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Introduction
The United Nations Relief and Works Agency for Palestine Refugees in the Near East
(UNRWA) operates in the West Bank, the Gaza Strip, and Jerusalem, as well as in Lebanon,
Jordan, and Syria. It reportedly provides education to 533,000 children in its schools.1
According to UNWRA’s website, education alone takes up 58 percent of the organization’s
budget.2
Under its mandate, UNRWA schools teach the curriculum and textbooks of the “host country,”
UNRWA does not produce its own curricula.3 The Palestinian National Authority (PA)
curriculum is taught in the 370 UNRWA-run schools across the Gaza Strip, West Bank, and
Jerusalem, educating over 320,000 students as of 2019, according to UNRWA’s data.4
Along with other school curricula across the MENA region, IMPACT-se has been analyzing
the PA school curriculum used by UNRWA for over two decades, assessing compliance with
UN values, such as tolerance, non-violence, and peace-making. Most recently, reports and
updates have been published annually since the Palestinian curriculum reform in 2016 and are
freely available on IMPACT-se’s website (www.impact-se.org). Our extensive research of PA
school textbooks has consistently shown a systematic insertion of violence, martyrdom, overt
antisemitism, and jihad across all grades and subjects, with the proliferation of extreme
nationalism and Islamist ideologies throughout the curriculum, including science and math
textbooks; rejection of the possibility of peace with Israel; and the complete omission of any
historical Jewish presence in the modern-day territories of Israel and the PA.5
This material is taught in UNRWA schools throughout the Palestinian Territories. Since its
establishment, UNRWA has used the curriculum of the “host country” in which it operates. In
the West Bank, Gaza Strip, and Jerusalem, UNRWA uses the curriculum of the Palestinian
Authority (PA). UNRWA officially claims that it “has no mandate to alter any host government
curriculum or textbooks which are a matter of national sovereignty,” including those of the
Palestinian Authority.6
As such, UNRWA acknowledges that students are exposed at any given moment to all the
content existing in hard copy Palestinian Authority textbooks provided by UNRWA to students
used either at school or at home as it does not alter the materials.

“Frequently Asked Questions.” n.d. UNRWA. https://www.unrwa.org/who-we-are/frequently-asked-questions
“How We Spend Funds.” n.d. UNRWA. https://www.unrwa.org/how-you-can-help/how-we-spend-funds.
3
“What We Do: Education.” n.d. UNRWA. https://www.unrwa.org/what-we-do/curriculum.
4
“Where We Work.” n.d. UNRWA. https://www.unrwa.org/where-we-work.
5
For our most recent report on Palestinian school textbooks see: The 2020–21 Palestinian School Curriculum
Grades 1–12,” IMPACT-se, May 2021 (updated), https://www.impact-se.org/wp-content/uploads/PAReports_-Updated-Selected-Examples_May-2021.pdf
6
“Demystifying the UNRWA Approach to Curriculum.” 2020. UNRWA. February 17, 2020.
https://www.unrwa.org/resources/strategy-policy/demystifying-unrwa-approach-curriculum.
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UNRWA’s current commissioner general testified before the European Parliament on 1
September 2021, acknowledging that antisemitism and glorification of terrorism do indeed
exist in Palestinian Authority textbooks used in UNRWA schools identified by UNRWA in
their own assessment of PA textbooks: 7 8
"We as UNRWA have identified three categories of problems in the textbooks when it comes to
being in line with UN value[s], which is age appropriateness, gender perception, and then the
issues related to incitement to violence, discrimination, and so on. [Turning to the Committee
Chair, adding:] antisemitism, intolerance, absolutely. So, these are the type of issues which
have been identified by UNRWA through the review of 150 books and we keep reviewing each
of the books being issued by the authorities whenever they need to be used in our class[es]. And
whenever we enter difficult issues. Either we give guidance to our teachers on how to use it or
we ask it not to be taught in the class. Especially when we start to talk about glorification of
terrorism for example which has also been an issue.”
Children are therefore visually exposed to those same antisemitic and violent passages. Putting
aside any mechanisms that UNRWA claims to have in place, UNRWA, by its own admission,
does not amend the textbooks.
Nowhere in the UN mandate given to UNWRA by the General Assembly does it state that
UNWRA is forbidden to use non-host curricula or alter problematic content in them. UNRWA
itself states that it is considered a best practice to teach refugee populations with local curricula
for better social and employment integration, but it is not required or codified as such.9
Furthermore, the UN-created organization affirms that it has internal mechanisms to ensure
educational materials adhere to UN values. This includes UNRWA’s “rapid review process,”
which identifies problematic content in local textbooks, flags them, and finds alternative ways
to teach those lessons through its “teacher centered approach.”10 According to UNRWA this
process includes conducting “a review of every single word and sentence in every textbook
provided by host countries in our [UNRWA’s] 715 schools, across all subjects; And wherever
language is not consistent with those principles, UNRWA provides specific instructions to our
teachers on how to address the problematic material.”11

“Committee on Foreign Affairs.” European Parliament Multimedia Centre, September 1, 2021.
https://multimedia.europarl.europa.eu/en/webstreaming/committee-on-foreign-affairs_20210901-1345COMMITTEE-AFET.
8
“UNWRA Chief Acknowledges Antisemitism and Glorification of Terrorism in Palestinian Textbooks.” 2021.
EU Reporter. September 3, 2021. https://www.eureporter.co/world/israel/2021/09/03/unwra-chief-acknowledgesantisemitism-and-glorification-of-terrorism-in-palestinian-textbooks/.
9
“Curriculum.” n.d. UNRWA. https://www.unrwa.org/what-we-do/curriculum-0.
10
“Demystifying the UNRWA Approach to Curriculum.” 2020. UNRWA. February 17, 2020.
https://www.unrwa.org/resources/strategy-policy/demystifying-unrwa-approach-curriculum.
11
“International Conference on UNRWA: UNRWA and Humanitarian Principles, Deputy Commissioner-General
Speech.” 2021b. UNRWA. November 17, 2021. https://www.unrwa.org/newsroom/officialstatements/international-conference-unrwa-unrwa-and-humanitarian-principles-deputy.
7
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This process is outlined in UNRWA’s “Curriculum Framework,”12 established in 2013 for the
schools UNRWA operates, which “emphasizes the importance of reflecting UN values, such as
neutrality, human rights, tolerance, equality and non-discrimination with regard to race, gender,
language and religion throughout the teaching and learning process.” However, UNRWA has
never published the complete content of the “Curriculum Framework,” nor how it is
implemented practically. UNRWA has claimed that it now uses its “Teacher Centered
Approach” tool, consisting of three documents a) ‘Teacher-Centered Approach - A Guide for
Educators’ b) the ‘Teacher-Centered Approach - Teacher Reference Grid’ c) the ‘TeacherCentered Approach - Teacher Training Manual,’ to address all problematic material in the PA
curriculum.13
However, these documents have never been made public, and there is no evidence of their use
in UNRWA schools. Moreover, the exact page numbers in the PA curriculum that UNRWA
deems are not in line with UN values remain secret and hidden from public evaluation, further
harming UNRWA’s transparency record.
No details of any review, including findings, methodology, and scope, have been made public
for external scrutiny. UNRWA’s stated review criteria of neutrality/bias, gender and ageappropriateness ignore the majority of UNESCO standards,14 15 such as peace-making as the
ultimate goal to solve conflict, respect for the non-Palestinian Other, and incitement to
violence.
Moreover, a United States Government Accountability Office (GAO) report into UNRWA’s
treatment of problematic PA material released in 2019 expresses that UNRWA “[takes] actions
to address content it deem[s] as not aligned with UN values” by creating “complementary
teaching materials, such as alternate photos, examples, and guidance for teachers to use with
textbooks in UNRWA schools.” However, the report also contends that “UNRWA [does] not
train teachers or distribute the complementary teaching materials to classrooms. As a result,
these materials [are] not used in UNRWA classrooms.”16
The unavoidable impression is that UNRWA, as a UN organization, knowingly teaches
material that is inconsistent with UN values in its Gaza Strip and West Bank schools. In
addition, UNRWA’s lack of transparency in addressing such problematic issues makes it
impossible to evaluate the effectiveness of these efforts.

“UNRWA Framework for Quality Analysis and Implementation of Curriculum.” UNRWA, October 2018.
https://www.unrwa.org/sites/default/files/curriculum_factsheet.pdf
13
“Demystifying the UNRWA Approach to Curriculum.” 2020. UNRWA. February 17, 2020.
https://www.unrwa.org/resources/strategy-policy/demystifying-unrwa-approach-curriculum.
14
“Curriculum.” n.d. UNRWA. https://www.unrwa.org/what-we-do/curriculum-0.
15
See IMPACT-se methodology, https://www.impact-se.org/methodology/.
16
“West Bank and Gaza: State Has Taken Actions to Address Potentially Problematic Textbook Content but
Should Improve Its Reporting to Congress.” 2019. Www.gao.gov. U. S. Government Accountability Office. June
4, 2019. https://www.gao.gov/products/GAO-19-448.
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UNRWA Produced Study Material
Although UNRWA does not produce its own curricula, it does produce a great deal of
supplementary study material. Beginning in the spring of 2020, a series of UNRWA-produced
documents titled “Self-Study Cards” was published.
On 13 January 2021, IMPACT-se published a review of materials produced by UNRWA to
facilitate at-home learning during the COVID-19 pandemic; it found that UNRWA staff
drafted, approved, printed, and distributed content for well over 10 months that egregiously
violated UN values, UNESCO standards, and UNRWA’s stated principles.
The report detailed numerous instances of content that contained antisemitism, calls for
martyrdom, violence, and Jihad, and which are entirely devoid of any material that promotes
peace and peace-making. It found materials branded with UNWRA’s logo that contained
incitement to violence, demonization of Israel, which was erased from maps, endorsements of
jihad and martyrdom, the promulgation of libels and antisemitic conspiracies, and failure to
promote peace-making.
After its publication, UNRWA acknowledged it had “mistakenly” produced and distributed
“inappropriate material” to Palestinian students.17 18 UNRWA stated that the issue had been
rectified, and all instances of hate and incitement were removed and no longer being circulated
by November 2020,19 a full eight months after the proliferation of this content began. UNRWA
also promised that any breach reported is dealt with firmly.20 UNRWA has still not disclosed
when exactly a review process identifying hateful material began and ended, what was
removed, what was substituted, and has provided no answer as to how it addressed hard copies
of problematic content already distributed to students. Immediately after the publication of this
report, UNRWA announced a “zero-tolerance policy for discrimination or for incitement to
hatred and violence in its schools, educational materials, or in any of its operations.”21
Yet, a subsequent February 2021 review by IMPACT-se,22 reviewing study materials produced
by UNRWA after its supposed November 2020 internal review evaluating their adherence to
“UNRWA Improves Safeguards on Ensuring Adherence of Educational Materials with UN Principles; Prepares
to Launch Secure Agencywide Self-Learning Platform.” 2021. UNRWA. January 14, 2021.
https://www.unrwa.org/newsroom/official-statements/unrwa-improves-safeguards-ensuring-adherenceeducational-materials-un.
18
Philippe Lazzarini, Twitter post, January 2021, 2:03pm
https://twitter.com/UNLazzarini/status/1349688483397382145
19
“Palestinians: Remote Education.” 2021. UK Parliament. February 1, 2021. https://questionsstatements.parliament.uk/written-questions/detail/2021-02-01/146853.
20
“UNRWA Improves Safeguards on Ensuring Adherence of Educational Materials with UN Principles; Prepares
to Launch Secure Agencywide Self-Learning Platform.” 2021. UNRWA. January 14, 2021.
https://www.unrwa.org/newsroom/official-statements/unrwa-improves-safeguards-ensuring-adherenceeducational-materials-un.
21
Ibid.
22
“Review of UNRWA-Produced Study Materials in the Palestinian Territories November 2020 - January 2021.”
2021. IMPACT-se. https://www.impact-se.org/wp-content/uploads/UNRWA-Produced-Study-Materials_PostNovember-2020.pdf.
17
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UN values, shows that this assurance was false – additional material produced after UNRWA
claimed the issue was addressed continued to contain messages that endorse violence and Jihad,
and condemn Arab-Israeli peace. The teachers UNRWA admits were responsible for drafting
problematic content are the same teachers UNRWA claims are required, in theory, to undergo
mandatory training on neutrality, non-violence, tolerance, and conflict resolution.23
In April 2021, UNRWA launched a new online platform for remote learning that contains
UNRWA produced self-study materials.24 According to UNRWA’s announcement,25 this
centralized digital education platform was designed to improve education access for students,
and to ensure “alignment with education objectives and UN values of neutrality, human rights,
tolerance, equality, and non-discrimination with regard to race, gender, language and religion.”
Moreover, the platform allegedly includes a rigorous three-stage review process for all
supplementary materials it self-creates before they are uploaded to the website to ensure
transparency and greater adherence with UN values such as neutrality.26 That said, the platform
does not address repeated transparency concerns over material self-produced by UNRWA. It
contains very limited material, which is out-of-date. Most sections on the website contain no
content whatsoever, and the minimal included material does not include learning materials for
Social Studies or Islamic Studies – both are subjects known to contain highly volatile content in
the PA textbooks and UNRWA study cards.
UNRWA also produced a teacher toolkit on human rights, conflict resolution, and tolerance
(HRCRT) on top of host country material,27 that seeks to: “provide human rights education that
empowers Palestine refugee students to enjoy and exercise their rights, uphold human rights
values, be proud of their Palestinian identity, and contribute positively to their society and the
global community.” Yet this toolkit does not reference peace with Israel or tolerance toward
Jewish people—in fact, it does not mention Israel or Jewish people at all. Moreover, this toolkit
is provided solely to teachers to assist and guide them in integrating values of human rights
generally in classrooms. Students are not presented with this toolkit, and there is no separate or
special class devoted to teaching it.

“UNRWA Improves Safeguards on Ensuring Adherence of Educational Materials with UN Principles; Prepares
to Launch Secure Agencywide Self-Learning Platform.” 2021. UNRWA. January 14, 2021.
24
“ Welcome to the UNRWA Digital-Learning Platform.” n.d. Keeplearning.unrwa.org. UNRWA.
https://keeplearning.unrwa.org ./
25
“UNRWA Launches Innovative Centralized Digital Learning Platform for Half a Million Palestine Refugee
Students | UNRWA.” 2021. UNRWA. April 19, 2021. https://www.unrwa.org/newsroom/press-releases/unrwalaunches-innovative-centralized-digital-learning-platform-half-million.
26
https://www.unrwa.org/newsroom/official-statements/exchange-views-european-parliament-foreign-affairscommittee
27
“Human Rights, Conflict Resolution and Tolerance Education Teacher Toolkit.” 2015. UNRWA. April 15,
2015. https://www.unrwa.org/resources/strategy-policy/human-rights-conflict-resolution-and-tolerance-educationteacher-toolkit.
23
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2022 - Findings
In recent months – since the beginning of 2022 – UNRWA-labeled supplementary material not
found on UNRWA’s official platform in the subjects of social studies, Islamic education, and
Arabic language started appearing on Palestinian education websites for use during the second
semester. These are the same subjects that are known to contain the most highly volatile
content in the PA textbooks and previous UNRWA study cards identified by IMPACT-se.
These documents or booklets contain practice exercises and self-examination quizzes and
follow the authorized PA textbook of the relevant subject, grade, and semester, some by
actively invoking or referencing it.
The fact that there are materials that carry UNRWA’s name or logo, and do not appear on
UNRWA official websites, is in itself problematic, as it prevents transparency regarding
UNRWA-produced content. It is, however, especially problematic as these materials contain
content that encourages jihad, violence, and martyrdom, as well as content promoting
antisemitism, and the erasure, demonization, and delegitimization of Israel (a U.N. member
state).
The findings of this review also show that UNRWA-produced school materials deliberately
direct students to pages in Palestinian textbooks containing hateful passages that violate UN
values. UNRWA, however, has consistently claimed that it instructs teachers to skip these
hateful passages and provides specific instructions to teachers on how to address problematic
material in host country textbooks, which are not in line with UN values.28
Two months before the 2022 UNRWA supplementary materials became available on
Palestinian education websites, in November 2021, UNRWA’s Deputy Commissioner-General,
Leni Stenseth, said that UNRWA’s “commitment to neutrality is unwavering” and that it will
intensify its continuous efforts in this regard. She added that UNRWA has “invested immense
efforts in training personnel to promote their understanding of neutrality and the vital role it
plays in their daily work and of their obligations in this regard.” 29 This review argues that
often, this does not occur in practice.

“ Exchange of Views with the European Parliament Foreign Affairs Committee, Introductory Remarks of the
UNRWA Commissioner-General.” 2021. UNRWA. September 17, 2021.
https://www.unrwa.org/newsroom/official-statements/exchange-views-european-parliament-foreign-affairscommittee .
29
“International Conference on UNRWA: UNRWA and Humanitarian Principles, Deputy Commissioner-General
Speech.” 2021. UNRWA. November 16, 2021. https://www.unrwa.org/newsroom/officialstatements/international-conference-unrwa-unrwa-and-humanitarian-principles-deputy.
28
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Four sets of booklets were made available (labeled A, B, C and, E). These self-learning
materials are from the Gaza Strip, and all teach 2021-2022 second semester material. Two of
these sets (A, B) teach social studies materials, one teaches Islamic studies (C), and one teaches
Arabic (E). Each set has five to six different booklets for different grades. Information about
authorship was available for three sets (A, B, E), where supervisors and writers of the content
are mentioned. Three sets (A, B, E) include UNRWA’s logo or the organization’s name printed
in Arabic. In contrast, one of the sets (C) includes the label for “Central [Gaza] Educational
Area” (al-minṭaqa l-wusṭa t-ta‘limiyya), an administrative body of UNRWA. Other sets also
include names of educational administrative regions of UNRWA, such as “West Gaza
Educational Area” (minṭaqat ḡarb ḡaza t-ta‘limiyya; set E). UNRWA social studies exams
(labeled D) are final exams for the 2021-2022 second semester, and they include UNRWA's
logo and the organization's name.
Cover pages of Islamic studies, Arabic, and social studies material:
(A) Social Studies Supplementary Study Material, Grade 9, Semester 2, 2022, UNRWA Gaza
Educational Areas
(B) Social Studies Summary Drills, Grade 8, Semester 2, 2021-2022, UNRWA North Gaza
Educational Area
(C) Arabic Drill Cards, Grade 5, Semester 2, 2022, UNRWA West Gaza Educational Area
(D) Social Studies Final Exam Semester 2, 2022, UNRWA Education program – Gaza.
(E) Islamic Education Summary Drills, Grade 6, Semester 2, 2021-2022, Central Gaza
Educational Area

(A)

(B)

7

(C)
(D)

(E)

8

Three of the sets include authorship information, such as the names of teachers and experts who
wrote and supervised the material’s creation. Some only mention the supervisor, while others
name all of the teachers who contributed to the writing of UNWRA's study material. As seen
below.

9

Findings and Analysis
Our survey of new UNRWA-labeled study materials produced by UNRWA’s educational staff
in Gaza labeled for use in 2022 (hereafter UNRWA-produced material or UNRWA educational
material) revealed that they contain material that does not comply with UN values.30 This
material is present across the different sets and subjects, although some appear more frequently
in certain subjects than others. UNRWA social studies exams also contained problematic
material. Despite the relatively small amount of available material, we found material that does
not adhere to international standards and that encourages violence, jihad and martyrdom,
antisemitism, hate, and intolerance, with overtly politicized language that violates both UN
values and UNRWA's neutrality policy.31 32
Encouragement of violence, jihad, and martyrdom:
UNRWA-produced material contains texts that glorify waging war and sacrificing one’s life
and blood to liberate the “motherland,” which is described as the entirety of Mandatory
Palestine, as will be discussed later. Such examples include Arabic grammar exercises that use
the sentences discussing “Jihad warriors,” sacrifice of blood, and liberation of Palestine from
the occupier, openly suggests violence to students (see Examples 2, 4 in “Selected Examples”
below) and passages that exalt Palestinian militants whose daggers “landed on the necks of the
enemy's soldiers” (Ex. 3). Another example uses a poem to teach students that dying as martyrs
is a “hobby” and that peace-making is undesirable and a sign of weakness (Ex. 1). Arabic
language is taught through a poem that creates a parallel value between living as a righteous
person, and dying as a martyr, deeming martyrdom as something to be equally sought after (Ex.
6). Female figures in early Islam who sacrificed themselves and their children for the sake of
Islam are glorified as role models for 5th grade girls to illustrate the role of women in
Palestinian society (Ex. 5).
Antisemitism
Deliberate choices in Arabic and Islamic education drill cards focus on content in the
Palestinian Authority curriculum that promotes a narrative which portrays Jewish people as
inherently treacherous and hostile to Islam and Muslims. Examples focusing on ancient Jewish
Arabian tribes are associated with “treachery” and “breaking of pacts,” where found in
UNRWA study drills that recall chapters in PA textbooks that clearly underscore these tribe's
Jewish identity,33 consistently referring to them as “the Jews of …” or simply “the Jews” (Ex.
13-15). One example goes to the lengths of asking students what characteristics do not describe
these tribes with the answers being betrayal, treachery, and bravery (Ex. 13). Another drill
focuses on an attempt by one of these tribes to murder the Prophet Muhammad while the
traditions which narrate these murder attempts by Jewish tribes are not accepted by most
Muslims (Ex. 15). Another antisemitic notion taught through a grammar exercise implies that
To assess adherence to UN values, we utilized IMPACT-se’s standard content-analysis research methodology,
examining the booklets according to the condensed criteria of UNESCO’s standards for peace and tolerance in
school education: https://www.impact-se.org/methodology-2/
31
“Education & Neutrality.” n.d. UNRWA. https://www.unrwa.org/education-neutrality.
32
“Curriculum.” n.d. UNRWA. https://www.unrwa.org/what-we-do/curriculum.
33
Islamic Education, Grade 5, Vol. 2, 2020, pp. 65–67; Islamic Education, Grade 7, Vol. 2, 2020, pp. 65–69;
Islamic Education, Grade 8, Vol. 2, 2020, pp. 55–59.
30
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“the Jews” are impure and are described as defiling the Al-Aqsa Mosque (Ex. 10). It should be
noted that while the UNWRA materials removed the “Jewish” descriptor of the Jewish Arabian
tribes, the material supplements specific content found in Palestinian hard copy textbooks used
in UNRWA schools. This content, which UNRWA does not amend out of the textbooks, puts a
repeated emphasis on the Jewish nature of historical enemies of Muslims that conveys the
message that those adversaries’ Jewish identity was central to their hostility. In addition, the
reference to these tribes is well known to Muslims and the Arab world as being Jewish tribes
even without mentioning them as such. Other antisemitic examples include depicting the
establishment of Israel as a “major racist calamity” and opposing the Jewish people's right to
self-determination (Ex. 11).34 Israel is portrayed as the consequence of a global anti-Arab plot
set up by European colonialism to divide the Arab world (Ex. 12).
Erasure of Israel and delegitimization of its existence:
UNRWA-produced material consistently ignores the existence of the State of Israel, a UN
member state, as maps showing current international borders present the entirety of Mandatory
Palestine as Palestine (Ex. 23), and exercises task students with labelling cities and sites in
Israel proper as Palestinian (Ex. 23-27). In addition, social studies exercises imply that Israel is
a colonial entity created by European colonialism to divide the Arab world (Ex. 28). By
describing this entire territory as Palestine and implying that Israel is a colonialist endeavor, the
material delegitimizes Israel's existence in any part of the territory, not only in the Palestinian
Territories recognized as occupied by the UN (the West Bank and Gaza Strip). In combination
with the encouragement of violence to liberate Palestine, it could be understood that the
material promotes a violent struggle to end Israel's existence in any part of the territory.
Demonization of Israel:
Israel is described solely in a negative manner as having malicious intentions toward
Palestinians. It is accused of intentionally and maliciously mistreating Palestinian prisoners and
their families (Ex. 17, 20) and of attempting to erase Palestinian heritage and identity (Ex. 18,
21). In one instance, demonic imagery is used, as Israeli forces are portrayed as a demon
sticking its “fangs” in Palestine (Ex. 19). In other instances, Israelis (“Zionists”) are described
as desecrating Jerusalem and the Al-Aqsa Mosque, implying that they are impure (Ex. 16).
Bias and lack of neutrality:
UNRWA-produced material, which according to UNRWA, should be neutral, unbiased, and
“not take sides or engage in controversies of a political, racial, religious, or ideological nature,”
35
without question fails to do so. This includes using terminology describing Israel as “the
Zionist Occupation,” “the Zionist Entity,” and “the Zionist Enemy,” and referring to the West
Bank Security Barrier as “the Racist Annexation Fence.” (Ex 12, 18, 19, 21) In addition, as was
mentioned earlier, the material accepts refers to the entire territory of Mandated Palestine as
Palestine and further describes Israel as a colonialist endeavor.
34

Defined as antisemitic according to IHRA's working definition of antisemitism supported by the United Nations,
which encouraged and recommended states to adopt it for use in education and awareness-raising as a critical
educational tool.
https://www.holocaustremembrance.com/resources/working-definitions-charters/working-definition35
“Demystifying the UNRWA Approach to Curriculum.” 2020. UNRWA. February 17, 2020.
https://www.unrwa.org/resources/strategy-policy/demystifying-unrwa-approach-curriculum.
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Selected Examples
Jihad, Martyrdom, Violence
1. Arabic Drill Cards, Grade 8, Semester 2, 2021-2022, UNRWA West Gaza Area, pp. 10-11
A poem about the 1968 Battle of Karameh, fought between the IDF and combined PLO and
Jordanian forces explains that dying as martyrs is a “hobby” and glorifies martyrdom. The
poem further describes “the Zionists” as defiling the land of Jordan, implying that Israeli
soldiers, and possibly Israelis in general, are impure. The text glorifies the Jordanian
commander's rejection of Israeli pleas for a ceasefire, presenting peacemaking as undesirable
and a sign of weakness.

Read the following paragraph and then answer the questions:
The Zionists were forced to ask for an immediate ceasefire in order to keep their safety, due to
the steadfastness of the warriors and their zealous resistance. But the Jordanian commander
Mashhour Haditha and his friends refused this request as long there is a single Zionist defiling
the land of [the Jordanian village of] Karameh. Under heavy fire by the fedayeen and the
Jordanian army, the invader forces started to collect the corpses of their soldiers and their
injured soldiers preparing themselves to leave.
…
b) Read the following text and then answer the questions:
They thought Karameh was a treasure with no barrier [protecting it], and all we have to do is
to escape quickly. Suddenly they were in front of an army which hobby is to die as martyrs
relentlessly. The invaders returned empty handed carrying no plunder, damned be those who
steal. And they left us weapons that made them arrogant, and they did not protect it from
destruction. Our children stood in the turret of every tank, as they saw it as a toy.
12

2. Arabic Drill Cards, Grade 8, Semester 2, 2021-2022, UNRWA West Gaza Area, p. 8
A grammar exercise uses the example sentence “The Palestinians sacrifice their blood to
liberate Jerusalem,” encouraging violence.

Drill 2: Find the subjunctive verb [manṣūb] in the following sentences and explain what shows
it is a subjunctive.
…
4. The Palestinians sacrifice their blood to liberate Jerusalem.
3. Arabic Drill Cards, Grade 7, Semester 2, 2021-2022, UNRWA West Gaza Area, p. 67
Reading comprehension is taught through a violent story exalting Palestinian militants in the
1968 Battle of Karameh as their “daggers land on the necks of enemy soldiers.” Israel is “the
Enemy”.

Listening text: card 7: “Karameh”
…
The Zionist forces moved to the east of the Jordan River to achieve its goals. The Minister of
War [a negative term to describe the Israeli Minister of Defense] of the Enemy at that time
thought that this will be an easy mission… but the Palestinian fedayeen proved their bravery in
their resistance. Despite the insufficiency and primitiveness of weapons, the fedayeen fought
the Battle of Karameh with heavy fire of hand grenades and cold steel, and the fedayeen's
daggers landed on the necks of the Enemy's soldiers, and the fedayeen achieved a great victory
for the Arab nation…
13

4. Arabic Drill Cards, Grade 6, Semester 2, 2021-2022, UNRWA West Gaza Area, pp. 4, 12,
21, 29
Grammar exercises include example sentences that encourage violence in the context of Jihad
war and resistance. Spelling and vocabulary drills include sentences discussing “jihad warriors”
against ‘the occupier’, committing to liberate the homeland, and “resisting the enemy
courageously.” The use of the term “resistance” is a reference to violence.
p. 4

Correct the spelling mistake in the following sentences:
1. The Jihad warriors stood up against the occupier.
p. 12

Find the subject and the predicate in the following sentences:
…
4. The Palestinians persevere in their lands.
5. The two resistance warriors perform Ribat [defensive jihad] on the frontiers of the
homeland.
p. 21, 29

Choose the correct answer:
…
2. The Palestinian ----- the enemy courageously. The suitable past tense verb is: (will resist –
resisted – resist - resistance)
…
Differentiate between the two different meanings of the word:
1. The Palestinian made a commitment to liberate his homeland
14

5. Islamic Education Summary Drills, Grade 5, Semester 2, 2022, p. 8
The text glorifies two female figures in early Islam who sacrificed themselves and their
children for the sake of Islam. Presented to students as female role models, students are asked,
what lessons can be learned and what is the role of Palestinian women in building the nation?

2. What are the lessons that can be learned from the stories of Sumayyah bint Khayyat and of
al-Khansa' – may God be pleased with them -?
3. What is the role of Palestinian women in building the nation?

6. Arabic Drill Cards, Grade 8, Semester 2, 2021-2022, UNRWA West Gaza Area, p. 15
In a lesson on literary devices, students are given a poem that glorifies martyrdom that enrages
the enemy: “Either life that makes your friend happy, or death that enrages the enemy.” The
poem creates a parallel value between living as a righteous person, and dying as a martyr,
deeming martyrdom as something to be equally sought after.

Rhetoric: Parallelism:
…
Explain the parallelism in the following verses:
Either life that makes your friend happy, or death that enrages the enemy
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7. Islamic Education Summary Drills, Grade 5, Semester 2, 2022, p. 16
Students are taught a hadith that describes the most important deeds for Muslims. Beginning
with the understandable examples of prayer and respect for one’s parents, the hadith lists jihad
as the third most important task for Muslims to commit.

Third question: noble Hadith
Ibn Mas'ud said: I asked the Messenger of God: which deed is the best? He said: ________
a. Complete the Hadith.
[The full Hadith, as it is taught in page 54 in the textbook (Islamic education, 5th grade, volume
2, 2020), is:]
8. Arabic Drill Cards, Grade 9, Semester 2, 2021-2022, UNRWA West Gaza Area, p. 41
In an Arabic literature drill, UN organization UNRWA tells students they must sacrifice that
which is most valuable to them, likely encouraging students to sacrifice their lives.

Texts – “The Will to Live”
(1) Write the verses that you memorized which discuss the following ideas:
……………
2- Occupied nations must rebel against their occupiers and sacrifice that which is valuable to
them to this end.
……………………
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9. Islamic Education Summary Drills, Grade 5, Semester 2, 2022, p. 2
A question states that angels will drag infidels (Jews and Christians) by their hair to hell, as a
punishment from God.

Fifth Question: explain the following:
…
2. The infidels deserve to be punished in the Day of Resurrection.

Fourth Question: complete the following sentences:
7 - The angels drag the infidels by the front of their ----- [hair] to hell.

Ibn Mas'ud said: I asked the Messenger of God: which deed is the best? He said: prayer during
its appropriate time.' I said: 'Then what, O Messenger of Allah?' He said: 'Being dutiful to
one's parents.' I said: 'Then what, O Messenger of Allah?' He said: 'Jihad in the cause of
Allah.'
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Antisemitism
10. Arabic Drill Cards, Grade 9, Semester 2, 2021-2022, UNRWA West Gaza Area, p. 49
A grammar exercise describes Jews defiling the Al-Aqsa Mosque, suggesting that Jews are
impure.

(1) Explain why the adjuncts added to the particle “iḏ” are written separately or attached to it.
…
c. When the [Muslim] nation is negligent in protecting al-Aqsa, then the Jews will dare to defile
it.

11. Social Studies Supplementary Study Material, Grade 9, Semester 2, 2022, p. 35
The Jewish people’s right to self-determination is denied and described as a “major racist
calamity.” In an UNRWA self-examination quiz, students are asked whether the following
sentence is correct - “The Zionist armed gangs occupied 77% of the territory of Palestine in
1948?” The answer to this question is confirmed and reiterated to UNWRA students in their
textbook answer key, where students are directed to a passage in a Palestinian Authority
textbook (Social Studies, Grade 9, Vol. 2, 2020, p. 95), which states that a “major racist calamity
[happened] to the Palestinian people in 1948, when the Zionist gangs occupied 77% of
Palestine, perpetrated massacres against the Palestinians…” These claims amount to the
delegitimization of the UN-recognized State of Israel.

Circle the correct answer:
…
4. The Zionists occupied what percentage of the territory of Palestine? (56% - 77% - 90% 40%) – page 95
Solved material
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Mark a V sign near correct sentences and a X sign near incorrect answers:
…
7. ( ) The Zionist armed gangs occupied 77% of the territory of Palestine in 1948 - page 95

Solved material:

To answer the question UNRWA students are directed to the following text in a Palestinian
Authority Grade 8 Social studies textbook used in UNRWA schools:36

Then occurred the major racist calamity to the Palestinian people in 1948, when the Zionist
gangs occupied 77% of Palestine, perpetrated massacres against the Palestinians, destroyed
531 Palestinian villages, and expelled a million Palestinians to asylums in what was left of
Palestine or in neighboring countries such as Jordan, Syria, Lebanon, and other places in the
diaspora.
36

Palestinian Authority, Social Studies, Grade 9, Vol. 2, 2020, p. 95.
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12. Social Studies Supplementary Study Material, Grade 8, Semester 2, 2022 p. 24
Students are taught that Jewish self-determination in Palestine was the product of a global antiArab imperialist conspiracy rather than an authentic national movement and therefore denied.
Israel, referenced as the “Zionist entity,” is described as having been implanted by European
colonialism to divide the Arab world. The text asserts that Europeans intended to separate the
continents of Asia and Africa to prevent Arab unity across the region. By presenting Israel as
an entirely foreign entity positioned for the strategic goals of Europeans, the example erases
Jewish historical ties to the land and denies Jewish self-determination. To answer the question,
students are directed to page 59 in the Palestinian Authority social studies textbook used in
UNRWA schools (Social Studies, Grade 8, Vol. 2, 2020), which also describes Zionism as a
colonialist project intended to divide the Arab world and prevent Arab unity.

Circle the correct answer:
…
14. Implanting the Zionist Entity in Palestine is one of the ____ results of the European
colonialism (political – economic - social) page 59
…
16. The conspiracies that caused the partition and takeover of the Arab Motherland are
(Balfour's promise – Sykes-Picot Agreement - both) page 59

To answer the question UNRWA students are directed to the following text in a Palestinian
Authority Grade 8 Social studies textbook: 37

The impact and consequences of European colonialism of the Arab world are varied. They
include political consequences, such as the division of the Arab homeland into tiny countries
that are separated by artificial borders, which have caused many border problems between
them and increased tension, in addition to the implantation of the Zionist entity in Palestine to
separate Arab Asia and Arab Africa, with the aim of preventing Arab unity [...]

37

Palestinian Authority, Social Studies, Grade 8, Vol. 2, 2020, p. 59
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13. Islamic Education Summary Drills, Grade 8, Semester 2, 2022, pp. 8, 18 38
The ancient Jewish Arabian tribes of Banu Qurayza and Banu Nadir are associated with
“treachery,” manipulation, and cowardice in a study card that recalls a chapter in the
Palestinian Authority textbook that clearly and repeatedly establishes these tribes’ Jewish
identity.39 Selective content of this nature by UNRWA educators emphasizes the Jewish nature
of historical enemies of Muslims, conveying the message that those adversaries’ Jewish
identity was central to their hostility. The study card further asks students to justify the Prophet
Muhammad's decision to execute the men of one of the tribes.

Fourth question: fill in the following blanks:
1. The reason of the Battle of Banu Qurayza is:
2. God's verdict against Banu Qurayza is:
3. The lessons that can be learned from the Battle of Banu Qurayza are:

Third question: Draw a line under the correct answer:
1. The Battle of Banu Qurayza took place in the ____ year after the Hijra. (a. fourth – b. fifth –
c. sixth)
2. The Muslims besieged Banu Qurayza for ____ nights. (a.15 – b.20 – c.25)
3. Which one of these characteristics does not characterize Banu Qurayza: (a. betrayal – b.
treachery – c. bravery)
4. The leader of Banu Nadir [another Jewish tribe] who incited Banu Qurayza to betray [the
Muslims]: (a. Huyayy ibn Akhtab – b. Ka'b ibn Asad – c. Ka'b ibn al-Ashraf)

2. The lessons that can be learned from the Battle of Banu Qurayza are:
It should be noted that while UNWRA removed the “Jewish” descriptor of the Jewish Arabian tribe in this
example, as mentioned earlier, the material supplements specific content found in Palestinian hard copy textbooks
used in UNRWA schools. This content, which UNRWA does not amend out of the textbooks, puts a repeated
emphasis on the Jewish nature of historical enemies of Muslims that conveys the message that those adversaries’
Jewish identity was central to their hostility. In addition, the reference to these tribes is well known to Muslims
and the Arab world as being Jewish tribes even without mentioning them as such.
39
Palestinian Authority, Islamic Education, Grade 8, Vol. 2, 2020, pp. 55–59.
38
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14. Islamic Education Summary Drills, Grade 7, Semester 2, 2022, p. 7 40
The ancient Jewish Arabian tribe of Banu Qaynuqa’ is associated with “treachery” and
“breaking of pacts,” in a study card that recalls a chapter in a Palestinian Authority textbook
used in UNRWA schools that clearly and repeatedly establishes this tribe's Jewish identity.41
Selective content of this nature by UNRWA educators emphasizes the Jewish nature of
historical enemies of Muslims, conveying the message that those adversaries’ Jewish identity
was central to their hostility. The study card further asks students to justify the Prophet
Muhammad's decision to expel the tribe from their homes in Medina.

Third question: Explain the following:
1. The expulsion of [the Jewish tribe of] Banu Qaynuqa’ from Medina by the prophet.
[Answered:]

Third question: Explain the following:
1. The expulsion of [the Jewish tribe of] Banu Qaynuqa’ from Medina by the prophet.
He expelled them because of their treachery and their breaking of pacts.

It should be noted that while UNWRA removed the “Jewish” descriptor of the Jewish Arabian tribe in this
example, as mentioned earlier, the material supplements specific content found in Palestinian hard copy textbooks
used in UNRWA schools. This content, which UNRWA does not amend out of the textbooks, puts a repeated
emphasis on the Jewish nature of historical enemies of Muslims that conveys the message that those adversaries’
Jewish identity was central to their hostility. In addition, the reference to these tribes is well known to Muslims
and the Arab world as being Jewish tribes even without mentioning them as such.
41
Palestinian Authority, Islamic Education, Grade 7, Vol. 2, 2020, pp. 65–69.
40
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15. Islamic Education Summary Drills, Grade 5, Semester 2, 2022, pp. 7, 16 42
The ancient Jewish Arabian tribes of Banu Qurayza and Banu Nadir are accused of attempting
to murder the Prophet Muhammad in a study card that recalls a chapter in the Palestinian
Authority textbook that clearly and repeatedly establishes theses tribes’ Jewish identity.43
Selective content of this nature by UNRWA educators emphasizes the Jewish nature of
historical enemies of Muslims, conveying the message that those adversaries’ Jewish identity
was central to their hostility. It should be noted that the traditions which narrate these murder
attempts by Jewish tribes are not accepted by most Muslims.

Second question: fill in the blanks:
…
2. Banu al-Nadir [a Jewish tribe in Medina] tried to kill the prophet after the battle of _____.

Fourth question:
Correct the underlined words:
Banu Qurayza tried to throw a large rock on the head of the Prophet. (_______)

It should be noted that while UNWRA removed the “Jewish” descriptor of the Jewish Arabian tribe in this
example, as mentioned earlier, the material supplements specific content found in Palestinian hard copy textbooks
used in UNRWA schools. This content, which UNRWA does not amend out of the textbooks, puts a repeated
emphasis on the Jewish nature of historical enemies of Muslims that conveys the message that those adversaries’
Jewish identity was central to their hostility. In addition, the reference to these tribes is well known to Muslims
and the Arab world as being Jewish tribes even without mentioning them as such.
43
Palestinian Authority, Islamic Education, Grade 5, Vol. 2, 2020, pp. 65–67.
42
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Hate, Intolerance, and Lack of Neutrality
16. Arabic Drill Cards, Grade 6, Semester 2, 2021-2022, UNRWA West Gaza Area, p. 40
In a reading comprehension exercise, students are taught a short text about Jerusalem in which
Zionists are described as defiling it, portraying Israelis as impure.

Jerusalem is the “bride of cities,” the object of believers' desire, and the bleeding wound in the
hearts of Arabs and Muslims… How can the sad city not be covered with darkness, as the
criminal Zionists defiled its sanctity?

17. Social Studies Supplementary Study Material, Grade 6, Semester 2, 2022, p. 29
Students are taught that Israeli prison practices include gross mistreatment. The text states that
Israel resorts to violence, threats, humiliation, arresting prisoner’s wives, and withholding
medical treatment to achieve its goals.

First question: Circle the correct answer in the following sentences:
…
4. Which of the following is NOT one of the Occupation's actions against Palestinian prisoners
(beating – humiliating – offering medical treatment)
…
11. The harsh methods of treatment used against Palestinian prisoners include: (threatening
with murder – arresting prisoners' wives - both)
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18. Social Studies Supplementary Study Material, Grade 9, Semester 2, 2022, p. 28
Israel is described as attempting to erase Palestinian heritage, notably through excavations near
the al-Aqsa mosque. Students are taught that “The Palestinians took it upon themselves to
confront the Zionist occupation's policy of erasing [Palestinian] heritage.” In a specific example
of this, the quiz mentions “the Zionist occupation[‘s] … excavations in the Maghariba Gate,” at
the Temple Mount, implying their goal is to damage the al-Aqsa mosque. The answer key then
directs students to the Palestinian Authority social studies textbook used in class (Social
Studies, Grade 9, Vol. 2, 2020, p. 77, 79), which explains further how Israel steals and falsifies
Palestinian archaeological findings to present them as Jewish.

Mark a V sign near correct sentences and an X near incorrect answers:
…
12. () The Palestinians took it upon themselves to confront the Zionist occupation's policy of
erasing [Palestinian] heritage - page 77
…
14. () The Zionist occupation made a number of excavations in the Maghariba Gate [one of
gates of Temple Mount] in Hebron [sic] - page 79

Solved material:

12. (V) The Palestinians took it upon themselves to confront the Zionist occupation's policy of
erasing [Palestinian] heritage - page 77
…
14. (X) The Zionist occupation made excavations in the Maghariba Gate [one of gates of
Temple Mount] in Hebron - Jerusalem - page 79
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To answer the question UNRWA students are directed to the following texts in a Palestinian
Authority Grade 9 Social studies textbook: 44

* Wars and Deliberate Destruction: [this is done] by exposing human heritage sites
to bombing and destruction, such as the wars that Iraq and Syria underwent, and the Zionist
Occupation’s deliberate take over of many archeological and historical Palestinian locations
or its destruction of many of them during its recurring invasions to Palestinian cities and
villages, and its aggression against the Gaza Strip.
* Theft and Falsification: This is carried out by smuggling abroad thousands of archeological
relics and selling them, such as what happened in Iraq, and how the Zionist
Occupation robs Palestinian heritage, falsifies it so it is part of its own heritage,
and names many archeological locations with Hebrew names in order to destroy the
Palestinian national identity."

Foreign International Institutions:
One of these institutions is United Nations Educational, Scientific and Cultural Organization
(UNESCO), as it is the institution that lays down programs that are meant to preserve cultural
heritage around the world, and in Palestine specifically. After Palestine received full
membership in UNESCO on 13/10/2011, many Palestinian cultural heritage [sites] were
selected to the World Heritage List, such as the Old City in the city of Jerusalem, capital of the
state of Palestine, as well as keeping Jerusalem on the list of heritage sites that are in danger.
Among its resolutions are the resolution of 2007, which demanded from the Zionist Occupation
to stop digging on the road of the Dung Gate, after it destroyed a hillock that led to the Dun
Gate, as well as including the Cave of the Patriarchs in the city of Hebron, the village of Battir
west of the city of Bethlehem, which is threatened by the racist Wall of Expansion and
Annexation [the West Bank Barrier], and the Church of the Nativity, and the Pilgrimage Route
[in Bethlehem] in the World Heritage List.
44

Palestinian Authority, Social Studies, Grade 9, Vol. 2, 2020, p. 77, 79.
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19. Arabic Drill Cards, Grade 9, Semester 2, 2021-2022, UNRWA West Gaza Area, pp. 8-9
Students are taught that the “Zionist gangs,” also described as “the Zionist enemy,” massacred
the inhabitants of the city of Safed in present-day Israel in 1948, and “sank their fangs of hatred
in its pure body.”

Read the following paragraph and then answer the questions:
During World War 1, Safed fell under the control of the British occupation, and went through
a tough period. Then in 1948 the Zionist gangs started their brutal attacks on the city
relentlessly. There was a strong resistance by the people of Safed who tried to ward off this
vicious attack. The Zionist gangs destroyed and demolished the city, stuck their fangs of hatred
in its pure body, and committed the worst of extermination campaigns in it, until only a few of
its Arab inhabitants remained. The sight of the expulsion of most of them was heartbreaking,
and left a bleeding wound for the Palestinian people that tells the painful story by those who
survived of the people of Safed.
…
3. Mention some of the brutal crimes that the Zionist enemy committed against Safed.
4. How did Safed resist the Zionist enemy?
5. Explain the [literary] beauty of the following sentences:
…
b. The Zionist gangs sank their fangs of hatred in its pure body.
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20. Social Studies Summary Drills, Grade 6, Semester 2, 2021-2022, UNRWA North Gaza
Area, p. 9
Israel is accused of tormenting Palestinian prisoners physically and mentally. In a chapter about
Islamic morality in war, students are asked whether the sentence stating that “Palestinian
prisoners in the Occupation’s prisons suffer from different kinds of mental and physical
torture,” is correct. According to page 71 in the textbook (Social Studies, Grade 6, Vol. 2,
2020, p. 71), students are taught that this sentence is correct.

Second question: mark a V sign next to correct statements, and an X next to incorrect
statements:
…
3. Palestinian prisoners in the Occupation's prisons suffer different sorts of mental and
physical torture
To answer the question UNRWA students must follow the following text in a Palestinian
Authority Grade 6 Social studies textbook used in UNRWA schools 45:

We learned:
In the prisons of the Zionist Occupation, Palestinian prisoners suffer all sorts of mental and
physical torture

45

Palestinian Authority, Social Studies, Grade 6, Vol. 2, 2020, p. 71
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21. Social Studies Supplementary Study Material, Grade 9, Semester 2, 2022, p. 29
Students are asked to explain the “attempts of the Zionist occupation to erase the cultural
heritage of Jerusalem” and its attempts “to steal and falsify the Palestinian heritage.”
According to the solved material, the reason for this is “the Zionist Occupation[s]” wishes to
erase Palestinian identity, and to Judaize Jerusalem.

Sixth question: explain the reason for:
…
2. The attempt of the Zionist occupation to erase the cultural heritage of Jerusalem.
…
5. The Occupation's attempt to steal and falsify Palestinian heritage.
Solved material:

2. The reason: to Judaize the city, to control it, and to erase its characteristics.
…
5. The reason: to erase the [Palestinian] national identity.
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22. Social Studies Supplementary Study Material, Grade 9, Semester 2, 2022, p. 30
Students are asked to explain the results of “the Judaization of Palestinian heritage by the
Occupation” and “the falsification and theft of the cultural heritage of Jerusalem.” The answer
key then directs students to the Palestinian Authority social studies textbook used in class
(Social Studies, Grade 9, Vol. 2, 2020, p. 77, 80), which explains further how Israel tries to
destroy Jerusalem’s cultural heritage through falsification and theft.

Seventh question: what is the result caused by:
…
5. The Judaization of Palestinian heritage by the Occupation?
…
9. The falsification and theft of the cultural heritage of Jerusalem?
To answer the question UNRWA students are directed to the following texts in a Palestinian
Authority Grade 9 Social studies textbook: 46

An issue for discussion
The challenges that hamper institutions that are concerned with protecting the cultural
heritage of the city of Jerusalem.
Because the cultural heritage in the city of Jerusalem is subjected to falsification and theft,
reality demands suggesting solutions to protect its heritage, the most prominent of them being:
coordinating between local and foreign actors that are concerned about the city's heritage,
arranging conferences and special workshops to protect heritage, conducting in-depth
scientific studies regarding the abuses the heritage is subjected to, preserving [the city's]
heritage, establishing a center that specializes in heritage that will train and qualify leaders
and experts, and raising the subject of the abuses the heritage is subjected to in international
forums that are concerned with protecting the cultural heritage of the city of Jerusalem.
46

Palestinian Authority, Social Studies, Grade 9, Vol. 2, 2020, p. 80.
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23. Social Studies Supplementary Study Material, Grade 5, Semester 2, 2022, pp. 9, 11, 13
The entirety of Israel is presented on maps as Palestinian territory, as these maps are titled
“map of Palestine.” Exercises include asking students to locate cities in Israel proper in a
“blank map of Palestine” and locating the geographical boundaries of Palestine.

Eighth question: look at the map and answer the following questions:
The map presents: _________
Locate on this blank map of Palestine the following cities:
1. Acre
2. Haifa
3. Gaza
4. Jericho
5. Jerusalem
6. Nablus
7. Safed
8. Beersheba
9. Hebron
10. Rafah
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Eighth question: look at the map and answer the following questions:
In front of you is a map of Palestine, locate on it the geographical boundaries of Palestine and
the city of Jericho.

Image: Map of Palestine
Seventh question: look at the map and answer the following questions:
1. The map presents: _________
2. Locate on the map the village of Deir Yassin
3. The countries in which refugee camps were established outside of Palestine are _______
[the writing on the map:] The map of Palestine
32

24. Social Studies Summary Drills, Grade 5, Semester 2, 2021-2022, UNRWA North Gaza
Area, pp. 5, 8
Beersheba, Acre and Haifa, which are located in internationally-recognized Israeli borders, are
described as a part of Palestine.

First question: choose the correct answer:
1. One of the most famous coastal cities in Palestine is: (Acre – Jericho - Nablus)
…
3. One of the desert cities in Palestine is: (Qalqilya – Khan Yunis - Beersheba)

Fourth question: correct the underlined word in the following sentences:
1.Haifa port is considered one of the most famous Palestinian ports on the Red Sea.
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25. Social Studies Supplementary Study Material, Grade 5, Semester 2, 2022, p. 12
Beersheba and Beit She'an, both cities located within the internationally-recognized borders of
Israel, are presented as Palestinian cities. The answer key then directs students to the
Palestinian Authority social studies textbook used in class (Social Studies, Grade 5, Vol. 2,
2020, p. 36), which illustrates a map of Palestine that completely ignore Israel's existence.
Students are instructed in the textbook to label the same cities in UNRWA’s supplementary
material in Israel proper as Palestinian.

6. A Palestinian city that is the main gate to the Negev desert:
a. Jenin b. Nazareth c. Jericho d. Beersheba
7. Of the cities of the Palestinian valley:
a. Jericho b. Beit She'an c. answers a + b d. none of the above
To answer the question UNRWA students are directed to the following texts in a Palestinian
Authority Grade 5 Social studies textbook: 47

Palestinian Cities:
Drill 3: We will observe the map and do as follows:
• We will give examples for Palestinian cities:
- Coastal cities - Cities in inner mountains - Cities in the valley area - Cities in the desert area
I learned:
Palestinian cities appeared in ancient times, and then developed and grew. Palestinian cities
are located in all Palestinian areas, such as: coastal cities: like Gaza, Haifa, Jaffa, Acre. Some
of the inner mountain cities are: Ramallah, Jerusalem, Nablus, Hebron, and desert cities like:
Beersheba, and cities of the valley area like the cities of Beit She'an and Jericho.
47

Palestinian Authority, Social Studies, Grade 5, Vol. 2, 2020, p. 36.
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26. Social Studies Exam, Grade 5, Semester 2, 2022, p. 3; Social Studies Exam, Grade 7,
Semester 2, 2022, p. 3
UNRWA exam maps depict the territory of British Mandatory Palestine as a single state, with
no clear markings of the pre-1967 UN-recognized border. In this drill, students are given
exercises to locate areas on the map within internationally-recognized Israeli borders, such as
the Negev desert. While these maps in the UNWRA exams do not explicitly label the entire
territory as Palestine, UNRWA students are exposed to almost identical maps in the PA
hardcopy textbooks used in class that do indeed label the entire territory as Palestine, which
UNWRA states it does not amend. Moreover, all maps in all PA textbooks across all grades and
subjects used in UNRWA schools label the entire territory on maps as Palestine. Therefore,
regardless of the exam, by studying the textbooks, students would have already reached the
conclusion that all of Mandatory Palestine is Palestine, essentially erasing the existence of
Israel, a UN member state.48

Grade 5:
Eighth question: Answer according to the instructions:
a. Name the places marked by the numbers on the map
1. The city of _______
2. The ____________ Sea
b. Name of the places marked by the signs on the map:
1. A border crossing connecting Palestinian lands to Jordan _________
2. A port on the Mediterranean Sea _________
3. An airport that was opened in 1998 ___________
( )…..

Grade 7:
Eighth question: Observe the map and mark the following areas on it:
1- Mediterranean Sea
2- Jordan River
3- Dead Sea
4- Negev Heights
5- Gaza
48

Palestinian Authority Textbook - Social Studies, Grade 5, Vol. 2, 2020, p. 60; Palestinian Authority Textbook Social Studies, Grade 7, Vol. 2, 2020, p. 43.
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27. Social Studies Supplementary Study Material, Grade 6, Semester 2, 2022, p. 3
The Negev desert, which is in Israel proper, is described as a part of Palestine. The answer key
then directs students to the Palestinian Authority social studies textbook used in class (Social
Studies, Grade 6, Vol. 2, 2020, p. 8), which not only presents the Negev desert as part of
Palestine, but also explains that Israel attacks Bedouins in the Negev, and tries to take over
their land.

First question: Circle the correct answer
…
5. A region in Palestine which has Bedouin population (Haifa – Jaffa – the Negev)
To answer the question UNRWA students are directed to the following texts in a Palestinian
Authority Grade 6 Social studies textbook: 49

"Practical activity: let’s read, research and discuss.
Bedouin groups are found in many areas of Palestine, such as the Negev and the Jordan
Valley. The Bedouin inhabitants in these regions face ongoing violations from the Zionist
Occupation, with the aim to expel them off their lands in order to seize and control them.

- Zionist violations against Bedouins in Palestine .
- The means which would guarantee the protection of Bedouins in Palestine."

49

Palestinian Authority, Social Studies, Grade 6, Vol. 2, 2020, p. 8.
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28. Social Studies Summary Drills, Grade 8, Semester 2, 2021-2022, UNRWA North Gaza
Area, p. 6
As a part of a section about European colonialism in the Arab Motherland, students are taught
that Palestine “fell to Israeli Occupation” in 1948, thus describing Israel as a colonialist
endeavor, and delegitimizing the very existence of Israel.

Fifth Unit\ First Lesson: European Colonialism in the Arab Motherland:
…
Palestine fell into the hands of Israeli Occupation in: (1980 – 1988 – 1984 - 1948)
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Methodology
To assess adherence to UN values, we utilized IMPACT-se’s standard content-analysis
research methodology, examining the booklets according to the following condensed criteria of
UNESCO’s standards for peace and tolerance in school education:
1.
RESPECT: The curriculum should promote tolerance, understanding and respect
toward the “Other,” his or her culture, achievements, values, and way of life.50
2.
INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the
“Other” as an individual, his or her desire to be familiar, loved and appreciated.51
3.
NO HATE: The curriculum should be free of wording, imagery, and ideologies likely
to create prejudices, misconceptions, stereotypes, misunderstandings, mistrust, racial hatred,
religious bigotry and national hatred, as well as any other form of hatred or contempt for other
groups or peoples.52
4.
NO INCITEMENT: The curriculum should be free of language, content, and imagery
that disseminate ideas or theories which justify or promote acts and expressions of violence,
incitement to violence, hostility, harm, and hatred toward other national, ethnic, racial, or
religious groups.53
5.
PEACEMAKING: The curriculum should develop capabilities for non-violent conflict
resolution and promote peace.54
6.
UNBIASED INFORMATION: Educational materials (textbooks, workbooks,
teachers’ guides, maps, illustrations, aids) should be up-to-date, accurate, complete, balanced,

50

As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of UNESCO
on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth of the Ideals
of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. Universal Declaration of
Human Rights (1948): Education shall be directed to the full development of human personality and to the
strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, tolerance and
friendship among all nations, racial and religious groups and shall further the activities of the United Nations for
the maintenance of peace.
51
The goal of education for peace is the development of universally recognized values in an individual, regardless
of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the UN
Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding between
Peoples (1965), Principles IV, V.
52
Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for
Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth
session, Paris, November 1995, Article 18.2.
53
As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial
Discrimination (ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on December
21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), adopted by the
United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966.
54
Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy,
approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9;
and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on
November 16, 1995, Article 5.
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and unprejudiced, and use equal standards to promote mutual knowledge and understanding
between different peoples.55
7.
GENDER: The curriculum should foster equality and mutual respect between women
and men. It should refrain from stereotyped gender roles.56
8.
SOUND PROSPERITY and COOPERATION: The curriculum should educate for
sound and sustainable economic conduct and preservation of the environment for future
generations. It should encourage regional and local cooperation to that effect.57

55

Based on UNESCO recommendation concerning education for international understanding, cooperation and
peace and education relating to human rights and fundamental freedoms, adopted by the General Conference at its
eighteenth session, Paris, November 19, 1974, Article V.14.
56
The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of
UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination against
Women and emphasizes respect for human rights and fundamental freedoms for all, without distinction as to
gender.
57
Based on UNESCO recommendation concerning education for international understanding, cooperation and
peace and education relating to human rights and fundamental freedoms, adopted by the General Conference at its
eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative for developing
"systematic and rational tolerance teaching methods that will address the cultural, social, economic, political and
religious sources of intolerance," see the Declaration of Principles on Tolerance proclaimed and signed by member
states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see also the
UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding
between Peoples (1965), Principle II.
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List of Analyzed Materials58
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.
30.

Arabic Drill Cards, Grade 5, Semester 2, 2022, UNRWA West Gaza Educational Area
Arabic Drill Cards, Grade 6, Semester 2, 2022, UNRWA West Gaza Educational Area
Arabic Drill Cards, Grade 7, Semester 2, 2022, UNRWA West Gaza Educational Area
Arabic Drill Cards, Grade 8, Semester 2, 2022, UNRWA West Gaza Educational Area
Arabic Drill Cards, Grade 9, Semester 2, 2022, UNRWA West Gaza Educational Area
Islamic Education Summary Drills, Grade 4, Semester 2, 2021-2022, Central Gaza
Educational Area
Islamic Education Summary Drills, Grade 5, Semester 2, 2021-2022, Central Gaza
Educational Area
Islamic Education Summary Drills, Grade 6, Semester 2, 2021-2022, Central Gaza
Educational Area
Islamic Education Summary Drills, Grade 7, Semester 2, 2021-2022, Central Gaza
Educational Area
Islamic Education Summary Drills, Grade 8, Semester 2, 2021-2022, Central Gaza
Educational Area
Islamic Education Summary Drills, Grade 9, Semester 2, 2021-2022, Central Gaza
Educational Area
Social Studies Exam, Morning Exam, Grade 5, Semester 2, 2022
Social Studies Exam, Morning Exam, Grade 6, Semester 2, 2022
Social Studies Exam, Morning Exam, Grade 7, Semester 2, 2022
Social Studies Exam, Morning Exam, Grade 8, Semester 2, 2022
Social Studies Exam, Morning Exam, Grade 9, Semester 2, 2022
Social Studies Exam, Evening Exam, Grade 6, Semester 2, 2022
Social Studies Exam, Evening Exam, Grade 7, Semester 2, 2022
Social Studies Exam, Evening Exam, Grade 8, Semester 2, 2022
Social Studies Exam, Evening Exam, Grade 9, Semester 2, 2022
Social Studies Summary Drills, Grade 5, Semester 2, 2021-2022, UNRWA North Gaza
Educational Area
Social Studies Summary Drills, Grade 6, Semester 2, 2021-2022, UNRWA North Gaza
Educational Area
Social Studies Summary Drills, Grade 7, Semester 2, 2021-2022, UNRWA North Gaza
Educational Area
Social Studies Summary Drills, Grade 8, Semester 2, 2021-2022, UNRWA North Gaza
Educational Area
Social Studies Summary Drills, Grade 9, Semester 2, 2021-2022, UNRWA North Gaza
Educational Area
Social Studies Supplementary Study Material, Grade 5, Semester 2, 2022, UNRWA Gaza
Educational Areas
Social Studies Supplementary Study Material, Grade 6, Semester 2, 2022, UNRWA Gaza
Educational Areas
Social Studies Supplementary Study Material, Grade 7, Semester 2, 2022, UNRWA Gaza
Educational Areas
Social Studies Supplementary Study Material, Grade 8, Semester 2, 2022, UNRWA Gaza
Educational Areas
Social Studies Supplementary Study Material, Grade 9, Semester 2, 2022, UNRWA Gaza
Educational Areas
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The following materials produced by UNRWA have been analyzed by IMPACT-se for the research in this
study; not all were quoted in the examples. Digital versions available on request.
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