
  

 

 

 

 

Review of Changes and Remaining Problematic 

Content in Qatari Textbooks 2021-22 

Fall Editions Grades 1²12 

 

 

 

 

 

Updated Selected Examples 

 

 

December 2021 

 

 

 

 

 

www.impact-se.org 

 



  

          Contents 
   

  1             Foreword by David A. Weinberg, PhD 

  3             Preface    

  4             Introduction 

  6             Jews and Antisemitism 

    6                  Removed or Altered 

  18                  Remaining 

24             Jihad, Martyrdom and Violence 

24                  Removed or Altered 

28                  Remaining 

33             Christians, Infidels and Polytheists 

33                  Removed 

34                  Remaining 

42             Israel and Zionism 

42                  Removed 

48                  Remaining 

54             Methodology 

56             List of Analyzed Textbooks 

60             Appendix: Remaining Problematic Content in 

Qatari Textbooks - Spring Editions 2020-2021 



 

1 

Foreword 

Researching antisemitic incitement in the Middle East can get rather gloomy, given how 

prevalent it is in that part of the world. As such, it can be a real delight to welcome positive 

developments to report when they do occur, especially in places where one might not 

necessarily have expected them. To some degree, that appears to be what is going on with 

Qatarôs latest government-published textbooks for school children. 

Looking back, it was not too long ago when IMPACT-seôs CEO Marcus Sheff and I wrote in 

an op-ed for Newsweek that ñQatar's textbooks are on par with those issued by Iran, Saudi 

Arabia and the Palestinian Authority as the worst in the region, and perhaps the world, with 

regard to government-published anti-Semitism and other forms of hate.ò  But since then, 

Qatarôs books have somewhat improved.  They still have a long way to go when it comes to 

removing hateful content and consistently teaching tolerance, and yet the improvements that 

have occurred over the last two academic years in Qatar are still a pleasant surprise.  For 

example, while Egypt and Kuwait are still using textbooks this fall semester which explicitly 

claim that Jews are inherently treacherous, in the last few months Qatar and Jordan each have 

excised similar passages from their government-published textbooks for the fall of 2021. 

Geostrategically, Qatar is the Arab state that is most supportive of the Muslim Brotherhood, 

and as such it seems a rather unlikely place for government-published textbooks to be 

moving in a relatively more tolerant direction.  Indeed, Qatarôs state-owned television 

network Al Jazeera remains a routine source of anti-American and antisemitic vitriol across 

the region.  Senior preachers at Qatarôs state-run grand mosque have a long record of 

antisemitic bigotry, and the Middle Eastôs most antisemitic major union of imams is 

headquartered in Doha and reportedly funded by the state.  The terribly antisemitic terrorist 

organization Hamas routinely looks to Doha as its strongest backer in the Arab world. 

So itôs remarkable and somewhat encouraging that Qatar has started to excise some of the 

antisemitic passages in its textbooks.  For example, it has removed a passage which taught 

that Zionism ñstrives to rule the world and control it.ò  And it has reduced problematic 

passages with regard to martyrdom and violent jihad ï such as removing a passage that 

referred to jihad as ñthe peakò of Islam. 

However, such progress remains incomplete at best.  For example, an eighth-grade Islamic 

Education textbook still teaches that the people of Moses ñpreferred falseness over truth and 

deviated from their righteous path.ò  An eleventh-grade textbook from the same subject 

defines Palestine as the entire territory between the Jordan River and the Mediterranean Sea, 

forbids Muslims from conceding any inch of that land, and calls for its forcible ñliberation.ò  

Another suggests that ñthe sublime purpose of jihadò is to convert non-Muslims or to conquer 

them.  And another current textbook alludes to Judaism and Christianity as ñdivine religions 

[which] became corruptedò and purportedly allow the worshipping of idols. 

Furthermore, it is currently impossible to determine the status of many of the antisemitic 

passages that Sheff and I previously highlighted because those were from spring semester 

https://www.newsweek.com/qatari-textbooks-teach-anti-semitism-opinion-1534102
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textbooks that have yet to be published for the present academic year.  That is why it is so 

important that this IMPACT-se report also includes an appendix identifying the problematic 

passages from Qatarôs spring 2020-21 textbooks that should ideally be eliminated from the 

upcoming termôs textbooks.  By doing so, this report provides the most comprehensive 

picture so far of Qatarôs textbooks this school year, including what has changed, what has 

not, and what remains to be determined. 

As such, this report is an outstanding representation of IMPACT-seôs distinctive 

methodology.  Despite the enormous logistical burden of doing so, they always strive to show 

the most comprehensive picture of peace and tolerance issues in a given countryôs 

curriculum, even if it means studying dozens ï and in some cases hundreds ï of textbooks in 

order to do so.  Journalists, scholars, and policymakers interested in understanding the 

incomplete positive change in Qatarôs textbooks today have no more thorough resource in 

English or in Arabic than this very IMPACT-se report.  They would do well to read it closely 

ï as would officials in Doha. 

 

Dr. David Andrew Weinberg is ADLôs Washington Director for International Affairs.  His 

research and writing focus on addressing state-enabled antisemitic incitement in the Middle 

East. 

 

 

Collage of fall edition Qatari school textbooks for 2021-22 
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Preface 

The Qatari curriculum is of particular interest as an expression of this small and dynamic 

countryôs positioning, straddling the dividing line between radicals and moderates in the 

region. 

The Qatari enigma was the focus of IMPACT-se's August 2020 report (covering 2016ï20), 

but we were only partially successful in solving that riddle. We concluded that the Qatari 

curriculum appears to be in a period of transition, moving in a direction leading from jihadi 

radicalism toward open engagement with the world. Yet, while changes seen in the 

curriculum point to a process of reassessment, they are partial and reversible, we concluded.  

We also speculated that, looking back at decades of poor education, the Qataris supported 

radicals because they were radicals. One does not expose young children to a radical 

curriculum written by radical individuals unless one is a radical themself.  

In a second, updated edition, of the report published in June 2021, we invited David B. 

Roberts to write a foreword examining our findings from the perspective of international 

relations studies. The foreword elucidated the pragmatic perspective of Qatari policies, yet 

surmised that "even if the critical links and rationales underpinning Qatar's foreign policies 

are pragmatic and geostrategic in nature, generations of teaching such extreme and relatively 

extreme sentiments has surely had some impact, somewhere, on the decision-making chain." 

Some Qatari elites have harbored extremist views over the decades, "whether they picked 

them up from the education curricula or elsewhere." (pp. 13ï14) 

The present updated review of selected examples suggests that substantial improvements 

have been registered in the new textbooks prepared for the first semester of the current 

academic year. In fact, one particularly worrisome textbookða 2017 Social Studies bookð

was removed from the curriculum altogether. Its contents were transferred to two textbooks 

taught over both semesters, of which only the first semesterôs textbooks have been revised 

and improved. Textbooks for the second semester have not yet been issued, so the question of 

the direction of travel and Qatar's educational worldview remains open.  

Nevertheless, our findings suggest that IMPACT-se's assessment that the Qatari curriculum 

appears to be in a phase of transformation is largely supported by the current review. We are 

looking forward to more improvement in the upcoming editions of the Qatari textbooks.   

*  *  *  

Many individuals contributed to this report, led by our IMPACT-se team members, including 

Ariel Brodkey, Asher Spekterman, Itam Shalev, Raquel Benaim, IMPACT-seôs COO Arik 

Agassi and CEO Marcus Sheff. 

 

Eldad J. Pardo, PhD 

Research Director, IMPACT-se 

 

 

 

 

 

https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016-20.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016%E2%80%9320_Updated-Report.pdf
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Introduction 

The present new Review of Changes and Remaining Problematic Content in Qatari 

Textbooks 2021-22: Updated Selected Examples focuses on the Qatari curriculum's first 

semester (Fall Edition). This review follows an earlier review published by IMPACT-se in 

April of this year which covered problematic examples in Qatar's curriculum for the full 

school year of 2020-21, selected from both the first and second semesters (published in 

September 2020 and January 2021). 

IMPACT-se has published two full reports on this curriculum entitled Understanding Qatari 

Ambition: The Curriculum 2016ï20 in August 2020,1 followed by an updated version in June 

20212 (in cooperation with the Henry Jackson Society), that included a methodological 

discussion and a foreword by Dr. David B. Roberts. We recommend that readers consult 

these reports; they provide discussion in understanding the strategic impact of education on 

international relations.  

*  *  *  

The current interim review, containing selected examples, covers all the textbooks for the 

first semester of the 2020ï21 academic year and provides findings on changes for the better 

in Qatari education. It includes confirmation of the removal of a 2017 Grade 11 Social 

Studies textbook, about which we had many misgivings. The textbook was used in Qatari 

schools in 2018ï19 and 2019ï20, but is no longer in use. Its material migrated into two 

history and geography textbooks, omitting some problematic material.   

This review details many changes in Qatar's first semester's curriculum (examples that were 

removed, altered, or remained). We are left with the impression that the trend is mostly 

positive. There are, however, some qualifications.  

In comparison to last yearsô fall semester textbooks for 2020-21, three of the problematic 

examples presented in this review in relation to Jews and antisemitism were removed, while 

six remained. In relation to the presentation of jihad, two problematic examples were 

removed while six remained. In the case of discussion about infidels and polytheists, two 

examples were removed, and eleven remain. In problematic descriptions of Israel and 

Zionism, two examples were removed while the other seven remain. 

Troubling examples such as blaming the Jews for lying and murdering prophets were 

removed (Example 1 below), as were antisemitic tropes, such as Jewish global domination 

and Jews bearing responsibility  for the rise of the Nazi party (Examples 4ï7). Particularly 

problematic examples regarding Israel were also removed (Examples 8ï12, 43ï51).  

Furthermore, some examples attacking Christians, infidels and polytheists were removed 

(Examples 30ï31). 

 
1 Eldad J. Pardo, "Understanding Qatari Ambitions: The Curriculum 2016ï20 (Interim Report)," IMPACT-se, 

August 2020, https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-

2016-20.pdf 
2 Eldad J. Pardo, "Understanding Qatari Ambitions: The Curriculum 2016ï20 (Updated Report)ò IMPACT-se in 

conjunction with the Henry Jackson Society, June 2021, https://www.impact-se.org/wp-

content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016%E2%80%9320_Updated-Report.pdf  

 

https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016-20.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016%E2%80%9320_Updated-Report.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016%E2%80%9320_Updated-Report.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016-20.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016-20.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016%E2%80%9320_Updated-Report.pdf
https://www.impact-se.org/wp-content/uploads/Understanding-Qatari-Ambition_The-Curriculum-2016%E2%80%9320_Updated-Report.pdf
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Teachings about Jihad and martyrdom are somewhat toned down, but they are still 

encouraged in some cases (Examples 19ï20). One particular case, an example that described 

jihad as the ñpeakò of Islam, was removed altogether (Example 23). Cases of praising 

modern-day jihadists around the world were also removed (Examples 21ï22).  

While all the removed examples cited in this review are indeed no longer taught, that does 

not mean that the problematic content represented by these examples has been altogether 

removed.  

A call not to resemble the Jews and other theological attacks remain (Examples 14ï15).  

Religious studies continue to spread false information (Example 17) and criticize Jews 

against the backdrop of early Islamic history (Example 18).  Jews are still blamed for 

preferring life over death (Example 24). Direct praise for jihad and martyrdom remains as 

well (Examples 25ï29). Many examples criticizing infidels and polytheists remain (Examples 

33ï42). Specific mention of Heavenly Faiths (Judaism and Christianity) corrupting holy texts 

remain (Example 33). Other textbooks continue to foment hatred toward Israel or deny its 

existence on maps (Examples 52ï58). To effectively meet the standards of cultural tolerance, 

all problematic content needs to be removed. 

In addition, some of the removed content is survived by identical or similar content, which is 

taught in second semester textbooks that have not yet been revised for the 2021-22 school 

year, which carry the same messages, themes, or rhetoric.3 We provide an appendix of the 

selected problematic examples from the second semester (not covered by this review), with 

the clear caveat that new upcoming-semester textbooks have not yet been published.  We 

hope the new books will be improved. If indeed, textbooks for the second semester will show 

similar improvement and the remaining troubling material in the first semester is also 

removed, the overall picture may indicate significant change, but this is too early to 

determine.  

*  *  *  

In conclusion, this review is cautious not to overlook the many positive changes seen in the 

Qatari curriculum. Problematic examples have been removed from these textbooks, yet many 

unsettling examples still exist. The second semester will bring greater clarity as to the 

direction of travel.    

 

 
3 For instance, one eleventh-grade textbook, which had contained the conspiracy theory that Israeli authorities 

were behind the 1969 Al-Aqsa Mosque arson, was removed [Social Studies, Grade 11, Vol. 2 (Advanced), 

2017, p. 33], but another textbook for the twelfth grade retains the same accusation ï this time directed at ñthe 

Jewsò [History, Grade 12, Vol. 2 (2020-2021), p. 155]. Similarly, content presenting the 1917 Balfour 

Declaration ï the first recognition of Jewish self-determination in Palestine by the international community ï as 

a cynical act motivated by British imperialist greed and ñJewish influenceò in the US, was removed from one 

book [Social Studies, Grade 12, Vol. 1 (Advanced), 2017, pp. 25ï26] but retained in another [History, Grade 12, 

Vol. 2, 2020-2021, p. 20]. Another example defining Zionism as ña hostile political movement that is founded 

on settler, racist, and colonial principlesò was also removed [Social Studies, Grade 11, Vol. 2 (Advanced), 2017-

2018, pp. 13-14] but retained in a another using a slightly toned-down definition ñthe Zionist movement: It is a 

racist political movement which aspires to gather the Jews of the world and to establish a homeland for them in 

Palestineò [History, Grade 12, Vol. 2, 2020-2021, p. 16]. 
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Jews and Antisemitism 

Examples removed or altered 

1. Islamic Education, Grade 7, Vol. 1, 2020-2021, pp. 129ï30, 134. 

Removed: 

Jews kill prophets, lie and have bad morals. 

When teaching about the Prophet Daoud (Biblical: David) and the Jewish people, the text 

begins by stating that ñIt is known that the Sons of Israel denied their prophets and killed 

some of them, due to their bad morals.ò 

 
 

The story of Daoud and his people the Sons of Israel: 

It is known that the Sons of Israel denied their prophets and killed some of them, due 

to their bad morals. They accused the Prophet of Allah Daoud of obscene false deeds, 

all due to their lies and slander against him. So, He cursed those of His people who 

disbelieved. The Almighty said: (óCursed were those who disbelieved among the 

Children of Israel by the tongue of Daoud and of Jesus, the son of Mary. That was 

because they disobeyed and [habitually] transgressedô) [Al -Maôidah, 78] . . . . 

 

The Messengers of Allah Almighty and His Prophets have been afflicted by people 

denying them and abusing them, verbally and physically. With your friends, write the 

most prominent afflictions caused to the following Prophets: 

Muhammad, Isa [Jesus] and Musa [Moses]. 

 

Usable lessons: 

2. The Sons of Israel falsely deny their Prophets. 
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2. Islamic Education, Grade 7, Vol. 1, 2021-2022, pp. 74, 77, 81. (Previously- Islamic 

Education, Grade 7, Vol. 1, 2020-2021, pp. 74, 77, 81.) 

Altered: 

Although the treachery of Jews from the tribe of Banu Nadir is still taught as one of the 

reasons for the Battle of the Trench, a statement that generalized this claim to include Jews as 

a whole, was removed in 2021: A ñuseable lessonò at the end of the chapter explaining that 

ñtreachery and treason are among the traits of the Jewsò was altered to expressing ñthe 

danger of treachery and treasonò in general. 

 

2020 2021 

Islamic Education, Grade 7, Vol. 1, 2020-2021, pp. 

74, 77, 81. 

 

 

Reasons for the Battle of the Trench: 

1. The Jews of Banu Nadir Incited the Tribes to Wage 

War against the Muslims. 

In the fourth year since the Hegira, the Prophet 

banished the Jews of Banu Nadir from enlightened 

Medina to Khaybar as a result of their treachery and 

betrayal, and their hearts continued to boil with 

resentment against the Messenger of Allah and his 

Dawah, so they plotted to take revenge. 

The leaders of Banu Nadir, led by Huyayy ibn Akhtab, 

set out to the Arab tribes, and incited them to join in 

invading the Muslims, and they went to the Quraysh 

and agreed with them to wage war against the 

Muslims . . . 

Islamic Education, Grade 7, Vol. 1, 2021-2022, 

pp. 74, 77, 81. 

 

 

Reasons for the Battle of the Trench: 

1. The Jews of Banu Nadir Incited the Tribes to 

Wage War against the Muslims. 

In the fourth year since the Hegira, the Prophet 

banished the Jews of Banu Nadir from enlightened 

Medina to Khaybar as a result of their treachery 

and betrayal, and their hearts continued to boil 

with resentment against the Messenger of Allah 

and his Dawah, so they plotted to take revenge. 

The leaders of Banu Nadir, led by Huyayy ibn 

Akhtab, set out to the Arab tribes, and incited them 

to join in invading the Muslims, and they went to 

the Quraysh and agreed with them to wage war 

against the Muslims . . . 
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During this difficult time, the Jews of Banu Qurayza 

breached their covenant with the Muslims and 

announced their joining to the Confederates, so the 

Muslims were surrounded on all sides. 

The Usable Lessons: 

4. Treachery and treason are among the traits of the 

Jews. 

 

 

During this difficult time, the Jews of Banu 

Qurayza breached their covenant with the Muslims 

and announced their joining to the Confederates, 

so the Muslims were surrounded on all sides. 

 

The Usable Lessons: 

 

I shall summarize the positions that indicative what 

is to be benefited from the Battle of the Trench, 

through the following axes: 

4. The danger of treachery and treason. 

 

Red font indicates removed content. 
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3. Islamic Education, Grade 9, Vol. 1, 2021-2022, p. 93. (Previously- Islamic Education, 

Grade 9, Vol. 1, 2020-2021, p. 93.) 

Altered: 

In 2021, a section praising the steadfastness of the Prophet Muhammad altered a sentence 

about him being ñexposed to attempts to kill him from the Jews, several times.ò The sentence 

now does not relate to Jews in general, but specifically limits these attempts to the Jewish 

Banu Nadir tribe. 

 

2020-2021 2021-2022 

Islamic Education, Grade 9, Vol. 1, 2020-2021, p. 

93. 

 
 

Examples of the steadfastness of the prophets, peace 

be upon them: 

 

- When we talk about steadfastness, prophets appear 

at the forefront of those who are steadfast. 

1. The steadfastness of the Messenger of Allah 

Muhammad regarding the tribulations he was 

subjected to: 

Besides Fatima, all of his children died in his 

lifetime, as well as his spouse Khadijah, his uncle, 

and his grandfather, who were the closest to his 

heart. His tribe outcast him and his relatives caused 

him harm, such as Abu Lahab and his spouse, the 

carrier of kindling. 

 

He was forced to emigrate from Mecca, the land 

most loved in his heart, to Medina, where he was 

exposed to attempts to kill him from the Jews, 

several times. 

Islamic Education, Grade 9, Vol. 1, 2021-2022, 

p. 93. 

 
 

Examples of the steadfastness of the prophets, 

peace be upon them: 

 

- When we talk about steadfastness, prophets appear 

at the forefront of those who are steadfast. 

2. The steadfastness of the Messenger of Allah 

Muhammad regarding the tribulations he was 

subjected to: 

Besides Fatima, all of his children died in his 

lifetime, as well as his spouse Khadijah, his uncle, 

and his grandfather, who were the closest to his 

heart. His tribe outcast him and his relatives 

caused him harm, such as Abu Lahab and his 

spouse, the carrier of kindling. 

 

He was forced to emigrate from Mecca, the land 

most loved in his heart, to Medina, where he was 

exposed to attempts to kill him from the Jews of the 

Banu Nadir. 

*Yellow highlight  indicates altered content. 
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4. Social Studies, Grade 11, Vol. 2 (Advanced), 2017-2018, p. 14. 

Removed: 

Students are taught the antisemitic trope that Jews run the global economy. 

Supposedly, the Jews exploited the economic crisis following the First World War and 

ñstirredò Britainôs policy for their self-interest due to their control of the global economy. 

 

 
Britainôs Role in Establishing the Jewish State, 1916ï1939: 

Britain underwent a financial crisis during the First World War, so the Jews exploited the 

situation, especially since they controlled approximately the (entire) global economy, and 

through this they could stir the countriesô policies according to their own personal 

interests. 

5. Social Studies, Grade 11, Vol. 2 (Advanced), 2017-2018, p. 19. 

Removed: 

Jews infiltrate Congress and have ñvast influence in the USA.ò 

The text explains that in order to gain US support to establish the Jewish state, Jews 

ñinfiltrated to the decision-making centers, such as the American Congress, using their active 

propaganda and vast influence in the USA.ò 

 

 

The Role of the USA in Supporting the Establishment of the Jewish State, Before 1948: 

- The Jews exploited the transfer of the global center of power from Britain to the USA 

during the Second World War and after it, as they infiltrated the decision-making centers, 

such as the American Congress, using their active propaganda and vast influence in the 

USA. This was clearly evident in the following developments: 

1- The Biltmore Conference was held in 1942 and issued several declarations in favor of 

the Jews, including: unconditionally opening the doors of immigration to Palestine, and 

establishing a Jewish army 

2- The USA applied pressure on the member states of the UN to support its resolution to 

partition Palestine in 1947, whereas the Arabs rejected the resolution. 
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6. Social Studies, Grade 12, Vol. 1 (Advanced), 2017-2018, pp. 95, 114. 

Removed: 

Jews are blamed for the rise of the Nazi Partyðand their own ruin. They manipulated 

financial markets following the First World War and were responsible for the general 

downturn in the economy, all the while accumulating wealth for themselves. This resulted in 

the emergence of the Nazi Party that ñcancelled the Jewsô rights,ò since ñthey had a large 

impact on Germanyôs downfall during the First World War.ò 

 

3- In Germany: 

¶ Germanyôs national pride was damaged in the treaties that followed the First World 

War . . . it was not able to pay the reparations that were forced upon it; the Jews 

manipulated its financial markets and achieved excessive wealth at the expense of its 

poor economical state. 

¶ The National Nazi Party emerged, which adopted the ideology of its leader Adolf 

Hitler, which was expressed by: 

. . . 

- Cancelling the Jewsô rights, as they had a large impact on Germanyôs downfall 

during the First World War. 

1- With its principles, the Nazi Party was focused on: 

a- Canceling the Jewsô rights. 
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7. Social Studies, Grade 12, Vol. 1 (Advanced), 2017-2018, pp. 25ï26. 

Removed: 

Students are taught how the Zionist movement benefitted from the First World War in a long 

and embroiled discussion of the Balfour Declaration. They learn that Britain sent the Balfour 

Declaration to ñone of the rich Jewish leaders in Britainò along with the claim that 

ñcapitalist-Jewish supportò helped Zionist ambitions. The text then explains Britainôs 

motives in issuing the declaration, explaining that the British wanted ñJewish financial and 

political supportò; to use the Jewsô power in the USA; and ñto shatter the Arab world to 

pieces.ò 

 
 

b- The 1917 Balfour Declaration: 

The First World War benefited the Zionist movement by having support from all sides, 

while making promises to it in exchange for capitalist-Jewish support for this side or that 

side. The movement worked in every direction in order to achieve its goals, whoever the 

victor might be, while its efforts to achieve the Zionist ambitions were concentrated on the 

USA and Britain. Distinctively, Britain took the initiative, and issued a declaration on 

November 2, 1917, when it promised to establish a national home for the Jews in 

Palestine. This declaration came in the form of a letter that was sent from Britainôs 

Foreign Secretary Balfour to Lord Rothschild, one of the rich Zionist leaders in Britain. 

 

Britainôs Motives in Issuing the Balfour Declaration: There are many opinions 

regarding the motives to issue this declaration including: 

1- The Alliesô wish to achieve both financial and political support from the Jews. 

2- Exploiting the Jewsô economic and political influence in the USA to impel it to enter the 

war alongside the Allies. 

3- To turn Palestine which borders the Suez Canal, to a British region of influence, so it 

will be a shield that protects its center in Egypt. 

4- The declaration aimed at shattering the Arab world to pieces; damaging its elements, 

its unity, its prosperity, and its strength; and at keeping it weak, following the transplant 

of a foreign entity at its heart, which is fatally allied with the colonial powers. 
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8. Social Studies, Grade 11, Vol. 2 (Advanced), 2017-2018, p. 12. 

Removed: 

Jews have no claim to the land of Israel. 

Biblical Jews were ñinvading immigrantsò who established a state in a section of the land for 

a limited period of time before being killed or forced to flee by the Romans, thus 

disconnecting between the Jews and Palestine. The text questions the Jewishness of todayôs 

Jews, determining that not all are descendants of the ancient Children of Israel, but instead 

are descendants of Jews who ñblended.ò Eastern European Ashkenazi Jews are descendants 

of the Khazars. 

 

 
 

Arabian Palestine in Ancient History: 

1- Historical facts prove that the Arab population of Palestine settled in it over five 

thousand years ago, meaning before the Jews entered Palestine. This disproves the Jewsô 

claims that they their presence dates back to before the Arabs. 

2- When the Jews entered Palestine as invading immigrants, its population was Arab 

Canaanites who had built prospering cities in it. 

3- The Jews only established a state in the inner regions of Palestine, which lasted for a 

limited period of time. 

4- There is no legal or historical document that grants the right to the Jews in Palestine; 

they just established a state for a short period of time (in ancient times). 

5- Palestine was subjected to an invasion by the Greeks, and then by the Romans who 

obliterated the Jews. Those of them who remained, fled to Egypt, Iraq and other places, 

and their connection to Palestine was cut off. 

6- Throughout history, the Arab presence in Palestine remained continuous, and the 

Arabs continued to be the overwhelming majority in the land, as their presence was 

reinforced with the Islamic conquest that colored the land with Arab characteristics 

regarding language, culture, history, and destiny. 

7- The Jews persistently claim that they are pure Semitic descendants of the Children of 

Israel, but the truth is that not all Jews are from the Children of Israel or the Semites. 

Throughout history their ancestry had blended, and Judaism embraced Semitic and non-

Semitic populations. The biggest conversion wave to this religion was the conversion of 

the Khazars to Judaism, who are the direct ancestors of the Jews of Eastern Europe. 
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9. Arabic Language, Grade 12, Vol. 2 (Advanced), 2017-2018, pp. 25ï28, 32. 

Removed: 

Students are taught about the ñJudaizationò of Jerusalem and the ñaggressionò of the Jews 

against the holy Muslim sites of Jerusalem in a poem that encourages the Arab nation to 

ñlend their cannonsò to the Palestinian struggle. 

The poem uses violent imagery, such as ñthe waterfall of bloodò and ñthe elderly 

accompanying children to death.ò It includes pictures of Palestinians with flags torching fires 

and throwing rocks and a caricature of an orthodox Jew contemplating the destruction of Al-

Aqsa. Students learn that they must assist the Palestinian people against ñthe filth of the 

aggressors and their heinous actions.ò The text also instructs students to search for more 

information about the attempts to Judaize Jerusalem and its holy sites. 

 

 

 
 

 






























































































