#�$���$�/�$�*�)���/�*���2� ���-�����)�4�/�#�$�)�"���/�#���/���(���&� �.�������(���)��� �¯� �(�$�)���/� ���*�-���2�*�(� �)���(���)�'�4���¤�k�k�k�¥�l���/�#� ����� �.�.� �)�"� �-���*�!�����*�������0�-�.� �����(� �)���$�(�$�/���/�$�)�"��
women, and the women imitating men [narrated by al-Bukhari].

Example 75 

Islamic Education , Grade 11 (All Tracks), Vol. 2, 2023. pp. 64-68. 

A Grade 11 Islamic  Education  textbook teaches a traditional outlook on the right s and duties 

of the married couple, where the husband is present ed as the decision maker and owner of 

property. The lesson explains that the wife’s oblig ations to her husband include obeying him 

(as long as his commands do not contradict religion ), protecting “his” good name and dignity, 

protecting “his” property, spending "his" money onl y with his permission, and allowing into "his" 

house only whoever he permits. The husband's obliga tions include providing for his wife and 

paying dowry. Students are then instructed to infer  the meaning from a hadith  which states 

that the best woman “obeys you when you command her .”

[Partial translation]
Organizational Chart
���#� �����$�"�#�/�.���*�!���/�#� �����+�*�0�.� �.���‡�ž�����$�"�#�/�.���*�!���/�#� ���	�0�.�����)�����¤�'� �²�����-���)���#���*�!���/�#� �����#���-�/�¥
�‡�ž���¤�/�#� ���2�$�!� �¥���*��� �4�.���#�$�(���$�)���2�#���/���$�.��� �)�%�*�$�)� �������4���-� �'�$�"�$�*�)���¢�¤���'�‡���(�-�¥�����$�'�‡�(���w�-���! �£
-> [the wife] protects his honor and property

[See the next page for the continuation of the exam ple.]
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Thirdly - Rights of the Husband
As the wife has rights over the husband, so does the husband have rights incumbent 
upon the wife, such as:
[organizational chart followed by analysis of the categories it presents:]
���£������� �4�$�)�"���#�$�(���¤�/�#� ���#�0�.�����)���¥���$�)���2�#���/���$�.��� �)�%�*�$�)� �������4���-� �'�$�"�$�*�)���¢�¤���'�‡���(�-�¥�����$�'�‡�(���w�-���! �£�m��
the wife must respect her husband, appreciate and obey him according to what 
pleases God, according to the saying of the Messenger of God [...]. This does 
not mean that the husband may abuse this right and command his wife to do 
something beyond her capabilities, or disobeying God [...]
B) Protecting his honor and property: the wife must protect her husband’s honor 
and not allow to the house anyone he does not permit [...] also she must never 
use his money without his permission, but when he grants her general permission 
[to use it] she must do so appropriately without waste or squander. 

I will Infer:
I will Infer from the following noble hadith the rights of the husband over his wife 
as the Prophet clarified: “the best woman makes you happy when you look [at 
her], obeys you when you command her, and protects [your honor] and money 
in your absence.”
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Example 76 

Islamic Education , Grade 8, Vol. 1, 2023, p. 144.  

As part of a lesson teaching how Islam helps to pre vent disease, students are taught that 

Islam forbids “ prohibited  sexual  relations ,” as they cause “ fatal  diseases  like  AIDS.” While the 

textbook does not explicitly mention homosexual rel ations, and the Qur’anic verse quoted 

speaks of “adultery” in general, by referring to AI DS and “ prohibited  sexual  relations ,” the text 

implies teaching that homosexuality is a sin that c auses fatal diseases.  

Two: The Islamic Methods of Dealing with Disease:
Islam prescribed rules to maintain health and avoid disease, and it has two courses of 
action for this purpose, which are:
A. The Preventive Course:
Islam designed a method to prevent disease which is based on a number of principles, 
including:
[...]
2 - Forbidding prohibited sexual relations: because they lead to fatal diseases like AIDS, 
as God Almighty Said: “And do not approach adultery. Indeed, it is ever an immorality 
and is evil as a way.” {Surah Al-’Isra: 32}          
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Example 77 

Islamic Education , Grade 12 (All Tracks), Vol. 1, 2024, p. 54. 

In a lesson dedicated to marriage and divorce, a Gr ade 12 Islamic  Education  textbook explains 

that a woman is forbidden to request a divorce with out an acceptable reason. The Prophet is 

quoted saying that “a woman who requests a divorce without a sustainable reason will not enjoy 

the fragrance of Paradise,” meaning she will not en ter it. Although the lesson indicates that a 

woman may petition a judge for a divorce if her spo use refuses and she presents an acceptable 

cause, it still teaches that women’s divorce rights  are limited compared to those of men.

In order to reduce the incidence of divorce and safeguard the cohesion of the family, Islam sets the right of [instigating] 
divorce for men over women and forbids women to demand divorce without a jurisprudentially acceptable reason. The 
Prophet said: “A woman who requests a divorce without a sustainable reason will not enjoy the fragrance of Paradise” 
[narrated by Ahmad and Abu Dawud]. If a jurisprudentially acceptable reason is found, she is permitted to demand divorce, 
and if the spouse refuses, she may petition the judge to separate between her and the spouse.
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Gender and Sexual Orientation

Example 78 

Arabic Is My Language , Grade 7, Vol. 2, 2024, pp. 6, 11. 

In a chapter on notable women in history from a Gra de 7 Arabic  Language  textbook, students 

�ó�²�‡�/�þ�j �‡�£�	�M�E�j �F�Í�ó�	�/�Û�	�M�7�G�j �Ì�²�ü�‡�ó�²�j �Ú�Í�M�/�²�7�j �f�Õ�	�j �ó�²�Ì�E�j �‡�þ�j �F�M�þ�Ì�	�/�Í�²�E�E�‡�£�ó�²�j �ü�‡�/�ï�G�j �	�þ�j �Õ�Û�7�E�	�/�l���j �f�Û�E�Õ�j �‡�þ�j

�²�ü�,�Õ�‡�7�Û�7�j�	�þ�j�e�	�/�«�‡�þ�Û�‡�þ�j�f�	�ü�²�þ���j�¯�M�¤�Õ�j�Ú�Í�M�/�²�7�j�Û�þ�¤�ó�M�«�²�j�E�Õ�²�j�Ú�/�7�E�j�e�	�/�«�‡�þ�Û�‡�þ�j�ü�Û�þ�Û�7�E�²�/���j�‡�j�e�	�/�«�‡�þ�Û�‡�þ�j

jurist, an international architect, an author, and a jurisconsult and poet. Students are asked to 

choose one woman and speak about her in class.

Sixth Unit:
Remarkable Women in History
�¤���$�"�#�/�‡�
� �²�l�����+�‡���*�2�)�¥
�
�)�w���(�����'�‡���0�²�$���‡�����$�-�.�/�����*�-�����)�$���)�����$�)�$�.�/� �-
Na’ila al-Rushdan - Jordanian Jurist
Zaha Hadid - International Architect
May Ziyada - Arab Writer and Author
‘A’isha al-Ba’uniyya - Jordanian Jurisconsult and Poet

I will Express Verbally:
In our world, there are many glorious female figures who 
�'� �²�����)���0�)�!�*�-�"� �/�/�����'� ���(���-�&���$�)��� ���-�'�4�����)�����(�*��� �-�)���#�$�.�/�*�-�4�k���
��
will choose a glorious female figure and speak about her.
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Example 79 

Arabic Is My Language , Grade 7, Vol. 2, 2024, pp. 12, 15, 17. 

A Grade 7 Arabic  Language  textbook teaches about exceptional women in early a nd modern 

society, with the example of famous international a rchitect Zaha Hadid. The text extols her by 

noting how she was well-received by the famous visu al artist Thomas Schaller, who called her 

works “provocative and bold” and “stunningly beauti ful.” The text describes her as transforming 

�‡�/�¤�Õ�Û�E�²�¤�E�M�/�‡�ó�j�¤�	�þ�¤�²�,�E�7�j�‡�þ�«�j�þ�	�E�²�7�j�E�Õ�²�j�Ì�‡�¤�E�j�E�Õ�‡�E�j�7�Õ�²�j�Ì�‡�¤�²�«�j�«�Û�Ì�Ú�¤�M�ó�E�l�j�Û�þ�j�E�Õ�²�j�²�þ�Í�Û�þ�²�²�/�Û�þ�Í�j�ì�	�£�j�ü�‡�/�ï�²�E�j

due to being a “provocative” foreign Arab woman.

The woman who bent the iron of rigid theories. When the architect and visual artist Thomas Schaller saw Zaha Hadid's 
�2�*�-�&�.�l�� �#� �� �.���$���m�� �u���#� �4�� ���-� �� �+�-�*�1�*�����/�$�1� �� ���)���� ���*�'���n�� �#� �-�� ���0�$�'���$�)�"�.�� ���-� �� �$�(�(� �)�.� �'�4�� �+�-�*�0���� ���)���� �-� ��� �'�'�$�*�0�.�k�u�� ���#� �)�l�� ���²� �-�� ���� ���-�$� �!��
pause, he added, "Yet they are stunningly beautiful." This statement could serve as a fitting introduction to writing about 
Zaha Hadid, the architect who transformed architectural concepts. Her work divided the world between supporters and 
critics, but all agreed on her brilliance, as radiant as the sun.
�	�*�2� �1� �-�l�������#���t�.���+���/�#���/�*���+�-�*�1�$�)�"���#� �-���"� �)�$�0�.���2���.���)�*�/���+���1� �����2�$�/�#���-�*�.� �.�k�����)�"�$�)� � �-�$�)�"���!�$�-�(�.�����)�����*�¯�$��� �.���-� �!�0�.� �����/�*���#�$�-� ���#� �-�k��
She is a woman, a foreigner, and of Arab origin. [...]

[p. 15]

I will learn about the sentiment of the text:
This text revolves around the brilliantly creative and genius aspect of the architect Zaha Hadid’s designs, her deep conviction 
in change, renewal, leaving the comfort zone and moving away from traditionality, and the need to possess a wide culture 
�$�)���#� �-����� �.�$�"�)�.���!�*�-�����0�$�'���$�)�"�.���$�)���1���-�$�*�0�.���!�$� �'���.�k�����#� �����*� �.���/�#� �.� ���2�#�$�'� ���*�1� �-���*�(�$�)�"�����$�¯�$���0�'�/�$� �.�l���/�*�������#�$� �1� ���/�#� �-� ���4���������-� ���(���.�#� ��
believes in, demonstrating her individuality and exceptionality. 

[p. 17]

�=�k�������#�����$�.�����)���#�*�)�*�-�����'� ��� �3���(�+�'� ���*�!�������2�*�(���)���2�#�*����� �)�/���-�$�"�$�����$�-�*�)�.�����)�������$�¯�$���0�'�/�$� �.���/�*���+���1� ���#� �-���+���/�#�k���
���2�$�'�'����� �(�*�)�.�/�-���/� ���/�#�$�.��
based on the text, expressing my opinion [on the issue]. 
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Example 80 

History of Jordan , Grade 12, 2019, pp. 162–163. 

The Grade 12  History  textbook promotes a sense of pride in the increased  roles of women in Jordanian 

society, teaching that “Jordanian women have proven  their ability to face challenges and take upon 

themselves responsibilities alongside men.” The tex t notes women’s contribution to providing a 

“better standard of living” for their families due to their employment in government positions.

Fourth: The Increasing Role of Women in Jordanian Society
Jordanian women have proven their ability to face challenges and take upon themselves responsibilities alongside men 
in providing a better standard of living for their families.
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Example 81 

Islamic Education , Grade 11 (All Tracks), Vol. 2, 2023. p. 111 

A Grade 11 Islamic  Education  textbook teaches that Islam promotes the rights of women 

�7�²�²�ï�Û�þ�Í�j �ï�þ�	�f�ó�²�«�Í�²�j �‡�þ�«�j �²�«�M�¤�‡�E�Û�	�þ���j �½�Õ�²�j �ó�²�7�7�	�þ�j �M�þ�«�²�/�ó�Û�þ�²�7�j �E�Õ�²�j �²�k�,�²�/�E�j �7�¤�Û�²�þ�E�Û�Ú�¤�j �ï�þ�	�f�ó�²�«�Í�²�j

women reached in society, starting with the Prophet ’s wife ‘A’isha who became a religious 

�‡�M�E�Õ�	�/�Û�E�l�j�Û�þ�j�/�²�ó�Û�Í�Û�	�M�7�j�/�M�ó�Û�þ�Í�7���j�‡�þ�«�j�E�	�«�‡�l�j�f�Õ�²�þ�j�	�þ�²�j�Ú�þ�«�7�j�F�Ì�²�ü�‡�ó�²�j�²�k�,�²�/�E�7�j�Û�þ�j�ü�	�7�E�j�²�«�M�¤�‡�E�Û�	�þ�‡�ó�j

�Ú�²�ó�«�7���G�j�½�Õ�²�j�ó�²�7�7�	�þ�j�þ�	�E�²�7�j�E�Õ�²�j�7�E�‡�E�Û�7�E�Û�¤�j�E�Õ�‡�E�j�e�	�/�«�‡�þ�Û�‡�þ�j�M�þ�Û�e�²�/�7�Û�E�Û�²�7�j�Û�þ�j�À�¾�À�¿�j�Õ�‡�«�j�ü�	�/�²�j�Ì�²�ü�‡�ó�²�j�E�Õ�‡�þ�j

male students and instructs students to “memorize t he names of some women who excelled 

in science.” 

Secondly - Learning
Islam commands every Muslim - man or woman - to seek knowledge, and in that regard addressed women, like men, so 
that she uses knowledge to undertake her religious and material duties. The Messenger of God said: Seeking knowledge is 
a religious duty for every Muslim” [narrated by Ibn Maja]. The Prophet had designated a time for the female Companions 
to meet with him so that he teaches them matters of religion. Many women showed exceptional knowledge, such as the 
Mother of the Faithful ‘A’isha, who was an authority on religious rulings. Today, women fulfill their rights to learning to a 
great extent, and we therefore find female experts in most educational fields, and they also strive to complete their higher 
education in all of the sciences.

I will review and memorize
I will review the encyclopedia of the Prophet’s Biography and memorize names of some women who excelled in science.

[text box]
I Will Halt:
The Jordanian General Bureau of Statistics noted that in 2021, the percentage of females enrolled in Jordanian Universities 
reached 56% as opposed to 44% male students.

Gender and Sexual Orientation
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Example 82 

Islamic Education , Grade 10, Vol. 1, 2023, pp. 44. 

A Grade 10  Islamic  Education  textbook relates the achievements of Jordanian wom en in society 

�Û�þ�j �e�‡�/�Û�	�M�7�j �7�,�Õ�²�/�²�7�j �9�j �,�	�ó�Û�E�Û�¤�‡�ó���j �7�¤�Û�²�þ�E�Û�Ú�¤���j �,�/�	�Ì�²�7�7�Û�	�þ�‡�ó���j �7�	�¤�Û�‡�ó���j �‡�þ�«�j �²�¤�	�þ�	�ü�Û�¤���j �F�	�/�j �Û�þ�7�E�‡�þ�¤�²���j �E�Õ�²�j

text notes that Jordanian women participate in poli tical decision making, that many Jordanian 

women are academics, and that Jordanian women play an important role in social works, 

welfare, and the labor market. Students therefore l earn that women are an integral part of 

�E�Õ�²�j�ü�	�«�²�/�þ�j�e�	�/�«�‡�þ�Û�‡�þ�j�ó�‡�£�	�/�j�Ì�	�/�¤�²���j�þ�	�E�j�	�þ�ó�l�j�Û�þ�j�Ì�M�ó�Ú�ó�ó�Û�þ�Í�j�E�Õ�²�Û�/�j�Õ�	�M�7�²�Õ�	�ó�«�j�«�M�E�Û�²�7��

I Expand My Knowledge:
The Jordanian Woman achieved many things striving to build the Jordanian society and develop it in all spheres. She 
strengthened her pioneering locally, regionally and internationally. Examples of that [include]:
1. Political sphere: Women participate in political life and decision making through branches of government - legislative 
and executive (the parliament).
2. Scientific sphere: The rising percentage of female academics, which according to 2019 statistics reached more than 92%.
3. Professional sphere: Women have secured their holding in all positions [...]
4. Social sphere: The increasing social role of women participating in volunteer works, social welfare, and nonprofit 
foundations.
5. Economic sphere: Achieving many accomplishments, with women joining the labor market and taking upon themselves 
unique financial projects.  

Gender and Sexual Orientation
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Example 83 

Islamic Education , Grade 11 (All Tracks), Vol. 2, 2023. pp. 112-113. 

A Grade 11 Islamic  Education  textbook states that Islam promotes the rights of women to express 

their opinions publicly and contribute to the build ing of society. The textbook demonstrates this 

point with two examples from the early Islamic peri od where women contributed to society by 

�²�k�,�/�²�7�7�Û�þ�Í�j�E�Õ�²�Û�/�j�	�,�Û�þ�Û�	�þ���j�U�þ�j�E�Õ�²�j�Ú�/�7�E���j�Ä�ü�ü�j�¯�‡�ó�‡�ü�‡�j�‡�«�e�Û�7�²�«�j�E�Õ�²�j�¤�/�	�,�Õ�²�E���j�‡�þ�«�j�Û�þ�j�E�Õ�²�j�7�²�¤�	�þ�«���j�‡�j

woman corrected Umar ibn al-Khattab on the issue of  limiting the value of women’s dowries. 

�U�þ�j �£�	�E�Õ�j �²�k�‡�ü�,�ó�²�7���j �E�Õ�²�j �f�	�ü�²�þ�I�7�j �Û�þ�,�M�E�j �£�²�þ�²�Ú�E�E�²�«�j �E�Õ�²�j �U�7�ó�‡�ü�Û�¤�j �¤�	�ü�ü�M�þ�Û�E�l���j �¯�E�M�«�²�þ�E�7�j �‡�/�²�j �‡�ó�7�	�j

asked to discuss why “some men do not accept that w omen should express their opinions.”

Sixth - Expressing Opinions and Participating in Building Society
Precisely like men, women have rights to express their opinions on various issues, 
as demonstrated in many cases, such as:
A. The position of Lady Umm Salama on Hudaybiyya when she advised our Lord 
���0�#���(�(������ �2�#� �)�� �#�$�.�� ���*�(�+���)�$�*�)�.�� �'���"�"� ���� ��� �#�$�)���� �$�)�� �*�¯� �-�$�)�"�� �/�#� �$�-�� �.�����-�$�!�$��� �.�� ���)����
�.�#���1�$�)�"���/�#� �$�-���#���$�-�.���¤�k�k�k�¥���/�*���'� ���1� ���2�$�/�#�*�0�/���.�+� ���&�$�)�"���2�$�/�#�����)�4���*�!���/�#� �(���0�)�/�$�'���#� ���*�¯� �-�.���#�$�.��
sacrifice and shave his hairs, and the Prophet took her advice [...]
B. The Day Umar ibn al-Khattab spoke to the congregation and advised them not 
to exaggerate with women’s dowries [...]. A woman from Quraysh objected to him 
and told him: O Leader of the Faithful, you have forbidden to exceed the limit of 400 
���$�-�#���(�.�� �!�*�-���2�*�(� �)�w�.���"�$�²�.�r���	� �� �-� �+�'�$� ���m����� �.�k�����#� ���-� �.�+�*�)��� ���m�����$�����4�*�0���)�*�/���#� ���-���2�#���/��
God revealed in the Qur’an? [...] “You have given one of them a great amount [in 
�"�$�²�.�¥�l�����*���)�*�/���/���&� ���¤�������&�¥���!�-�*�(���$�/�����)�4�/�#�$�)�"�y���¤���'�‡���$�.���m���7�5�¥�k�����(���-���-� �+�'�$� ���m�����4�����*�����
���.� � �&��
your forgiveness [...] Whoever wishes to give more from his possessions [may do so] 
[narrated by Ibn Kathir].

Discussion Topic
I will discuss with my colleagues the reason that some men do not accept that women 
should express their opinions on general issues.

Gender and Sexual Orientation
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Example 84 

Islamic Education , Grade 10, Vol. 1, 2023, pp. 41, 44. 

An Islamic  Education  textbook teaches that Islam forbids any type of vio lence against women 

and that Islam encourages women to be active and co ntributing members of society. The 

�ó�²�7�7�	�þ�j �«�²�7�¤�/�Û�£�²�7�j �«�Û�Ì�Ì�²�/�²�þ�E�j �E�l�,�²�7�j �	�Ì�j �e�Û�	�ó�²�þ�¤�²�j �‡�Í�‡�Û�þ�7�E�j �f�	�ü�²�þ���j �Û�þ�¤�ó�M�«�Û�þ�Í�j �Ú�þ�‡�þ�¤�Û�‡�ó���j �¤�	�/�,�	�/�‡�ó���j

verbal, and psychological. The lesson emphasizes ho w the teachings of Islam forbid any harm 

�	�/�j�ü�‡�ó�E�/�²�‡�E�ü�²�þ�E�j�	�Ì�j�f�	�ü�²�þ���j�Í�Û�e�Û�þ�Í�j�E�Õ�²�j�²�k�‡�ü�,�ó�²�j�	�Ì�j�E�Õ�²�j�¤�/�	�,�Õ�²�E�j�t�M�Õ�‡�ü�ü�‡�«�j�£�²�Û�þ�Í�j�F�E�Õ�²�j�Ú�þ�²�7�E�j

in treating his wives” and the fact that he “forbad e beating women.” In the same chapter, 

students are taught about Jordan's efforts to preve nt violence against women, including 

establishing the Family Protection Bureau (in 2002)  and stipulating the Law Protecting against 

Domestic Violence (in 2017).

I Will Gain Insight:
Islam shows concern for women, pays them respect, and provides them rights that 
guarantee their dignity, humanity, and happiness in life. It calls [a woman] to perform 
her duties to society and become an active member in it. It also prevents exposing 
her to any sort of physical, psychological, or other harm.
Firstly: Violence against Women
This includes all kinds of harm and exploitation perpetrated against women, inflicting 
physical or abstract damage, or otherwise.
Secondly: The Kinds of Violence Against Women
A. Financial violence, such as preventing her inheritance or spending her money.
B. Corporal violence, such as harm through beating or killing.
C. Verbal violence, such as vilification and verbal abuse.
D. Psychological violence, such as regarding her as inferior, criticizing, and making 
a mockery out of her.

Gender and Sexual Orientation

[p. 41]

[See the next page for the continuation of the exam ple.]
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Thirdly: Islam’s Position on Violence Against Women
Islam commanded to treat women kindly, be they one’s mother, sister, spouse, or 
daughter. Our master the Messenger of God was the finest in treating his wives. He 
would say: “the finest among you is the finest [in treating] his wife, and I am the 
finest among you in [treating] my wife” [narrated by al-Tirmidhi]. [...] Islam prohibits 
violence against them, an example of which is that our master the Messenger of God 
forbade beating women [...]

Gender and Sexual Orientation, Example 84

[p. 44]

���$�3�/�#�'�4�m�����#� �������/�$�*�)���'�����¯�*�-�/�.���/�*�����-�*�/� ���/�����*�(� �)���!�-�*�(�����$�*�'� �)��� 
The Hashemite Kingdom of Jordan participated with the world’s countries to combat 
the phenomenon of violence against women, and stipulated laws and legislations 
to limit violence against women. This includes establishing the Family Protection 
Bureau (2002) and issuing “the Law Protecting against Domestic Violence” (2017).
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Example 85 

Arabic Is My Language , Grade 7, Vol. 2, 2024, p. 25. 

A Grade 7 Arabic  Language  textbook teaches about exceptional women in history , using the 

words of Queen Rania Al Abdullah about the need to break the restrictive traditions that bind 

women and prevent their development. The text quote s Queen Rania, stating that some non-

Islamic intellectual traditions have inhibited the progression of women in history. Her words 

call for choosing “from tradition what allows every  girl the space to spread her wings and 

show us the distinctiveness of her colors.” The exa mple thus demonstrates Jordan’s support 

of promoting women’s rights and the need to invest in improving their status and conditions 

in society, and features Queen Rania as a major adv ocate for this cause. 

Here, we must break the molds that have shaped women and girls since birth—molds inherited from 
generation to generation, because they negate the roles of ability, talent, and ambition. We need to 
choose from tradition what allows every girl the space to spread her wings and show us the distinctiveness 
of her colors. I must emphasize here that these molds are an intellectual heritage, not a religious one. 
When Islam illuminated the world, it granted women rights, status, and choices that elevated their 
position from the injustices of the Jahiliyya. (From the words of her Majesty Queen Rania Al Abdullah)

Gender and Sexual Orientation

Example 86 

Arabic Is My Language (Workbook) , Grade 2, Vol. 1, 2024, p. 37. 

A story in a Grade 2  Arabic  Language  workbook illustrates the aspiration and strife tow ard 

equal rights of women in the labor market. The hero ine is a young girl who respectfully listens 

to her relatives’ opinions on what she should study , while assertively expressing that she will 

pursue her own aspirations and choose an independen t path. She dreams of becoming a 

�¤�	�ü�,�M�E�²�/�j�²�þ�Í�Û�þ�²�²�/���j�‡�þ�j�‡�«�e�‡�þ�¤�²�«�j�7�¤�Û�²�þ�E�Û�Ú�¤�j�,�/�	�Ì�²�7�7�Û�	�þ�j�‡�j�f�	�ü�‡�þ�j�Û�7�j�,�²�/�Ì�²�¤�E�ó�l�j�‡�£�ó�²�j�E�	�j�,�/�‡�¤�E�Û�¤�²�j�Û�Ì�j

�7�Õ�²�j�¤�Õ�	�	�7�²�7���j�½�Õ�Û�7�j�7�E�	�/�l�j�²�þ�¤�	�M�/�‡�Í�²�7�j�f�	�ü�²�þ�j�E�	�j�,�M�/�7�M�²�j�Õ�Û�Í�Õ�²�/�j�²�«�M�¤�‡�E�Û�	�þ���j�‡�Ì�Ú�/�ü�Û�þ�Í�j�E�Õ�‡�E�j�E�Õ�²�l�j�¤�‡�þ�j

make their own choices, earn advanced degrees, and contribute to highly desirable professions.

But what about me?
You two [my parents] say that I’m still young, but I can determine my [own] future, and for your information, 
I aspire to be a computer engineer in the future.
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Example 87 

Islamic Education , Grade 2, Vol. 2, 2023, pp. 46, 110 ,112. 

�½�Õ�²�j�E�²�k�E�£�	�	�ï�j�Û�þ�¤�ó�M�«�²�7�j�7�²�e�²�/�‡�ó�j�²�k�‡�ü�,�ó�²�7�j�	�Ì�j�f�	�ü�²�þ�j�f�	�/�ï�Û�þ�Í�j�‡�ó�	�þ�Í�7�Û�«�²�j�ü�²�þ�j�‡�7�j�,�	�ó�Û�¤�²�j�	�Ì�Ú�¤�²�/�7���j

engineers, architects, stewardesses and doctors. No tably, all women are shown wearing hijabs, 

in respect to the Islamic tradition and local custo m. That said, the variety of professions open 

to women presented in the textbook illustrates the wide range of career prospects open to 

women in Jordan. The use of visual representations,  especially in a textbook for young students, 

further enhances this message. The inclusion of suc h content in an  Islamic  Education  textbook 

is especially noteworthy, as textbooks of this subj ect tend to present a more traditional view, 

which sometimes limits the role of women in society . 

I will link [the topic] to social and national education
Members of the Public Security [Directorate] maintain security in my homeland Jordan; this is why I 
love them and appreciate their work.

Gender and Sexual Orientation
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Peace and Tolerance

Example 88 

History of Jordan , Grade 12, 2019, pp. 84, 86, 88, 91. 

A Grade 12 History  of  Jordan  textbook includes a unit about the Amman Message i nitiated by King 

���£�«�M�ó�ó�‡�Õ�j�U�U�j�Û�þ�j�À�¾�¾�Â���j�f�Õ�Û�¤�Õ�j�«�²�Ú�þ�²�7�j�U�7�ó�‡�ü�j�‡�7�j�‡�j�/�²�ó�Û�Í�Û�	�þ�j�	�Ì�j�,�²�‡�¤�²�j�‡�þ�«�j�¤�	�²�k�Û�7�E�²�þ�¤�²�j�f�Õ�Û�ó�²�j�/�²�ì�²�¤�E�Û�þ�Í�j

radical interpretations. The opening page of the un it shows a picture of a mosque and a church, 

side-by-side. Students are taught the principles of  the message which include "Honoring every 

human regardless of their color, gender, or religio n," and "tolerance and forgiveness." The lesson 

then teaches that Islam is based on moderation, emp hasizing the principle of Wasatiyya  [the 

middle way], and that Islam has always "fought agai nst extremism, radicalism and fanaticism." 

The lesson also mentions that all "heavenly religio ns" [ Al-diyanat  al-samawiyya ; a term usually 

referring to Islam, Christianity and Judaism] rejec t extremism, also portraying Christianity and 

Judaism as moderate religions.    	  

Unit Four: The Amman Message
Jordan is considered to be a model of living together in the world. Discuss this.

[See the next page for the continuation of the exam ple.]
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Part One: The Amman Message (Concept and Principles)
During Ramadan 2004, Amman witnessed the release of a global message, derived from teachings of the Qur'an, the 
beating heart of Islam and its middle way approach [wasatiyya]. From a luminous Hashemite vision, it is our humane duty 
and a global mission, which we are bound to fulfill as a service to humanity at large and in defense of the great Islam 
and its principles.
As a concept, the pillars of the Amman Message were consolidated in Jordan. It [the Amman Message] was kindled on a 
blessed night, 'Laylat al-Qadr,' during a blessed month [Ramadan] and was written in Arabic letters. His Majesty Abdullah 
II bin al-Hussein published the message from Amman to tell the world: We are brothers; this is the Islam that is based on 
love and peace, and away from violence and terrorism.

[p. 88]

Principles of the Amman Message:
-	 Justice in treating others and safeguarding their rights
-	 Honoring every human regardless of their color, gender, or religion
-	 Tenderness and compassion, renunciation of violence and vulgarity
-	 Balance, moderation, and choosing the middle way
-	 Tolerance and forgiveness, which reflect the elevation of the spirit
-	 Respecting the right to life of non-combatants
-	 Showing compassion and benevolence toward all people
-	 Respecting agreements and treaties and prohibiting treason

[See the next page for the continuation of the exam ple.]
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[p. 91]

Part Two: Middle Way [wasatiyya] and Tolerance in the Amman Message
The Amman Message emphasized basic principles of human behavior 
and relations between peoples and nations, most importantly the 
middle way and tolerance. The implementation of both guarantees 
the removal of all causes of violence, fanaticism, and hatred between 
people, so that the Divine Law objectives of spreading love, justice, 
and peace will be fulfilled. ...
The true Islamic religion was founded on balance, moderation, steering 
the middle course, and facilitation: 'And thus have We willed you to be a 
community of the middle way, so that [with your lives] you might bear 
witness to the truth before all mankind, and that the Apostle might 
bear witness to it before you' (Al-Baqarah 2:143). This religion has 
fought against extremism, radicalism, and fanaticism every single day 
. . . Islam rejects them, as do all the magnanimous heavenly religions.
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Example 89 

History of Jordan , Grade 12, 2019, p. 96. 

As a part of the lesson about the Amman Message, on e of the chapters deals with the dangers 

of extremism. Students are taught that terror organ izations do not represent Islam and only 

exploit its name to achieve their political goals a nd personal interests. Students are taught 

that such organizations have left Islam, comparing them to the Khawarij sect of early Islam, 

which is considered a radical sect that resorted to  political violence.

The chapter then quotes a speech by King Abdullah I I to the UN General Assembly, in which he 

discusses the dangers to global peace posed by terr or organizations. In the speech, Abdullah 

�«�²�7�¤�/�Û�£�²�7�j�E�Õ�²�j�Ú�Í�Õ�E�j�Ì�	�/�j�,�²�‡�¤�²�j�‡�þ�«�j�‡�Í�‡�Û�þ�7�E�j�E�²�/�/�	�/�Û�7�ü�j�‡�7�j�‡�j�Ú�Í�Õ�E�j�¤�	�ü�ü�	�þ�j�Ì�	�/�j�Nall  moderates, of  

all  religions  and  faiths ," calling for cooperation between people of differ ent religious beliefs 

for this purpose.   

The terrorist organizations (the khawarij [dissenters] of our time) are considered to be extremist 
organizations, ideologically and religiously, because they are organizations that dissented from the 
religion. They exploit the name of the religion to achieve their extremist ideological and political 
goals, as well as their own interests. 

Peace and Tolerance

"Today’s global fight is not between peoples, communities or religions. It is between all moderates, 
of all religions and faiths, against all extremists, in all religions and faiths; The future of the world 
���.���2� �����'�'���.� � ���$�/���$�.���0�)��� �-���.� �-�$�*�0�.���/�#�-� ���/���!�-�*�(���/�#� ���&�#���2���-�$�%�l���/�#�*�.� ���2�#�*���'� �²���
�.�'���(�����)�����$�/�.���)�*���'� ���1���'�0� ���*�!��
humaneness. Those who today came to threaten the entire global society. They take advantage of 
�-� �'�$�"�$�*�0�.�����$�¯� �-� �)��� �.���/�*����� �.�/�-�*�4���/�#� ���!�*�0�)�����/�$�*�)�.���*�!�����*�*�+� �-���/�$�*�)�����)�������*�(�+���.�.�$�*�)�����(�*�)�"���/�#� �����$�'�'�$�*�)�.��
of people, of all faiths and communities, who live side-by-side in our many countries. These outlaw 
gangs use suspicion and ignorance to expand their own power. Worse still is the free hand they 
grant themselves to distort the word of God to justify the most atrocious crimes."
From His Majesty King Abdullah II's speech to the UN General Assembly in its 70th session 0n 
September 28, 2015.
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Example 90 

Geography , Grade 12 (Humanities Track), 2019, p. 172. 

A Grade 12 Geography  �E�²�k�E�£�	�	�ï�j�E�²�‡�¤�Õ�²�7�j�‡�£�	�M�E�j�,�²�‡�¤�²�Ì�M�ó�j�¤�	�þ�Û�Û�¤�E�j�/�²�7�	�ó�M�E�Û�	�þ�j�E�Õ�/�	�M�Í�Õ�j�E�Õ�²�j�²�k�‡�ü�,�ó�²�j

of the dispute between Bahrain and Qatar regarding the control over the Hawar Islands, which 

was resolved through the International Court of Jus tice. By presenting this example, the 

�E�²�k�E�£�	�	�ï�j�7�Õ�	�f�7�j�E�Õ�‡�E�j�«�Û�‡�ó�	�Í�M�²�j�‡�þ�«�j�þ�²�Í�	�E�Û�‡�E�Û�	�þ�j�¤�‡�þ�j�7�M�¤�¤�²�²�«�j�Û�þ�j�/�²�7�	�ó�e�Û�þ�Í�j�¤�	�þ�Û�Û�¤�E�7���j�F�	�ó�ó�	�f�Û�þ�Í�j

�E�Õ�²�j �,�‡�7�7�‡�Í�²���j �7�E�M�«�²�þ�E�7�j �‡�/�²�j �‡�7�ï�²�«�j �N�Ý�Õ�‡�E�j �Û�7�j �E�Õ�²�j �Û�ü�,�	�/�E�‡�þ�¤�²�j �	�Ì�j �,�²�‡�¤�²�Ì�M�ó�j �¤�	�þ�Û�Û�¤�E�j �/�²�7�	�ó�M�E�Û�	�þ���N���j

further emphasizing the importance of peace and non -violence.  

Many countries turn to peaceful solutions for border problems with their neighbors, [for 
example] through international arbitration. Qatar and Bahrain turned to the Supreme 
���*�0�-�/�� �¤�
�)�/� �-�)���/�$�*�)���'�� ���*�0�-�/�� �*�!�� ���0�.�/�$��� �¥�� �/�*�� �-� �.�*�'�1� �� �/�#� �$�-�� ���$�¯� �-� �)��� �.�� �-� �"���-���$�)�"�� �.� �1� �-���'��
islands. On March 16, 2002, the court decided that Bahrain would receive sovereignty 
over some islands, while Qatar would receive sovereignty over other islands. This ended 
the conflict between the two countries. 
What is the importance of peaceful conflict resolution? 

       Image (4-20) The Location of Hawar Islands 

Peace and Tolerance
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Example 91 

Islamic Education , Grade 12 (All Tracks), Vol. 1, 2024, pp. 87-89. 

A lesson about coexistence in Islam teaches student s that Islam " regards  all  people  as  �²�.�M�‡�ó�7 

and  treats  them  with  justice  and  compassion,  regardless  of  their  different  races  and  religions ". 

The lesson emphasizes that all people, regardless o f religion, gender, or race, come from the 

same source, promoting a message of unity and share d humanity. This principle is further 

reinforced by a quote from the Prophet Muhammad, wh o explicitly states that there is no 

difference between Arabs and non-Arabs or people of  different skin color, challenging any 

notions of superiority based on ethnicity or race. The lesson also teaches that Islam guarantees 

freedom of religion for all people, quoting Qur'ani c verses to support this message.

By teaching these principles, the curriculum foster s an environment of mutual respect and 

tolerance among students, preparing them to engage in diverse and multicultural societies. 

Additionally, this focus on coexistence serves as a  counter-narrative to ideologies of division, 

promoting Islam as a faith that values harmony and justice for all. However, this call for tolerance 

towards non-Muslims starkly contrasts with other co ntent taught in this textbook and in the 

semester 2 Islamic  Education  textbook for the same grade, that associates Jews w ith violating 

pacts and disobeying God (see Examples 16, 63).

Peace and Tolerance

[See the next page for the continuation of the exam ple.]
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Lesson 4: Human Coexistence
 
Learning products:
- Explaining the concept of human coexistence
- Learning the principles of human coexistence
- Clarifying the fields of human coexistence
�‡����� ���0���$�)�"���/�#� ��� �¯� ���/�.���*�!���#�0�(���)�����*� �3�$�.�/� �)��� 
 
Preliminary Learning:
Islam is a humane religion which regards all people as equals and treats them with justice and compassion regardless of 
�/�#� �$�-�����$�¯� �-� �)�/���-����� �.�����)�����-� �'�$�"�$�*�)�.�k�����#� �)���/�#� ����� �.�.� �)�"� �-���*�!�����*�����(�$�"�-���/� �����/�*����� ���$�)���l���#� ���*�-�"���)�$�5� �����/�#� ���-� �'���/�$�*�)�.����� �/�2� � �)��
�(� �(��� �-�.���*�!���.�*���$� �/�4�����)�����2�-�*�/� ���������*���0�(� �)�/���2�#�$���#�����¯�$�-�(� �����/�#� ���-�$�"�#�/�.�����)�������0�/�$� �.���*�!�����'�'�����$�/�$�5� �)�.����� �.�+�$�/� ���/�#� �$�-�����$�¯� �-� �)�/���!���$�/�#�.��
and guaranteed the safety of their lives and possessions.
 
I think and explain:
Explain the rights included in the Constitution of Medina mentioned in the previous paragraph.   

Peace and Tolerance, Example 91

Firstly: The Meaning of Human Coexistence
�	�0�(���)�� ���*� �3�$�.�/� �)��� �� �(� ���)�.�� ������� �+�/�$�)�"�� �*�/�#� �-�.�� ��� �.�+�$�/� �� �/�#� �� ���$�¯� �-� �)��� �.�� �$�)�� �/�#� �$�-�� �!���$�/�#�.�l�� �-����� �.�l�� ���)���� ���0�'�/�0�-� �.�l�� �-� �.�+� ���/�$�)�"�� �/�#� �(��
���)�����/�-� ���/�$�)�"���/�#� �(���$�)���/�#� �����$�¯� �-� �)�/�����.�+� ���/�.���*�!���'�$�!� ���������*�-���$�)�"���/�*���/�#� ���+�-�$�)���$�+�'� �.���*�!���
�.�'���(�$�������#���-�$�t���k����
 
 
Secondly: The Principles of Human Coexistence in Islam:
Human coexistence in Islam is based on several principles, the most prominent of which are:
���k���������������#� ���0�)�$�/�4���*�!���#�0�(���)���*�-�$�"�$�)�m���
�.�'���(�����¯�$�-�(�.���/�#���/�����'�'���+� �*�+�'� ���/�-����� ���/�#� �$�-��� �3�$�.�/� �)��� ���������&���/�*�������.�$�)�"�'� ���*�-�$�"�$�)�k�����#� �����'�(�$�"�#�/�4��
said: “O mankind, fear your Lord, who created you from one soul and created from it its mate and dispersed from both of 
�/�#� �(���(���)�4���(� �)�����)�����2�*�(� �)�k�y���¤���0�-���#�����'�‡���$�.���m���6�¥�����#�$�.���$�.�������.�0�¯�$���$� �)�/���-� ���.�*�)���!�*�-�����*� �3�$�.�/� �)��� �����(�*�)�"���+� �*�+�'� �����)�����!�*�-�������#�$� �1�$�)�"��
shared interests between them.
B.      Human Dignity:  Islam has established the principle of human dignity for all people. Allah Almighty said: “And We have 
certainly honored the children of Adam and carried them on the land and sea and provided for them of the good things 
and preferred them over much of what We have created, with [definite] preference” [Surah al-Isra: 70] Honor and dignity 
are equal for all people, regardless of religion, gender, or race.
C.      Freedom: Islam elevated the value of freedom and made it a right for all within limits which do not exceed Shari'a and 
�'���2�k�����-� � ���*�(���#���.���(���)�4���!�*�-�(�.�l���/�#� ���(�*�.�/���+�-�*�(�$�)� �)�/���*�!���2�#�$���#���$�.���+� �*�+�'� �t�.���!�-� � ���*�(���*�!����� �'�$� �!�k�����#� �����0�-�t���)���#���.���/� �3�/�.�����¯�$�-�(�$�)�"��
the freedom to choose a religion and that [people] would not be forced [to a religion]. God Almighty said: "There is no 
compulsion in religion" (Surah al-Baqarah: 256). God Almighty also said, addressing His prophet: "would you compel the 
people in order that they become believers?" [Surah Yunus: 99] 
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Example 92 

National and Civic Education , Grade 6, Vol. 1, 2019, pp. 35-36. 

The text emphasizes the importance of tolerance and  its role in fostering a harmonious society. 

By highlighting the positive outcomes of tolerance,  such as promoting love, reducing fanaticism, 

and combating violence and extremism, the curriculu m seeks to instill values of peace and 

mutual respect in students. This focus on tolerance  aims to guide students in understanding 

�E�Õ�²�j �7�	�¤�Û�²�E�‡�ó�j �£�²�þ�²�Ú�E�7�j �	�Ì�j �²�ü�£�/�‡�¤�Û�þ�Í�j �«�Û�e�²�/�7�Û�E�l�j �‡�þ�«�j �Û�þ�¤�ó�M�7�Û�e�Û�E�l���j ���«�«�Û�E�Û�	�þ�‡�ó�ó�l���j �£�l�j �‡�«�«�/�²�7�7�Û�þ�Í�j �E�Õ�²�j

negative consequences of intolerance—like terrorism  and social division—the lesson encourages 

�¤�/�Û�E�Û�¤�‡�ó�j�E�Õ�Û�þ�ï�Û�þ�Í�j�‡�£�	�M�E�j�E�Õ�²�j�/�	�	�E�j�¤�‡�M�7�²�7�j�	�Ì�j�¤�	�þ�Û�Û�¤�E�j�‡�þ�«�j�E�Õ�²�j�f�‡�l�7�j�Û�þ�j�f�Õ�Û�¤�Õ�j�E�	�ó�²�/�‡�þ�¤�²�j�¤�‡�þ�j�7�²�/�e�²�j

as a powerful tool for societal cohesion. Ultimatel y, this teaching aims to prepare students to 

become responsible, empathetic citizens who contrib ute to a peaceful, just world.

Peace and Tolerance

���#� ��� �¯� ���/�.���*�!���/�*�'� �-���)��� ���#���1� ���(���)�4���$�(�+�*�-�/���)�/���*�0�/���*�(� �.�l���$�)���'�0���$�)�"�m����
1.	 Spreading love among members of society  
2.	 Strengthening relationships between individuals in society 
3.	 Eliminating violent phenomena  
4.	 Resolving conflicts between individuals in easy ways

Characteristics of a Tolerant Person  
A tolerant person has several positive traits that 
distinguish them from others, including:  
1- Rejection of fanaticism and acceptance of others' 
opinions  
2- Rejection of violence, extremism, and terrorism  
3- Use of reason and logic in dialogue and thinking  
4- Noble-hearted and loving towards others  
5- A positive person who thinks about solutions  
6- Helpful to others  
7- Has goals they strive to achieve
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Example 93 

Islamic Education , Grade 7, Vol. 1, 2023, pp. 70-71. 

A Grade 7  Islamic  Education  textbook teaches that Islam considers people of dif ferent races 

and religious beliefs as equals, as a part of a les son titled "The Humaneness of Islam." The 

�ó�²�7�7�	�þ�j �/�²�,�²�‡�E�²�«�ó�l�j �7�E�/�²�7�7�²�7�j �²�.�M�‡�ó�Û�E�l�j �‡�ü�	�þ�Í�j �‡�ó�ó�j �,�²�	�,�ó�²���j �M�7�Û�þ�Í�j �/�²�ó�Û�Í�Û�	�M�7�j �ì�M�7�E�Û�Ú�¤�‡�E�Û�	�þ���j �7�M�¤�Õ�j �‡�7�j

teaching that everyone is God's creation and by cit ing hadiths and Qur'anic verses on equality. 

Peace and Tolerance

The Humaneness of Islam
The main idea
The religion of Islam is a humane religion which establishes equality 
between all people in their rights and obligations, and treats all people 
with justice and compassion, regardless of their race or religion.   

I Prepare Myself and Explore:
I will consider the following Shar'i texts and then explain their common meaning:
 
1. God Almighty said: "And We have certainly honored the children of Adam and carried them on the land and sea and 
provided for them of the good things and preferred them over much of what We have created, with [definite] preference." 
[Surah al-Isra': 70]
2. The Messenger of God said: “O people, indeed your Lord is one, and your father is one. There is no superiority of an Arab 
over a non-Arab, nor of a non-Arab over an Arab, nor of a red-skinned person over a black-skinned person, nor of a black-
skinned person over a red-skinned person, except through piety." [Narrated by Ahmad]" 

[See the next page for the continuation of the exam ple.]
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I will gain an insight:
���*���� ���'�(�$�"�#�/�4�� �#���.�� ���-� ���/� ���� �+� �*�+�'� �� ���.�� ���$�¯� �-� �)�/�� �)���/�$�*�)�.�� ���)���� �+� �*�+�'� �.�l�� ���)���� � �)���*�0�-���"� ���� �/�#� �� �.�+�-� ������ �*�!�� �+� ����� �l��
mercy, and love between them. 

Firstly: The concept of Islam's humaneness
The humaneness of Islam refers to its care for people and its respect to them, regardless of their religion, color 
of skin, and race, because all people are of God's creation, and are of the same origin.       

Peace and Tolerance, Example 93
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Example 94 

Social Studies , Grade 7, Vol. 1, 2024, pp. 108, 113-114. 

A lesson in a Grade 7 Social  Studies  textbook emphasizes the crucial role of cultural di versity 

in ensuring the survival of humanity, particularly in light of advancements in science and 

technology. The text encourages students not only t o respect different cultures, but to expect 

the same respect for their own culture. The text hi ghlights that embracing cultural diversity 

fosters unity and reduces racism and discrimination  within society. It conveys the message 

that despite differences in gender, religion, and r ace, all people are united as part of the 

broader human race. This perspective promotes inclu sivity and understanding, stressing that 

diversity should be celebrated rather than feared, as it enriches societies and contributes to 

collective progress.

Peace and Tolerance

The development of science, technology, and means of communication 
has contributed to shaping cultural interaction, as we now engage 
and share daily with people from diverse cultural and geographical 
backgrounds. Cultural diversityCultural diversity has become a vital factor for the 
long-term survival of humanity. Just as I expect others to respect 
my culture, customs, and traditions, I must do the same in regard 
to others and their cultures.

May 21  
World Day for Cultural Diversity  
for Dialogue and Development

[See the next page for the continuation of the exam ple.]
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The Importance of cultural diversity 
Cultural diversity contributes to creativity and innovation, and its importance 
lies in the following:

- Building the individual's character and increasing their knowledge
- Creating diverse social relationships based on respect
- Reducing discrimination and racism in society

Peace and Tolerance, Example 94

Abstract

�	�0�(���)�.�� ���$�¯� �-�� �$�)�� �"� �)��� �-�l�� �-� �'�$�"�$�*�)�l�� �-����� �l�� �1���'�0� �.�l�� �'���)�"�0���"� �l�� �'�$�!� �.�/�4�'� �l�� ���0�.�/�*�(�.�l�� �/�-�����$�/�$�*�)�.�l�� ���)���� �(�*�-� �l�� ���0�/�� �/�#� �4�����-� ��
united by their belonging to the human race.
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Example 95  

Social Studies , Grade 7, Vol. 2, 2023, pp. 50-51. 

�½�Õ�²�j�Ú�/�7�E�j�ó�²�7�7�	�þ�j�Û�þ�j�‡�j�G�/�‡�«�²�j�Å�jSocial  Studies  textbook mentions the concept of tolerance ( tasamuh ). 

It opens with a scenario in which the students are required to organize an imaginary art 

�²�k�Õ�Û�£�Û�E�Û�	�þ�j�‡�þ�«�j�E�Õ�Û�þ�ï�j�	�Ì�j�E�Õ�²�j�ü�²�‡�þ�Û�þ�Í�j�	�Ì�j�,�‡�/�E�Û�¤�Û�,�‡�E�Û�þ�Í�j�Û�þ�j�7�M�¤�Õ�j�‡�þ�j�²�e�²�þ�E���j�U�E�j�«�²�Ú�þ�²�7�j�E�	�ó�²�/�‡�þ�¤�²�j�‡�7�j

respect, pluralism and mutual understanding, and op posed to fanaticism (ta’assub .) As an 

example, it presents the International Day of Toler ance with an illustration of holding hands 

and a dove with an olive branch.

�½�Õ�²�j�E�²�k�E�£�	�	�ï�j�E�Õ�²�þ�j�Í�Û�e�²�7�j�7�Õ�	�/�E�j�‡�þ�«�j�7�Û�ü�,�ó�Û�Ú�²�«�j�«�²�Ú�þ�Û�E�Û�	�þ�7�j�	�Ì�j�/�²�ó�Û�Í�Û�	�M�7�j�E�	�ó�²�/�‡�þ�¤�²�j�‡�þ�«�j�Û�þ�E�²�ó�ó�²�¤�E�M�‡�ó�j

and cultural tolerance, illustrated by images of a mosque next to a church, and of children 

drawing a map of the world together. Finally, a dia gram shows the positive outcomes of tolerant 

behavior, which contributes to security, stability,  and social cohesion.

Peace and Tolerance

I’ll imagine myself there
�
���2�$�'�'���+���-�/�$���$�+���/� ���$�)�������"�-�*�0�+���*�!���.�/�0��� �)�/�.���!�-�*�(�����$�¯� �-� �)�/�����0�'�/�0�-� �.���/�*���*�-�"���)�$�5� �����)�����-�/��
exhibition in which we will present art works that will reflect our experiences and 
opinions regarding cultural pluralism and understanding between followers of 
���$�¯� �-� �)�/���!���$�/�#�.�k�����#���/���$�.���/�#� ���$�(�+�*�-�/���)��� ���*�!���/���&�$�)�"���+���-�/���$�)���.�0���#�������/�$�1�$�/�$� �.�r

Tolerance (tasamuh)Tolerance (tasamuh) is the acceptance of the diversity of human, ethical, intellectual 
and religious properties, the acknowledgment of the rights of others, showing 
respect toward their views, and not treating them with hostility. As for fanaticism fanaticism 
(ta’assub)(ta’assub), it is an internal sentiment that leads a person to perceive himself as 
righteous and others as invalid. This sentiment is manifested by actions and stances 
that lead to ignoring the “other” and unrecognizing their rights and humaneness.

[See the next page for the continuation of the exam ple.]
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Every year on November 16, the world celebrates the International Day of Tolerance, in order to consolidate values 
and a culture of tolerance, respect and brotherhood, and to reject all manifestations of fanaticism.

Drawing conclusions:
I will ask myself: What happens if there is no tolerance and fanaticism spreads?
………………………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………………………..

Peace and Tolerance, Example 95

Pictures of tolerance
1 - Religious tolerance
��� �'�$�"�$�*�0�.�� �/�*�'� �-���)��� �� �-� �,�0�$�-� �.�� �(�0�/�0���'�� �-� �.�+� ���/�� ��� �/�2� � �)�� �!�*�'�'�*�2� �-�.�� �*�!�� ���$�¯� �-� �)�/�� �!���$�/�#�.�l�� ���0�'�/�0�-���'�� ���*� �3�$�.�/� �)��� �� ��� �/�2� � �)��
them, and their freedom to practice their religious rituals.

2 - Intellectual and cultural tolerance
It is the acknowledgment of the principle of cultural and intellectual diversity between peoples, respect for this 
���$�1� �-�.�$�/�4�l�����.���2� �'�'�����.���-� ���*�"�)�$�/�$�*�)�����)����� �.�/� � �(���/�*�2���-�������'�'���/�#� ���+� �*�+�'� �.���*�!���/�#� �$�-���2�*�-�'�������)�����/�#� �$�-�����$�¯� �-� �)�/�����0�'�/�0�-� �.�k

[See the next page for the continuation of the exam ple.]
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The influence of tolerance on the individual and society
�¤���$�"�#�/���/�*���'� �²�¥
Enhancing the social bonds between members of society > Achieving security and stability in society > 
Achieving mutual trust between individuals, which enhances human bonds.

Peace and Tolerance, Example 95
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Example 96  

National and Civic Education , Grade 6, Vol. 1, 2019, pp. 38-41. 

A Grade 6 National  and  Civic  Education  textbook dedicates an entire lesson to teach studen ts 

�,�²�‡�¤�²�Ì�M�ó�j�¤�	�þ�Û�Û�¤�E�j�/�²�7�	�ó�M�E�Û�	�þ�j�ü�²�E�Õ�	�«�7���j�¯�E�M�«�²�þ�E�7�j�‡�/�²�j�E�‡�M�Í�Õ�E�j�,�/�‡�¤�E�Û�¤�‡�ó�j�7�E�²�,�7�j�‡�þ�«�j�ü�²�‡�7�M�/�²�7�j�E�Õ�‡�E�j�¤�‡�þ�j

�£�²�j�E�‡�ï�²�þ�j�E�	�j�/�²�7�	�ó�e�²�j�¤�	�þ�Û�Û�¤�E�7�j�f�Û�E�Õ�j�¤�ó�‡�7�7�ü�‡�E�²�7�j�‡�þ�«�j�Ì�/�Û�²�þ�«�7���j�Û�þ�¤�ó�M�«�Û�þ�Í�j�þ�²�Í�	�E�Û�‡�E�Û�	�þ�j�‡�þ�«�j�ü�²�«�Û�‡�E�Û�	�þ���j

Students are then given examples of situations in w hich children resolve their disagreements 

and are asked to explain the methods they used to d o so.    

Peace and Tolerance

Lesson Three: Resolving Conflicts
�Ì	 ���#���/���.�#�*�0�'�����4�*�0�����*���2�#� �)���4�*�0�����$�.���"�-� � ���2�$�/�#���*�)� ���*�!���4�*�0�-�����'���.�.�(���/� �.�r
We experience conflicts in our daily lives. They occur between the closest of 
people—spouses, siblings, coworkers, or friends. The lesson is not in [conflict] as 
such, but in the ways to resolve it peacefully, preventing it from turning into a fight 
or permanent hostility.          

Image (2-5) Disagreement Between Two People 

[See the next page for the continuation of the exam ple.]
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Thirdly: Ways to Resolve Conflicts:
Before resolving the conflict, it should be managed well, by controlling it and preventing it from spreading and extending 
�/�*���*�/�#� �-���+���-�/�$� �.�k�����#�$�.�����*�0�'������� �����*�)� �����4���)�*�/���*�¯� �)���$�)�"���¤�/�#� ���*�/�#� �-���+���-�/�4�¥�l�������/�$�)�"���2�$�.� �'�4�l�����)�����)�*�/���*�1� �-�-� �����/�$�)�"�l���2�#�$���#���(�$�"�#�/��
make it easier to resolve later.
Conflicts should be resolved according to clear principles based on the will and respect of all parties, and by using clean 
language, according to the following steps: 
1 - Negotiation:
Meeting together to discuss the problem and reaching a solution that answers the needs and interests of the parties to 
the conflict in the best way possible.  
2 - Mediation:
An intervention by a third neutral party called the mediator, whose role is to create an atmosphere of mutual understanding 
and cooperation […]
3 - Arbitration:
���-���$�/�-���/�$�*�)���$�.�������.� �����*�)���*�¯�$���$���'���*�-���/�-�$�����'���'���2�l�����)�����$�/�.���-�0�'�$�)�"���$�.�����*�)�.�$��� �-� �������$�)���$�)�"���/�*�����*�/�#���+���-�/�$� �.�k�����#� �)���/�#� ���+���-�/�$� �.���/�*���/�#� ��
conflict are unable to solve the conflict themselves, they can bring the matter to court [...]
4 - Reconciliation:
��� ���*�)���$�'�$���/�$�*�)�����*�(� �.�����²� �-���/�#� ���+���-�/�$� �.��������� �+�/���/�#� ���.�*�'�0�/�$�*�)���2�#� �/�#� �-���/�#� �4�����-� �����*�)�/� �)�/���2�$�/�#���$�/���*�-���)�*�/�l���$�)���*�-��� �-���/�*���-� �+���$�-���/�#� ��
relationship between them and to restore it to its previous state.         

Peace and Tolerance, Example 96

[See the next page for the continuation of the exam ple.] 
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3 - Explain the most important ways to resolve conflicts.
4 - What are the conflict solving measures in the following situations:
A - Ali intervened to prevent a conflict that arose between his classmates.
B - Lamia and Safa sat together to discuss the reasons for their conflict and to agree on a solution for it.
�����‡�����0�)�$�-�����)��������� � �����(� �/�����²� �-���/�#� �4���-� �.�*�'�1� �����/�#� �$�-�����*�)�!�'�$���/���/�*���-� �.�/�*�-� ���/�#� �$�-���-� �'���/�$�*�)�.�#�$�+���/�*���$�/�.���+�-� �1�$�*�0�.���.�/���/� �k

Peace and Tolerance, Example 96
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Example 97  

Social Studies , Grade 8, Vol. 2, 2024, pp. 6-9. 

Students are taught a lesson about tolerance and cu ltural diversity, their importance and 

�E�Õ�²�Û�/�j�£�²�þ�²�Ú�E�7���j�U�þ�j�‡�j�M�þ�Û�E�j�E�Û�E�ó�²�«�j�N���	�²�k�Û�7�E�²�þ�¤�²���N�j�7�E�M�«�²�þ�E�7�j�‡�/�²�j�²�þ�¤�	�M�/�‡�Í�²�«�j�E�	�j�/�²�7�,�²�¤�E�j�	�E�Õ�²�/�7�j�‡�þ�«�j�E�	�j

accept differences in opinions and beliefs. They ar e taught that tolerance and cultural diversity 

contribute to peaceful coexistence between differen t nations and within society.

Peace and Tolerance

Unit 7: Coexistence
The Main Idea: Cultural diversity strengthens confidence, respect, tolerance, and 
peaceful coexistence between individuals and groups.

I will imagine myself there:
Participating in a United Nations conference in celebration of the International 
Day for Tolerance, which is observed on November 16 of every year. On this day, 
we discuss the importance of cultural diversity and peaceful coexistence between 
individuals and groups. 

[See the next page for the continuation of the exam ple.]
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The Importance of Cultural Diversity
���0�'�/�0�-���'�����$�1� �-�.�$�/�4���#� �'�+�.���+� �*�+�'� ���!�-�*�(�����$�¯� �-� �)�/���������&�"�-�*�0�)���.���"� �/���/�*���&�)�*�2���/�#� �����0�.�/�*�(�.�����)�����/�-�����$�/�$�*�)�.���*�!���*�/�#� �-�.�l���2�#�$���#���-� ���0��� �.��
�+�-� �%�0���$��� �����)�����(�$�.�0�)��� �-�.�/���)���$�)�"�����)�������*�)�/�-�$���0�/� �.���/�*���.�/�-� �)�"�/�#� �)�$�)�"���+� ����� �!�0�'�����*� �3�$�.�/� �)��� �k�����#� �)�����$�¯� �-� �)�/�����0�'�/�0�-� �.���$�)�/� �-�����/�l��
new ideas are created and solutions for problems are invented, as cultural diversity improves creative ability.
Cultural diversity preserves the richness of human heritage and is considered a key for the progress of societies and the 
strengthening of global peace and sustainable development.

Peace and Tolerance, Example 97

1. Diversity in ideas and beliefs
��� �*�+�'� �.�����)�����)���/�$�*�)�.���#���1� �����$�¯� �-� �)�/���$��� ���.�����)������� �'�$� �!�.�l�����)�����/�#� �4���$�)�/� �-�����/���2�$�/�#��� �����#���*�/�#� �-�k�����#�$�.���+�'�0�-���'�$�/�4�����*�)�.�/�$�/�0�/� �.�������!�*�-�(��
of cultural diversity and contributes to peaceful coexistence between nations.

Tolerance
Tolerance is a moral principle based on respecting others, diversity, variety, and dialogue. Tolerance strengthens peaceful 
coexistence, stability, cooperation, and rejection of fanaticism, and contributes to building societies, and to their cohesion 
and stability. It also strengthens peace among society and increases opportunities for advancement and development.
Tolerance is based on a group of foundations, including:
��� �.�+� ���/���!�*�-���*�/�#� �-�.�n�����$���'�*�"�0� �n��������� �+�/�$�)�"�����$�¯� �-� �)��� �.���$�)���$��� ���.�����)�����*�+�$�)�$�*�)�.�k������������
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Appendix: Notable Examples Removed 
or No Longer Taught

Example 98 

Islamic Education , Grade 7, Vol. 1, 2019, pp. 84, 87. 

�½�Õ�Û�7�j�‡�,�,�²�þ�«�Û�k�j�Û�þ�¤�ó�M�«�²�7�j�þ�	�E�‡�£�ó�²�j�²�k�‡�ü�,�ó�²�7�j�Ì�	�/�j�Û�þ�Û�‡�ü�ü�‡�E�	�/�l�j�¤�	�þ�E�²�þ�E�j�Ì�/�	�ü�j�,�/�²�e�Û�	�M�7�j�¤�M�/�/�Û�¤�M�ó�M�ü�j

textbooks which are no longer taught, as they were replaced with new entirely overhauled 

textbooks. While these examples are no longer taugh t, similar notions were replicated in the 

reformed curriculum currently taught, especially re garding antisemitic content describing 

“the Jews” as treacherous in the context of early I slamic times, as well as content inciting 

hate against Israel and Israelis. In addition, the appendix includes the few instances in which 

�Û�þ�Û�‡�ü�ü�‡�E�	�/�l�j�¤�	�þ�E�²�þ�E�j�f�‡�7�j�/�²�ü�	�e�²�«�j�Ì�/�	�ü�j�,�	�7�E�9�/�²�Ì�	�/�ü�j�f�	�/�ï�£�	�	�ï�7�j�‡�7�j�‡�j�,�‡�/�E�j�	�Ì�j�E�Õ�²�j�/�²�e�Û�7�Û�	�þ�7�j�‡�þ�«�j

edits made to them (see Examples 106-109). The remo val of these examples does not seem to 

�/�²�Û�²�¤�E�j�‡�þ�j�Û�þ�E�²�þ�E�Û�	�þ�‡�ó�j�,�	�7�Û�E�Û�e�²�j�¤�Õ�‡�þ�Í�²���j�‡�7�j�Û�E�j�f�‡�7�j�«�	�þ�²�j�‡�7�j�‡�j�,�‡�/�E�j�	�Ì�j�E�Õ�²�j�/�²�ü�	�e�‡�ó�j�	�Ì�j�‡�ó�ó�j�ó�Û�7�E�²�þ�Û�þ�Í�j

comprehension exercises from workbooks, regardless of their content.   

An  Islamic  Education  textbook that was replaced in 2022 described treach ery, betrayal, breach 

of pacts, and hatred towards Muslims as inherent ch aracteristics of Jewish people. A chapter 

�«�²�«�Û�¤�‡�E�²�«�j�E�	�j�E�Õ�²�j�t�M�7�ó�Û�ü�j�¤�	�þ�Û�Û�¤�E�j�f�Û�E�Õ�j�	�þ�²�j�	�Ì�j�E�Õ�²�j�e�²�f�Û�7�Õ�j�E�/�Û�£�²�7�j�	�Ì�j�t�²�«�Û�þ�‡���j���‡�þ�M�j�¦�‡�l�þ�M�.�‡���j�E�‡�M�Í�Õ�E�j

that " the  Jews  broke  their  pact  with  the  Muslims, as  they  always  do. " The chapter also taught 

that the Jews were hostile towards Muslims and quot ed a Quranic verse that describes Jews 

as one of the most hostile groups towards Islam. As  a part of the lesson's summary exercise, 

students were asked which of the following are some  of the " characteristics  of  the  Jews ": "breach  

of  pacts, " "treachery  and  betrayal ," "hatred  of  Muslims, " or "all  of  the  above ," with the latter 

probably intended as the correct answer. The textbo ok therefore promoted the antisemitic 

�Û�«�²�‡�j�E�Õ�‡�E�j�E�/�²�‡�¤�Õ�²�/�l�j�Û�7�j�Û�þ�Õ�²�/�²�þ�E�j�E�	�j�e�²�f�7�j�Û�þ�j�Í�²�þ�²�/�‡�ó���j�Û�þ�7�E�²�‡�«�j�	�Ì�j�ó�Û�ü�Û�E�Û�þ�Í�j�E�Õ�²�j�«�Û�7�¤�M�7�7�Û�	�þ�j�E�	�j�‡�j�7�,�²�¤�Û�Ú�¤�j

�Û�þ�7�E�‡�þ�¤�²�j�	�/�j�‡�j�7�,�²�¤�Û�Ú�¤�j�E�/�Û�£�²���j�Ý�Õ�Û�ó�²�j�E�Õ�Û�7�j�7�,�²�¤�Û�Ú�¤�j�²�k�‡�ü�,�ó�²�j�Û�7�j�þ�	�j�ó�	�þ�Í�²�/�j�E�‡�M�Í�Õ�E���j�7�Û�ü�Û�ó�‡�/�j�Û�«�²�‡�7�j�E�Õ�‡�E�j�ó�Û�þ�ï�j

Jews to violating pacts are can be found in the new  curriculum in various grades and subjects.       

We learned before about the actions taken by the Prophet, peace be upon him, following his migration to Medina, among 
them is the charter that arranged the relations between Muslims and Jews, and clarified the rights and the obligations 
they have. Yet, the Jews broke their pact with the Muslims, as they always do.
���²� �-���/�#� �����0�.�'�$�(���1�$���/�*�-�4���$�)���/�#� �������/�/�'� ���*�!���������-�l���/�#� ����� �2�.����� �����(� ���*�+� �)�'�4���#�*�.�/�$�'� ���/�*�2���-���.���/�#� �����0�.�'�$�(�.�l�����)�����.�/���-�/� �����$�)�.�0�'�/�$�)�"��
the Prophet, peace be upon him, and standing up against the Muslims and their call for Islam.

�¤�'� �²�m�¥�����)�'�$�"�#�/� �)�(� �)�/�m
Allah Almighty said: "You will surely find the most intense of the people in animosity toward the believers [to be] the Jews 
and those who associate others with Allah" (Al-Ma'ida Surah, verse 82)    
 

[See the next page for the continuation of the exam ple.]
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(3) Some of the characteristics of the Jews for which they are known: 
a - Breach of pacts
b - Treachery and betrayal
c - Hatred of Muslims
d - All of the above

Useful lessons [learned] from the Battle of the Trench
Many lessons can be learned from the Battle of the Trench, including:
1 - [...]
2 - The Muslims are cautious of the cunning of the Jews and other enemies.

Appendix, Example 98

Example 99 

Islamic Education , Grade 9, Vol. 1, 2019, p. 109. 

Removed:

An  Islamic  Education  textbook no longer taught as of 2023 states that “M uslims are cautious 

of the cunning of the Jews and other enemies”. This  was taught as one of the lessons learned 

from the Battle of the Trench ( Ghazwat  �‡�ó�g�g�Õ�‡�þ�«�‡�.) in 627 CE. Based on the textbook’s account 

of the battle , students are expected to deduce tha t the ad  hoc  confederation between two of 

the Jewish tribes of Medina and the tribe of Qurays h indicates the cunning of the Jews as a 

group. It should be noted that the lesson is phrase d in present tense (“Muslims are cautious…”), 

possibly implying that the warning from the “cunnin g of the Jews” still applies today. Notably, 

�f�Õ�Û�ó�²�j�E�Õ�Û�7�j�7�,�²�¤�Û�Ú�¤�j�²�k�‡�ü�,�ó�²�j�Û�7�j�þ�	�j�ó�	�þ�Í�²�/�j�E�‡�M�Í�Õ�E���j�7�Û�ü�Û�ó�‡�/�j�²�k�‡�ü�,�ó�²�7�j�«�Û�/�²�¤�E�ó�l�j�¤�	�þ�þ�²�¤�E�Û�þ�Í�j�e�²�f�7�j�E�	�j

cunning and deception are replicated in the new cur riculum.
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Example 101 

National and Civic Education , Grade 8, Vol. 1, 2019, p. 43. 

Removed:

In a Grade 8 Civics textbook no longer taught since  2024, Zionism was presented alongside Nazism 

and Fascism as “extreme” movements of the previous century, which promoted bigoted positions 

against the people, including authoritarian ideas a nd beliefs in a superior race. Accordingly, 

Zionism is said to have implemented these ideas to violate the rights of “Arab Palestinians in 

their occupied land.”

[Among] the most prominent extremist movements in the last century were Nazism and Fascism. They held intransigent 
positions against the peoples of the world. They were distinguished by their supremacist view and the [belief] that their 
race was superior. In addition, the Zionist movement that carried extremist ideas, translated into intransigent and fanatic 
positions toward the rights of Arab-Palestinians in their occupied land. 

Example 102 

Our Arabic Language , Grade 4, Vol. 2, 2019, p. 22. 

Removed:

An Arabic Language textbook for Grade 4, no longer taught as of 2023, includes the poem “The 

Soldier's Vow” (also known as “Land of the Generous ”), written by Jordanian poet Haider Mahmoud. 

This poem, aimed at elementary school students, des cribes the violent and graphic liberation 

of all  of Palestine, leaving absolutely no room for Israe lis (who are regarded as “foreigners” and 

�F�M�7�M�/�,�²�/�7�G�.�j �E�	�j �²�k�Û�7�E�j �E�Õ�²�/�²�Û�þ���j �¯�,�²�¤�Û�Ú�¤�‡�ó�ó�l���j �Û�E�j �¤�‡�ó�ó�7�j �Ì�	�/�j �F�7�‡�¤�/�Û�Ú�¤�-�Û�þ�Í�.�j �£�ó�	�	�«�G�j�E�	�j �/�²�ü�	�e�²�j �E�Õ�²�j �²�þ�²�ü�l�j

from the land by “eliminat(ing) the usurper,” and t o “annihilate the remnants of the foreigners,” 

a message that could be interpreted as a call to ge nocide against Israeli Jews. 

The Soldier’s Vow (Haidar Mahmoud)
I vow I shall sacrifice my blood / to saturate the land of the generous, 
And will eliminate the usurper from my country / and will annihilate the remnants of the foreigners.
Vow.
Oh, land of Al-Aqsa and the Haram / oh, cradle of chivalry and generosity
Patience, as victory is ours. Patience / while the dawn emerges from the oppression.
Vow.
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Reading: The Day of Al-Karama [also: Dignity] / by Nu’man al-Kana’ani

[...]
4 - Malice wore the clothes of resolve and was intoxicated / by [the thought of] victory, but the highlands were not deceived
5 - [...]
6 - They thought that the beauty of triumph was floundering houses / or strangling an old man overtaken by exhaustion
7 - Or killing a child who seeks the protection of his mother / or stabbing an exhausted man and carrying him back on spears.
8 - They argued with each other furiously on a day when / manhood refused to be humiliated in battle
[...]

Appendix

Example 102 

Arabic Language , Grade 11, 2019, p. 37. 

Removed:

An Arabic  Language  textbook replaced in 2024 included a unit on the Al -Karama Battle, which 

�E�	�	�ï�j�,�ó�‡�¤�²�j�Û�þ�j�e�	�/�«�‡�þ�j�Û�þ�j�¿�Ç�Ä�Æ���j�½�Õ�²�j�E�²�k�E�j�Í�ó�	�/�Û�Ú�²�7�j�e�	�/�«�‡�þ�I�7�j�/�	�ó�²�j�‡�þ�«�j�¤�	�þ�«�M�¤�E�j�Û�þ�j�E�Õ�²���j���þ�j�U�/�‡�.�Û�j�,�	�²�ü�j

in the unit titled “The Day of Al-Karama” portrays the enemy (not mentioned explicitly as Israel) 

as seeking to humiliate and kill innocent Jordanian  civilians, including graphic descriptions. 

The poem includes the following images to depict Is rael’s alleged inhuman actions during 

�£�‡�E�E�ó�²���j �F�½�Õ�²�l�j �E�Õ�	�M�Í�Õ�E�j �E�Õ�‡�E�j �E�Õ�²�j �£�²�‡�M�E�l�j �	�Ì�j �E�/�Û�M�ü�,�Õ�j �f�‡�7�j �Û�	�M�þ�«�²�/�Û�þ�Í�j �Õ�	�M�7�²�7���j �	�/�j �7�E�/�‡�þ�Í�ó�Û�þ�Í�j �‡�þ�j

old man overtaken by exhaustion, or killing a child  who seeks the protection of his mother”. 

These images serve the textbook’s intention to outl ine the demonization of Israel by presenting 

the cruelty and brutality it ostensibly showed in b attle, although it is vaguely inferred later in 

the passage “the poem’s atmosphere,” stating how th e poet “talks about the bravery of the 

Jordanian forces vis-a-vis  the enemy.”
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Poem
Palestine / Elia Abu Madi
 
The land of peace and region of happiness / it is unbearable for everyone to see it sad
Its sweet Jordan River and those / who live nearby it are in my soul
They protected the stronghold yesterday / and their wars were our wars [too]
So tell the Jews and their supporters: / the flashes of hope have misled you
If you leave it that would be better / because Palestine is ours
�
�/����� �'�*�)�"� �����/�*���*�0�-�����)��� �.�/�*�-�.����� �!�*�-� ���0�.���¨�����)�����$�/���2�$�'�'����� �'�*�)�"���/�*���*�0�-����� �.��� �)�����)�/�.�����²� �-���0�.
What we desire is not unattainable / and what you wished for is not possible.  

Appendix

Example 103 

Our Arabic Language , Grade 4, Vol. 1, 2019, p. 71. 

Removed:

A Grade 4  Arabic  Language  textbook no longer taught as of 2023 presented stud ents with a 

poem that calls Jews to leave Palestine, as it "bel ongs to us" – i.e. Arabs or Muslims, despite 

�E�Õ�²�j�¤�ó�‡�Û�ü�j�E�Õ�‡�E�j�Û�E�j�Û�7�j�F�ó�‡�þ�«�j�	�Ì�j�,�²�‡�¤�²�j�‡�þ�«�j�/�²�Í�Û�	�þ�j�	�Ì�j�Õ�‡�,�,�Û�þ�²�7�7���G�j�½�Õ�²�j�,�	�²�ü�j�Û�Í�þ�	�/�²�7�j�E�Õ�²�j�‡�Ì�Ú�ó�Û�‡�E�Û�	�þ�j�	�Ì�j

�e�²�f�7�j�E�	�j�E�Õ�²�j�O�	�ó�l�j�j�‡�þ�«���j�e�‡�Í�M�²�ó�l�j�/�²�Ì�²�/�/�Û�þ�Í�j�E�	�j�E�Õ�Û�7�j�Û�7�7�M�²�j�f�Û�E�Õ�j�E�Õ�²�j�ó�Û�þ�²�7�j�F�E�Õ�²�j�Û�‡�7�Õ�²�7�j�	�Ì�j�Õ�	�,�²�j�1�E�	�j�ó�Û�e�²�j

in Palestine] have misled you” and “what you wished  for is not possible.” Instead, it underlines 

the Palestinians’ birthright on their land that is passed from one generation to the next.
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The hero Kayed Muflih Obaidat was the first Jordanian martyr who sacrificed his soul for 
the consecrated soil [of Palestine]. He was martyred with a group of his brave comrades 
�*�)�� �/�#� �� �.�*�$�'�� �*�!�� �����'� �.�/�$�)� �� ���²� �-�� �/�#� �4�� �$�)�!�'�$���/� ���� �'�*�.�.� �.�� �*�)�� �/�#� �� �$�)�1����� �-�.�‡���"�"�-� �.�.�*�-�.�k�� ���#� �)��
the Jewish gangs aimed to occupy Palestine and expel its people from it, Muhammad 
Hamad al-Hunaity commanded the Haifa garrison. Being professional and brave, he 
oversaw training its [the garrison's] fighters. He gained the honor of jihad in Palestine. 

Appendix

Example 104 

Our Arabic Language , Grade 4, Vol. 2, 2019, pp. 16–17. 

Removed:

An  Arabic  Language  textbook for Grade 4, no longer taught since 2023, teaches reading 

�¤�	�ü�,�/�²�Õ�²�þ�7�Û�	�þ�j�f�Û�E�Õ�j�‡�j�E�²�k�E�j�E�Õ�‡�E�j�Í�ó�	�/�Û�Ú�²�7�j�e�	�/�«�‡�þ�Û�‡�þ�j�ü�‡�/�E�l�/�7�j�‡�7�j�F�Õ�²�/�	�²�7�G�j�f�Õ�	�j�E�	�	�ï�j�,�‡�/�E�j�Û�þ�j�F�ì�Û�Õ�‡�«�j

�Ì�	�/�j �¤�‡�ó�²�7�E�Û�þ�²�G�j �‡�þ�«�j �Õ�‡�/�ü�²�«�j �U�7�/�‡�²�ó�Û�7���j �½�Õ�²�j �E�²�k�E�j �¤�²�þ�E�²�/�7�j �	�þ�j �E�f�	�j �e�	�/�«�‡�þ�Û�‡�þ�7���j �t�M�Û�Û�Õ�j �•�£�²�Û�«�‡�E�j �‡�þ�«�j

�t�M�Õ�‡�ü�ü�‡�«�j �O�‡�ü�‡�«�j �‡�ó�9�O�M�þ�‡�Û�E�l���j �,�/�²�7�²�þ�E�Û�þ�Í�j �E�Õ�²�Û�/�j �e�Û�	�ó�²�þ�E�j �‡�¤�E�Û�e�Û�E�Û�²�7���j �f�Õ�Û�¤�Õ�j �Û�þ�¤�ó�M�«�²�«�j �Û�þ�Û�Û�¤�E�Û�þ�Í�j

�F�ó�	�7�7�²�7�j�	�þ�j�E�Õ�²�j�Û�þ�e�‡�«�²�/�7�9�‡�Í�Í�/�²�7�7�	�/�7���G�j�£�²�Û�þ�Í�j�F�,�/�	�Ì�²�7�7�Û�	�þ�‡�ó�j�‡�þ�«�j�£�/�‡�e�²�G�j�f�Õ�²�þ�j�E�/�‡�Û�þ�Û�þ�Í�j�Ú�Í�Õ�E�²�/�7�j�Û�þ�j

the Haifa garrison against the “the Jewish gangs,” participating in battles and “killing several 

Zionists.” The Arabic text romanticizes the two’s v iolent martyrdom, with sentences such as 

“[al-Hunaity] saturated Palestine's precious soil w ith his pure blood,” and a Qur’anic verse 

describing the martyrs as not dead but “alive with their Lord, receiving provision.”

[See the next page for the continuation of the exam ple.]

Reading: Jordanian Martyrs in Palestine
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[Al-Hunaity] participated with his comrades in fierce battles in which he killed several Zionists. He 
was martyred when the Zionists attacked his truck loaded with weapons. He saturated Palestine's 
precious soil with his pure blood. The two martyrs, Kayed al-Muflih al-Obaidat and Muhammad 
al-Hunaity, are but an example to the children of Jordan who sacrificed their lives by defending 
the rights and the sanctities. 
'And never think of those who have been killed in the cause of Allah as dead. Rather, they are 
alive with their Lord, receiving provision.' (Al Imran: 169)

Think
God Almighty said regarding the Jews: “They will not fight you all except within fortified cities or from 
behind walls” (Al-Hashr Surah, verse 14). What is the meaning of the Jews protecting themselves 
behind fortified strongholds and walls?
[The rest of the verse says: “Their malice for each other is intense: you think they are united, yet their 
hearts are divided. That is because they are a people who do not reason.”]

Appendix, Example 105

Example 105 

Islamic Education , Grade 9, Vol. 2, 2019, p. 62. 

Removed:

A chapter in an  Islamic Education  textbook no longer taught as of 2023 was dedicated  to lessons 

learned from the Battle of Khaybar, which was waged  by the prophet Muhammad against the 

Jewish community of Khaybar in 628 CE. One of the e xamples taken from the Quran is presented 

�E�	�j�²�e�	�ï�²�j�‡�j�«�Û�7�¤�M�7�7�Û�	�þ�j�	�þ�j�f�Õ�l�j�e�²�f�7�j�,�/�	�E�²�¤�E�j�E�Õ�²�ü�7�²�ó�e�²�7�j�£�²�Õ�Û�þ�«�j�Ì�	�/�E�Û�Ú�²�«�j�7�E�/�	�þ�Í�Õ�	�ó�«�7�j�‡�þ�«�j�f�‡�ó�ó�7���j

The partial citation of the Quranic verse given in the example leads the students to deduce 

intuitively that the reason is cowardice. On the ot her hand, the full verse is not  presented in 

front of the students. Images in the omitted part ( “The hostility among themselves toward 

�	�þ�²�j�‡�þ�	�E�Õ�²�/�j�Û�7�j�Ú�²�/�¤�²���j�1�������2�j�½�Õ�²�Û�/�j�Õ�²�‡�/�E�7�j�‡�/�²�j�«�Û�e�²�/�7�²���j�½�Õ�‡�E�j�Û�7�j�£�²�¤�‡�M�7�²�j�E�Õ�²�l�j�‡�/�²�j�‡�j�,�²�	�,�ó�²�j�f�Õ�	�j�«�	�j�þ�	�E�j

reason.”) have received different exegeses, which w ould potentially encourage critical thinking.
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1 - I will explain the beauty of the image in the following phrase:
 
He felt in his veins a lava that would burn the nests of the Zionists.

2 – I will express my opinion of the sentence "These masses of our pious martyrs realized that defending 
Jerusalem means defending the rights and the holy sites, and defending our homeland, Jordan."

Appendix

Example 106 

Arabic Is My Language  (Workbook) , Grade 7, Vol. 2, 2023, p. 60;  Listening Booklet - 

Workbook , Grade 7, Vol. 2, 2023, pp. 22-24. 

Removed:

A listening comprehension exercise glorifying marty rdom, hatred and violence against Israelis 

was removed from a Grade 7  Arabic  Language  workbook as a part of the removal of all listening  

comprehension exercises from  Arabic  Language  workbooks in 2024. Students were asked to 

explain the “beauty” of the metaphor in the sentenc e "he felt in his veins lava that would burn 

the nests of the Zionists," which could be understo od as inciting violence against Israelis as a 

whole. Students were also taught that "It is a priv ilege to die for God and the homeland, and 

the most noble form of death is to die on Palestini an soil." This was taught as a part of an audio 

�E�²�k�E�j�‡�£�	�M�E�j�¯�‡�ó�²�Õ�j���£�«�M�ó�ó�‡�Õ�j���ó�9�¯�Õ�‡�f�‡�Û�/���j�‡�j�e�	�/�«�‡�þ�Û�‡�þ�j�ü�Û�ó�Û�E�‡�/�l�j�	�Ì�Ú�¤�²�/�j�f�Õ�	�j�«�Û�²�«�j�Û�þ�j�E�Õ�²�j�¿�Ç�Ä�Å�j�Ý�‡�/���j�½�Õ�²�j

�E�²�k�E�j�«�²�7�¤�/�Û�£�²�«�j�Õ�Û�7�j�«�²�‡�E�Õ�j�«�M�/�Û�þ�Í�j�E�Õ�²�j�¿�Ç�Ä�Å�j�Ý�‡�/�j�Û�þ�j�‡�j�Í�/�‡�,�Õ�Û�¤�j�ü�‡�þ�þ�²�/�j�f�Õ�Û�¤�Õ�j�Í�ó�	�/�Û�Ú�²�7�j�ü�‡�/�E�l�/�«�	�ü���j

�‡�7�j�7�E�M�«�²�þ�E�7�j�f�²�/�²�j�E�‡�M�Í�Õ�E�j�E�Õ�‡�E�j�N�Ì�/�‡�Í�/�‡�þ�E�j�£�ó�	�	�«�j�Û�	�f�²�«�j�Ì�/�	�ü�j�Õ�Û�7�j�,�M�/�²�j�£�	�«�l�j�‡�þ�«�j�E�Õ�²�j�£�	�«�Û�²�7�j�	�Ì�j�7�	�ü�²�j

of his heroic soldiers, to water the land of Palest ine." 

[See the next page for the continuation of the exam ple.]
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Unit 10:
Workbook: One of Our Pious Martyrs on Palestinian 
Soil
The words of the heroic martyr Sheikh Kayed 
Mufleh al-Obeidat, the first Jordanian martyr 
on Palestinian soil, still reverberate in the souls 
of the sons of our proud nation, as he said in his 
unforgettable words: "Death is one of the God's 
privileges. It is a privilege to die for God and the 
homeland, and the most noble form of death is 
to die on Palestinian soil." These masses of our 
pious martyrs realized that defending Jerusalem 
means defending the rights and the holy sites, and 
defending our homeland, Jordan. The Jordanians 
do not forget the acts of bravery made by these 
martyrs, among them is Lieutenant Colonel Saleh 
Abdullah Al-Shawair […]

Appendix, Example 106

[Saleh] joined the armed forces – "the Arab Army" 
[…] until he was promoted to the rank of Lieutenant 
Colonel. Since our hero visited Jerusalem and 
�.���2�� �$�/�.�� �(�$�)���-� �/�.�� ���)���� ���#�0�-���#� �.�l�� �#�$�.�� �.�*�0�'�� �'� �²�� �/�#� ��
pleasures of life behind. He felt in his veins lava 
that would burn the nests of the Zionists, and his 
soul merged with the land of Jerusalem. 
[…] The fiercest tank battle of the June 1967 War 
began. Lieutenant Colonel Saleh remained in the 
front of Jordanian tanks which defended Nablus 
and the nearby villages despite the heavy fire and 
the missiles [fired towards them]. He remained as 
tall as the mountains and destroyed the columns 
of Zionists' tanks he saw. Lieutenant Colonel 
Saleh, who was in his tank, was then injured, and 
fragrant blood flowed from his pure body and the 
bodies of some of his heroic soldiers, to water the 
land of Palestine. […]
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5 – The voice of the martyr Khader remained a testimony to his bravery and sacrifice. I will distinguish the event that 
represents this saying.
………………………………………………………………………………………. 
6 – I will choose the correct answer:
The act of martyrdom of the hero is among the heroic acts of martyrdom which manifested in that:
The hero and his comrades fought the enemy to the last bullet.
[The hero] with his comrades surprised the enemy and bombed it. 
The hero made his own body into a coordinate to direct his army's artillery.
The hero brought a support battalion at the last moment.   

Appendix

Example 107 

Arabic Language (Workbook) , Grade 10, Vol. 1, 2023, pp. 23-25;  Arabic Language – 

Listening Texts – Workbook , Grade 10, Vol. 1, 2023, pp. 3-4. 

Removed:

���j�ó�Û�7�E�²�þ�Û�þ�Í�j�¤�	�ü�,�/�²�Õ�²�þ�7�Û�	�þ�j�²�k�²�/�¤�Û�7�²�j�f�Õ�Û�¤�Õ�j�Í�ó�	�/�Û�Ú�²�7�j�ü�‡�/�E�l�/�«�	�ü�j�f�Õ�²�þ�j�E�²�‡�¤�Õ�Û�þ�Í�j�E�Õ�²�j�7�E�	�/�l�j�	�Ì�j�‡�j

Jordanian martyr who died in the battle against "th e Zionist enemy" was removed from a Grade 

10 Arabic  Language  workbook (as a part of removing all listening comp rehension exercises 

from  Arabic  Language  workbooks. The audio text tells the story of Khader  Shukri Ya'qub, a 

Jordanian artillery observer, who, upon realizing t hat he was surrounded by IDF forces, ordered 

the artillery units to bomb his own location to sto p the IDF forces, knowing it would cause his 

own death. According to the text, Khader swore to h imself that the enemy "would pass only 

over his dead body", a saying which students were i nstructed to discuss in the workbook. The 

�E�²�k�E�j�‡�ó�7�	�j�Í�ó�	�/�Û�Ú�²�7�j�«�²�‡�E�Õ�j�Û�þ�j�£�‡�E�E�ó�²�j�M�7�Û�þ�Í�j�Í�/�‡�,�Õ�Û�¤�j�«�²�7�¤�/�Û�,�E�Û�	�þ�7���j�‡�7�j�Û�E�j�E�²�‡�¤�Õ�²�7�j�Õ�	�f�j�E�Õ�²�j�¤�	�ü�,�‡�þ�Û�	�þ�7�j

of the Prophet Muhammad "watered" the land of Jorda n with their "pure blood." The text also 

describes Khader as saying that "he will pay the de bt to his homeland with his blood." 

[See the next page for the continuation of the exam ple.]
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2 – The Palestinian poet Mahmoud Darwish wrote:
O those who pass over my body
You shall not pass
I am the land in a body
You shall not pass

And the heroic martyr Khader swore to himself that the enemy would pass only over his dead body.
- I will link Mahmoud Darwish's saying to the oath the hero took upon himself, explaining the meaning of each of them. 
……………………………………………………………………………….
�‡���
���2�$�'�'��� �3�+�-� �.�.���$�)�������.� �)�/� �)��� ���/�#� ����� �+�/�#���*�!��� �¯� ���/���/�#���/���/�#� �.� ���2�*�-���.���'� �²���$�)���(�4���.�*�0�'�k���o�o�o�o�o�o�o�o�o�o�o�o�o�o�o�o�o�o
3- I will imagine myself in the hero's place, describe my feelings, and what would I do? 

[See the next page for the continuation of the exam ple.]
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Unit 2: "And they did not alter [their commitment] by any alteration" 29

The morning of March 21 was not an ordinary morning at all. It was wet with dew and crowned with laurel and hymns of 
martyrdom. The first signs of its dawn told a thousand stories of heroism and self-sacrifice [fida']. With the first hours of 
morning the enemy's columns started advancing to the town of Karameh near the Prince Muhammad Bridge, boasting of 
its aggression, and arrogant and haughty telling itself it is "the army that cannot be defeated". 
Not far away, a pack of lions was stationed in the front lines of the battlefield. Their eyes were observing the coordinates 
�2�$�/�#���+�-� ���$�.�$�*�)�����)�����+���.�.�$�)�"���/�#� �(���/�*���/�#� �����-�/�$�'�'� �-�4���0�)�$�/�.���*�)� �����²� �-���/�#� ���*�/�#� �-���¤�o�¥������������
The eyes of our hero were focused on the area from which the enemy was trying to pass, and he told himself: "Khader, 
you will have no excuse in front of God if the enemy reaches your precious homeland, which the pious companions [of the 
Prophet Muhammad] watered with pure blood throughout the years of the conquest, while your eye blinks". He swore to 
himself that "they would pass only over his dead body", and that "he would pay the debt to his homeland with his blood".  
The artillery continued destroying the enemy's positions tirelessly, and the enemy noticed the precision of the information 
and the clear hits to its ranks by the brave artillery forces. The enemy started tracing the source of the information […]. 
[They] detected the location of First Lieutenant Khader Shukri Ya'qub and his three comrades. The enemy managed to 
surprise them and encircle their position with a large group of infantry soldiers and tanks. 
In a split second, only two options appeared in front of the lions: surrender or martyrdom.

In a moment in which the movement of time and space stopped, the hero destroyed all the devices and maps he had, so 
that it wouldn't fall into the enemy's hands. He kept only one communication device, and passed the coordinates of his 
location to the artillery unit, and commanded it to bomb the place he was in. He declared in his loud voice: "One, one. The 
target is my location. I bear witness that there is no deity but God, and I bear witness that Muhammad is the Messenger 
of God. Fire. Fire. Over."
In the other side of the scene there were the souls of the brave lions ascending to the greatness of martyrdom, strutting in 
the craws of green birds with the Mighty King,30 and blessed verses [of the Qur'an] flowed over time and space: "Among 
the believers are men true to what they promised Allah. Among them is he who has fulfilled his vow [to the death], and 
among them is he who awaits [his chance]. And they did not alter [the terms of their commitment] by any alteration". [Al-
Ahzab Surah, Verse 23].
By: Dr. Khulood al-Amush

Taken from the story of the martyrdom of the hero Lieutenant Khader Shukri Ya'qub
���*�0�-��� �m���u���#� �������/�/�'� ���*�!�������-���(� �#�u�l����� �+���-�/�(� �)�/���*�!�����$�'�$�/���-�4���	�$�.�/�*�-�4�l����� �)� �-���'�����/���¯���*�!���/�#� �����-���������-�(�4�l�����+�-�$�'���6�>�;�>�l���+�k���6�<�7

  

29�j�½�Õ�Û�7�j�Û�7�j�‡�j�,�‡�/�E�j�	�Ì�j�‡�j�e�²�/�7�²�j�	�Ì�j�E�Õ�²�j�¦�M�/�O�‡�þ�j�-�Á�Á���À�Á�.�j�‡�£�	�M�E�j�E�Õ�²�j�£�²�ó�Û�²�e�²�/�7�j�f�Õ�	�j�¤�	�ü�ü�Û�E�E�²�«�j�E�Õ�²�ü�7�²�ó�e�²�7�j�E�	�j�Ú�Í�Õ�E�j�Ì�	�/�j
�E�Õ�²�j�7�‡�ï�²�j�	�Ì�j���ó�ó�‡�Õ���j�7�	�ü�²�j�	�Ì�j�E�Õ�²�ü�j�«�l�Û�þ�Í�j�Û�þ�j�£�‡�E�E�ó�²���j�‡�þ�«�j�7�	�ü�²�j�	�Ì�j�E�Õ�²�ü�j�f�‡�Û�E�Û�þ�Í�j�E�	�j�Ú�Í�Õ�E�j�f�Û�E�Õ�	�M�E�j�¤�Õ�‡�þ�Í�Û�þ�Í�j�E�Õ�²�Û�/�j
commitment. The verse appears in full at the end of  the text.  
30 �j�½�Õ�Û�7�j�Û�7�j�‡�j�/�²�Ì�²�/�²�þ�¤�²�j�E�	�j�U�7�ó�‡�ü�Û�¤�j�E�/�‡�«�Û�E�Û�	�þ�7�j�«�²�7�¤�/�Û�£�Û�þ�Í�j�E�Õ�²�j�7�	�M�ó�7�j�	�Ì�j�ü�‡�/�E�l�/�7�j�‡�7�j�Û�l�Û�þ�Í�j�Û�þ�j�¤�/�‡�f�7�j�	�Ì�j�Í�/�²�²�þ�j�£�Û�/�«�7�j
in Heaven 
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Example 108 

Arabic Is My Language (Workbook) , Grade 7, Vol. 2, 2023, p. 31;  Listening Booklet , Grade 

7, Vol. 2, 2023, p. 14-15. 

Removed:

A listening comprehension exercise teaching student s about an eighth century Muslim warrior 

whose "love of martyrdom […] was stronger than his fear of death" was removed from a Grade 

7 Arabic  Language  workbook. In the 2023 edition, students were presen ted with an audio 

story that takes place during an 8th century siege on an enemy fortress by a Muslim army. 

The story praises a warrior who was willing to comm it a life-threatening mission during the 

siege, knowing that "martyrdom for the sake of God awaits him". The warrior, who was the only 

one to volunteer for the mission, eventually commit s the mission and survives, but chooses to 

remain anonymous and not gain fame for his action. The story promoted values such as "love of 

�ü�‡�/�E�l�/�«�	�ü�N�j�‡�þ�«�j�f�Û�ó�ó�Û�þ�Í�þ�²�7�7�j�E�	�j�7�²�ó�Ì�9�7�‡�¤�/�Û�Ú�¤�²�j�Û�þ�j�£�‡�E�E�ó�²���j�½�Õ�²�j�/�²�ü�	�e�‡�ó�j�	�Ì�j�E�Õ�²�j�²�k�²�/�¤�Û�7�²�j�f�‡�7�j�ü�‡�«�²�j�‡�7�j�‡�j

part of the removal of all listening comprehension exercises from Arabic  Language  workbooks.

[Workbook p. 31]

Lesson 1: I will listen with attention and concentration

[See the next page for the continuation of the exam ple.]

Appendix
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[Listening Booklet pp. 14-16]

Appendix, Example, 108

Unit 8:
Workbook: The Man with the Breach
Maslama Ibn Abd al-Malik, the leader of the Muslim armies, besieged a fortress, and the Muslims were not able to enter it. 
Maslama noticed a breach in the fortress walls, and he commanded the soldiers to climb the fortress and to enter through 
this breach to open the fortress gate from inside. No one volunteered to do this, except for one man who stepped forward 
from amongst the soldiers masked. He knew, as all the soldiers knew, that stepping forward to the breach means that 
martyrdom for the sake of God awaits him […], but his love of martyrdom and of supporting God and the Muslims was 
stronger than his fear of death. He succeeded in climbing the wall, entering through the breach, and opening the fortress 
�"���/� ���!�*�-���/�#� �����0�.�'�$�(�����-�(�4�k�����#� ���!�*�-�/�-� �.�.���2���.�����*�)�,�0� �-� ���l�����)�����/�#� �����0�.�'�$�(�.���2� �-� ���1�$���/�*�-�$�*�0�.�k�����²� �-���/�#� �������/�/�'� ���2���.���*�1� �-�l�������.�'���(����
called out to the soldiers: Where is the man with the breach?
No one responded, and Maslama called: "I order the door-keeper to let him enter whenever he comes" […] A man came 
and told the guard: Ask the emir to let me in. [The guard] told him: are you the man with the breach? He said: "I will tell 
you about him". The door-keeper came to Maslama and told him about [the man], and Maslama allowed him in. When the 
man entered to see Maslama, he told him: The man with the breach requests from you three things if you want me to tell 
you who he is: That you would not write his name in a scroll to the caliph, that you would not order to give him any money 
or worldly enjoyments, and that you would not ask him for his name or from which tribe is he. Maslama said: He will be 
allowed this. Then the man said: It is I, I am the man with the breach. Maslama wanted to know his name, but couldn't, 
and wanted to reward him, but was not able […]      
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Example 109 

Arabic Language (Workbook) , Grade 4, Vol. 1, 2023, p. 41; Listening, Dictation and 

Instructions Booklet , Grade 4, Vol. 1, 2023, p. 9. 

Removed:

A listening comprehension exercise presenting marty rs fallen in battle as an example for love and 

dedication for the homeland was removed from a Grad e 4 Arabic  Language  workbook. This was 

part of the removal of all listening comprehension exercises from  Arabic  Language  workbooks.

In the 2023 edition of the workbook, students were asked to listen to an audio recording of a 

�7�E�	�/�l�j�E�Û�E�ó�²�«�j�N�O�	�f�j�¯�Õ�	�M�ó�«�j�U�j�j�	�e�²�j�t�l�j�O�	�ü�²�ó�‡�þ�«���N�j�‡�£�	�M�E�j�‡�j�E�²�þ�9�l�²�‡�/�9�	�ó�«�j�f�Õ�	�j�e�Û�7�Û�E�7�j�‡�þ�j�²�k�Õ�Û�£�Û�E�Û�	�þ�j�	�Ì�j

martyrs' photos with his family. Martyrs are descri bed as those who "died in battle against the 

enemy to defend the homeland." The child is inspire d by the visit and asks his parents for ways 

in which he can also contribute to his homeland at his age. He then decides to perform good 

deeds to contribute to the homeland, such as planti ng trees, cleaning the street, studying to 

become a scientist, etc. While the text presents no n-violent ways to contribute to the homeland, 

�Û�E�j�Í�ó�	�/�Û�Ú�²�7�j�ü�‡�/�E�l�/�7�j�f�Õ�	�j�Ì�²�ó�ó�j�Û�þ�j�£�‡�E�E�ó�²�j�‡�7�j�/�	�ó�²�j�ü�	�«�²�ó�7�j�Ì�	�/�j�ó�	�e�²�j�	�Ì�j�E�Õ�²�j�Õ�	�ü�²�ó�‡�þ�«���j�¯�E�M�«�²�þ�E�7�j�f�²�/�²�j�‡�ó�7�	�j

presented with a picture of a memorial site for sol diers who fell in the 1969 Battle of Karameh 

against Israel, which includes a statue of an armed  soldier. In addition, one of the suggested 

answers to a grammar question was "How noble is the  martyr!", further emphasizing the 

importance of martyrdom.

Appendix

[See the next page for the continuation of the exam ple.]
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Lesson 1: I will listen with attention and concentration
I will prepare for listening
 
1. Whose statue is it?
2. What did the soldier give to his homeland?
 
I will listen and remember
1. Draw a circle around the letter of the correct answer:
[…]
2. The grammatic mode of surprise which appears in the audio text is:
a. How noble is the martyr! b. How wonderful is my country! 
c. How beautiful is the homeland! 

[Workbook p. 41]

Appendix, Example, 109
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Unit Three – Workbook:
How Should I Love My Homeland?
I am your friend Ahmad.
I visited an exhibition of martyrs' photos with my family.
I saw many pictures on the wall.
These are the martyrs. The martyr is any person who died in battle against the enemy to 
defend the homeland.
I told my family with enthusiasm: I want to do something for my homeland, but I am young. 
My dad said with joy:
�‡�����)�4�*�)� �������)���'�*�1� ���#�$�.���#�*�(� �'���)�����$�)���������$�¯� �-� �)�/���2���4�k
- And what can a ten-year-old like me do?
My dad whispered to me a great idea.
I planted a tree in front of my house […]
[…]
That day, when I came back home, I decided to learn more and work hard to become in the 
future a great scientist who invents things that benefit his homeland.
I love my homeland. I say it with my tongue, and I do deeds that express my love for it. How 
beautiful is the homeland!
Mahmoud Abu Farwa al-Rajabi    

[Listening, Dictation and Instructions Booklet, p. 9]

Appendix, Example, 109
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Our Methodology

IMPACT-se’s research goal is to provide an accurate  and comprehensive assessment of a national 

system’s school curriculum, by analyzing a large qu antity of textbooks using international 

standards based on UNESCO and UN declarations as we ll as other international recommendations 

and documents on education for peace and tolerance.  During research, the textbooks are read 

thoroughly and individual examples are selected on the basis of relevance to research and 

criteria. The examples are then analyzed as is, wit hout interpretation or paraphrasis, by trained 

�²�k�,�²�/�E�7�j �‡�þ�«�j �ó�Û�þ�Í�M�Û�7�E�7���j �Û�þ�j �E�²�/�ü�7�j �	�Ì�j �£�	�E�Õ�j �E�Õ�²�Û�/�j �¤�	�þ�E�²�þ�E�j �‡�þ�«�j �E�Õ�²�Û�/�j �«�Û�«�‡�¤�E�Û�¤�j �7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²���j �F�Û�þ�‡�ó�ó�l���j

�E�Õ�²�j�²�k�‡�ü�,�ó�²�7�j�‡�/�²�j�Í�²�þ�²�/�‡�ó�Û�v�²�«�j�E�	�j�²�7�E�‡�£�ó�Û�7�Õ�j�E�Õ�²�j�²�k�‡�ü�,�ó�²�7�I�j�7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j�Û�þ�j�E�Õ�²�j�	�e�²�/�‡�ó�ó�j�þ�‡�/�/�‡�E�Û�e�²���j

determining the curriculum’s adherence (or lack the reof) to international standards of peace 

and tolerance education.

Textbook research is a highly effective means to un derstand how the “Self ” and the “Other” in 

a given society are conceptualized through educatio nal materials. Two established approaches 

to qualitative textbook analysis are generally empl oyed:  content  analysis, which examines the 

text itself, i.e. what it says in plain terms; and discourse analysis, which examines the language, 

narrative and context of the text, while paying clo se attention to omissions, contradictions and 

assumptions embedded in the text. This latter metho d provides insight into coded or implicit 

messaging. Elements of historical, political and re ligious background are also considered 

when they are deemed to provide further context. IM PACT-se research uses both methods 

�7�Û�ü�M�ó�E�‡�þ�²�	�M�7�ó�l�j�‡�þ�«�j�Û�þ�j�‡�j�¤�	�ü�,�ó�²�ü�²�þ�E�‡�/�l�j�ü�‡�þ�þ�²�/���j�E�Õ�M�7�j�‡�ó�ó�	�f�Û�þ�Í�j�E�	�j�/�²�ó�Û�‡�£�ó�l�j�M�þ�¤�	�e�²�/�j�E�Õ�²�j�7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j

of the text and how it may be perceived by the inte nded reader, i.e. the student, and minimize 

the observer bias on the part of the researcher.

�½�Õ�²�j�«�Û�e�²�/�7�²�j�þ�‡�E�M�/�²�j�	�Ì�j�E�²�k�E�M�‡�ó�j�‡�þ�‡�ó�l�7�Û�7�j�þ�²�¤�²�7�7�Û�E�‡�E�²�7�j�¤�ó�²�‡�/�ó�l�j�«�²�Ú�þ�²�«�j�7�¤�	�,�²�j�‡�þ�«�j�,�‡�/�‡�ü�²�E�²�/�7���j���7�j

such, the methods of textual analysis mentioned abo ve are employed with a focus on pre-

�«�²�Ú�þ�²�«�j�E�	�,�Û�¤�7�j�‡�þ�«�j�E�Õ�²�ü�²�7���j�½�	�j�‡�7�7�²�7�7�j�¤�	�ü�,�ó�Û�‡�þ�¤�²�j�f�Û�E�Õ�j�Û�þ�E�²�/�þ�‡�E�Û�	�þ�‡�ó�j�²�«�M�¤�‡�E�Û�	�þ�‡�ó�j�7�E�‡�þ�«�‡�/�«�7���j

textbooks are approached with attention to the conc eptualization of the “Self ” and the “Other” 

�Û�þ�j�²�þ�e�Û�/�	�þ�ü�²�þ�E�7�j�	�Ì�j�¤�	�þ�Û�Û�¤�E���j�‡�þ�«�j�ü�²�7�7�‡�Í�²�7�j�Û�þ�e�	�ó�e�Û�þ�Í�j�e�Û�	�ó�²�þ�¤�²�j�‡�þ�«�j�Û�þ�¤�Û�E�²�ü�²�þ�E�j�E�	�j�e�Û�	�ó�²�þ�¤�²���j�Õ�‡�E�²�j

�‡�þ�«�j�Û�þ�E�	�ó�²�/�‡�þ�¤�²���j �‡�þ�«�j�,�²�‡�¤�²�j �‡�þ�«�j�,�²�‡�¤�²�Ì�M�ó�j�¤�	�þ�Û�Û�¤�E�j�/�²�7�	�ó�M�E�Û�	�þ���j �½�Õ�²�7�²�j �Û�7�7�M�²�7�j�ü�‡�l�j �£�²�j �Û�«�²�þ�E�Û�Ú�²�«�j

with the help of research questions, which serve as  suggested leads and prompts for the 

�/�²�7�²�‡�/�¤�Õ�²�/�j �Û�þ�j �²�k�,�ó�	�/�Û�þ�Í�j �E�Õ�²�j �¤�	�þ�E�²�k�E���j �‡�7�,�²�¤�E�7���j �7�Û�Í�þ�Û�Ú�¤�‡�þ�¤�²�j �‡�þ�«�j �,�	�E�²�þ�E�Û�‡�ó�j �/�‡�ü�Û�Ú�¤�‡�E�Û�	�þ�7�j �	�Ì�j �‡�j

�7�,�²�¤�Û�Ú�¤�j�¤�	�þ�E�²�þ�E�j�²�k�‡�ü�,�ó�²��31 Also explored are issues that arise from the sourc e material itself, 

�7�M�¤�Õ�j�‡�7�j�¤�M�ó�E�M�/�²�9�j�	�/�j�þ�‡�E�Û�	�þ�9�7�,�²�¤�Û�Ú�¤�j�Û�7�7�M�²�7���j�F�	�/�j�²�k�‡�ü�,�ó�²���j�E�Õ�²�j�Û�«�²�þ�E�Û�E�l�j�	�Ì�j�E�Õ�²�j�F�•�E�Õ�²�/�G�j�«�Û�Ì�Ì�²�/�7�j�Ì�/�	�ü�j

one society to another, and in many cases there are  multiple groups of people labeled as such; 

the “Other” may be ethnic, religious, racial, natio nal, socio-economic, gender, sexual, or any 

combination of the above. As such, each corpus of t extbooks requires a unique set of criteria 

for identifying and collating content examples.

31�j���/�þ�	�þ�j�G�/�	�Û�7�7���j�F�§�²�7�²�‡�/�¤�Õ�Û�þ�Í�j�¯�¤�Õ�	�	�ó�£�	�	�ï�7�j�	�Ì�j�¯�	�¤�Û�²�E�Û�²�7�j�Û�þ�j���	�þ�Û�Û�¤�E���j�¯�M�Í�Í�²�7�E�²�«�j�¯�E�M�«�l�j�¦�M�²�7�E�Û�	�þ�7���G�j�À�¾�¿�Á���j�j
�Õ�E�E�,�7���%�%�f�f�f���Û�ü�,�‡�¤�E�9�7�²���	�/�Í�%�/�²�7�²�‡�/�¤�Õ�9�.�M�²�7�E�Û�	�þ�7�9�À�%;  also see suggested frameworks for the applicatio n of 
�/�²�7�²�‡�/�¤�Õ�j�.�M�²�7�E�Û�	�þ�7�j�Û�þ�j�Û�«�²�þ�E�Û�Ì�l�Û�þ�Í�j�e�Û�	�ó�²�þ�¤�²�j�‡�þ�«�j�Û�þ�E�	�ó�²�/�‡�þ�¤�²�j�Û�þ�j�E�²�k�E�£�	�	�ï�j�/�²�7�²�‡�/�¤�Õ���j
�G�²�	�/�Í�j �-�¤�ï�²�/�E�j �U�þ�7�E�Û�E�M�E�²���j �F�U�þ�¤�²�,�E�Û�	�þ�j �§�²�,�	�/�E�j �Ì�	�/�j �‡�j �¯�E�M�«�l�j �	�þ�j �¤�‡�ó�²�7�E�Û�þ�Û�‡�þ�j �½�²�k�E�£�	�	�ï�7���G�j �¿�À�j ���,�/�Û�ó�j �À�¾�¿�Ç���j �,�,���j �À�¾�;�À�¿���j
�«�²�,�	�7�Û�E�²�«�j�Û�þ�j�Ä�g�j�¤�‡�/�ó�Û�‡�ü�²�þ�E�j�j�Û�£�/�‡�/�Û�²�7�j�¿�Ä�j�e�M�þ�²�j�À�¾�À�¾���j�/�²�Ì���j�þ�	���j�%�-�¤�À�¾�À�¾�9�¾�Á�À�À���j�j
�Õ�E�E�,�7���%�%�«�²�,�	�7�Û�E�²�«�,�‡�,�²�/�7���,�‡�/�ó�Û�‡�ü�²�þ�E���M�ï�%�«�²�,�	�7�Û�E�²�«�,�‡�,�²�/�%�À�À�Æ�À�À�Ä�Ã�%�Ú�ó�²�7  
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To ensure accuracy, research is conducted while tak ing into account known limitations and 

constraints. Since the contents of school curricula  are created by multiple individuals and 

inconsistencies may occur even within a single text book, the sample of textbooks to be researched 

is generally aimed to be as large as possible, enco mpassing multiple school grades and subjects. 

Favoring large samples also allows for a more accur ate analysis of discourse and narrative that 

can only be perceived on a macro level, to pinpoint  gaps and oversights, reach meaningful 

conclusions and facilitate actionable recommendatio ns. Textbooks are selected for research 

�‡�Ì�E�²�/�j�‡�j�,�/�²�ó�Û�ü�Û�þ�‡�/�l�j�7�E�M�«�l���j�	�þ�j�E�Õ�²�j�£�‡�7�Û�7�j�	�Ì�j�E�Õ�²�Û�/�j�e�²�/�Û�Ú�²�«�j�M�7�²�j�f�Û�E�Õ�Û�þ�j�E�Õ�²�j�þ�‡�E�Û�	�þ�‡�ó�j�²�«�M�¤�‡�E�Û�	�þ�j�7�l�7�E�²�ü�j

�‡�þ�«�j�E�Õ�²�Û�/�j�‡�7�7�²�7�7�²�«�j�,�	�E�²�þ�E�Û�‡�ó�j�Ì�	�/�j�/�²�ó�²�e�‡�þ�¤�²�j�E�	�j�,�/�²�9�«�²�Ú�þ�²�«�j�/�²�7�²�‡�/�¤�Õ�j�E�	�,�Û�¤�7��

In its assessment of educational materials, IMPACT- se employs UNESCO and other UN declarations, 

as well as international recommendations and docume nts on education for peace and tolerance. 

The use of internationally-recognized standards all ows for an objective, empirical and fair 

analysis of a wide range of educational materials f rom diverse societies, mitigating political, 

national or religious biases on the part of the res earcher and preventing prejudice towards 

any particular group of people. The use of these st andards for evaluating educational content 

has been endorsed by bodies of the European Union, among others. 32 

These standards are as follows:

32 European Parliament, Resolution with Observations Forming an Integral Part of the Decisions on Discha rge 
in Respect of the Implementation of the General Bud get of the European Union for the Financial Year 20 22, 
Section III – Commission and Executive Agencies (20 23/2129(DEC)), 11 April 2024, item no. 198.  
https://www.europarl.europa.eu/doceo/document/TA-9- 2024-0228_EN.pdf  
�Á�Á�j ���7�j �«�²�Ú�þ�²�«�j �Û�þ�j �E�Õ�²�j �%�²�¤�ó�‡�/�‡�E�Û�	�þ�j �	�Ì�j �¤�/�Û�þ�¤�Û�,�ó�²�7�j �	�þ�j �½�	�ó�²�/�‡�þ�¤�²�j �¤�/�	�¤�ó�‡�Û�ü�²�«�j �‡�þ�«�j �7�Û�Í�þ�²�«�j �£�l�j �t�²�ü�£�²�/�j �¯�E�‡�E�²�7�j
of UNESCO on November 16, 1995, Articles 1, 4.2. Se e also the UN Declaration on the Promotion among 
Youth of the Ideals of Peace, Mutual Respect and Un derstanding Between Peoples (1965), Principles I, 
III. Universal Declaration of Human Rights (1948): Education shall be directed to the full development  of 
human personality and to the strengthening of respe ct for human rights and fundamental freedoms. It 
shall promote understanding, tolerance and friendsh ip among all nations, racial and religious groups a nd 
shall further the activities of the United Nations for the maintenance of peace. 
34 The goal of education for peace is the developme nt of universally recognized values in an individua l, 
regardless of different socio-cultural contexts. Se e Ibid., Article 6. See also, on exchanges between youth, the 
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding 
between Peoples (1965), Principles IV, V. 
35 Based on Ibid., Articles III.6, IV.7 and VII.39;  and on the Integrated Framework for Action on Educ ation for 
Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth 
session, Paris, November 1995, Article 18.2. 
 

Respect

The curriculum should 
promote tolerance, 
understanding and 
respect toward the 
“Other,” his or her 
culture, achievements, 
values and way of 
life.  [33]

1
Individual Other

The cu rriculum should foster 
personal attachment toward 
the “Other” as an individual, 
his or her desire to be familiar, 
loved and appreciated.  [34]

2

Our Methodology

No Hate

The curr ic ulum should be free of wording, imagery and 
ideologies likely to create prejudices, misconcepti ons, 
stereotypes, misunderstandings, mistrust, racial ha tred, 
religious bigotry and national hatred, as well as a ny other form 
of hatred or contempt for other groups or peoples. [3]

3
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No Incitement

The c urr iculum should be free of language, content, and 
imagery that disseminate ideas or theories which ju stify 
or promote acts and expressions of violence, incite ment to 
violence, hostility, harm and hatred toward other n ational, 
ethnic, racial or religious groups. [36]

4

Peacemaking
The curr iculum should 
develop capabilities for non-
�e�Û�	�ó�²�þ�E�j�¤�	�þ�Û�Û�¤�E�j�/�²�7�	�ó�M�E�Û�	�þ�j
and promote peace.  [37]

5

Sound 

Prosperity 

and Cooperation
The cu rriculum should 
educate for sound 
and sustainable 
economic conduct and 
preservation of the 
environment for future 
generations. It should 
encourage regional 
and local cooperation 
to that effect. [41]

Sexual

Orientation

The c urr iculum 
should be free of 
language, content, 
and imagery that 
promulgates violence 
or discrimination on 
the basis of sexual 
orientation. [40]

Unbiased Information

Educational materials 
(textbooks, workbooks, 
teachers’ guides, maps, 
illustrations, aids) should 
be up-to-date, accurate, 
complete, balanced and 
unprejudiced, and use 
equal standards to promote 
mutual knowledge and 
understanding between 
different peoples.  [38]

6

Hate Gender 

Identity 

and Representation

The c urriculum 
should foster equality, 
mutual respect, 
and should aim for 
equal representation 
between individuals 
regardless of their 
gender identity. It 
should also refrain 
from language, 
content, and imagery 
that depicts limiting 
and/or exclusionary 
gender roles.  [39]

7

8

9

33

�Á�Ä�j���7�j�«�²�Ú�þ�²�«�j�Û�þ�j���/�E�Û�¤�ó�²�j�Â�j�	�Ì�j�E�Õ�²�j�U�þ�E�²�/�þ�‡�E�Û�	�þ�‡�ó�j���	�þ�e�²�þ�E�Û�	�þ�j�	�þ�j�E�Õ�²�j�-�ó�Û�ü�Û�þ�‡�E�Û�	�þ�j�	�Ì�j���ó�ó�j�F�	�/�ü�7�j�	�Ì�j�§�‡�¤�Û�‡�ó�j�%�Û�7�¤�/�Û�ü�Û�þ�‡�E�Û�	�þ�j
(ICERD), adopted by the United Nations General Asse mbly Resolution 2106 (XX) on December 21, 1965. See  
also Article 20 of the International Covenant on Ci vil and Political Rights (ICCPR), adopted by the Un ited 
Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 
37 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, 
approved by the General Conference of UNESCO at its  twenty-eighth session, Paris, November 1995, Artic le 
9; and on the Declaration of Principles on Toleranc e proclaimed and signed by member states of UNESCO 
on November 16, 1995, Article 5. 
38 Based on UNESCO recommendation concerning educat ion for international understanding, cooperation 
and peace and education relating to human rights an d fundamental freedoms, adopted by the General 
Conference at its eighteenth session, Paris, Novemb er 19, 1974, Article V.14. 
39 The preamble to the Declaration of Principles on  Tolerance proclaimed and signed by member states 
of UNESCO on November 16, 1995, notes the Conventio n on the Elimination of Any Form of Discrimination 
against Women and emphasizes respect for human righ ts and fundamental freedoms for all, without 
distinction as to gender. 
40 Based on Resolutions 32/2 (adopted June 30, 2016 ) and 17/19 (adopted July 14, 2011) of the UN Human  
Rights Council, and numerous UN General Assembly re solutions expressing concern and condemnation of 
laws and practices around the world which target in dividuals based on their gender identity and/or sex ual 
�	�/�Û�²�þ�E�‡�E�Û�	�þ�j�Ì�	�/�j�«�Û�7�¤�/�Û�ü�Û�þ�‡�E�Û�	�þ���j�e�Û�	�ó�²�þ�¤�²���j�‡�þ�«�j�²�e�²�þ�j�²�k�E�/�‡�ì�M�«�Û�¤�Û�‡�ó���j�7�M�ü�ü�‡�/�l�j�	�/�j�‡�/�£�Û�E�/�‡�/�l�j�²�k�²�¤�M�E�Û�	�þ�7�<�‡�ó�ó�j�	�Ì�j�f�Õ�Û�¤�Õ�j
contradict the most basic principles of the UN and have no place in education. 
41 Based on UNESCO recommendation concerning educat ion for international understanding, cooperation 
and peace and education relating to human rights an d fundamental freedoms, adopted by the General 
Conference at its eighteenth session, Paris, Novemb er 19, 1974, Articles III.6, and IV.7. On the imper ative 
for developing “systematic and rational tolerance t eaching methods that will address the cultural, soc ial, 
�²�¤�	�þ�	�ü�Û�¤���j �,�	�ó�Û�E�Û�¤�‡�ó�j �‡�þ�«�j �/�²�ó�Û�Í�Û�	�M�7�j �7�	�M�/�¤�²�7�j �	�Ì�j �Û�þ�E�	�ó�²�/�‡�þ�¤�²���G�j �7�²�²�j �E�Õ�²�j �%�²�¤�ó�‡�/�‡�E�Û�	�þ�j �	�Ì�j �¤�/�Û�þ�¤�Û�,�ó�²�7�j �	�þ�j �½�	�ó�²�/�‡�þ�¤�²�j
proclaimed and signed by member states of UNESCO on  November 16, 1995, Article 4.2. On education for 
international cooperation, see also the UN Declarat ion on the Promotion among Youth of the Ideals of P eace, 
Mutual Respect and Understanding between Peoples (1 965), Principle II. 
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�½�Õ�²�j �‡�£�	�e�²�ü�²�þ�E�Û�	�þ�²�«�j �7�E�‡�þ�«�‡�/�«�7�j �‡�/�²�j �‡�,�,�ó�Û�²�«�j �£�l�j �E�Õ�²�j �/�²�7�²�‡�/�¤�Õ�²�/�j �Û�þ�j �¤�	�þ�ì�M�þ�¤�E�Û�	�þ�j �f�Û�E�Õ�j �7�,�²�¤�Û�Ú�¤�j

guidelines for textbook development promoted by UNE SCO itself. These include the following:

34 35�  36 37383940 41

 1. Treating textbooks as a tool for facilitating te aching and learning processes 

 that foster peace, equality and mutual understandi ng; 42 

 2. The integration of human rights principles and p edagogical processes that  

�j �E�²�‡�¤�Õ�j�,�²�‡�¤�²�Ì�M�ó�j�¤�	�þ�Û�Û�¤�E�j�/�²�7�	�ó�M�E�Û�	�þ���j�þ�	�þ�9�«�Û�7�¤�/�Û�ü�Û�þ�‡�E�Û�	�þ�j�‡�þ�«�j�	�E�Õ�²�/�j�,�/�‡�¤�E�Û�¤�²�7�j�‡�þ�«�j�j

 attitudes for “learning to live together”; 43

 3. Incorporation of content that is free from harmf ul gender, religious and other  

 stereotypes, 44 or generalizations that may oversimplify the repre sentation of 

 other groups or set one group against the other; 45

 4. Adherence to factual information on other groups  in a manner that facilitates 

 understanding, providing neutral information about  controversies 46 and rejecting 

 denial or distortion of proven historical facts; 47

 5. The promotion of peace, with attention to the em otive level of words, attitudes 

 to different groups of people and nations, identify ing and countering hate speech, 

�j �‡�þ�«�j�ü�‡�þ�‡�Í�Û�þ�Í�j�¤�	�þ�Û�Û�¤�E�j�E�Õ�/�	�M�Í�Õ�j�«�Û�‡�ó�	�Í�M�²���j48

 6. The promotion of peace-building, that is, a broa der concept of “positive peace” 

 that is an expression of the fundamental dignity o f and respect for life; 49

 7. The use of tools such as literature to foster to lerance and empathy, helping 

 students to see the world from the perspective of o ther people and to experience 

 how others feel; 50

 

34 

35 

36 

37 
38 
39 
40 
41 
42   Textbooks and Learning Resources: Guidelines for De velopers and Users ( Paris: UNESCO , 2014 , p.12) 
https://unesdoc.unesco.org/ark:/48223/pf0000226135_ eng 
43  A Comprehensive Strategy for Textbooks and Learning  Materials  (Paris: UNESCO, 2005), p. 11.  
�Õ�E�E�,�7���%�%�Û�þ�²�²���	�/�Í�%�7�Û�E�²�7�%�«�²�Ì�‡�M�ó�E�%�Ú�ó�²�7�%�/�²�7�	�M�/�¤�²�7�%�Ä�v�-�¯���•�9���	�ü�,�/�²�Õ�²�þ�7�Û�e�²�@�¯�E�/�‡�E�²�Í�l�@�Ì�	�/�@�½�²�k�E�£�	�	�ï�7�@�À�¾�¾�Ã���,�«�Ì�j
44  Mahatma Gandhi Institute of Education for Peace and  Sustainable Development, Textbooks for Sustainable 
Development: A Guide to Embedding (New Delhi: UNESCO, 2017), p. 29. 
https://unesdoc.unesco.org/ark:/48223/pf0000259932 
45  Making Textbook Content Inclusive: A Focus on Relig ion, Gender, and Culture  (Paris: UNESCO, 2017), p. 13. 
https://unesdoc.unesco.org/ark:/48223/pf0000247337     
46  Making Textbook Content Inclusive: A Focus on Relig ion, Gender, and Culture  (Paris: UNESCO, 2017), pp. 
15–16. https://unesdoc.unesco.org/ark:/48223/pf0000247337    
47  Recommendation on Education for Peace and Human Rig hts, International Understanding, Cooperation, 
Fundamental Freedoms, Global Citizenship and Sustai nable Development (UNESCO: Paris, 2023), p. 9. 
https://www.unesco.org/en/legal-affairs/recommendat ion-education-peace-and-human-rights-international-
understanding-cooperation-fundamental?hub=87862  
48  Mahatma Gandhi Institute of Education for Peace an d Sustainable Development, Textbooks for Sustainable 
Development: A Guide to Embedding  (New Delhi: UNESCO, 2017), p. 166. https://unesdoc.unesco.org/ark:/48223/
pf0000259932    
49  Textbooks and Learning Resources: A Framework for Policy Development (Paris: UNESCO, 2014), p. 21. 
https://unesdoc.unesco.org/ark:/48223/pf0000232222 
50 Mahatma Gandhi Institute of Education for Peace an d Sustainable Development, Textbooks for Sustainable 
Development: A Guide to Embedding (New Delhi: UNESCO, 2017), p. 175. https://unesdoc.unesco.org/ark:/48223/
pf0000259932 

 [See continuation on the next page.]
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 8. The incorporation of real-life examples in scien ce and mathematics to promote 

�j �7�M�7�E�‡�Û�þ�‡�£�ó�²�j�«�²�e�²�ó�	�,�ü�²�þ�E���j�«�Û�7�¤�‡�/�«�Û�þ�Í�j�Û�ü�,�²�/�E�Û�þ�²�þ�E�j�,�	�ó�Û�E�Û�¤�‡�ó���j�e�Û�	�ó�²�þ�E���j�	�/�j�¤�	�þ�Û�Û�¤�E�9

 oriented messaging, 51 and employing STEM subjects to build bridges betwee n 

 communities and transcend frontiers; 52

 9. Combating sexism and unequal gender representati on in textbooks; 53

 10. Appropriateness to age and the mental wellbein g of students. 54

In addition, IMPACT-se takes the following two crit eria into consideration when assessing 

educational materials’ compliance with internationa l standards:

  1. Educational material should respect internation al law, relevant resolutions, 

 previous agreements and obligations. This may inclu de, for example, the principle 

�j �	�Ì�j�‡�j�þ�²�Í�	�E�Û�‡�E�²�«�j�E�f�	�9�7�E�‡�E�²�j�7�	�ó�M�E�Û�	�þ�j�E�	�j�E�Õ�²�j�U�7�/�‡�²�ó�Û�9�¤�‡�ó�²�7�E�Û�þ�Û�‡�þ�j�¤�	�þ�Û�Û�¤�E��

 2. Educational material should be void of antisemit ic content, which is to be 

 evaluated on the basis of the International Holocau st Remembrance Alliance 

�j �-�U�O�§���.�j�f�	�/�ï�Û�þ�Í�j�«�²�Ú�þ�Û�E�Û�	�þ�j�	�Ì�j�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü��55

51 Mahatma Gandhi Institute of Education for Peace an d Sustainable Development, Textbooks for Sustainable 
Development: A Guide to Embedding (New Delhi: UNESCO, 2017), pp. 37–42, 67–100. https://unesdoc.unesco.
org/ark:/48223/pf0000259932  
52 Recommendation on Education for Peace and Human Rig hts, International Understanding, Cooperation, 
Fundamental Freedoms, Global Citizenship and Sustai nable Development  (UNESCO: Paris, 2023), p. 9 
https://www.unesco.org/en/legal-affairs/recommendat ion-education-peace-and-human-rights-international-
understanding-cooperation-fundamental?hub=87862    
. 
53 Carole Brugeilles and Sylvie Cromer, Promoting Gender Equality through Textbooks: A Meth odological 
Guide  (Paris: UNESCO, 2009). https://unesdoc.unesco.org/ark:/48223/pf0000158897_ eng  
54 Recommendation on Education for Peace and Human Rig hts, International Understanding, Cooperation, 
Fundamental Freedoms, Global Citizenship and Sustai nable Development (UNESCO: Paris, 2023), pp. 8, 10.   
https://www.unesco.org/en/legal-affairs/recommendat ion-education-peace-and-human-rights-international-
understanding-cooperation-fundamental?hub=87862     
55�j �U�þ�E�²�/�þ�‡�E�Û�	�þ�‡�ó�j �O�	�ó�	�¤�‡�M�7�E�j �§�²�ü�²�ü�£�/�‡�þ�¤�²�j ���ó�ó�Û�‡�þ�¤�²�j �-�U�O�§���.���j �v�	�þ�9�j�²�Í�‡�ó�ó�l�j ���Û�þ�«�Û�þ�Í�j �Ý�	�/�ï�Û�þ�Í�j �%�²�Ú�þ�Û�E�Û�	�þ�j �	�Ì�j
Antisemitism. �Õ�E�E�,�7���%�%�f�f�f���Õ�	�ó�	�¤�‡�M�7�E�/�²�ü�²�ü�£�/�‡�þ�¤�²���¤�	�ü�%�/�²�7�	�M�/�¤�²�7�%�f�	�/�ï�Û�þ�Í�9�«�²�Ú�þ�Û�E�Û�	�þ�7�9�¤�Õ�‡�/�E�²�/�7�%�f�	�/�ï�Û�þ�Í�9
�«�²�Ú�þ�Û�E�Û�	�þ�9�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü Endorsed by the European Commission, Council, and Parliament as a “useful tool, 
�Û�þ�j �,�‡�/�E�Û�¤�M�ó�‡�/�j �Ì�	�/�j �²�«�M�¤�‡�E�Û�	�þ�j �‡�þ�«�j �E�/�‡�Û�þ�Û�þ�Í�j �,�M�/�,�	�7�²�7�j �Ì�	�/�j �E�²�‡�¤�Õ�²�/�7���j �v�G�•�7���j �7�E�‡�E�²�j �‡�M�E�Õ�	�/�Û�E�Û�²�7�j �‡�þ�«�j �E�Õ�²�j �ü�²�«�Û�‡�G�j
�-�M�/�	�,�²�‡�þ�j���	�ü�ü�Û�7�7�Û�	�þ���j�F�%�²�Ú�þ�Û�E�Û�	�þ�j�	�Ì�j�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü�G���j�À�¾�À�¿���jhttps://commission.europa.eu/strategy-and-policy/
policies/justice-and-fundamental-rights/combatting- discrimination/racism-and-xenophobia/combating-
�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü�%�«�²�Ú�þ�Û�E�Û�	�þ�9�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü�@�²�þ European Parliament, Resolution on combating anti- Semitism 
(2017/2692(RSP)), 1 June 2017; https://www.europarl.europa.eu/doceo/document/TA-8- 2017-0243_EN.html 
���	�M�þ�¤�Û�ó�j�	�Ì�j�E�Õ�²�j�-�M�/�	�,�²�‡�þ�j�Ä�þ�Û�	�þ���j�F�F�Û�Í�Õ�E�j�‡�Í�‡�Û�þ�7�E�j�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü���j���	�M�þ�¤�Û�ó�j�«�²�¤�ó�‡�/�‡�E�Û�	�þ���G�j�Ä�j�%�²�¤�²�ü�£�²�/�j�À�¾�¿�Æ�� https://
�f�f�f���¤�	�þ�7�Û�ó�Û�M�ü���²�M�/�	�,�‡���²�M�%�²�þ�%�,�/�²�7�7�%�,�/�²�7�7�9�/�²�ó�²�‡�7�²�7�%�À�¾�¿�Æ�%�¿�À�%�¾�Ä�%�Ú�Í�Õ�E�9�‡�Í�‡�Û�þ�7�E�9�‡�þ�E�Û�7�²�ü�Û�E�Û�7�ü�9�¤�	�M�þ�¤�Û�ó�9�«�²�¤�ó�‡�/�‡�E�Û�	�þ�%�j�j
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1. Arabic Is My Language , Grade 1, Vol. 1, 2024.

2. Arabic Is My Language , Grade 1, Vol. 1, 2023.

3. Arabic Is My Language , Grade 1, Vol. 2, 2024.

4. Arabic Is My Language , Grade 1, Vol. 2, 2023.

5. Arabic Is My Language (Workbook) , Grade 1, Vol. 1, 2024.

6. Arabic Is My Language (Workbook) , Grade 1, Vol. 1, 2023.

7. Arabic Is My Language (Workbook) , Grade 1, Vol. 2, 2024.

8. Arabic Is My Language (Workbook) , Grade 1, Vol. 2, 2023.

9. Islamic Education , Grade 1, Vol. 1, 2023. 

10. Islamic Education , Grade 1, Vol. 1, 2022. 

11. Islamic Education , Grade 1, Vol. 1, 2021. 

12. Islamic Education , Grade 1, Vol. 2, 2024. 

13. Islamic Education , Grade 1, Vol. 2, 2023. 

14. Islamic Education , Grade 1, Vol. 2, 2022.

15. Islamic Education , Grade 1, Vol. 2, 2021.  

16. Islamic Education (Teacher's Guide) , Grade 1, Vol. 1, 2023. 

17. Our Arabic Language , Grade 1, Vol. 1, 2019. 

18. Our Arabic Language , Grade 1, Vol. 1, 2016. 

19. Our Arabic Language (Student notebook) , Grade 1, Vol. 1, 2020. 

20. Our Arabic Language , Grade 1, Vol. 2, 2019. 

21. Our Arabic Language , Grade 1, Vol. 2, 2018. 

22. Our Arabic Language , Grade 1, Vol. 2, 2016. 

23. Our Arabic Language (Student notebook) , Grade 1, Vol. 2, 2020.

24. Social Studies , Grade 1, Vol. 1, 2024.

25. Social Studies , Grade 1, Vol. 1, 2023.

26. Social Studies , Grade 1, Vol. 2, 2023.

27. Arabic Is My Language , Grade 2, Vol. 1, 2024.

28. Arabic Is My Language , Grade 2, Vol. 2, 2024.

29. Arabic Is My Language (Workbook) , Grade 2, Vol. 1, 2024.

30. Arabic Is My Language (Workbook) , Grade 2, Vol. 2, 2024.

31. Islamic Education , Grade 2, Vol. 1, 2023. 

32. Islamic Education , Grade 2, Vol. 1, 2022. 

33. Islamic Education , Grade 2, Vol. 2, 2023.  

34. Islamic Education , Grade 2, Vol. 2, 2022.

35. Our Arabic Language , Grade 2, Vol. 1, 2019. 

List of Textbooks

The following Jordanian curriculum textbooks have b een analyzed by IMPACT-se for the research

in this study; not all were quoted in the examples.  Digital versions available on request. 56

56�j �½�Õ�²�j �E�²�k�E�£�	�	�ï�7�j �/�²�7�²�‡�/�¤�Õ�²�«�j �‡�/�²�j �ó�Û�7�E�²�«�j �Û�þ�j �E�Õ�²�j �	�Ì�Ú�¤�Û�‡�ó�j �E�²�k�E�£�	�	�ï�j �ó�Û�7�E�j �,�M�£�ó�Û�7�Õ�²�«�j �Û�þ�j �E�Õ�²�j �e�	�/�«�‡�þ�Û�‡�þ�j �t�Û�þ�Û�7�E�/�l�j �	�Ì�j
Education website ( https://moe.gov.jo/ar/node/79818 ). Reformed textbooks can be found on the National 
Center for Curriculum Development website ( https://nccd.gov.jo/Ar/Pages/Publications/?type=36 ). 
 Shari'a Track textbooks and Democracy and Participation in Public Life textbooks, however, appear neither 
�	�þ�j�E�Õ�²�j�ó�Û�7�E�j�þ�	�/�j�	�þ�j�E�Õ�²�j�	�Ì�Ú�¤�Û�‡�ó�j�E�²�k�E�£�	�	�ï�j�ó�Û�7�E���j�£�M�E�j�E�Õ�²�l�j�«�	�j�‡�,�,�²�‡�/�j�	�þ�j�E�Õ�²�j�e�	�/�«�‡�þ�Û�‡�þ�j�t�Û�þ�Û�7�E�/�l�j�	�Ì�j�-�«�M�¤�‡�E�Û�	�þ�j�f�²�£�7�Û�E�²�j
(https://moe.gov.jo/ar/node/70010; https://moe.gov.j o/ar/node/85672 ). 
  



Falling Short: Review of Jordanian Textbooks for 20 24-2025                   May 2025

166

36. Our Arabic Language , Grade 2, Vol. 1, 2018. 

37. Our Arabic Language (Student notebook) , Grade 2, Vol. 1, 2020. 

38. Our Arabic Language , Grade 2, Vol. 2, 2019. 

39. Our Arabic Language , Grade 2, Vol. 2, 2018. 

40.  Our Arabic Language (Student notebook ), Grade 2, Vol. 2, 2020. 

41. Social Studies , Grade 2, Vol. 1, 2024.

42. Social Studies , Grade 2, Vol. 2, 2024.

43. Islamic Education , Grade 3, Vol. 1, 2023. 

44.  Islamic Education , Grade 3, Vol. 1, 2019. 

45. Islamic Education , Grade 3, Vol. 1, 2018.

46.  Islamic Education , Grade 3, Vol. 2, 2024. 

47. Islamic Education , Grade 3, Vol. 2, 2023. 

48.  Islamic Education , Grade 3, Vol. 2, 2019. 

49.  Islamic Education , Grade 3, Vol. 2, 2018. 

50. Islamic Education , Grade 3, Vol. 2, 2017. 

51. Our Arabic Language , Grade 3, Vol. 1, 2019. 

52. Our Arabic Language (Student notebook) , Grade 3, Vol. 1, 2020. 

53. Our Arabic Language , Grade 3, Vol. 2, 2018. 

54. Our Arabic Language (Student notebook) , Grade 3, Vol. 2, 2020. 

55. Arabic Is My Language , Grade 4, Vol. 1, 2024.

56. Arabic Is My Language , Grade 4, Vol. 1, 2023.

57. Arabic Is My Language , Grade 4, Vol. 2, 2024.

58. Arabic Is My Language , Grade 4, Vol. 2, 2023.

59. Arabic Is My Language (Workbook) , Grade 4, Vol. 1, 2024.

60.  Arabic Is My Language (Workbook) , Grade 4, Vol. 1, 2023.

61. Arabic Is My Language (Workbook) , Grade 4, Vol. 2, 2024.

62. Arabic Is My Language (Workbook) , Grade 4, Vol. 2, 2023.

63. Islamic Education , Grade 4, Vol. 1, 2023. 

64.  Islamic Education , Grade 4, Vol. 1, 2022.

65. Islamic Education , Grade 4, Vol. 1, 2021.  

66. Islamic Education , Grade 4, Vol. 2, 2023. 

67. Islamic Education , Grade 4, Vol. 2, 2022.

68. Islamic Education , Grade 4, Vol. 2, 2021.  

69. Islamic Education (Teacher's Guide) , Grade 4, Vol. 1, 2023. 

70. Our Arabic Language , Grade 4, Vol. 1, 2019. 

71. Our Arabic Language , Grade 4, Vol. 1, 2017. 

72. Our Arabic Language , Grade 4, Vol. 2, 2019. 

73. Our Arabic Language , Grade 4, Vol. 2, 2018.

74. Social and National Education , Grade 4, Vol. 1, 2019. 

75. Social and National Education , Grade 4, Vol. 1, 2018. 

76. Social and National Education , Grade 4, Vol. 2, 2019. 

77. Social and National Education , Grade 4, Vol. 2, 2017. 

78. Social Studies , Grade 4, Vol. 1, 2024.

79. Social Studies , Grade 4, Vol. 1, 2023.

80.  Social Studies , Grade 4, Vol. 2, 2023.

81. Arabic Is My Language , Grade 5, Vol. 1, 2024.

82. Arabic Is My Language , Grade 5, Vol. 2, 2024.

83. Arabic Is My Language (Workbook ), Grade 5, Vol. 1, 2024.

84.  Arabic Is My Language (Workbook) , Grade 5, Vol. 2, 2024.
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85. Arabic Language , Grade 5, Vol. 1, 2019. 

86. Arabic Language , Grade 5, Vol. 2, 2019. 

87. Arabic Language , Grade 5, Vol. 2, 2018. 

88.  Islamic Education , Grade 5, Vol. 1, 2023.

89. Islamic Education , Grade 5, Vol. 1, 2022. 

90.  Islamic Education , Grade 5, Vol. 1, 2019. 

91. Islamic Education , Grade 5, Vol. 2, 2024. 

92. Islamic Education , Grade 5, Vol. 2, 2023. 

93. Islamic Education , Grade 5, Vol. 2, 2022. 

94.  Social and National Education , Grade 5, Vol. 1, 2019. 

95. Social and National Education , Grade 5, Vol. 1, 2018. 

96. Social and National Education , Grade 5, Vol. 2, 2019. 

97. Social and National Education , Grade 5, Vol. 2, 2017.

98. Social Studies , Grade 5, Vol. 1, 2024.

99. Social Studies , Grade 5, Vol. 2, 2024.

100. Arabic Language , Grade 6, Vol. 1, 2019. 

101. Arabic Language , Grade 6, Vol. 2, 2019. 

102. Arabic Language , Grade 6, Vol. 2, 2018. 

103. Geography , Grade 6, Vol. 1, 2019. 

104. Geography , Grade 6, Vol. 1, 2018. 

105. Geography , Grade 6, Vol. 2, 2019. 

106. Geography , Grade 6, Vol. 2, 2017. 

107. History , Grade 6, Vol. 1, 2019. 

108. History , Grade 6, Vol. 2, 2019. 

109. History , Grade 6, Vol. 2, 2018. 

110. Islamic Education , Grade 6, Vol. 1, 2023. 

111. Islamic Education , Grade 6, Vol. 1, 2019. 

112. Islamic Education , Grade 6, Vol. 1, 2018. 

113. Islamic Education , Grade 6, Vol. 2, 2024. 

114. Islamic Education , Grade 6, Vol. 2, 2023. 

115. Islamic Education , Grade 6, Vol. 2, 2019. 

116. Islamic Education , Grade 6, Vol. 2, 2018. 

117. National and Civic Education , Grade 6, Vol. 1, 2019. 

118. National and Civic Education , Grade 6, Vol. 1, 2018. 

119. National and Civic Education , Grade 6, Vol. 2, 2019. 

120. National and Civic Education , Grade 6, Vol. 2, 2017.

121. Arabic Is My Language , Grade 7, Vol. 1, 2024.

122. Arabic Is My Language , Grade 7, Vol. 1, 2023.

123. Arabic Is My Language , Grade 7, Vol. 2, 2024.

124. Arabic Is My Language , Grade 7, Vol. 2, 2023.

125. Arabic Is My Language (Workbook) , Grade 7, Vol. 1, 2024.

126. Arabic Is My Language (Workbook) , Grade 7, Vol. 1, 2023.

127. Arabic Is My Language (Workbook) , Grade 7, Vol. 2, 2024.

128. Arabic Is My Language (Workbook) , Grade 7, Vol. 2, 2023.

129. Arabic Language , Grade 7, Vol. 1, 2019. 

130. Arabic Language , Grade 7, Vol. 2, 2019. 

131. Geography , Grade 7, Vol. 1, 2020. 

132. Geography , Grade 7, Vol. 1, 2018. 

133. Geography , Grade 7, Vol. 2, 2019. 

134. Geography , Grade 7, Vol. 2, 2018. 
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135. History , Grade 7, Vol. 1, 2019. 

136. History , Grade 7, Vol. 2, 2019. 

137. History , Grade 7, Vol. 2, 2018. 

138. Islamic Education , Grade 7, Vol. 1, 2023. 

139. Islamic Education , Grade 7, Vol. 1, 2022. 

140. Islamic Education,  Grade 7, Vol. 1, 2021. 

141. Islamic Education , Grade 7, Vol. 2, 2024. 

142. Islamic Education , Grade 7, Vol. 2, 2023. 

143. Islamic Education , Grade 7, Vol. 2, 2022.

144. Islamic Education , Grade 7, Vol. 2, 2021.

145. Islamic Education (Teacher's Guide) , Grade 7, Vol. 1, 2023.  

146. National and Civic Education , Grade 7, Vol. 1, 2019. 

147. National and Civic Education , Grade 7, Vol. 1, 2018. 

148. National and Civic Education , Grade 7, Vol. 2, 2019. 

149. National and Civic Education , Grade 7, Vol. 2, 2017.

150. Social Studies , Grade 7, Vol. 1, 2024.

151. Social Studies , Grade 7, Vol. 1, 2023.

152. Social Studies , Grade 7, Vol. 2, 2023.

153. Arabic Is My Language , Grade 8, Vol. 1, 2024.

154. Arabic Is My Language , Grade 8, Vol. 2, 2024.

155. Arabic Is My Language (Workbook) , Grade 8, Vol. 1, 2024.

156. Arabic Is My Language (Workbook) , Grade 8, Vol. 2, 2024.

157. Arabic Grammar , Grade 8, Vol. 1, 2019. 

158. Arabic Grammar , Grade 8, Vol. 2, 2019. 

159. Arabic Language , Grade 8, Vol. 1, 2019. 

160. Arabic Language , Grade 8, Vol. 2, 2019. 

161. Arabic Language , Grade 8, Vol. 2, 2018. 

162. Geography , Grade 8, Vol. 1, 2019. 

163. Geography , Grade 8, Vol. 2, 2019. 

164. History , Grade 8, Vol. 1, 2019. 

165. History , Grade 8, Vol. 1, 2018. 

166. History , Grade 8, Vol. 2, 2019. 

167. History , Grade 8, Vol. 2, 2017. 

168. Islamic Education , Grade 8, Vol. 1, 2023. 

169. Islamic Education , Grade 8, Vol. 1, 2022. 

170. Islamic Education , Grade 8, Vol. 2, 2024. 

171. Islamic Education , Grade 8, Vol. 2, 2023. 

172. Islamic Education , Grade 8, Vol. 2, 2022. 

173. National and Civic Education , Grade 8, Vol. 1, 2019. 

174. National and Civic Education , Grade 8, Vol. 1, 2018. 

175. National and Civic Education , Grade 8, Vol. 2, 2019. 

176. Social Studies , Grade 8, Vol. 1, 2024.

177. Social Studies , Grade 8, Vol. 2, 2024.

178. Arabic Grammar , Grade 9, Vol. 1, 2019. 

179. Arabic Grammar , Grade 9, Vol. 2, 2019. 

180. Arabic Language , Grade 9, Vol. 1, 2019. 

181. Arabic Language , Grade 9, Vol. 2, 2019. 

182. Arabic Language , Grade 9, Vol. 2, 2018. 

183. Geography , Grade 9, Vol. 1, 2019. 

184. Geography , Grade 9, Vol. 1, 2018. 
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185. Geography , Grade 9, Vol. 2, 2019. 

186. Geography , Grade 9, Vol. 2, 2018. 

187. History , Grade 9, Vol. 1, 2019. 

188. History , Grade 9, Vol. 1, 2018. 

189. History , Grade 9, Vol. 2, 2019. 

190. History , Grade 9, Vol. 2, 2017. 

191. Islamic Education , Grade 9, Vol. 1, 2023. 

192. Islamic Education , Grade 9, Vol. 1, 2019. 

193. Islamic Education , Grade 9, Vol. 1, 2018. 

194. Islamic Education , Grade 9, Vol. 2, 2024.

195. Islamic Education , Grade 9, Vol. 2, 2023.

196. Islamic Education , Grade 9, Vol. 2, 2019. 

197. Islamic Education , Grade 9, Vol. 2, 2018. 

198. National and Civic Education , Grade 9, Vol. 1, 2019. 

199. National and Civic Education , Grade 9, Vol. 2, 2019. 

200.  National and Civic Education , Grade 9, Vol. 2, 2018. 

201. Arabic Is My Language , Grade 10, Vol. 1, 2024.

202. Arabic Is My Language , Grade 10, Vol. 1, 2023.

203. Arabic Is My Language , Grade 10, Vol. 2, 2024.

204.  Arabic Is My Language , Grade 10, Vol. 2, 2023.

205. Arabic Is My Language (Workbook) , Grade 10, Vol. 1, 2024.

206.  Arabic Is My Language (Workbook) , Grade 10, Vol. 1, 2023.

207.  Arabic Is My Language (Workbook) , Grade 10, Vol. 2, 2024.

208.  Arabic Is My Language (Workbook) , Grade 10, Vol. 2, 2023.

209.  Arabic Grammar , Grade 10, Vol. 1, 2019. 

210. Arabic Grammar , Grade 10, Vol. 2, 2019. 

211. Arabic Language , Grade 10, Vol. 1, 2019. 

212. Arabic Language , Grade 10, Vol. 2, 2019. 

213. Arabic Language , Grade 10, Vol. 2, 2017. 

214. Democracy and Participation in Public Life , Grade 10, 2022. 

215. Geography , Grade 10, Vol. 1, 2024. 

216. Geography , Grade 10, Vol. 1, 2023. 

217. Geography , Grade 10, Vol. 1, 2019. 

218. Geography , Grade 10, Vol. 2, 2023. 

219. Geography , Grade 10, Vol. 2, 2019. 

220. Geography , Grade 10, Vol. 2, 2017. 

221. History , Grade 10, Vol. 1, 2024. 

222. History , Grade 10, Vol. 1, 2023. 

223. History , Grade 10, Vol. 1, 2019. 

224. History , Grade 10, Vol. 2, 2023.

225. History , Grade 10, Vol. 2, 2019. 

226. History , Grade 10, Vol. 2, 2017. 

227. Modern Arab History and Contemporary Issues , Grade 10, Vol. 2, 2015. 

228. Modern Arab History and Contemporary Issues, Second ary Stage (Humanities 

 Track Levels 3–4) , 2007, 2016. 

229. Islamic Education , Grade 10, Vol. 1, 2023.

230. Islamic Education , Grade 10, Vol. 1, 2022.

231. Islamic Education , Grade 10, Vol. 1, 2021.

232. Islamic Education , Grade 10, Vol. 2, 2024. 

233. Islamic Education , Grade 10, Vol. 2, 2023. 

234. Islamic Education , Grade 10, Vol. 2, 2022. 
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235. Islamic Education , Grade 10, Vol. 2, 2021. 

236. Islamic Education , Grade 10, Vol. 2, 2015.

237. Islamic Education (Teacher's Guide) , Grade 10, Vol. 1, 2023. 

238. National and Civic Education , Grade 10, Vol. 1, 2024. 

239. National and Civic Education , Grade 10, Vol. 1, 2023. 

240.  National and Civic Education , Grade 10, Vol. 1, 2019. 

241. National and Civic Education , Grade 10, Vol. 2, 2023. 

242. National and Civic Education , Grade 10, Vol. 2, 2019. 

243. National and Civic Education , Grade 10, Vol. 2, 2017.

244.  Arab and World History , Grade 11 (Humanities Track), 2019. 

245. Arab and World History , Grade 11 (Humanities Track), 2018. 

246.  Arabic Is My Language , Grade 11, Vol. 1, (Academic Track), 2024. 

247.  Arabic Is My Language , Grade 11, Vol. 2, (Academic Track), 2024. 

248.  Arabic Language , Grade 11 (Academic and Vocational Tracks), 2019. 

249.  Arabic Language , Grade 11 (Academic and Vocational Tracks), 2017. 

250. Arabic Rhetoric and Literary Critique , Grade 11 (Humanities Track), 2019. 

251. Arabic Rhetoric and Literary Critique , Grade 11 (Humanities Track), 2018.

252. Democracy and Participation in Public Life , Grade 11, 2022. 

253. Geography—Grade 11 (Humanities Track) , 2019. 

254. Grammar , Grade 11 (Humanities Track), 2019. 

255. Grammar , Grade 11 (Humanities Track), 2018. 

256. History of Jordan , Grade 11 (Academic Track), Vol. 1, 2024. 

257. History of Jordan , Grade 11 (Academic Track), Vol. 2, 2024. 

258. History of Jordan , Grade 11 (Vocational Track), Vol. 1, 2024. 

259. History of Jordan , Grade 11 (Vocational Track), Vol. 2, 2024. 

260.  History of Jordan , Grade 11, 2019. 

261. History of Jordan , Grade 11, 2017. 

262. Islamic Education , Grade 11, Vol. 1, 2024.

263. Islamic Education , Grade 11, Vol. 2, 2024.

264.  Islamic Education , Grade 11 (All Tracks), Vol. 1, 2023. 

265. Islamic Education , Grade 11 (All Tracks), Vol. 1, 2022. 

266. Islamic Education , Grade 11 (All Tracks), Vol. 2, 2023. 

267. Islamic Education , Grade 11 (All Tracks), Vol. 2, 2022. 

268.  Islamic Education—Moral Education (Humanities Track ), Grade 11, 2019. 

269. Islamic Studies , Grade 11 (Humanities Track), Vol. 1, 2023. 

270.  Islamic Studies , Grade 11 (Humanities Track), Vol. 1, 2022. 

271. Islamic Studies , Grade 11 (Humanities Track), Vol. 2, 2023. 

272. Islamic Studies , Grade 11 (Humanities Track), Vol. 2, 2022. 

273. Literary Issues , Grade 11 (Humanities Track), 2019. 

274.  Literary Issues , Grade 11 (Humanities Track), 2018. 

275. Arab and World History , Grade 12 (Humanities Track), 2019. 

276. Arabic Language , Grade 12 (Academic and Vocational Track), 2019. 

277. Arabic Rhetoric and Literary Critique , Grade 12 (Humanities Track), 2019. 

278. Geography , Grade 12 (Humanities Track), 2019. 

279. Grammar , Grade 12 (Humanities Track), 2019. 

280.  History of Jordan , Grade 12, 2019. 

281. Islamic Education , Grade 12 (All Tracks), Vol. 1, 2024. 

282. Islamic Education , Grade 12 (All Tracks), Vol. 1, 2023. 

283. Islamic Education , Grade 12 (All Tracks), Vol. 2, 2024. 

284.  Islamic Education , Grade 12 (All Tracks), Vol. 2, 2023. 
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285. Islamic Education , Grade 12, 2019. 

286.  Islamic Education (Ethics) , Grade 12 (Humanities Track), 2019.

287. Islamic Studies , Grade 12 (Humanities Tracks), Vol. 1, 2023. 

288.  Islamic Studies , Grade 12 (Humanities Tracks), Vol. 2, 2024.  

289.  Islamic Studies , Grade 12 (Humanities Tracks), Vol. 2, 2023.  

290.  Islamic Systems and the Jurisprudence of Da'wah , Grade 12 (Sharia Track), 2017. 

291. Jurisprudence of Transactions , Grade 12 (Sharia Track), 2017. 

292. Literary Issues , Grade 12 (Humanities Track), 2019. 

293. Noble Hadith and Sira , Grade 12 (Sharia Track), 2017. 

294.  Tafsir and Sciences of the Quran , Grade 12 (Sharia Track), 2017. 


