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Tolerance and Diversity 

1. Islamic Education, Grade 6, Vol. 2, 2020-21, pp. 88-89, 92. 

“Islam calls us to exhibit the values of tolerance towards all people of different religions, 

ethnicities, nationalities, and languages.” Qur’anic verses are used to illustrate tolerance as 

goodwill towards others, with special attention to respect and kindness towards non-Muslim, 

non-Arab, and non-citizens living in the UAE, whether they are tourists or guest workers. 

 

[Left Side:] 

Manifestations of tolerance: 

Islam calls us to exhibit the values of tolerance towards all people of different religions, 

ethnicities, nationalities, and languages. Tolerance has several manifestations which the 

Holy Qur'an and the Prophet directed us to exhibit, including the following: 

1. Being kind and gentle in dealings with people. Our Messenger was merciful in his sayings 

and dealings with people. Allah said: “So by mercy from Allah, O Mohammad, you were 

lenient with them. And if you had been rude in speech and harsh in heart, they would have 

disbanded from about you. So, pardon them and ask forgiveness for them.” ('Ali Imran: 159.) 

5. Doing good deeds to neighbors regardless of their religion, by respecting and appreciating 

them, helping them if they need help, visiting them if they are sick and not hurting them 

through words or deeds. The Messenger of Allah said: “He who believes in Allah and the 

Day of Judgment should do good to his neighbor.” [Narrated by Al-Bukhari and Muslim.] 

6. Doing good deeds to those who serve us, by respecting and appreciating them, giving them 

their rights in full and not hurting them through words or deeds. The Messenger of Allah 
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said: “Your servants are your brothers, and Allah has put them under your command. So 

whoever has a brother under his command should feed him of what he eats and dress him of 

what he wears. Do not ask them to do things beyond their capacity, and if you do so, then 

help them.” [Narrated by Al-Bukhari.] 

[Right Side:] 

8. Being tolerant when selling and buying. This is achieved by being gentle in dealings and 

avoiding arguments and disputes. According to Jabir, the Messenger of Allah said: “May 

Allah show mercy to a man who adopts a kind attitude when he sells, buys and demands the 

repayment of loans.” [Narrated by Al-Bukhari.] 

9. Being righteous and good towards non-Muslims, by being kind to the weak, meeting the 

needs of the poor and feeding the hungry among them, talking nicely to them, praying for 

their correct guidance and happiness, safeguarding their wealth and honor, protecting all 

their rights and helping them defend themselves against oppression. Allah said: “Allah does 

not forbid you from those who do not fight you because of religion and do not expel you from 

your homes - from being righteous toward them and acting justly toward them. Indeed, Allah 

loves those who act justly.” (Al-Mumtahanah: 8.) 

I cooperate and apply: 

In cooperation with my group, I explain how to exemplify tolerance towards each of the 

following: 

My teacher; My non-Muslim neighbor; My family; The non-Muslim janitor; My classmate; 

Tourists in my country. 

2. Islamic Education, Grade 6, Vol. 1, 2021-22, p. 126. 

The UAE is lauded for ranking “first globally in terms of peaceful co-existence and harmony 

between different races and ethnicities living in it.” This text praises the UAE leadership for 

the promotion of “a culture of tolerance, justice, equality, philanthropy and respect of 

others” through government and legislation. 

   



 

3 

The United Arab Emirates ranks first in terms of peaceful co-existence: 

The United Arab Emirates ranks first globally in terms of peaceful co-existence and harmony 

between different races and ethnicities living in it. The country hosts people from over two 

hundred nationalities and provides them with all requirements of decent living, including 

freedom of worship, education, and employment opportunities, without any discrimination on 

the basis of religion or nationality. They all cooperate at all ministries and institutions and 

work proficiently towards building a humanitarian civilization in the UAE, thanks to the 

approach of our wise leadership, which is keen on promoting the culture of tolerance, justice, 

equality, philanthropy, and respect of others. In line with the UAE’s efforts to establish the 

principles of tolerance and reject all forms of violence, it issued the Law on Combating 

Hatred and Discrimination on the basis of religion and nationality and was the first globally 

to have a minister for tolerance. 

3. Islamic Education, Grade 6, Vol. 2, 2020-21, p. 87.  

Tolerance is taught as a principle in many Qur’anic verses and hadiths. In this lesson, 

tolerance is defined as a core value of Islam, “one of the basic values and principles on 

which it relied to spread its message,” and is exemplified as “kindness, peace, mercy, non-

violence, dealing gently with others, accepting the fact that they are different from us, and 

not coercing them to do anything.” 
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The concept of tolerance in Islam: 

Since its inception, our true religion declared that tolerance was one of the basic values and 

principles on which it relied to spread its message. The Messenger of Allah was sent as a 

mercy and [for] peace to the world. Allah said: “And We have not sent you, O Mohammad, 

except as a mercy to the worlds.” (Al-'Anbya':107.) 

In its general sense, tolerance means kindness, peace, mercy, non-violence, dealing gently 

with others, accepting the fact that they are different from us, and not coercing them to do 

anything. 

Islam directed us to be tolerant towards all people in all fields of life in order to establish a 

cohesive and interconnected society. Even though the Holy Qur'an did not explicitly use the 

word “tolerance,” it included other words that are closely associated with it and translate it 

into required Islamic principles. Likewise, in noble hadiths, the Messenger of Allah 

encouraged us to adopt it. There are many verses in the Holy Qur'an that order us to do good 

deeds towards all people. Allah said: “And do good; indeed, Allah loves the doers of good.” 

(Al-Baqarah: 195.) And the Messenger of Allah ordered us to deal well with all people: he 

said: “The Muslim is the one from whose tongue and hand people are safe, and the believer 

is the one from whom people’s lives and wealth are safe.” [Narrated by Al-Nasa't.] 

Allah said: “O mankind, indeed We have created you from male and female and made you 

peoples and tribes that you may know one another. Indeed, the most noble of you in the sight 

of Allah is the most righteous of you. Indeed, Allah is Knowing and Acquainted.” (Al-

Aujurat: 13.) 

[Left:] The reason why Allah created people from one soul and made them peoples and 

tribes. 

[Right:] The relationship between the Muslim and others. 

4. Islamic Education, Grade 6, Vol. 2, 2020-21, pp. 93, 97, 99. 

The UAE is referred to as “a model of tolerance and co-existence,” which ensures the rights 

and freedoms of everyone in the country. In this example, students are asked to reflect on 

their own contributions to and pride in the UAE as a nation that promotes tolerance. The 

pictures are of Pope Francis of the Catholic Church and Sheikh Ahmed el-Tayeb, the Grand 

Imam of Al-Azhar, during the signing of the Document on Human Fraternity for World 

Peace and Living Together in 2019 in Abu Dhabi.  
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The UAE is a model of civilized communication: 

The UAE is a model of tolerance and co-existence; it hosts people from more than two 

hundred nationalities with different ethnicities and religious beliefs. They all have full rights 

and freedoms and enjoy the stability and prosperity of the country. 

I look and comment: 

On the following: 

- Content of the photo. 

- Significance of the document that was approved and published during the meeting 

presented in the photo. 

To what extent do I apply the values presented in the lesson? 

1. I express my pride of belonging to a country that promotes the principle of tolerance. 

2. I deal gently with others. 

3. I greet people I meet even if I do not know them. 

4. I respect the religion of my non-Muslim classmates and do not hurt them. 

5. I forgive those who hurt me. 

6. I ask about my Muslim and non-Muslim classmates and neighbors how they are doing. 

7. I apologize to people whom I have hurt. 
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5. Islamic Education, Grade 9, Vol. 3, 2020-21, pp. 49-50. 

Scriptures are used to teach that “tolerance and forgiveness change enmity into love.” In this 

example, students are asked to match principles of “intellectual tolerance,” such as kindness, 

rejection of violence, and love, to different Qur’anic verses.  
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I deduce: 

From the following principles the evidence of intellectual tolerance in every verse:  

Doing good to others / Being merciful, kind and gentle / Justice in dealing with others and 

preserving their rights / Balance and moderation / Places of worship of all religions are 

respected and should be protected and preserved / Islam does not coerce anyone to convert 

to it / Man is honored regardless of his color, sex, religion or thought / Tolerance and 

forgiveness change enmity into love / Having a dialogue with others using the best ways and 

rejection of violence. 

- The Almighty said: “And We have certainly honored the children of Adam and 

carried them on the land and sea and provided for them of the good things and preferred 

them over much of what We have created, with definite preference.” [Al-'Isrā': 70]. 

- The Almighty said: “And We have not sent you, O Mohammad, except as a mercy to 

the worlds.” [Al-'Anbyā': 107]. 

- The Almighty said: “Allah does not forbid you from those who do not fight you 

because of religion and do not expel you from your homes from being righteous toward them 

and acting justly toward them. Indeed, Allah loves those who act justly.” [Al-Mumtaĥanah: 

8]. 

- The Almighty said: “And had your Lord willed, those on earth would have believed - 

all of them entirely. Then, O Mohammad, would you compel the people in order that they 

become believers?” [Yūnis: 99]. 

- The Almighty said: “And do not argue with the People of the Scripture except in a 

way that is best.” [Al-`Ankabūt: 46]. 

- The Almighty said: “And not equal are the good deed and the bad. Repel evil by that 

deed which is better; and thereupon the one whom between you and him is enmity will 

become as though he was a devoted friend.” [Fuşşilat: 34]. 

- The Almighty said: “And thus we have made you a just community that you will be 

witnesses over the people and the Messenger will be a witness over you.” [Al-Baqarah: 143]. 

- The Almighty said: “And were it not that Allah checks the people, some by means of 

others, there would have been demolished monasteries, churches, synagogues, and mosques 

in which the name of Allah is much mentioned.” [Al-Ĥaj: 40]. 

- The Almighty said: “And do not let the hatred of a people prevent you from being just. 

Be just; that is nearer to righteousness.” [Al-Mā'idah: 8]. 
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6. Islamic Education, Grade 9, Vol. 3, 2020-21, pp. 48, 51. 

This example refers to the benefits of tolerant laws enacted by the UAE and its active 

rejection of “the promoters of violence, bigotry, discrimination and hatred.” Tolerance is 

presented in a positive manner, exemplified by its contributions to security and stability, 

respect of human rights and freedoms, international opportunities, and presentation of “a 

shining image of Islam.” 

 



 

9 

Second: Effects of intellectual tolerance 

Tolerance is one of the keys to doing good deeds. Here are some of the most important 

positive effects which could result from it: 

1. Security and stability of society: […] 

2. Respect of human rights and freedoms: […] 

3. Serving interests: […] Establishing the values of coexistence and tolerance creates 

opportunities for cooperation and exchange of knowledge and benefits on the basis of mutual 

respect as well as benefitting from the services provided by others to society in various fields 

which contribute to the progress and development of the nation. […] 

4. Presenting a shining image of Islam: […] This tolerance creates an opportunity for 

diplomats, businessmen, students and other visitors of the United Arab Emirates, regardless 

of their beliefs and thoughts, to learn about the morals of Muslims, the truth of Islam and its 

practical reality, thereby defeating attempts the promoters of violence, bigotry, 

discrimination and hatred at destroying the image of tolerant Islam. 

I reflect and explain: 

* Is there a contradiction between having a dialogue with non-Muslims and calling them to 

Islam and the freedom of belief? 

* Explain that: 

3. Intellectual tolerance is still an important principle; the United Arab Emirates enacted a 

law for combating discrimination and hatred that criminalizes all forms of disrespect of 

religions and sacred symbols as well as hate speech and accusing others of disbelief. It also 

issued a resolution aimed at maintaining the sanctity of mosques. 
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7. Moral Education¸ Grade 4, Vol. 1, 2021-22, pp. 21-22. 

The significance of tolerance is taught in primary school through an activity in which several 

students are intentionally left out, thus encouraging the entire class to show sympathy toward 

them. 

 

  
 

[Right Side:] 

 

Lesson 4 

TOLERANCE 

Educational Outcomes 

- Explaining the main traits of empathy, respect and tolerance. 

- Learning the situations in which the students have a positive position, and whether they 

failed to display empathy, respect and tolerance toward others. 

 

[Left Side:] 

 

Look at the stars the teacher will stick on your book in the classroom (red, gold, silver, green, 

blue, and purple). What is the color of your star? Form a group with your classmates having 

the same color star. Clearly, some of your classmates have remained out of these groups. 

How do you think these [excluded] students feel? How did you behave toward them as a 

group? 
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8. Moral Education¸ Grade 4, Vol. 1, 2021-22, pp. 23-24. 

Dr. Martin Luther King Jr.’s leadership in the movement for equality and human rights for 

African Americans in the USA is praised in a lesson on tolerance. After learning about 

King’s “I Have a Dream” speech, the signing of the Civil Rights Act in 1964, and other 

achievements, students are then given an exercise in which they react to racial discrimination 

and apply the values Dr. Martin Luther King Jr. fought for. 

 

Peace and tolerance in the face of discrimination: 

Read the biography of Martin Luther King, Jr., and then answer the following questions. 

Dr. Martin Luther King Jr. was a political activist and spiritual leader. He was born in 

Atlanta, Georgia, in the United States of America, in 1929. He is considered one of the most 

important figures in the struggle for human rights and equality. Dr. King is admired for the 

peaceful way he fought for racial equality and for African Americans’ civil and political 

rights. The Atlanta that Dr. King grew up in was a cauldron of racism. He began his political 

journey after he started college. He himself suffered unfair treatment throughout his life due 

to the color of his skin. On one occasion his house was bombed and he almost lost his wife 

and son. As a result of such violence, he started a resistance movement that centered on the 

idea of ‘peace’, inviting his allies to be forgiving and to avoid violence. He is especially 

famous for his ‘I Have a Dream’ speech, which he gave at a political rally in 1963. During 

this speech he expressed his dream of his children one day being able to live in a society that 

didn’t judge them based on the color of their skin, but on their behavior. As a result of his 

efforts in fighting for civil rights, the American President of the time, Lyndon Johnson, signed 

the Civil Rights Act in 1964, prohibiting racial discrimination in the workplace and public 

institutions, and granting other civil rights. President Johnson also signed the Voting Rights 
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Act in 1965. In 1964, Dr. King was awarded the Nobel Peace Prize. He was the first African 

American to win the award and is the youngest ever winner. Dr. Martin Luther King Jr. was 

assassinated in 1968. Martin Luther King Jr. Day is now celebrated every year on the third 

Monday of January and is a federal holiday in the United States. Dr. King’s legacy is 

honored in many ways on this day, including in people taking part in volunteer work in their 

communities. The Martin Luther King Jr. Research and Education Institute is based at 

Stanford University, California. It is home to all of Dr. King’s speeches. Stanford University 

regularly brings together social activists from all over the world to work on supporting 

human rights. 

A. Why is Martin Luther King considered a hero of freedom and tolerance? Research the Jim 

Crow laws to help you answer this question. 

[…] 

B. Look at these pictures and role-play the situations. Think of other situations involving 

discrimination against others. Act them out in front of the class. 

9. Moral Education, Grade 11, Vol. 1, 2021-22, p. 139. 

Cultural diversity is presented as an inevitable part of a team, an attribute that one must be 

aware of to resolve challenges efficiently. This notion is accompanied by a picture of a work 

meeting held by people of different sexes, races, and religions. 

 

Being aware of cultural differences within a team can help you foresee challenges and 

resolve them before they become a serious obstacle. 
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10. Moral Education¸ Grade 4, Vol. 1, 2021-22, pp. 25-26. 

The UAE is praised for its strong attention to the values of tolerance, peace, and cultural 

diversity, as these values had significant influence in the construction of international 

agreements that reject violence, extremism, and discrimination. The text then inserts a 

transcript of an interview with Mahatma Gandhi, in which he highlights the importance of 

peace and non-violence. 

 

 

4- Draw the outline of your hand on a piece of colored card, cut it out and write on it some 

words about, or that show, tolerance. Stick your piece of card along with everyone else’s 

around a picture of the globe. Stick the globe with all the hands on the wall under the 

heading ‘Through tolerance peace will prevail all over the world.’ 

5- Read the following two texts on the theme of tolerance. The first one is on the UAE’s 

designated Year of Tolerance and Happiness in 2016. The second one is on the leader of the 

Indian independence movement, Mahatma Gandhi. Then design a wall chart with pictures, 

definitions and statements on the subject of tolerance. Quote the words of important role 

models of tolerance from the UAE, India and the wider world.  

The UAE is noted for the values of tolerance, peace, security and cultural diversity, hosting 

as it does more than 200 nationalities, all enjoying a fair and decent quality of life. Laws in 

the UAE promise justice, respect and equality for everyone, while making hatred, intolerance 

and discrimination a crime. 
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The UAE has played an important part in international agreements calling for a stop to 

violence, extremism and discrimination. In addition, it has become a global meeting place, 

for eastern and western cultures, an example of peace, harmony, and respect for different 

beliefs. 

The many churches and temples in the country enable non-Muslims to practice their religion. 

The country has also led the way in pushing for global security and peace, and aims to 

improve living standards for everyone.  

The Mohammed bin Rashid Al Maktoum Award for World Peace is one of the most important 

awards in the field of international bridge-building and peace-making. The award stems from 

the teachings of Islam, which embody tolerance and moderation.  

Some of the key achievements of the federal government in promoting tolerance across the 

UAE include: 

• The creation of the post of Minister of Tolerance 

• The launch of the National Program of Tolerance 

• The issuing of the Anti-Discrimination and Hatred Law 

• The opening of the Hedayah Centre 

• The opening of the Sawab Centre 

From the words of Mahatma Gandhi:  

Indian independence leader Gandhi was asked, ‘Why don’t you take revenge on your 

enemies?’  

He said, ‘Because I cannot spend my life running after a dog to bite him in the same way that 

he bites me.’ 

He also said: 

- I do not like the word tolerance but I cannot find a better word. 

- Anger and intolerance are the twin enemies of correct understanding. 

- Hatred ever kills, love never dies. 

- Having flung aside the sword, there is nothing except the cup of love which I can offer to 

those who oppose me. 

- The weak can never forgive. Forgiveness is the attribute of the strong. 

- I look only at the good qualities of men. Not being faultless myself, I won’t presume to 

probe into the faults of others. 

- I believe that non-violence is infinitely superior to violence and forgiveness is more manly 

than punishment. 

- We can only win over the opponent by love, never by hate. Hate is the subtlest form of 

violence. It affects the hater without affecting the hated at all. 

- We must respect other religions even as we respect our own. Mere tolerance thereof is not 

enough. 
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11. Moral Education, Grade 6, Vol. 1, 2021-22, pp. 7-8. 

Students are told that “tolerance is the key to a diverse and fair community,” by a quote of 

UAE Prime Minister Sheikh Mohammed bin Rashid Al Maktoum, who speaks of his father 

and his acceptance of everyone. Then, students are asked how they can spread such values, 

encouraging them to act with tolerance, respect, and acceptance. 

 

[Left Side:] 

Tolerance is the key to a diverse and fair community. Read the Message of Tolerance by 

His Highness Sheikh Mohammed bin Rashid Al Maktoum (may God bless him). Then, 

answer the questions that follow. 

[…] I vividly remember my late father Sheikh Rashid’s majlis, over four decades ago. I 

remember the form of the majlis and its attendees. […] They were all given the same respect, 

appreciation, rights and considerations. […] They were from different religions, nations and 

cultures, and all were welcome in Rashid’s majlis and were welcome in Dubai. In response, 

the residents gave love, gratitude and loyalty, attitudes that both they and their children still 

reflect. […] Sheikh Zayed welcomed everyone into his majlis, regardless of their origin, tribe, 

sect, denomination or religion. Sheikh Zayed was generous with everyone; he taught 

everyone and loved everyone. Everyone loved him in return, irrespective of their differences 

[…] 

[Right Side:] 

A. What does Sheikh Mohammed say is the value that governs the relationship between the 

nation and its people? How is it important for the UAE community? 

B. How can we contribute to spreading the values that are mentioned in this message? 



 

16 

12. Moral Education, Grade 6, Vol. 1, 2021-22, pp. 9-10. 

In a lesson on The UN Universal Declaration of Human Rights, students are taught about 

their global right to indiscriminate equality, especially regarding children and their rights to 

receive protection, healthcare, and education, in a lesson on The UN Universal Declaration of 

Human Rights. 

  

Equality on an international level: Look at the pictures below and read the United Nations 

Universal Declaration of Human Rights. Then, provide an example of somewhere in the 

world where this Declaration is upheld. 

A. Article 2 states that ‘Everyone is entitled to all the rights and freedoms set forth in this 

Declaration, without distinction of any kind, such as race, color, sex, language, religion, 

political or other opinion, national or social origin, property, birth or other status.’ 

B. Article 23 states that ‘Everyone has the right to work, to free choice of employment, to just 

and favorable conditions of work and to protection against unemployment. Everyone, without 

any discrimination, has the right to equal pay for equal work.’ 

C. Articles 22 and 23 endorse the Convention on the Rights of the Child, which states that 

children have the right to receive all forms of protection, healthcare and education based on 

their needs. 
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Peace, Coexistence, and Dialogue  

13. Social Studies and National Education, Grade 8, Vol. 2, 2020-21, pp. 37-38. 

Students learn that Arab-Islamic culture is characterized by the humane ideals of peace, love, 

tolerance, acceptance, and happiness for all people of the world. These values are discussed 

as embedded in the UAE and reinforced by the nation’s Ministry of Tolerance and 

Coexistence. Christians and Jews are credited as participants who helped to build Islamic 

culture as people who “lived faithfully under the wings of Islam and its culture.”  
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The Arab-Islamic culture characteristics: 

A humane culture: Above all, it aimed for the happiness of people in this world and the 

Hereafter, and to chase evil away from them, defend their dignity, and encourage spiritual, 

ideological, social and economic equality. 

 [...] 

A flexible and broad-minded culture: The Islamic culture was not closed within itself, but it 

was pliable to give and receive, accepting any beneficial concept, as long as it did not 

contradict its religious rules and ethical values [...] 

A peace-loving culture: Islam strived to adhere to the spirit of peace, and the renunciation of 

violence and aggression. 

[...] 

A tolerant culture: A culture of tolerance that holds no rancor or hatred. Christians and Jews 

lived faithfully under the wings of Islam and its culture, and they were given full rights, which 

enabled them to become participants in the building of Islamic culture. 

A culture characterized with vitality, persistence and solitude: Although it has been exposed 

to dullness in some periods due to Colonialist attacks, it remained lively and standing tall, 

and did not take long before it raised its head up high again after the withdrawal of 

Colonialism, proud in its Islamic heritage and its Arabic competency.   

Enlightenments - Ministry of Tolerance and Coexistence 

The aim of founding the Ministry of Tolerance and Coexistence in the state of the UAE was to 

implant the value of tolerance and to establish it in Emirati society through a perspective 

focused on an Emirati society that establishes values of tolerance and reinforces values of 

cultural diversity, dialogue, coexistence and the acceptance of the Other, and renunciates 

discrimination and hatred. 

The Factors of the Arab-Islamic culture’s heyday 

The Arab-Islamic culture flourished regarding the Muslims concern in science and 

knowledge, and their will to be united, tolerant, and resembling with the different peoples, of 

their different ideologies, nations, and cultures. 
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14. Islamic Education, Grade 6, Vol. 1, 2021-22, p. 48. 

Dialogue is emphasized as “the foundation of a peaceful co-existence.” This textbook 

example reflects on the conduct of the Prophet Muhammad and UAE founder Sheikh Zayed 

bin Sultan Al Nahyan in teaching that “Islam is a civilized and tolerant religion that honored 

man,” which endorses dialogue to establish positive relations and civil behavior, rather than 

defamation and violence. 

 

Dialogue is the foundation of a peaceful co-existence: 

Dialogue is the best means of communication between individuals, and even between nations, 

to avoid the woes of discord and the problems of violence. It lays the foundation for a 

happier and more secure life and establishes tolerance, peaceful co-existence, solidarity, 

stability, and positive dealing with the other through nice words and civilized behavior, 

rather than defamation, bad language, and bloodshed. This approach follows the model set 

through the noble stances of our Prophet Mohammad, peace may be upon him, as stressed by 

the founder and builder of our country, Sheikh Zayed, may Allah have mercy upon him, when 

he said: Islam is a civilized and tolerant religion that honored man. We, Muslims, must be 

proud of this religion as it ensures the cohesion and solidarity of our nation.” 

15. Islamic Education, Grade 8, Vol. 1, 2021-22, p. 56. 

Students are told that the UAE manages relations with non-Muslims, inside the country and 

abroad, with tolerance and respect, and are asked to complete a reflection on the positive 

effects of the values of tolerance in a lesson on the importance of security in society. 

  

I expect and determine: 

The positive effects arising from the United Arab Emirates’ adoption of the values of 

tolerance in dealing with non-Muslims inside and outside the country. 
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16. Islamic Education, Grade 6, Vol. 2, 2020-21, pp. 100-101, 108. 

Students are taught that “Islam is a religion of peace for all humanity, and peace is the rule in 

the Muslims’ relation with non-Muslims.” In this textbook activity, students are asked to 

reflect on the positive results of peace and stability. This example is a preface to a chapter on 

the Battle of Badr, in which the text implies that Medina was peaceful and driven to war 

involuntarily, or in defense, from the polytheists.  
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Stability is the rule in the life of nations: 

Islam is a religion of peace for all Humanity, and peace is the rule in the Muslims’ relation 

with non-Muslims. Allah said: “O you who have believed, enter into Islam completely and 

perfectly.” (Al-Baqarah: 208.) 

I investigate and match the following: 

[Right:] Moral results of stability; Material results of stability. 

[Left:] Psychological comfort; Progress of the country; Unity, of society; Scientific and 

knowledge advances. 

1. Peace between nations has several benefits. State three of them. 

17. Islamic Education, Grade 7, Vol. 1, 2021-22, p. 94. 

The colors of the flag of the UAE are taught to symbolize peace, rejection of extremism, and 

other positive aspects of progress within the country.    

 

Green: symbolizes development and prosperity, green environment, and cultural renaissance 

in the country. 

White: symbolizes good works and charity, and the nation's path to support security and 

peace in the world 

Black: symbolizes the power and strength of the nation's sons and their rejection of injustice 

and extremism. 

Red: symbolizes the sacrifices of the earlier generation who founded the Union and the 

sacrifices of the nation's martyrs in efforts to protect its achievements. 
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18. Moral Education, Grade 10, Vol. 2, 2020-21, p. 77. 

Students are taught that focusing on moral character and good actions are just as important as 

fulfilling religious deeds in an activity about compassion through philanthropy in the UAE. 

 

Research Task: 

“The only valid criterion for judging man’s merit, regardless of his faith, is his good actions. 

Being truly religious means fulfilling the true message of your own faith by leading a moral 

and good life that brings joy, comfort, and peace to those around you.” 

Sheikh Zayed bin Sultan Al Nahyan (May Allah have mercy upon his soul). 

(Source: https://www.loveistolerance.com/art/globes-of-tolerance/) 

Do some research to find out about initiatives and organizations in the UAE that exemplify 

the value of compassion, like Dubai Cares. Make notes on: 

• The name of the initiative/organization 

• The aims of the initiative/organization 

• Why you believe this exemplifies compassion. 

19. Moral Education, Grade 11, Vol. 1, 2021-22, p. 37. 

Conflict resolution, specifically when it comes to violent wars, is emphasized by a task to 

come up with examples of countries that managed to come to terms and live in peace after 

conflict. 

 

Thinking Task  

Can you think of some examples where countries or people which have been at war manage 

to reconcile their differences and live in peace? 

https://www.loveistolerance.com/art/globes-of-tolerance/
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20. Moral Education, Grade 10, Vol. 2, 2020-21, pp. 74. 

Communication, both verbally and non-verbally, is discussed as a receptive way to avoid 

cultural stereotyping, prejudice, ethnocentrism, and intolerance, which are “barriers to a 

thriving multicultural environment.” Students are encouraged to be open and to learn from 

the different cultures, ideas, and people around them in the UAE.  

 

Openness. Living in the UAE offers you a priceless opportunity for learning from the 

different cultures and people who surround you. However, to fully benefit from this unique 

environment, you need to be able to take a step back and focus less on asserting your own 

opinion or ideas. Instead, you need to be open to what other people’s ideas are. In our 

modern world, great emphasis is given to the value of making our views known, but not as 

much value is placed on observing and listening. 

There is so much that you can learn if you are willing to listen more than you talk and watch 

how others communicate, both verbally and non-verbally. Being open and receptive to others 

as a real value allows us to avoid the risks of cultural stereotyping, prejudice, ethnocentrism, 

and intolerance, all of which are barriers to a thriving multicultural environment, and 

permits us instead to open the channels of communication and understand how various points 

of view and cultures can create a stronger community.  

Checkpoint: Stereotyping and ethnocentrism are concepts we have seen in previous lessons. 

Can you remember what they mean? Write a definition of both. 

* The ability to be open and receptive to others allows us to create a stronger community. 
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21. Islamic Education, Grade 6, Vol. 2, 2020-21, p. 17. 

Students are encouraged to be “proud to be a peace-loving Muslim, who is tolerant when 

dealing with others,” and to spread tolerance within the UAE through charitable acts and 

development. This encouragement is presented with an image of diverse children smiling at 

each other and shaking hands.  

 

Leave your mark: 

I am proud to be a peace-loving Muslim, who is tolerant when dealing with others, and I 

work hard to spread good to all corners of my country, by works of charity and development. 

22. Arabic Language, Grade 8, Vol. 2, 2020-21. p. 272. 

A desire to reach out and communicate with Others, wherever they may be found, is 

conveyed in the framing of a regional mythological figure, Sinbad the Sailor, as a positive 

role model. Such a message, embedded in an Arabic language course, exemplifies the culture 

of the curriculum—to evoke in students a universal desire to know the Other and understand 

that beneath the differences between human beings of diverse cultures—all are essentially the 

same. 

 



 

25 

Perhaps you will share my opinion that inside each one of us hides such a Sinbad, wishing to 

go out and travel all around the world, to discover it and get to know the other peoples with 

their colors, forms and ways of living. We wish that this journey will lead us to realize that 

we are not alone on this earth, for there are others besides us, different from us, that will 

encounter us. Our similarities and dissimilarities will reveal to us the secrets of life and 

record its stories, which it tells us in all languages and tongues: we are as different from 

each other as we are the same. 

23. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 46. 

Students are taught that religion cannot be used to condone violence or conflict in a lesson 

about the Document on Human Fraternity, which was signed by both Pope Francis and the 

Grand Imam of al-Azhar. The Document emphasizes peace, tolerance, and mutual respect in 

cooperation between people of all religions and cultures around the world.  

 

Human Fraternity: 

The document of unity against terror 

The document embraces: 

- The spread of peace and mutual respect instead of violence. 

- An invitation to world leaders to immediately stop all wars and conflicts. 

- The termination of using religion and ideologies to foment hatred and violence. 

- Abstaining from the use of God’s name to justify acts of fight and expulsion. 

- The Abrahamic religions disavow from the movements and armed groups titled “Terror.” 

- Encouraging thinkers, artists, and journalists to re-expose the values of peace. 

- Warning against the signs of a third World War by religious extremism. 

- A demand to limit oppression and unjust distribution of natural resources.       
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Religious Tolerance 

24. Islamic Education, Grade 12, Vol. 3, 2020-21, pp. 27-28. 

Students are taught that “Islam views differences between humans to be a natural matter” 

and a manifestation of our free will that should not inspire hatred or spite. Qur’anic verses 

and hadiths about Prophet Muhammad’s conduct in Medina towards other religious 

communities, are used to support that diversity of belief must be respected, as Islam’s 

“sublime characteristic is tolerance and mercy.” 

 

Islam’s stance on a difference of sect and belief: 

God said: “And most of the people, although you strive (for it), are not believers” [12:103], 

and “for you is your religion, and for me is my religion.” [109:6]  

Islam views differences between humans to be a natural matter because of their different 

intentions, understanding, and mental and physical energies. This is one of the manifestations 

of the free will which God has bestowed on mankind. However, these differences must not 

transform, under any circumstances, into hatred and spite. Especially since the Muslim 

knows in his heart of hearts that the differences and diversity of mankind will remain as long 

as there are heavens and earth and that this is part of God’s wisdom. He said: “And if your 

Lord had willed, He could have made mankind one community [ummah]; but they will not 

cease to differ, except whom your Lord has given mercy, and for that He created them.” 

[11:118-119] 

Additionally, the Prophet lived in Mecca and Medina and interacted with people. Not all of 

the people were Believers, and when some of them declared themselves to be his enemies, he 

would say: “God guide my people, for they do not know better” (narrated by Al-Bayhaqi). 

Therefore, the Muslim community does not exist in isolation from other communities under 

any pretext, for that contradicts the reality of Islam and its everlasting global message, of 

which the greatest and most sublime characteristic is tolerance and mercy. God said: “And 

We have not sent you, (O Muhammad,) except as a mercy to the worlds.” [21:107] 
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25. Islamic Education, Grade 12, Vol. 1, 2021- 22, pp. 122-123. 

Jihad is presented as an act employed by a ruler “to prevent sedition in religion, and to 

ensure freedom of belief and worship for all,” rather than to justify violence. Students learn 

that Islam does not compel anyone to join it, “as it endorses co-existence with others and 

calls for tolerance.”    

 

 

[…] Islam does not compel anyone to embrace it, as it endorses co-existence with others and 

calls for tolerance. The Almighty said: “And had your Lord willed, those on earth would 

have believed - all of them entirely. Then, would you compel the people in order for them to 

become believers?” (Yunus: 99.) 

B. Protecting religion and preventing abuse: 

This is done in many ways, including: 

1. Jihad for the sake of Allah under the flag of the Ruling Guardian, so that the ruler 

may take the appropriate measures and policies to prevent sedition in religion, and to ensure 

freedom of belief and worship for all. The Almighty said: “Had Allah not repelled some 

people by means of others, destruction would have surely claimed monasteries, churches, 

synagogues, and mosques in which Allah’s Name is often mentioned.” (Al-Hajj: 40.) 
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26. Islamic Education, Grade 12, Vol. 3, 2020-21, pp. 29-32. 

Acceptance, peace, and dialogue are supported by Qur’anic verses, hadiths, and the 

biographies of the Prophet Muhammad and other early Islamic figures in a lesson on the 

concept and importance of tolerance. With an emphasis on freedom of religion, this text 

states that Muslims may not force others to enter their religion and non-Muslims are to be 

allowed to practice their religions with respect. 

 

[Left Side:] 

The concept of tolerance and its importance to dealing with people of different faiths: 

Tolerance is flexibility and leniency; it is a kind of benevolence to one’s soul with an innate 

capacity to love those who are benevolent to one. This requires flexibility in dealing with and 

accepting others, as well as cooperating with them in things that are good to all. The 

Messenger said, “The most loved religion to Allah is Hanifia (the generous Islam)” 

(Narrated by at Tirmithi). 

The importance of tolerance: 

Islam has determined the relationship between a Muslim and his Lord; it has called upon him 

to achieve harmony with all creatures. It has organized his relations with his fellow men, 

Muslims, and non-Muslims of different types and religions on foundations and checks 
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predicated on understanding, dialogue, clemency, and good coexistence. This is clearly seen 

in the guidance of the Qur'an, the biography of the Prophet and al-Salaf-al Salih (the 

righteous predecessors). There is also the civilizational application of clemency through the 

past centuries and the modern age. The importance of tolerance is embedded in the 

following: 

• Tolerating others is conducive to cooperation, amity and rejection of violence and clashes; 

and so, all live in happiness and felicity. 

• The freedom of religious belief and faith, which has been approved by Islam, allows 

individuals to live in security and tranquility while practicing their acts of worshipping. 

• Through tolerance, people exchange expertise and experiences; this yields hidden richness 

treasured by Allah in this life. Without this richness, the life of mankind would have collapsed 

and lost its right path. 

• Tolerance has led to the spread of Islam in remote areas on earth. 

One: Tolerance in faith and worship 

God said, “And had your Lord willed, those on earth would have believed - all of them 

entirely. Then, [O Muhammad], would you compel the people in order that they become 

believers?” [10:99] 

Whoever reads the Noble Qur'an understands the truth of tolerance in Islam, when it comes 

to the most important issue found in it, the issue of the Oneness of God. Islam is not founded 

on suppressing its opponents, taking their rights, or forcing them to abandon their beliefs. 

The greatest principle in this regard is “there is no compulsion in religion.” Fuqaha [Islamic 

scholars] agree that whoever forces one into Islam, their faith in Islam is not genuine. 

 

[Right Side:] 

The principle of tolerance in Islam with those who disagree in belief is manifested in three 

aspects: 

1. Their established freedom to choose: 

God said: “Whoever does righteousness - it is for his [own] soul; and whoever does evil 

[does so] against it. And your Lord is not ever unjust to [His] servants.”  [41:46] 

2. The established principle of dialogue with them, in a way that is best: 

God said: “Invite to the way of your Lord with wisdom and good instruction, and argue with 

them in a way that is best.”  [16:125] 

3. Respecting their privacy to faith and worship. 
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Two: Tolerance in conduct 

God said: “O you who have believed, be persistently standing firm for Allah, witnesses in 

justice, and do not let the hatred of a people prevent you from being just. Be just; that is 

nearer to righteousness.”  [5:8] 

The Noble Qur'an contains many verses commanding respect, kindness, justice, and 

respecting promises. The texts are unambiguous in this regard and include everyone. Islam is 

predicated on tolerance in its relationships and is not vexed by members of other faiths. It 

orders Muslims to treat Muslims and non-Muslims well, to be gentle, and to be soft in speech. 

This means they treat their neighbors and guests with kindness, accept their gifts, forge 

alliances with them, assist them in times of need, nurse their sick, congratulate them when it 

is appropriate, and call them in the names they prefer. 

27. Islamic Education, Grade 12, Vol. 1, 2021- 22, p. 123. 

Students learn that Islam forbids insulting the beliefs of others and prohibits mocking or 

contempt for other religions. This example teaches religious tolerance as part of Islam, which 

supports UAE laws to combat discrimination and hatred, criminalizing all forms of contempt 

towards religious groups and places of worship. 

 

 

3.  Islam forbade insulting the beliefs of others, whatever they are. […] It also prohibited 

contempt for religion and mockery of it. […] The UAE has enacted a law to combat 

discrimination and hatred, criminalizing all forms of contempt for religions, sacred things, 

hate speeches and atonement, as well as the decision to sanctify mosques. 
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28. Islamic Education, Grade 9, Vol. 3, 2020-21, pp. 46-47. 

While tolerance does not mean accepting aggression or changing ones’ own beliefs, 

constructive dialogue is suggested for resolution with non-Muslims. Tolerance is taught as 

“the opposite of bigotry, which is rejected and abhorred by Islam, whether it is done for a 

group, school or thought.” This section on judgment day reaffirms that people of different 

religions have “the right to live in security without imposition of opinions or coercion to 

adopt beliefs.” 

 

I take the initiative to learn: 

Allah said: “Indeed, those who have believed and those who were Jews and the Sabeans and 

the Christians and the Magians and those who associated with Allah - Allah will judge 

between them on the Day of Judgment. Indeed, Allah is, over all things, Witness.” [Al-Haj: 

17]. 

I specify and deduce: 

* The religions and faiths mentioned in the above verse. 

* The significance of the saying of Allah: “Allah will judge between them on the Day of 

Judgment.” 

First: the concept and limits of intellectual tolerance: 

Tolerance is to respect the right of others to enjoy their rights, freedoms and cultures. It is 

the opposite of bigotry, which is rejected and abhorred by Islam, whether it is done for a 

group, school or thought. Tolerance entails a recognition that people differ in their ideas and 

beliefs and have the right to live in security without imposition of opinions or coercion to 

adopt beliefs. […] 

However, tolerance has certain limits; it does not mean accepting the aggression of others or 

neglecting or giving up one’s beliefs. At the same time, one should not belittle others or scorn 

their beliefs, but rather have dialogue and argue with them in the way that is best. 
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Jews, Christians, and Polytheists 

29. Islamic Education, Grade 12, Vol. 3, 2020-21, p. 32. 

Students are encouraged to greet non-Muslims, especially Jews, Christians, and Zoroastrians, 

in a lesson on tolerance and respect for other faiths. The textbook also uses a Qur’anic verse 

and hadith to show the importance of diplomatic relations inclined toward peace with non-

Muslims and “enemies” who offer the same. This might hint at the newly established 

diplomatic ties between UAE and Israel. 

 

* Bin Abbas said, "Return the greeting to whoever it is, Jew, Christian, or Zoroastrian. That 

is because Allah says, 'When a (courteous) greeting is offered you, meet it with a greeting 

still more courteous, or (at least) of equal courtesy...'" (Al-Adab Al-Mufrad). 

Greeting a non-Muslim: 

* Allah said: "But if the enemy inclines towards peace, do you (also) incline towards peace, 

and trust in Allah. For He is One that hears and knows (all things)" (Al-Anfal, 8:61). 

30. Islamic Education, Grade 9, Vol. 3, 2020-21, p. 50. 

Students learn a Qur’anic verse that emphasizes how Muslims must respect their polytheist 

parents, even if the parents attempt to dissuade them from Islam. 

 

2. Allah said: “But if they endeavor to make you associate with Me that of which you have no 

knowledge, do not obey them but accompany them in this world with appropriate kindness 

and follow the way of those who turn back to Me in repentance. Then to Me will be your 

return, and I will inform you about what you used to do.” [Luqman: 15]. 

This verse presents an excellent example of tolerance towards non-Muslims; Allah ordered 

the Muslim son to treat well his polytheist parents even if they try to dissuade their son from 

Islam and discourage him from accepting the truth. 
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31. Islamic Education, Grade 9, Vol. 3, 2020-21, p. 50. 

Male students are taught that they can marry Jewish and Christian women to “strengthen 

relations between Muslims and People of the Scripture” and are presented with hadiths that 

specifically emphasize tolerance and respect towards Jews. It is mentioned that the wife’s 

family becomes an extension of the Muslim husband’s family. 

 
Fourth: examples of tolerance 

Examples of tolerance from the Holy Qur’an: 

1. Allah said: “This day all good foods have been made lawful, and the food of those who 

were given the Scripture is lawful for you and your food is lawful for them. And lawful in 

marriage are chaste women from among the believers and chaste women from among those 

who were given the Scripture before you.” [Al-Ma’idah: 5]. 

Islam established rules that strengthen relations between Muslims and People of the 

Scripture; it allowed Muslims to eat the food of the People of the Scripture and marry their 

women, which is a call for strengthening connections with them. This is the highest level of 

religious tolerance: the Muslim’s wife and life partner and mother of his children can be 

from the People of the Scripture, and her family members become uncles, aunts and 

grandparents of his children. 

Examples of tolerance from the noble Sunnah of the Prophet: 

The biography of the Prophet is a practical application of the principle of tolerance to which 

the Holy Qur’an called. He was a role model of good and just dealings with all people; he 

treated people well, visited them, checked up on the ill and consoled them at their times of 

grief. 

1. Anas bin Malik said: “The Prophet visited a Jewish boy who used to serve him.” [narrated 

by Ahmad]. 

2. Sahl bin Hunaif and Qais bin Saad were in Al-Qadisiyyah when a funeral passed by them, 

so they stood up. They were told: “It is one of the local people.” They said: “A funeral 

passed by the Prophet and he stood up. It was said to him: ‘It is a Jew.’ He said: ‘Is it not a 

soul?’” [narrated by Al-Bukhari]. 
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32. Islamic Education, Grade 11, Vol. 3, 2020-21, p. 41. 

Male students are taught that Islam forbids marrying polytheists or women who “have no 

religion,” until the woman converts to Islam, as it causes a negative influence on the family 

and education of children. Female students are taught that they may not marry non-Muslim 

men, as Muslim women can be dissuaded from their faith, unlike a Muslim man.  

 

 

 

5. She who has no religion. For God said: “And do not marry polytheistic women until they 

believe. A believing slave woman is better than a polytheist, even though she might please 

you. And do not marry polytheistic men until they believe.” [2:221:] Islam forbids marriage 

to those who have no religion, for such marriage exerts a negative influence on the family 

and especially the education of children. As for women of the Book [Jews and Christians], 

they may be married, so long as they are chaste, for God said: “And lawful in marriage are 

chaste women from among the Believers, and chaste women from among those who were 

given the Scripture before you.” [5:5] It is preferable for the Muslim to marry a Muslim 

woman, and not to be dazzled by the beauty of non-Muslim women. Additionally, a Muslim 

woman may only marry a Muslim. The difference between men being allowed to marry 

women of the Book, and women not being allowed to marry non-Muslims, is that the Muslim 

man believes in all the Prophets of God, from Adam to Muhammad. Thus, there is no fear 

that a woman of the Book might be tempted by her Muslim husband to leave her faith, 

whereas there is danger for the Muslim woman's religion if she marries a man who does not 

believe in Muhammad as Prophet and Messenger of God. 
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33. Islamic Education, Grade 12, Vol. 3, 2020-21, p. 34. 

Hadiths are used to show tolerance and fellowship among Muslims and Jews. Summarizing 

questions ask students to reflect on the importance of tolerance towards non-Muslims in texts 

about Prophet Muhammad and Caliph Omar’s relationships with Jews.  

 

Third, infer aspects of tolerating people of different faiths from the following texts: 

[…] 

● Anas reported: “A Jewish boy fell sick and the Prophet came to visit him...” 

(Narrated by Bukhari) 

● Sa'id Bin Al-Musayyib reported: “A Muslim and a Jew came to Omar bin Al-Khattab 

to adjudicate between them. Omar saw that the right was on the side of the Jew, and he ruled 

in his favor” (Narrated by Muwaṭṭa Imam Malik). 

● Anas reported, “Allah's Messenger was invited to eat some barley bread and other 

food by a Jewish and he went” (Narrated by Ahmed). 

34. Islamic Education, Grade 10, Vol. 3, 2020-21, p. 50. 

A hadith is used to show tolerance towards Jews, in which Prophet Muhammad was told 

about a funeral of a Jew, to which he replies: “Is it not a soul?” This is followed by an 

assignment to extract values from the hadith and summarize how one must act tolerantly 

towards non-Muslims. 

  

I shall observe and detect: 

A funeral passed by the Prophet, so He stood up, and it was said to them: “It is a funeral of a 

Jew!” He replied: “Is it not a soul?” 

1. The values we learn from the former hadith. 

2. The role of each of us toward people of other religions. 
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35. Moral Education, Grade 10, Vol. 2, 2020-21, pp. 74-75. 

Students learn that there are over 200 nationalities, churches, and temples of Sikhs and 

Hindus in the UAE, more than in all other GCC countries combined. Acceptance, 

coexistence, and understanding are discussed as authentic qualities of the UAE and Emirati 

culture, which are protected by the UAE National Tolerance Program legislation.  
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Respect and Tolerance. Acceptance, coexistence and understanding are strongly felt values 

in the UAE. They are authentic qualities of Emirati society and an integral part of this 

culture. As the UAE is a home away from home for many, showing respect for human dignity 

and individual worth is fundamental for the wellbeing of this society. This includes showing 

respect for the heritage and culture of others. As far as national symbols are concerned, a 

country’s flag is probably the most recognizable and respected symbol there is. 

The strongest example of religious tolerance in the UAE is the fact that it houses over 200 

nationalities and churches and temples of Sikhs and Hindus — more than all other GCC 

countries combined. In an effort to build a tolerant nation, the UAE Government had taken a 

series of measures such as instituting a National Tolerance Program, issuing an Anti-

discrimination/Anti-hatred law, setting up centers for countering extremism such as the 

International Institute for Tolerance, Hedayah (Arabic for ‘guidance’), and the Sawab 

Center (Arabic for ‘right path’). 

* Sheikha Lubna Al Qasimi was the first Minister of State for Tolerance, a post that was 

introduced in 2016. Following a Cabinet reshuffle in 2017, His Excellency Sheikh Nahyan 

bin Mubarak Al Nahyan became Minister of State for Tolerance. 

36. The Emirates – Our History (1), Grade 7, 2021-22, p. 79. 

Religious tolerance in the UAE is presented as a by-product of its wealth and success in the 

oil industry, which opened the country to new ideas, cultures, and immigration from around 

the world. This openness to differences is exemplified with the building of a Christian 

monastery and church on Sir Bani Yas Island, which the text states was welcomed by locals 

even after Islam was established as the dominant religion of the region. 

 

With the discovery of oil in the 1950s, the UAE took the forefront in the world trade system, 

after oil became the lifeline of modern economy. As the trade activity flourished, the ports of 

the Emirates witnessed not only the arrival of new goods and capital, but it also welcomed 

new ideas and cultures. Thus, the Emirati society became demographically diverse, opening 

up to the world. One expression of this openness can be seen in the building of a Christian 

monastery and church on the Sir Bani Yas Island; they prospered there, and their followers 

were welcomed by the locals, even after Islam had spread extensively in the land of the 

Emirates. 
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37. Islamic Education, Grade 6, Vol. 1, 2021-22, pp. 123-124; Islamic Education (Teacher 

Guide), Grade 6, Vol. 1, 2021-22, p. 157. 

Textbooks teach that co-existence between people of different religions is the first thing that 

Prophet Muhammad sought to achieve after his arrival to Madina, guaranteeing freedom of 

belief and worship, as well as “allowing them to live and work safely and securely just like 

the other Muslims.” This is highlighted with an activity on the Medina Document, in which 

the freedom Jews were given to practice their beliefs is discussed. 

 

Foundations of peaceful co-existence: 

[…] After his arrival to Madinah, following his emigration from Makkah, the Prophet 

Mohammad, peace be upon him, started laying the foundations of the civil society, which 

consisted of Muslims (both Ansar and Muhajirun) and other parties living in and around 

Madinah, including people of other religions and various tribes here and there inside 

Yathreb and its parts. He hastened to befriend those tribes, while he pledged to respect them 

and their beliefs, guaranteeing the freedom of their worship and ritual, and allowing them to 

live and work safely and securely, just like the other Muslims. 

I shall observe and deduce: 

The most important cultural values that the document presents: 

The text of the document: 

[…] 

The Jews have their religion, and the Muslims have their religion.  

[Answer in teacher’s guide:] Freedom of religion and faith. 
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38. Islamic Education, Grade 11, Vol. 1, 2021-22, p. 112. 

Jews are specifically mentioned as a community that received “help and equality” in 

Medina, where it was written in the law that “neither shall they be oppressed, nor will any 

help be given against them.” The ideals of the Medina Document are used to affirm the 

necessity of tolerance, equality, and harmony in society.  

 

2. Laying down legislation and general policies: 

The purpose of adopting policies and legislation is to ensure the loyalty of the ruler 

with its obligations towards the economic, social and cultural rights of members of society, 

controlling its movement in accordance with the law and general principles, finding forms 

for cooperation and interdependence among its members, and creating a suitable ground for 

the implementation of justice and consolidating the concept of equality. 

The first example: 

The constitution that the Prophet had put in place since his arrival in Medina included 

A set of legislations aimed primarily at regulating the relationship between all spectrums of 

city society; From the immigrants and supporters, Jews and others. 

Among these legislations: “And that those who will obey us among the Jews, will have help 

and equality. Neither shall they be oppressed, nor will any help be given against them.” 

[Abu-Dawud] 
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This legislation is considered a fundamental basis in caring for all components of society that 

are subject to the sovereignty of the state. 

They (these different sectors of society – transl. note) have the right to be helped against 

those who unlawfully assaulted them, whether Muslims or non-Muslims from within the state 

or from outside it. 

I will explain the following, through the text of the Constitution of Medina and its 

legislations: 

● The right to safety and security for everyone in society. 

● The freedom of belief and the practice of rituals is guaranteed for all. 

39. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 39. 

“The spread of the culture of dialogue, tolerance, and respect toward cultural diversity and 

pluralism” is exemplified by the Document on Human Fraternity, signed by both the Pope of 

the Catholic Church and Grand Imam of al-Azhar to show acknowledgment, cooperation, and 

integration of diversity.  

 

It is important to underscore the spread of the culture of dialogue, tolerance and respect 

toward cultural diversity and pluralism, because the culture must prevail among the young in 

our societies instead of introversion, zealotry, isolation and mutual hatred. Diversity is one of 

Allah’s Sunnahs [...] the way to manage this diversity is by acknowledgment, cooperation, 

co-working and integration for the well-being of humanity and its happiness.     
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40. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 70. 

The Arab Motherland is characterized as the cradle of the Abrahamic religions, holding the 

holy sites cherished by Islam, Judaism and Christianity. The geographical location of the 

Arab Motherland is presented to reflect centrality and openness in the world. 

 

The Importance of the Arab Motherland’s Location: 

The Arab Motherland is characterized by a unique and important geographical and strategic 

location for its great extension in the two continents of Asia and Africa . . . positioned among 

the continents of the ancient world (Asia, Africa, and Europe), which made it a crossroad for 

the global transportation routes. 

The Arab Motherland is considered the cradle of the three heavenly religions: Islam, 

Christianity and Judaism; it accommodates the religious sanctuaries on its land, and it is the 

destination of pilgrims' caravans from around the world. 
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41. Islamic Education, Grade 11, Vol. 2, 2020–21, pp. 13–14. 

The punishment of the Bani Qurayza Jews “who colluded with the polytheists,” is described 

as a penalty from Allah for supposedly violating their commitment to support Muhammad. 

 

As for the believers . . . their victory came from Allah, as a result of their effort, patience, 

steadfastness, and trust in their Lord. 

As for the polytheists, He responded to their anger, nullified their plotting, and let down their 

ranks, and they returned disappointed, achieving nothing. 

As for the Jews of Banu Qurayza who colluded with the polytheists and broke their covenant 

with the Messenger of Allah, Allah humiliated them. He filled their hearts with horror, drove 

them out of their fortresses, and they surrendered and received the punishment they deserved. 

Allah gave the believers their land […] 

42. Islamic Education, Grade 4, Vol. 3, 2020-21, p. 89. 

Students are admonished not to resemble the Jews, who may be unclean, in a hadith passage 

on the cleanliness and purity of Islam. 

 

Father: […] This is an uncivilized act. Islam is the religion of cleanliness and purity. The 

Prophet said, “Indeed Allah is good, and he loves what is good; He is also clean, and He 

loves cleanliness; He is kind, and He loves kindness; He is generous, and He loves 

generosity. So clean – I think he said, ‘your courtyards’ – and do not resemble the Jews.” 

(Narrated by Al-Tirmithi.) 
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Non-Violence 

43. Islamic Education, Grade 9, Vol. 1, 2021-22, p. 22. 

Quranic passages against indiscriminate violence teach that one of the cardinal sins of Islam 

is “to deliberately harm human being[s] irrespective of religion, color or race, [which] is an 

offense against Allah Almighty’s creation and all of Mankind as a whole.” 

 

3. To take a life which Allah has forbidden except in just retribution: 

Allah has protected innocent lives and souls by investing them with sanctity and forbidding 

their destruction or inflicting injury upon them, for to deliberately harm a human being 

irrespective of religion, color, or race is an offense against Allah Almighty’s creation and all 

of Mankind as a whole. […] 

44. Islamic Education, Grade 8, Vol. 3, 2020-21, p. 35. 

Jihad is only referenced as a peaceful act,  as students learn that UAE founder, Sheikh Zayed 

bin Sultan Al Nahyan, taught that “jihad does not mean only war and fighting, it means real 

struggle in daily life, in human interaction with people, and in one’s behavior with his family 

and children.” 

 

Another concept of battles: 

The concept of battles has expanded in our time according to the reality of the individual and 

societies. Battles no longer mean just fighting, but they have taken many forms, including 

confronting the challenges by dealing with them wisely. We have learned from our leader 

Sheikh Zayed bin Sultan Al Nahyan, that Jihad does not mean only war and fighting, it means 

real struggle in daily life, in human interaction with people, and in one’s behavior with his 

family and children. 
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45. Islamic Education, Grade 8, Vol. 1, 2021-22, p. 56. 

Students are taught “Islam is a peaceful religion that rejects all manifestations of violence 

and terrorism,” in a lesson on the importance of security in society.  

 

I think and prove: 

Logically that Islam is a peaceful religion that rejects all manifestations of violence and 

terrorism. 

46. Islamic Education, Grade 10, Vol. 3, 2020-21, pp. 52-53. 

Students are taught to resist and actively debunk claims that Islam is a violent religion, and to 

proclaim that Islam never be a religion of terror. This example appears in a lesson that 

emphasizes the tolerant and peaceful nature of Islam, providing instances in Islamic history 

where Muslim figures were tolerant toward others. 

 

I shall respond with a rational argument: 

• To those who accuse Islam of being a religion of violence and extremism. 

[…] Islam was never – and will never be – a religion of violence and terror, for it is a 

religion of tolerance and mercy to mankind – with all its different races, colors, and 

religions. 
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47. Islamic Education, Grade 12, Vol.1, 2021–2022, pp. 34, 36-37. 

Extremism is described as “a serious matter that makes a person an enemy to his homeland, 

his community and his family.” Qur’anic verses and Hadiths are inserted to express that Islam 

prohibits extremism in beliefs and actions in a lesson titled “Islam Opposes Extremism.” 

Students are also asked to draw conclusions on the relationship between extremism and 

terrorism, and to suggest a way “to dry up the sources” of such beliefs and actions. 

 

 

 

[Left Side:] 

The question of extremism is a serious matter that makes a person an enemy to his homeland, 

his community and his family. It threatens the believer in his faith and earth. The Muslims 

have suffered from these extremists the most heinous crimes of terrorism, murder, violation of 

honor, plundering money, spread of ignorance, chaos and destruction. They also insulted the 

religion and distorted the image of Islam. 
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Therefore, it is imperative to discuss the question of extremism, explain its truth, and clarify 

the position of Islam towards it in order to protect religion and society. 

Conclude: 

The relationship between extremism and terrorism ___________________________ 

Suggest:  

A way to dry up the sources of extremism and terrorism ________________________ 

Islam’s position on extremism: 

Islam prohibited extremism, whether in belief or worship. As God said: “O People of the 

Scripture, do not exceed limits in your religion beyond the truth and do not follow the 

inclinations of a people who had gone astray before and misled many and have strayed from 

the soundness of the way.” [Al-Ma’ida: 77] 

[…] 

This does not mean negligence of the commands and prohibitions of God. Because it is also a 

waste of religion, and a distance from moderation (wasatiya). It is extremism, neither excess 

nor negligence, such as being indolent in worship of God […] 

 

[Right Side:] 

The danger of extremism: 

Extremism has many risks, including: 

1. Disobeying the command of God and the Sunnah of His Messenger […] 

2. Alienating people from religion: The extremists reflect a repulsive image of Islam and 

Muslims, that contradicts mind and reality. 

3. Spreading the disagreement and discord between people and the absence of societal 

cooperation. 

4. The cessation of development and the decline of production in all its forms in society; 

Economic, intellectual, scientific, cultural, urban and creative. 

5. Insecurity and spreading terror and violence among the people, since the extremist 

permits the blood of all people, even the closest people to him. 

6. Bringing hardship and suffering to Muslims without any benefit […] 

7. Muslims question their beliefs and accuse each other of infidelity and ignorance. 
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48. Islamic Education, Grade 6, Vol. 3, 2020-21, pp. 46, 50. 

Wars are presented as “one of the causes of poverty and civilizational backwardness” and are 

justified only in cases of defense. This is exemplified in a lesson on the historical Battle of 

Badr, in which the Muslims “prepared themselves to defend their city and protect their 

people.” 

 

The people of Quraysh wanted to revenge their defeat in the Battle of Badr, restore their 

status among Arabs and secure the route of their trade caravans coming from the Levant 

after their leaders were killed and their honor was lost in the Battle of Badr. So, they 

mobilized and planned to invade the Muslims in Madinah. When the Muslims heard about 

Quraysh's plans, they prepared themselves to defend their city and protect their people. 

I discuss and explain: 

● The causes and motives of the Battle of Uhud in the table below: 

Quraysh's motives to fight: 

The Muslims' motives to fight: 

● The legitimate motives for fighting in Islam. 

Dangers of wars for societies: 

Wars are considered one of the causes of poverty and civilizational backwardness, because 

they result in loss of lives, destruction of buildings and facilities, waste of wealth and 

resources and spread of panic and fear. 
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49. Islamic Education, Grade 6, Vol. 3, 2020-21, pp. 51, 55. 

Jihad is presented with positive intentions, “manifested in man’s daily activities, interactions 

with people and behavior with his family and children.” Students are asked to explain the 

positive “civilizational aspect of the meaning of jihad,” and reflect on how they apply the 

values on non-violence to their life.  This is contextualized in a lesson on the prohibition of 

aggression and war in Islam, with the exception of self-defense. 

 

[Lefts Side:] 

I research and explain: 

● Islam had a clear position regarding war between peoples, allowing it only cases of 

self-defense. 

I cooperate and state: 

● The purposes of Islam's prohibition of aggression and war. 

We have learned from the founding leader Sheikh Zayed bin Sultan Al Nahyan, may Allah 

have mercy upon him, that jihad does not mean only war and fighting: true jihad is 

manifested in man's daily activities, interactions with people and behavior with his family 

and children. 

● Prepare a presentation explaining the civilizational aspect of the meaning of jihad 

based on the above statement, then present it before your classmates in the classroom. 

[Right Side:] 

To what extent do I apply the values presented in the lesson? 

1. I am keen on learning from historical events. 

2. I abide by the rules and regulations of the school. 

3. I express the importance of consulting in public life. 

4. I respect the advice of people who have more knowledge and experience. 

5. I express the dangers of wars for the destiny of peoples. 

6. I obey my rulers and leaders. 
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50. Moral Education, Grade 6, Vol. 1, 2021-22, pp. 5-6. 

Students learn conflict resolution through a story of two cat friends who got into a dispute 

over food, only for the result to be both of them losing the food they fought for. Students are 

then asked to come up with conclusions and think of ways for the cats to resolve their 

dispute. 

 

[Left Side:] 

What are the best ways to resolve a dispute? What happens when we fail to achieve 

equality? 

Read the story of ‘The Monkey and the Scale’. Then answer the questions that follow. 

Once upon a time, there were two cats, named Fulla and Yasmina. Fulla and Yasmina were 

good friends and would often help each other to look for food. […] The two friends 

disagreed. Soon they were screeching and hissing and snarling at each other. […] Soon the 

cats approached the judge, each of them looking angrily at the other. […] Holding the 

sardine, he cut it into two uneven pieces. Then, he placed each piece of fish on either side of 

the scale. When he lifted the scale, the side with the larger piece sunk lower. It clearly 

outweighed the other. The monkey shook his head and said, ‘This is unfair! The two pieces 

should be exactly even.’ So, he took a bite of the largest piece and put the piece of sardine 

back on the scale. […] The judge continued to eat from each piece while shaking his head 

and exclaiming that the two pieces should be exactly even. Soon, only one small piece of fish 

remained. The monkey took the remaining piece while the cats stood stunned in front of him. 

Mocking them, he then put the fish in his mouth and said, ‘This is the judge’s fee!’ Dismayed, 

the cats stood in silence. They realized that their dispute had left them both with no fish, and 

empty stomachs! 

 

[Right Side:] 

A. In your group, discuss what happened between the monkey and the cats. Write down the 

conclusions from your discussion. 

B. How could the cats have resolved their dispute? Rewrite some of the story so that the cats 

come to an agreement. 
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51. Moral Education, Grade 11, Vol. 1, 2021-22, pp. 28-29. 

Third-party mediators are mentioned as positive factors in conflict mediation as students are 

taught that “there should be no reason why individual personal conflicts should ever escalate 

to violence.” This appears following a statement by former French President Jacques Chirac, 

in which he described the founding president of the UAE, Sheikh Zayed, as a "man of peace 

and vision," thus connecting all of this to praise of the nation’s peaceful nature. 

 
The UAE as a Peaceful Society 

At its foundation, the UAE placed central importance on the value of peaceful conflict 

resolution. In the 2005 UAE Yearbook, in a special tribute to the founding president of the 

UAE, Sheikh Zayed Bin Sultan Al Nahyan, France’s then President, Jacques Chirac, is said 

to have described Sheikh Zayed as, "a man of peace and vision." In a message to His 

Highness, Sheikh Khalifa bin Zayed Al Nahyan, current President of the UAE, he added, 

"The work accomplished by Sheikh Zayed is huge . . . he kept promoting the virtues of 

compromise, reason and dialogue in a region troubled by crises and conflicts. His name will 

remain closely associated with the cause of peace and development in the Middle East to 

which he devoted his life." 

(Source: https://archive.org/details/bub_gb_75VA3rU2sVQC) 
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In peaceful societies, like the United Arab Emirates (UAE), there should be no reason why 

individual personal conflicts should ever escalate to violence. Most individual conflicts ought 

to be manageable through a collaborative conflict resolution process between the sides 

involved. Usually, the sides involved in a conflict can manage this process themselves. 

However, sometimes it will be preferable to involve a third-party mediator. In informal 

conflicts, this could be arranged by the individuals involved in the conflict. For example, at 

school you could ask for a teacher or another responsible student to mediate. In a family 

dispute, you could ask a family friend to help. 

 

For more formal conflicts, the judicial system of the UAE provides a mechanism for conflict 

resolution and for securing justice through peaceful means. The UAE judicial system 

includes local courts within each Emirate, federal courts which can deal with issues across 

the Emirates and a Supreme Court based at Abu Dhabi. 

52. Moral Education, Grade 11, Vol. 1, 2021-22, p. 31. 

Violence is presented as strictly a last resort in the UAE, only to be executed out of self-

defense when all other options fail. This is taught with the example of a robbery in which – 

with no other option – one can use force to defend himself. 

 

The Use of Violence  

So far, we have seen how individual or small-scale conflicts can be resolved through peaceful 

means, either informally through conflict resolution processes or formally through the 

judicial system. Consequently, there is almost never a justification for the use of violence in 

the resolution of conflicts. There can be rare exceptions. According to UAE law, using 

violence for self-defense can sometimes be a legitimate right. However, this is only in 

extreme cases where an immediate danger is faced, there is no other reasonable option and 

the amount of force used is proportionate. For example, if someone was attacked by a thief 

during an attempted robbery and there was no other option than to use force to defend 

themselves, this could be permissible. 
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53. Moral Education, Grade 11, Vol. 1, 2021-22, pp. 45-46, 55. 

Students are taught about the ethics of war, specifically about the theory of Just Wars, which 

defines several conditions that determine whether a war is justified or not. This is framed 

within the notion that “it does not mean that war is a ‘good’ thing, but only that the war may 

be morally permissible.” These conditions include the following: war can only be a last 

resort, only proportional force may be used, and civilians cannot be targeted. In this context, 

World War II is presented as an example of a just war that met all conditions. 
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[Left Side:] 

The Theory of Just Wars 

Thinking about the circumstances that would morally justify war and what the rules of 

warfare should be are as old as warfare itself. Early written records of fighting demonstrate 

that some moral considerations have often been used by warring parties to limit either the 

scope or the severity of the conflict, or to discourage unnecessary escalation. Consideration 

was often given on how to treat prisoners and people not directly involved in combat, such as 

women and children. Some ways of fighting were considered to be more "honorable" than 

others, though cultural influences often heavily influenced what was understood to be 

"honorable." 

This thinking about the ethics of war developed into a framework called, ‘just war theory’. 

Within this framework, there are very specific conditions that must be met before it is 

justified for a country to go to war (this is often referred to using the Latin phrase ‘Jus in 

bellum’). If all of these conditions are met, it does not mean that war is a ‘good’ thing, but 

only that the war may be morally permissible. Additionally, there are strict conditions as to 

how the war must be conducted to be a just war (referred to as ‘Jus in bello’). The just war 

theory conditions are as follows: 

1. Lawfully Declared. The war must be fought by a legally recognized authority, e.g., a 

government. 

2. Just Cause. The cause of the war must be just. 

3. Rightful Intention. The war must be fought with the intention of establishing good or 

correcting evil. 

4. Chance of Success. There must be a reasonable chance of success. 

5. Last Resort. The war must be the last resort (after all diplomatic negotiations have been 

tried and failed). 

6. Proportion. Only sufficient force must be used. 

7. Discrimination. Civilians and other non-combatants must not be targeted. 

 

[Right Side:] 

Case Study: World War Two 

The Allied defense against Nazi Germany in World War Two is often considered to be a good 

example of a war that meets the just war conditions. It may have met the conditions in the 

following way: 

- Lawfully Declared: The Allied countries were legal authorities. The Governments 

of the Allied countries formally declared war on Germany. 

- Just Cause: Germany was being attacked for invading other countries and 

showed no signs of stopping their invasions. They were committing terrible atrocities in the 

process. 

- Rightful Intention: The intention was to correct the evil that Hitler was unleashing 

on the world and to protect innocent people. 

- Chance of Success: The Allies believed that they had a reasonable chance of success. 

- Last Resort: All forms of peaceful negotiation with Hitler had been tried but failed. 

- Proportion: Most of the fighting was based on what was thought to be militarily necessary. 

- Discrimination: Most of the fighting was targeted at enemy forces. 
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54. Moral Education, Grade 11, Vol. 1, 2021-22, p. 73. 

Sanctions imposed by the UN Security Council are described as useful peaceful alternatives 

to military force, as it helps “to maintain international peace and security.” 

 

Peaceful Alternatives to Military Force: 

Consistent with just war theory, when diplomacy fails in international conflicts the UN 

Security Council will always first seek non-violent alternatives to military action. It can take 

a broad range of actions against countries, called sanctions, to maintain international peace 

and security. Normally sanctions do not operate alone, but are part of a much wider 

peacekeeping strategy. Examples of the types of sanctions that could be imposed on countries 

include:  

• A ban on the import of weapons and other military goods (called ‘an arms embargo’).  

• A ban on the import of goods or technologies that, although not themselves military, could 

be used for military purposes (for example, equipment needed to develop missiles or nuclear 

weapons).  

• A ban on the import/export of goods that generate money for a country’s leaders, like oil or 

timber.  

• Travel bans for certain people.  

• Financial restrictions, such as freezing the assets of people or companies.  

Although sanctions are often associated with the UN, they can be imposed individually by 

any one country against another or by other international organizations, such as the 

European Union and the League of Arab States. 
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55. Moral Education, Grade 11, Vol. 1, 2021-22, p. 83, 85. 

Non-violent action is taught as “a persuasive form of conflict resolution and can bring about 

change, even under conditions where violence might seem to be the only option.” The text 

states that “the peace that is established as a result then has a better chance of being long-

lasting.” This is accompanied by an explanation of pacifism, which highlights the value of 

human life and of calling the overall effectiveness of war into question. 
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Non-violent Action 

There are well established historical traditions of non-violent action, particularly in response 

to political oppression or in countries where there are no effective mechanisms for the 

resolution of disputes. These traditions are useful to consider because they demonstrate how 

non-violent action can be a persuasive form of conflict resolution and can bring about 

change, even under conditions where violence might seem to be the only option. 

The Goal of Non-violent Action: The goal of non-violent action is to change the mind of the 

opponent, to persuade them that your point of view is right, rather than just to get them to do 

what you want. The action enables the opponent to come over to your way of thinking without 

losing their dignity or respect in the process. This might mean that, rather than making the 

opponent suffer, you may have to suffer yourself to bring about a change in attitude in the 

opponent. It is not necessarily an easy option; it may take more courage and resilience than 

it would to engage in violent conflict. 

A key benefit of non-violent action is that it can break the cycle of retaliatory violence that 

tends to occur when violent conflict is used. The peace that is established as a result then has 

a better chance of being long-lasting. 

 

Pacifism 

Pacifism is a non-violent ethical tradition, specifically concerned with the ethics of war. 

Generally, pacifists believe that war is wrong, although there are different versions of 

pacifism which hold this view to different extents. People may be pacifists for several 

reasons, and these differences can be reflected in the different types of pacifism. Usually, the 

basis of pacifist beliefs is a strong moral conviction that the lives of human beings have an 

extremely high value. In addition, some pacifists argue that war is ineffective and counter-

productive, and therefore it makes no practical sense to go to war. The main types of 

pacifism are: 

●  Absolute Pacifism 

● Conditional Pacifism 

● Selective Pacifism 

● Active Pacifism 
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56. Moral Education, Grade 11, Vol. 1, 2021-22, p. 86. 

Gandhi is praised for his total insistence on non-violent action, as “a weapon of the strong,” 

setting an example for students to resolve conflicts peacefully, without anger, retaliation, or 

insult. 
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Case Study: Mohandas (Mahatma) Gandhi 

Mohandas Gandhi (1869–1948), known by his followers as ‘Mahatma’, led a protest 

movement in India during the 20th century. He campaigned against British colonial rule, 

seeking the full independence of India. Unlike many other independence leaders, Gandhi’s 

movement was based on non-violent conflict. This approach was influenced by 

his commitment to the religious principle of ‘ahimsa’ (doing no harm). He also believed that 

non-violent action would be more effective in the long run because it would win opponents 

over in their point of view. Gandhi insisted that non-violent action was 

not a weapon of the weak, but a weapon of the strong. This is because it does not permit 

violence under any circumstance whatever and it always insists upon truth. Evidence of the 

strength and courage required to engage in this non-violent action is evidenced from the 

rules that Gandhi gave to his followers; these included: 

➤ Have no anger 

➤ Tolerate the anger of your opponent without retaliation 

 ➤ Non-retaliation also means not swearing or cursing 

➤  Do not insult your opponent 

➤ Do not resist arrest from an official 

➤ Protesters should, even if it places their own lives in danger, protect officials from attack 

by other protesters. 

Gandhi’s protest movement used a range of non-violent actions. One of these actions was the 

‘salt march’. The British had banned the Indians from collecting their own salt, so that they 

would have to buy British salt and pay heavy taxes. Gandhi led a march of protesters to the 

beach and encouraged them to collect salt, in defiance of the law. The non-violent movement 

of Gandhi had considerable influence, not just in India, but through inspiring other non-

violent movements across the world.  

“There are many causes I would die for. There is not a single cause I would kill for.” - 

Mohandas Gandhi 

Gandhi insisted that non-violent action was a weapon of the strong. 
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57. Moral Education, Grade 11, Vol. 1, 2021-22, p. 90. 

Students learn about the importance of pacifism and its influences in war time through a 

lesson on Desmond Doss, a pacifist who saved the lives of seventy-five wounded soldiers, 

while refusing to carry a weapon into combat, during World War II.    

 

Case Study: Desmond Doss 

Desmond Doss was a United States soldier during World War Two. Due to his pacifist 

beliefs, he refused to kill an enemy soldier or even to carry a weapon into combat. Despite 

this, he was posted to the front line during the ‘Battle of Okinawa’. Under considerable 

danger to his own life, and despite being wounded himself four times, he saved the lives of 

seventy-five other wounded soldiers by carrying them to safety. He was the only active 

pacifist in the war to receive the Medal of Honor, the highest military medal available for 

acts of courage. You can find out more about Desmond Doss at 

https://desmonddoss.com/bio/bio-real.php. 
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58. Moral Education, Grade 11, Vol. 1, 2021-22, p. 4. 

“Peaceful, non-violent action” conflict resolution is taught as the preferred method to 

resolving problems, which everyone will encounter throughout their lives. 

 
Introduction: 

Conflict is something that everybody will encounter in life. In this lesson we will explore what 

conflict is, why it happens and what approaches we may take to resolve it without recourse to 

violence. In the next lesson we will develop our understanding of how to peacefully resolve 

the kinds of conflicts that we are most likely to find ourselves involved with: conflict between 

individuals and small groups. In later lessons we will consider larger conflicts, including of 

war and a framework for assessing the ethics of war, ‘just war theory’. We will conclude the 

unit by exploring approaches to maintaining peace and security in the world, through 

international organizations and traditions of peaceful, non-violent action. 
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Gender 

59. Social Studies and National Education, Grade 9, Vol. 2, 2020-21, p. 106. 

Attributed to “the strong determination endowed by Allah,” Emirati women are described as 

overcoming the challenges of history and contributing to building the Arab Motherland. The 

textbook gauges the traditional roles of women in the UAE within the context of a changing 

society; women should assume an evolving public role as the country develops. 

 

Second: The Woman's Role in Modern Emirati Society: 

Thanks to their strong determination endowed by Allah, Emirati women have successfully 

traversed historic phases rife with challenges and difficulties. After studying and taking part 

in building the homeland, shoulder to shoulder with her fellow man, and armed with 

knowledge and strong will, the Emirati woman stepped into the rink of life; she participates 

in all walks of life: as a doctor in a hospital, or a teacher in a school, or a manager and civil 

servant in one of the government and local ministries and departments, in public and private 

institutions, or as a reporter in one of the platforms of media and culture. 

There is little doubt that the realities of the Emirati woman today are radically different from 

that which existed four decades ago. This is thanks to social change in the country (social 

change—a transformative process in society's structure creating changes in jobs, roles, 

values and customs.) 

[Caption under photo:] The Emirati Woman's Renaissance March 



 

62 

60. Moral Education, Grade 11, Vol. 1, 2021-22, p. 77. 

Women empowerment and gender equality are described as key components to peace and 

security in a section that discusses the situation of women and girls in times of war. This 

section also references the UAE’s contributions to the global study of the implementation of 

UN Resolution 1325, which emphasizes the necessity to consider the perspectives, 

experiences, and needs of women and girls in times of conflict.  

 

[Right Side:] 

In 2000, the UN Security Council passed resolution 1325. This resolution was the first to 

emphasize the need to consider conflict, peacekeeping and security from the perspective of 

women and girls. This is critical because women and girls are disproportionately impacted 

by war and armed conflict. Additionally, the role of women is crucial for securing effective 

peace negotiations and for maintaining post conflict peace. The resolution also requires the 

protection of women and girls from gender-related violence in situations of armed conflict, 

particularly any form of sexual abuse. 

The UAE believes that empowering women in times of peace as well as conflict is key to 

building sustainable peace and security in societies. As part of its commitment to 

contributing to the Global Study on the implementation of resolution 1325, in 2014-15 the 

UAE hosted a series of panel discussions on Women, Peace and Security in partnership with 

UN Women and the Georgetown Institute for Women, Peace and Security. 

The panels addressed topics such as the role of women in countering violent extremism: how 

to best harness modern technologies in peacekeeping operations to improve security for 

women and girls, an exploration of the women, peace and security agenda within the context 

of climate change, and gender-responsive humanitarian intervention. 
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[Left Side:] 

Additionally, a global summit entitled “Gender Dimensions of International Peace and 

Security: Key to Peace and Prosperity” was hosted in December 2017 in Abu Dhabi. During 

a keynote speech at that summit, Ambassador Lana Zaki Nusselbeh, Permanent 

Representative of the UAE to the United Nations, stated: “Building on the legacy of the late 

founder of our nation, Sheikh Zayed bin Sultan Al Nahyan (May Allah have mercy upon his 

soul), and the continued leadership of our President, His Highness Sheikh Khalifa bin Zayed 

Al Nahyan (May Allah protect him), as well as the dedication of Her Highness Sheikha 

Fatima bint Mubarak, the UAE maintains its commitment to gender equality and women's 

empowerment as a key component of its agenda at home and abroad, and as a cornerstone of 

peace and security.” 

(Source: https://www.un.int/se/ statements speeches/keynote-gender-dimensions-international 

peace-and security-keys-prosperity-and) 

61. Social Studies and National Education, Grade 7, Vol. 1, 2021-22, pp. 58-59. 

Islam is described to have organized social life and established gender equality. It is taught 

that Islam provides and protects the full rights of each woman and mandates “all to respect 

her and heed her” in her core role in family, the core of society. 

 

The [ancient] Arabian woman played an important role in peacetime, by helping her mate in 

farming and preparing food for family members; while in times of war, she nursed the 

injured and watered the fighters. 

Islam organized social life. It established the principle of justice between people, no matter 

their color or sex. It provided for the family, for it is the core of society. In addition, [Islam] 

gave the woman her full rights, and mandated all to respect her and heed her. It made sure to 

realize social solidarity between members of society. It brought about a deep change among 

Arabs in terms of their social customs and traditions and laid out rules that would guarantee 

them the highest forms of living and solve all of its problems. 

[Caption under picture:] Family is the core of society 
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62. Moral Education, Grade 4, Vol. 1, 2021-22, p. 28. 

Students are asked to address gender stereotypes, question whether it is fair to assign traits to 

a given gender, and to question the accuracy of gender stereotypes.  

 

Write on a piece of paper something that girls are known for. Write on another piece of 

paper something that boys are known for. You can include hobbies, favorite colors, favorite 

places, feelings, etc. Stick your piece of paper to the board with all the other pieces of paper 

from your classmates. Discuss what has been written with your classmates. 

Do you agree with everything that has been written? 

Is it fair to think that all girls and all boys behave in the same way or feel the same way? 

What is this kind of generalizing called? 

[Caption under picture:] A Girl and a Boy 
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63. Moral Education, Grade 8, Vol. 1, 2021-22, p. 45. 

Students are encouraged to question gender stereotypes through a story that praises a woman 

for her ability to overcome gender discrimination and condemns the phrase ‘like a girl’ being 

used with a negative connotation, to state that women should not be seen as inferior.  

 

“You throw like a girl,” says the speaker in a TEDx talk she gave to an attentive audience in 

a crowded auditorium. She was narrating a childhood story of how a student had shouted 

that very statement at a classmate while playing softball. The speaker, in fourth grade at the 

time, thought that sounded pretty great. 

“Nice. That is awesome,” she recalled thinking. “Throwing like a girl. That is a job well 

done.”  

It was only later that she would realize the phrase was meant as an insult. “It was not my 

earliest or hardest lesson in gender stereotyping. But it was a good one,” she says. 

Originally from the Netherlands and born to parents who were both diplomats, the speaker, 

who is an author, spent much of her childhood traveling, and grew up in 12 different 

countries. It meant she was no stranger to making friends across borders. Also, that she 

developed interests that were quite varied - from theatre and dance to football. 

“When I was a child, we were living in Senegal in West Africa and my best friend at the time 

was an American girl named Caity,” the author explains during a recent interview. “Caity 

was an amazing football player and would play the game during break. I remember the boys 

telling us we couldn’t play one day - and it was enough for us to want to play every recess. 

We just didn’t want them to tell us what we could and couldn’t do.” 
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64. Social Studies and National Education, Grade 5, Vol. 2, 2020-21, p. 87. 

Equality is taught as crucial to the success and prosperity of society in the UAE and around 

the world. A lesson on the Emirati constitution emphasizes gender equality in all fields of 

life, including education, healthcare, employment, and representation in politics, economy, 

and decision-making processes.  

 

 
  

Equality is a fundamental human right and a necessary basis required to bring peace, 

prosperity, and sustainability to the world. The constitution of the UAE ensured the right to 

equality among all the State’s people and residents, as well as ensuring equal opportunity to 

both women and men in acquiring education, health care, decent employment, and 

representation in political and economic operations and decision-making processes. These 

turn the State’s people into fuel for a sustainable economy in the State’s society, and human 

societies as a whole. 
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65. Moral Education, Grade 8, Vol. 1, 2021-22, p. 51. 

Women are encouraged to be accepted in male-dominated situations, and students are 

encouraged to question toxic masculinity. Traditional gender roles are condemned through 

examples that question the stereotypes, such as only girls play with dolls and that mothers 

should stay at home with the children while the father goes to work.  

 

 

1: A young girl wants to join the swimming team but is told by the coach she doesn’t have the 

strength to swim long distances. She says, “Why don’t you go home and play with your 

Barbie doll instead?” 

3: A girl tells her friend how her father looks after her baby sister at home while her mother 

works. Her friend raises her eyebrows and says, “That’s weird! Dads aren’t supposed to look 

after babies - mums should!” 
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66. Social Studies and National Education, Grade 9, Vol. 2, 2020-21, p. 107. 

“Parliamentary work” is presented as an example of women’s involvement in public life, 

praising the fact that in 2019, the elections to the Federal National Council saw a large 

increase in the participation of women, thus contributing to women’s empowerment. 

 

Empowering Emirati Women in Parliamentary Work: 

The National Elections Committee announced the names of the winning candidates in the 

2019 elections for the fourth term of the Federal National Council [FNC], after the 

conclusion of the voting stages on October 5, 2019. 

The main significance of the current FNC's elections was the decision of His Highness 

President Sheikh Khalifa bin Zayed Al Nahyan to raise the percentage of the Emirati 

women’s participation in the FNC to 50%, a move that stems from the UAE’s continuous 

endeavor to empower Emirati women in various fields. Following the President’s decision, 

women’s attendance in this term has become particularly large, thus strengthening the 

leadership position of the UAE in women’s empowerment. 
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67. Islamic Education, Grade 9, Vol. 2, 2020-21, pp. 25-26. 

True femininity is described to involve delicateness, shyness, and affection, in this text which 

also accuses people who emulate other genders of diminishing society by not adhering to 

societal roles. Men and women who emulate one another are considered weak and selfish 

people who care only about themselves and their own desires. This is emphasized with a 

chart in which students must categorize items as feminine or masculine. The textbook 

suggests ways to make sure young people do not “slip” into emulating the other gender: by 

educating them well, paying close attention to them, and making sure they hang out with the 

right people. 
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Also, femininity grants women honor and respect. The Noble Qur'an pointed this out in the 

verse [28:25]: “Then one of the two women came to him, walking bashfully.” This is 

femininity, consisting of shyness, delicateness and affection. This is what has allowed women 

to nurse her family, to remain composed and harmonious, in a manner which reflects the 

cohesion of society and increases its strength. This requires efforts from men and women 

together, whereas men and women who emulate are weak and selfish people who care only 

about themselves and what they want. 

Categorize 

The following items by placing a mark next to it in the appropriate column: 

Item For Men For Women For Both 

  

Sickness and medicine 

1. Education: 

Inadequate education is one of the causes of emulating others. Neglecting sons, neglecting to 

guide and speak to them, and neglecting to follow up on them – exposes them to many 

dangers. Therefore, healthy education, conversation founded on honesty, and understanding 

the needs and problems of children, will keep all dangers away from them. 

2. Friendship: 

Friends have a huge influence on each other. Bad friendships lead to many problems 

including emulation, while good friendship protects them from slipping into emulation and 

other forms of harm. The family carries a big responsibility to raise children's awareness, so 

that they choose their friend well. 

68. Social Studies and National Education, Grade 7, Vol. 2, 2020-21, p. 73. 

The UAE is praised for allocating August 28th as “Emirati Women’s Day,” in celebration of 

Emirati women’s determination to take part in every aspect of the State. 

 

[…] It was an honor to allocate the 28th of August of each year to celebrate the determined 

Emirati woman to enter all fields and her insistence on being side by side with men in the 

renaissance, advancement, and progress of the State. 
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69. Moral Education, Grade 7, Vol. 1, 2021-22, p. 9. 

When describing the responsibilities of parents to their children, the text does not 

differentiate the responsibilities of a mother from a father, or between male and female 

children, making no gender differentiation in the section.  

 

The family is the pillar of society. Indeed, the way family members are raised is essential to 

building a generation capable of successfully withstanding all the difficulties of life. 

Therefore, parents should be keen on taking care of their children and promoting their self-

confidence and the ability to assume responsibility. They should take an interest in everything 

they face, at home or out in the world, listening to them and discussing different matters with 

them. Parents should also guide their children to respect the common social customs and 

other people’s rights, abide by moral values and respect our customs and traditions, all for 

the good of the family and society equally. 

70. Moral Education, Grade 10, Vol. 2, 2020-21, p. 103. 

Academic excellence among women is normalized through an activity in which students are 

asked to choose the best option for a woman who was accepted to three universities and 

offered scholarships. The text does not point out or highlight the gender in the scenario in any 

way, implying the scenario is normal.  

  

Scenario 2: Aisha has been accepted into three universities. She plans to major in 

Aeronautical Engineering. University A is located in the UAE, University B is in France and 

University C is located in Australia. All three universities offer a major in the field that she 

wants to study, but only universities A and C are internationally accredited. Aisha has 

received an academic scholarship offer from university B; however, she would have to spend 

at least one year attending language classes before continuing her studies. University B has 

local accreditation and is working towards their international accreditation. University A 

has accreditation plus there is an added bonus that she can live at home while she studies for 

her degree. Which university should Aisha choose to attend? 
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71. Social Studies and National Education, Grade 9, Vol. 2, 2020-21, p. 109. 

The role of women in the security apparatus serves as a manifestation of modern 

empowerment. The image conveys traditional values too: women stand separately, wear a 

military hijab as part of the uniform, and appear toward the front, graphically emphasizing 

women's centrality in society. Apart from the hijab, expressions such as "boundless giving" 

emphasize the traditional roles of women in Emirati society. Yet, the involvement of women 

in such cutting-edge technological projects within the aerospace sector is significant; females 

form about a third of the sector's workforce. 

 

1- The participation of women in maintaining security and stability throughout the homeland 

(police and armed forces). 

2- Emirati woman: boundless giving. 

Space Sector: 

The confidence of Emirati women in the wise leadership [of the UAE] is a source of 

inspiration for Emirati women in all vital sectors, especially the space sector and the Hope 

Probe, in which the percentage of females is more than 34% of the total cadres working in 

design, innovation and development of technologies and software. This confirms the keenness 

to support the process of development professionalism and science for Emirati women, and 

their empowerment, given that an Emirati team of more than 150 engineers and researchers 

are running the Mars Exploration Project and following up on the progress of the Hope 
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Probe on its mission to reach Mars in 2021, coinciding with the passage of 50 years since the 

founding of the UAE, traveling on a journey of more than 600 million kilometers. 

Women's Empowerment Strategy: 

On March 8, 2015, Her Highness Sheikha Fatima bint Mubarak (Mother of the Emirates)—

may God protect her, President of the General Women's Union—may God protect her—

launched the National Strategy for Empowerment and Entrepreneurship of Women in the 

United Arab Emirates (2015–2021). The National Strategy provides a framework for the 

government and private sectors, and civil society institutions to develop action plans and 

programs that contribute to placing the UAE in the ranks of the most advanced countries in 

the field of women's empowerment and leadership. 

The National Strategy for the Empowerment of Women (2015–2021) Includes Four Basic 

Priorities: 

● Preserving the sustainability of the achievements of Emirati women, and continuing 

to achieve more gains for them. 

● Preserving the social fabric and its cohesion through the complementarity of roles 

between men and women. To build a strong and cohesive society capable of keeping pace 

with emerging changes. 

Providing a decent and safe life and social well-being on high-quality foundations for 

women. 

72. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 19. 

Two principles, equality and “protecting the family from perversion,” are taught in a lesson 

about the UAE constitution. 

 

The constitution of the United Arab Emirates guarantees many social and economic 

directions, to secure its stability. These include: 

1. Equality, providing security and peacefulness, and equal employment opportunities. 

2. Protecting the family and shielding it from perversion. 
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73. Historical Depth of Federal Thought in the UAE, Grade 10, Vol. 1, 2021-22, p. 140. 

As women comprise half of the population, the textbook states that a growing country should 

not discriminate against, restrict, or oppress the women in the society.  

 

Women make up one half of society. The woman is the lady of the house. A state that builds 

itself should not be leaving women, a half of its society, drowning in the darkness of 

ignorance, prisoners of the shackles of oppression, restricted and paralyzed. 

74. Islamic Education, Grade 7, Vol. 2, 2020-21, pp. 64-65. 

Students are told that men should not “follow the ways” of women and vice versa and that 

both genders should behave in a manner that is “natural” for people who live in the UAE. 

This appears in a lesson that teaches how God does not judge based on appearance but based 

on what’s inside, while the students are also reminded of the caveat that outer appearance and 

cleanliness do have significance.  

  

Concern for one’s appearance: 

The Messenger of Allah said: “Allah is Beautiful, and He likes beauty” [Narrated by 

Muslim]. So, it is the duty of the Muslim to keep a good appearance out of love of Allah, 

because he is a representative of himself, his religion, his family and his country, and it is his 

duty to present a good image about all of that through his appearance, cleanness of his body 

and clothes, and his nice smell and tidy hair. He must avoid what Allah has forbidden and 

what does not fit him; a man should not follow the ways of women, and a woman should not 

follow the ways of men. A Muslim always observes good behavior so that anyone who sees 

him knows that this is part of the ethics of his religion and his natural behavior as a citizen of 

this country or a member of this society. With such sincere intention coming from the heart, 

the person will deserve a reward. This is the adornment which Allah ordered his servants to 

have by saying: “O children of Adam, take your adornment at every masjid, and eat and 

drink, but be not excessive. Indeed, He likes not those who commit excess.” [Al-A’raf: 31.] 
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75. Islamic Education, Grade 10, Vol. 2, 2020-21, p. 26. 

Students are taught that Islam “prohibits men and women from imitating one another in their 

clothing,” using a hadith which states that women can wear gold and silk, whereas men 

cannot.  

 

The Type of Clothing and Adornment That is Prohibited for Men and Women: 

Islam allows women to wear gold and silk; but prohibited men from doing so. The evidence 

for this is what was reported on the authority of Ali, who 

said: “The Prophet took some silk in his right hand and some gold in his left, 

declaring, ‘These two are haram for the males among my followers’.” (Narrated by Abu 

Dawud.) 

Islam permitted men to wear silver, “due to it being established that the Prophet 

had a ring made of silver.” (Narrated by Abu Dawud.) 

Islam prohibits men and women from imitating one another in their clothing. It was narrated 

from Ibn Abbas, who said: “the Prophet cursed men who imitate women and women who 

imitate men.” (Narrated by al-Bukhari.) 

I explain: Islam prohibits men from wearing silk and gold and permits them both for women. 
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76. Social Studies and National Education: Sustainable Development—Framework and 

Implementations, the UAE as an Example (Book Viewing and Analysis), Grade 10, Vol. 

2, 2020-21, pp. 36, 84. 

Gender equality is discussed as a valuable concern in the UAE, which actively works to 

achieve it, as Emirati women are encouraged to be engaged and successful in all walks of 

life. 

 

The Emirates are making progress to equal the two genders: Sheikh Mohammed bin Rashid 

Al Maktoum, vice president, ruler of Dubai, may Allah be with him, has founded the 

Emirate's council for gender equality as a first of its kind in the world federal government 

authority to strengthen gender equality, and his highness has defined a main goal to the 

council to endeavor that the UAE to be included among the 25 most equal countries in the 

world in 2021.   

Summarize the different fields in which women reached distinguished achievements in the 

UAE, using the following photographs: 

Emirati Women's Areas of Success 

[Answers provided for:] The Economy; Decision Making. 
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77. Language Applications, Grade 12, Vol. 1, 2021-22, pp. 86, 109. 

More than half of the writers discussed in a Language Applications textbook are female 

authors of various generations.  This affirmative action exposes students of all genders to 

Arab women literature role models with whom they might identify personally. 

 

 
 

About the writer: 

• Radhwa Ashour (1946-2014), an Egyptian novelist and professor, studied English 

literature at Cairo University and received a Master’s degree in comparative literature in 

1972, and a doctorate in African-American literature from Massachusetts University in 1975. 

• Her works were translated to English, Spanish, Italian and Indonesian and won 

numerous awards [...] 

About the writer: 

• Jokha Alharthi is a writer and academician from the Sultanate of Oman. 

• She received a doctorate in ancient Arabic literature from Edinburgh University in 

the UK in 2010. 

• She received numerous local and Arab prizes in literature. 

• Some of her texts were translated to both English and German. 

• [...] 
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78. Islamic Education, Grade 11, Vol. 3, 2020-21, p. 22. 

Students are taught the “special rules” applied to wives of the Prophet in recognition of their 

unique status. Most of these include impeding on their freedoms, such as prohibiting them 

from remarrying and meeting others (men) without a screen of some sort. 

 

The Noble Verses explain the unique position of the Prophet's wives. They are forbidden from 

remarrying after the Prophet's passing away, for they are Mothers of the Faithful, especially 

in marriage. The Verses also explain the principles of how they should be spoken to; the 

Verses command the Believers, if they want to ask something of the wives of the Prophet, to 

place a curtain and a veil between them, to purify the hearts of the Believers from the Devil's 

whispers, keep distance from suspicious people and protect the house of Prophethood, which 

serves as a model for all Muslims. […] 

79. Social Studies and National Education, Grade 7, Vol. 1, 2021-22, p. 34. 

Tolerance and respect towards all members of society in the UAE, especially women, are 

highlighted in a lesson on the demographics of the Arabian Peninsula.  

 

I learn from my country's beautiful [heritage]: 

The UAE makes sure to treat people and groups well at the family and society levels, to be 

kind to the youth, to respect and provide for the elderly, and appreciate women. 
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80. Islamic Education, Grade 12, Vol. 1, 2021-22, p. 46. 

“Non-violent beatings” are still taught as a way that husbands can use to discipline their 

wives. Three stages of reactions that the husband can implement gradually to his wife’s 

perceived recalcitrance are described in the text: preaching to the wife, employing 

psychological punishment by ignoring her on every level (not talking, not acting 

compassionately, not sharing the bed), and hitting her “lightly”—that is, neither with heavy 

tools nor on the face, but he is allowed to use a cloth handkerchief and toothpick. The text 

appears to echo the notion that at home, the final word rests with the husband, and wives 

must obey.  
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Treating a Wife's Recalcitrance: 

Allah said, 'Those [wives] from whom you fear arrogance—[first] advise them [then if they 

persist]; forsake them in bed; and [finally] strike them. But if they obey you [once more] seek 

no means against them. Indeed, Allah is ever Exalted and Grand' (Al-Nisaa: 34). 

The remedy for recalcitrant wives takes place in three stages: 

First: A Good Lesson: 

If the husband sees clear signs of negligence and adverse behavior from his wife, he has to 

direct her with good advice and guidance according to the need and situation; then he has to 

remind her of Allah, and his right [as a husband] over her. As the Prophet said: 'If a woman 

observes her five daily prayers, fasts during the month of Ramadan, guards her chastity and 

obeys her husband, she enters Paradise through any of the gates she wishes' (Narrated by 

Ibn Hibban). 

In order for the lesson to achieve its goal, the husband must choose the appropriate time and 

gentle style. He must have the most honorable morals, and be a good example, so that he is 

keen on his marital duties, before he gives any advice to his wife. If the wife continues her 

disobedience, the husband moves to the second stage. 

Second: Avoiding the Wife in Bed: 

The husband turns away from his wife, and does not speak to her or comfort her, so that she 

realizes that she is no longer a source of solace and tranquility for him. Allah says: 'And of 

His signs is that He created for you from yourselves mates that you may find tranquility in 

them' (Al-Rum: 21). 

This is a psychological punishment that may prompt the wife to review her calculations and 

correct her behavior, but this treatment should apply only at home, as the Prophet said: 'Do 

not avoid [her] except inside the home' (Narrated by Abu Dawud), in order to protect their 

family secrets. If the wife continues to disobey and oversteps the bounds of good 

companionship, the husband moves to the third stage. 

Third: Non-Violent Beating: 

It is a disciplinary hitting, the purpose of which is to preserve married life from collapsing, 

and keeping the companionship. It is not permissible for him to hit his wife with a whip or 

stick or on her face, rather only with a toothpick, or a light handkerchief, conforming with 

what has been reported from the Prophet when a man asked him about the right of the wife 

over her husband. He said: 'You should feed her when you eat, clothe her when you clothe 

yourself, do not hit her in the face, and do not avoid her except inside the home' (Narrated by 

Abu Dawud). 

The beating is a message to the wife that she has exceeded all limits. As for harming and 

abusing the wife, it is not permissible, because beating is a preventive measure whose 

purpose is to save their relationship and their family, so there is no reason to exaggerate or 

go too far with it. Ibn Hajar [Al-Asqalani] said: 'Hitting them (wives) is not permissible at 

all, rather it is disliked and forbidden.' 
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81. Islamic Education, Grade 11, Vol. 3, 2020-21, p. 61. 

Students learn that according to the Qur’an, women are told that they are to maintain their 

dignity by covering themselves, and to protect themselves from “ill thoughts” and “sick 

minds.” A recurring theme is the notion that women who are not chaste may be subjected to 

“slander,” that is, an accusation that they are not virtuous. 

 

The virtue of modesty 

Then, God commands his noble Prophet to direct his call to all members of his community, 

saying that they must adhere to the rules and manners of Islam. Those contain the good of the 

individual and happiness to society, and protect them from harm, especially women. Harming 

a woman means harming everyone – the father, husband, brother, son, relative and others; 

therefore, [God] commands her to act appropriately, and defends her from others' ill 

thoughts. He commands her to cover herself and remain chaste, to wear long clothes (jilbāb) 

which cover her whole body, except the face and hands. This would cut the path for those of 

sick minds and ill intentions and fend off their schemes and deceptions. Her modesty would 

also help her please her Lord in all times and places, as well as unfailingly maintain the 

basic rule: that one may not slander, object or think ill of her, or others. 

This commandment starts with the Prophet, and those people who are dearest to him – his 

pure wives, Mothers of the Faithful, and his noble esteemed daughters, as well as all women 

of the Believers. He had them wear their long hanging cloths, which have no stripes and 

show not what is behind them and hide their beautiful features and adornments. Thus, evil 

tongues do not reach them, and if that were to happen – they are so known for their modesty, 

chastity and good virtues, that no one would believe those slanders. 
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82. Islamic Education, Grade 9, Vol. 2, 2020-21, pp. 22-23. 

Qur’anic verses and a hadith in which Muhammad “damns men who try to resemble women” 

and vice versa is used to teach that emulating the other gender violates God’s commands as 

an attempt “to exceed this nature.” In the lesson titled “Society has its Men and Women,” it 

is implied that emulating another gender is dangerous and causes negative outcomes by 

asking students whether a pharmacist can perform surgery, comparing gender roles to 

occupational duties.  
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Society has its Men and Women 

I take initiative to learn: 

* Can a pharmacist perform a surgical operation in a patient’s heart? 

* What do you expect to happen if a cardiologist performed an eye operation in a patient? 

I establish: 

* Based on the above there has to be ...... 

I read and memorize: 

Abdullah bin Abbas said: 

“The Messenger of God damns those men who try to resemble women, and those women who 

try to resemble men.” 

I understand the meaning of the Noble Hadith: 

This is God’s creation: 

God molded men and women in a different nature and disposition. Each of them is distinct 

from the other, and He gave each of them an appropriate role in life. Whoever acts according 

to that role, as God commanded, is worthy of the highest levels in Paradise. The Almighty 

said [30:30]: “the natural Way of Allah which He has instilled in all people. Let there be no 

change in this creation of Allah,” and also [65:3]: “Allah has already set a destiny for 

everything.” This is why there is a prohibition on attempting to exceed this nature, forbidding 

on one sex to resemble the other. This is one of the sins which demands damnation, as it is a 

rejection of God’s mercy. Therefore, men must not resemble women too much, by adopting 

their clothing, manner of speech or gait, and women must not resemble men in that which 

sets them apart. 
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83. Islamic Education, Grade 9, Vol. 2, 2020-21, pp. 23-24. 

“The danger” of gender emulation is elaborated as a threat that will weaken society, harm 

children, and is a violation of God’s commands. The textbook discusses how women must be 

soft in speech and gait, as it is “suitable for the affection of their children and their home,” 

men must not wear women’s jewelry or accessories, and neither gender may wear the others’ 

clothes.  
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The Danger of Imitation: 

Men resembling women, or vice versa, carries many dangers, including: 

1. Dissatisfaction with [divine] destiny: Men resembling women or women resembling men, 

represents their lack of acceptance of that which God Almighty decreed, and is even an 

affront to him. 

2. Disobedience of God’s command and those of His messenger: The Messenger of God 

forbade men to emulate women and the other way around. 

3. Weakness of society: by denying it balanced, self-confident youth, capable of performing 

their duty and fulfilling their responsibility. 

4. Loss of children’s rights: by denying them the right to education, which is suitable to their 

nature, preserves their dignity, and enables them to interact with society in a positive way. 

5. Loss of self-worth and self-respect: imitating the other is to exceed one’s rightful nature, 

customs and morality, and society forbids such conduct. 

Manifestations of Imitation 

Clothing and Attire: 

A man should not wear women’s clothing, nor women’s jewelry and accessories. A woman 

should not wear men’s clothes or that which pertains to them. 

Walking and Talking: 

A young man may not intentionally imitate girls in their gait or speech, or the delicateness 

with which they were created, as is suitable for the affection of their children and their home. 

A young woman must also not walk like a man or speak with deliberate roughness in her 

voice. 

Make Your Ruling: 

SITUATION RULE 

A woman imitated the voice of a 

man, to teach her son how to 

salute. 

….. 

A young man likes to wear 

decorated silk clothing, only at 

home. 

….. 
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The Arab World and the GCC 

84. Social Studies and National Education, Grade 3, Vol. 1, 2020‒21, p. 49. 

Egypt is considered an important ally of the UAE, presenting quotes of UAE leaders Zayed 

bin Sultan Al Nahyan and his son Muhammad bin Zayed Al Nahyan that highlight the 

importance of Egypt’s prosperity to all the Arabs. 

 

[Left Side:] 

Egypt and the Emirates—Limitless Giving 

His Highness Mohamed bin Zayed Al Nahyan said about the UAE’s relations with Egypt: “If 

there was only a morsel of bread, the UAE would share it with Egypt.” 

[Right Side:] 

From the words of Sheikh Zayed bin Sultan Al Nahyan: “The prosperity of Egypt is the 

prosperity of all the Arabs, so I ordered my children to always be at Egypt’s side. This is my 

testament, which I repeat to them in front of you, for this is the way to achieve greatness for 

the Arabs.” 
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85. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 54. 

The main goals of the security alliance between the UAE and Saudi Arabia include 

“confronting extremism and terror” and the “support of Arab, Islamic and world-wide 

issues” in this lesson.   

 

The goals of military partnership 

1.  Supporting the Arab, Islamic and world-wide issues 

2.  Confronting the dangers of terror and extremism 

3.  Fulfilling security and stability 

4.  Supporting the common working path of the Gulf 

5.  [...] 

6. Protecting the Arab interests 

86. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 56. 

Iran’s intervention in Bahrain and occupation of the three islands, along with the Israel-

Palestine conflict are mentioned as issues in which the UAE and KSA are in line as part of 

their political partnership. 

 

3. Political Partnership: 

The UAE and Saudi Arabia took part in establishing the Gulf Cooperation Council, and their 

positions are in congruence regarding shared Arab causes. This includes the Palestinian 

cause, the situation in Egypt, Syria, Iraq and Yemen, relations with Iran during its ongoing 

occupation of the three Emirati islands. On top of this, their positions were aligned on the 

Iraqi invasion of the State of Kuwait and facing the Iranian intervention in Bahraini affairs. 

God willing, these excellent relations shall continue to prosper under the two nations' 

brotherly leadership. 
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87. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2021–22, p. 83. 

The UAE, and specifically its founder Sheikh Zayed bin Sultan Al Nahyan, are celebrated for 

their diplomatic activities, in a lesson on the UAE being the first Arab country to restore its 

relations with Egypt after its boycott following the peace treaty with Israel. Students learn 

that all the Arabs soon followed the steps of the UAE, restoring their relations with Egypt as 

well. 

 

Human and moral attitudes: 

Because of the agreement that Egypt concluded with “Israel,” which was known as “Camp 

David,” after the October War, the Arab world came to a consensus regarding boycotting 

Egypt, the opening of an office of the Arab League in Tunis, and appointment of a Tunisian 

general secretary to the Arab League. 

Sheikh Zayed noticed that the boycott, which lasted for three years, had caused harm to all 

Arabs, and that wisdom and ethical approach require us to reconcile with Egypt in the 

interest of the Arabs first of all. 

After the end of the Arab summit that was held in Jordan in 1987 under the slogan of 

harmony and agreement, he informed his brothers at the summit… of the renewal of the 

UAE’s relationship with Egypt. That had a quick impact on all Arabs, who restored their 

relations with Egypt within two weeks, the headquarters of the Arab League were reopened, 

and the position of general secretary was assigned to an Egyptian citizen, as stipulated in the 

founding charter. 
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88. Social Studies and National Education, Grade 7, Vol. 1, 2021–22, p. 67. 

Qatar is described in a neutral and business-like manner. 

 

State of Qatar: 

* The Qatari peninsula is located in the center of the western coast of the Arabian Gulf, 

 and is surrounded by some islands. Its coasts are characterized by a multitude of 

 inlets, bays, basins and depressions. 

* The Al Thani clan immigrated from Najd [in present day Saudi Arabia] and settled in 

 Doha in 1868. Sheikh Qasim bin Mohammad Al Thani is considered the true founder of 

 the Emirate of Qatar, as he unified its tribes. 

* British pressure on the ruler of Qatar persisted, forcing him to sign the Treaty of 

1916, under which Qatar fell under a de facto British protectorate. Qatar 

declared its complete independence in September 1971. 
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89. Social Studies and National Education, Grade 7, Vol. 2, 2020-21, p. 74. 

Students learn about the UAE regional foreign policy and its “major role in championing 

Gulf, Arab, Islamic and international causes,” as embedded in its constitution. Referenced 

causes revolve around cases of Arab solidarity and unity, such as the Palestinian issue or the 

resolution of “misunderstanding between brothers.” 

 

The United Arab Emirates pursued a balanced policy in its foreign relations, establishing 

brotherly relations with Arab and Islamic countries, and friendly relations with the rest of the 

world. It played a major role in championing Gulf, Arab, Islamic and international causes. 

On the Gulf level, the state contributed to the establishment of the Cooperation Council for 

the Arab Gulf States, supported its path, and participated in the war to liberate Kuwait from 

the Iraqi occupation. 

From the Constitution 

Article No. 12: 

The Union's foreign policy aims to support Arab and Islamic causes and interests, and to 

consolidate bonds of friendship and cooperation with all countries and peoples, on the basis 

of the principles of the United Nations Charter and international ethics. 

On the Arab level, Sheikh Khalifa bin Zayed Al Nahyan strongly believes in the necessity of 

Arab solidarity and its firm stand by the Arab right. This is through solidarity and support 

for just Arab causes such as the issue of Palestine, and the elimination of any fear or 

misunderstanding between brothers through dialogue and peaceful methods […] 
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Iran and Turkey 

90. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 109. 

An entire chapter is devoted to describing the Ottoman Empire’s ill-treatment and atrocities 

against the nations under its rule. The Ottoman Empire is portrayed as an oppressive, 

illegitimate State that weakened the Arab world with crushing poverty and that has ended 

centuries of prosperity under previous Islamic states. 
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Lesson 2: Ottoman Rule of the Arab Homeland on the Scales of History 

Main idea: 

History calls our attention to the reality of past nations. It has rules which are not to be 

strayed from. It is fair to those nations who deserve fairness and presents irrefutable 

evidence against the unfairness of other nations – those which ravaged the land, and left 

ruins in their wake. We pause here to place the expansionist Ottoman state on the scales of 

history. The time of its rule – from its establishment by Osman, son of Ertuğrul (Osman I) in 

1299, and its invasion of Arab countries, beginning with the Levant and Egypt (the Mamluk 

State) by Ottoman sultan Selim I in 1517 – was a bloody period of deep darkness. It exploited 

the Arabs' wealth for many centuries, it impoverished its peoples, and brought the 

subjugation of the Arab Homeland by western colonialism in the 19th and 20th centuries. 

 

Lesson plan: 

1. Atrocities of Ottoman rule in Arab countries 

2. Massacres of Arabs perpetrated by the Ottoman state  

3. Ottoman state on the scale of history 

 

Learning results: 

* Understanding the concepts and terms found in the lesson. 

* Naming examples for the depravity of Ottoman rule in Arab countries.  

* Deducing the Ottoman rule's atrocities in Arab countries. 

* Drawing general lessons about the period of Ottoman expansion in the Arab Homeland. 

* Appreciating the sacrifice made by sons of the Arab Homeland to rid themselves of 

Ottoman domination. 

 

Concepts and terms: 

* Sick man of Europe. 

* Turkification policy. 

* Seferberlik [forced conscription of Arab peasants in WWI]. 

* İltizam [Ottoman system of tax farms]. 

 

Civil values: 

* Moral integrity. 

* Equality. 

* Solidarity. 

* Respect. 

* Security. 
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91. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 114. 

A lesson critical of the Ottomans displays a poster about reported Ottoman massacres against 

Arabs, which includes the Ottoman massacre of Shiite Muslims in Karbala. 

 

Ottoman Massacres 

Against the Arabs 

The Neglected History 

1516: Al-Tal Massacre: Decimation of thousands of Syrians in Aleppo after the Battle of 

Marj Dabiq [Ottomans vs Mamluks]. 

1842: Karbala’ Massacre: Killing by Ottomans of thousands of rebels. 

1915: Seferberlik [Mobilization] Massacre in Medina: Starvation and deportation of its 

inhabitants outside the island in order to Turkify it. 

1517: The Ten-Thousand Massacre in Egypt: Killing of 10,000 Egyptians in one day at the 

beginning of the conquest. 

1517: The Craftsmen Massacre in Egypt: Moral Liquidation of [craftmen's] legacy by 

transferring the most skillful literates to Astana. 

1916: Marjeh Square Massacre in Damascus: The Ottoman Governor Jamal Pasha executes 

the leaders of the anti-Ottoman revolution. 
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92. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, pp. 114-115. 

The Ottomans are described as a colonial power and not as revered Muslim conquerors. 

Rather, they are compared with Western colonialists, or in the words of the textbook, they are 

“no better than French and British colonialism.” 

 

3. The Ottoman state on the scales of history 

Historians point out that it is not possible to consider one Muslim nation invading the land of 

another as fatħ [positive Islamic conquest], for that contradicts science and history. Whoever 

speaks of the Ottoman invasion of Arab countries as a fatħ, their discourse is predicated on 

religious sentiment and zeal, claiming that the Ottoman dynasty protected Arab countries 

from Shiite penetration, through its conflict with the Safavid state in Iran. 

The four centuries of Ottoman rule of most Arab states were an invasion and an occupation. 

The Ottomans were invaders and colonizers who occupied Arab countries, no better than 

French and British colonialism. They exploited the wealth of the Arabs and left them weak 

and backward. The Ottoman sultan was a colonial ruler, and Arab countries under his reign 

suffered from being subjugated to a colonial center. Though some repeat the term “Ottoman 

Caliphate,” Turkish sources themselves do not mention a title of “Ottoman Caliph,” and the 

only Ottoman sultan who claimed the title of caliph was Abdülhamit [II], when in 1876 he 

published a constitution and signed it as “Abdülhamit Caliph of the Muslims.” Abd al-

Rahman al-Kawakibi [Syrian pan-Islamist] challenged this in his book Nature of Despotism, 

reminding him that the Caliphate is Arab. 



 

95 

93. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 115. 

Atatürk, founder of modern Turkey, is praised for replacing the Ottoman Empire with a 

modern democratic regime, introducing reforms “that are responsible for moving his country 

into the heart of the 20th century.” 

 

Enrichment 

Mustafa Kemal Atatürk (1881-1938), founder of modern Turkey 

The Turks have known, among periods of decline, periods of prosperity, and gave birth to 

great leaders. One of those is Kemal Atatürk, who began his life as a soldier in the Turkish 

army in WWI. He was displeased with the rule of Ottoman sultans, and once it dawned on 

him that Turkey was on the verge of collapse in the war, he founded the Turkish National 

Party, and a temporary government elected him in 1920 as president of new Turkey. This 

gave him the opportunity to implement what he aspired to, which in essence meant 

reorganizing the country's regime and making it catch up with modern civilization. Atatürk 

introduced reforms that are responsible for moving his country into the heart of the 20th 

century. 
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94. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 30. 

The Iranian support of the Houthis – though not named outright – is described as “foreign 

penetration and intervention” and as “the aggressor.” This is featured in an explanation on 

the motives behind launching the Saudi Arabian-led Operation “Decisive Storm” in Yemen. 

 

Causes of "Decisive Storm" being launched: 

1. To destroy the rebel movement led by the Houthis. 

2. To stop foreign penetration and intervention in the region. 

3. To restore the people of Yemen and their government’s legitimacy and protect the borders 

of Saudi Arabia and her brethren from the aggressor. 

95. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 55. 

The textbook shown below inserts implied criticism toward Iran, mentioning “foreign 

designs” of entities regarding Yemen, which possess a “dream of hegemony and control,” 

hinting at the Iranian backing of the Houthis. An accompanying map shows borders that 

clearly signify Israel and Palestine. 

 

The Arab Alliance came to support legitimate forces in Yemen, led by Saudi Arabia. The 

UAE's strong arm was supported by countries of the region, to write the beginning of a new 

history for the region, one written by its own sons; to take part in restoring legitimacy to 

Yemen, and defeat the foreign designs to take over Yemen and lead it into sectarian conflicts, 

in service of foreign interests, which still entice their owners with the dream of hegemony and 

control. 
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96. Social Studies and National Education, Grade 7, Vol. 1, 2021-22, p. 70. 

Iranian expansionism is discussed in an explanation of Operation Decisive Storm, launched 

in 2015 in Yemen. It describes the allies of the UAE and its goals, one of which was to push 

back Iranian influence and prevent it “from destroying Yemen as it did in Iraq and Lebanon.” 
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“Decisive Storm" 

Participating Countries 

Saudi Arabia—contributes more than 100 jets and 150 thousand troops and marine units 

UAE          30 fighter jets 

Kuwait      15 fighter jets 

Jordan         6 fighter jets 

Bahrain     15 fighter jets 

Morocco     6 fighter jets 

 

Yemen War (Decisive Storm): 

The following objective factors and justifications necessitated the UAE's participation in the 

Arab coalition to restore the legitimate [government] in the brotherly nation of Yemen, and 

bring back stability and security to Yemen: 

1.  Protecting Yemen's Arab identity 

2.  Defending Islamic holy sites and siding with Saudi Arabia 

3.  Putting an end to the threat of Iranian expansionism in the region 

4.  Preventing Iran from destroying Yemen as it did in Iraq and Lebanon 

5.  Guarding Arab National security 

6.  Helping brothers and rescuing the Yemeni people 

  

I learn from my country's beautiful [heritage]: 

The Emirati proverb says: Lament people, do not lament money. 

[Caption under photo:] In 2019 our armed forces returned after achieving strategic goals by 

participating in the Arab coalition, underscoring their support for the Kingdom of Saudi 

Arabia in accordance with the interest of brother Yemen. 
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97. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 100. (Previously- 

Social Studies and National Education, Grade 9, Vol. 1, 2017-18, p. 50.) 

A historical explanation of the Ottoman Empire escalated its rhetoric, as the 2017-18 edition 

was quite factual and unbiased, even depicting the Ottoman Empire as a protector of the Arab 

countries, whereas the 2021-22 edition is characterized by a narrative in which the Ottoman 

Empire is an “expanding” superpower with “covetous ambitions,” depicting them as a 

historical enemy of the Arabs. 

Social Studies and National Education, 

Grade 9, Vol. 1, 2017-18, p. 50. 

Social Studies and National Education, 

Grade 9, Vol. 1, 2021-22, p. 100. 

 

Lesson 1: 

The Ottoman state and the Arab Homeland 

The main idea: 

The Ottomans are descended from one of the 

Turkic tribes that migrated from central Asia 

during the 13th century, and in the time of 

Osman bin Ertuğrul, the founder of the 

Ottoman State, they became a superpower, 

its conquests expanded to Asia Minor. The 

marching of European forces in the Balkan 

area has blocked the Ottomans for many 

centuries. They confronted the Byzantine 

Empire, and their armies even reached so 

far as the gates of Vienna, Austria's capital, 

and conquered the Arab countries and 

protected them against foreign covetous 

ambitions. 

 

Lesson 1:  

The Ottomans and their covetous ambitions 

in the Arab Homeland 

The main idea: 

The Ottomans are descended from one of the 

Turkic tribes that migrated from central Asia 

during the 13th century, and in the time of 

Osman bin Ertuğrul, the founder of the 

Ottoman State, they became an expanding 

superpower, whose lands reached Asia 

Minor, the Balkans for many centuries. Their 

armies even reached so far as the gates of 

Vienna, Austria's capital and included the 

Arab countries. 

* Yellow highlight indicates altered content. 

* Red font indicates removed content. 

* Green font indicates added content. 
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98. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, pp. 102-103. 

(Previously- Social Studies and National Education, Grade 9, Vol. 1, 2017-18, pp. 52-57.) 

The term fatħ – Muslim or Arab victory to liberate an occupied area – was used in the 

textbook’s 2017-18 edition to describe all kinds of conquest carried out by the Ottoman 

Empire, as opposed to the 2021-22 edition, in which it is only reserved for the capture of 

Constantinople. 

Social Studies and National Education, 

Grade 9, Vol. 1, p. 52-57, 2017-18 

Social Studies and National Education, 

Grade 9, Vol. 1, p. 102-103, 2021-22 
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The expansion in Europe: 

The conquest [fatħ] of the Balkans: 

[…] The Ottomans took over Edirne, which 

they made their capital in the beginning of 

1366 until the conquest [fatħ] of 

Constantinople. […] 

At the demise of Bayezid I, Mehmed II 

ascended the throne. He was the one to 

conquer [fatħ] Constantinople, the Eastern 

city of Islam, after many centuries it has 

been such a difficult thing for Muslims. 

Second: The conditions of the Arab world 

prior to its annexation to the Ottoman 

Empire: 

[…] 

Third: The Extension (Imtidad) of the 

Ottoman Empire in the Arab Countries: 

[…] 

Explain the conditions of the Arab world 

prior to its annexation to the Ottomans. 

 

 

 

The expansion in Europe: 

The Balkans: 

[…] The Ottomans took over Edirne, which 

they made their capital in the beginning of 

1366 until the conquest [fatħ] of 

Constantinople. […] 

At the demise of Bayezid I, Mehmed II 

ascended, who was the one to enter 

Constantinople, the Eastern city of Islam. His 

reign's most conspicuous achievement is the 

strong push he gave to the Ottoman State in 

the Eastern Mediterranean. 

Second: The conditions of the Arab world 

prior to colonial expansion 

[…] 

Third: The expansion (“Tawassu”) of the 

Ottoman Empire in the Arab countries 

[…] 

Explain the conditions of the Arab world 

prior to the Ottoman expansion in it. 

* Yellow highlight indicates altered content. 

* Red font indicates removed content. 

* Green font indicates added content. 
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99. Social Studies and National Education, Grade 9, Vol. 2, 2020-21, p. 77. (Previously- 

Social Studies and National Education, Grade 9, Vol. 2, 2017-18, p. 74.) 

Influences on Arab Islamic civilization no longer include Persian influences, as a section on 

interactions between civilizations removed any reference to Persians made in previous 

textbook editions. 

Social Studies and National Education, Grade 

9, Vol. 2, 2017-18, p. 74. 

Social Studies and National Education, 

Grade 9, Vol. 2, 2020-21, p. 77. 

 

 

Second: Interactions between civilizations 

across history 

Human civilizations have been interacting 

with each other since antiquity. They have 

brought the peoples of the world a global 

depository in all fields of science and 

inventions. Therefore, one civilization cannot 

isolate itself from others, and civilizations do 

not flourish on their own. 

Ancient civilizations took from each other 

many things, as exemplified by the cultural 

exchange between the Mesopotamian and 

Ancient Egyptian civilizations, and the 

civilization of the Arabian Gulf region and 

the Arabian Peninsula, as well as other 

ancient civilizations. 

The Arab Islamic civilization was 

distinguished for its sons' capabilities, in 

those days, to take and give; the Arabs 

 

 

Second: Interactions between civilizations 

across history 

Human civilizations have been interacting 

with each other since antiquity. They have 

brought the peoples of the world a global 

depository in all fields of science and 

inventions. Therefore, one civilization 

cannot isolate itself from others, and 

civilizations do not flourish on their own. 

Ancient civilizations took from each other 

many things, as exemplified by the cultural 

exchange between the Mesopotamian and 

Ancient Egyptian civilizations, and the 

civilization of the Arabian Gulf region and 

the Arabian Peninsula, as well as other 

ancient civilizations. 

The Arab Islamic civilization was 

distinguished for its sons' capabilities, in 
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inherited the wisdom and science of the 

Indians, the experience, politics and manners 

of the Persians, the philosophy and sciences 

of the Greeks, and the crafts of the Chinese 

and Byzantines. They rendered these elements 

in an Arab Islamic framework and revitalized 

the sciences and the arts and spread the love 

of knowledge and discovery. No wonder, then, 

that some historians describe the 10th century 

AD as the Islamic Arab Renaissance. The 

Arab's cultural contribution to the world 

wasn't just in preserving the heritage of 

ancient nations, by translating ancient 

(Greek, Indian and Persian) books; but also 

adding greatly on top of what they found. 

those days, to take and give; the Arabs 

inherited the wisdom and science of the 

Indians, as well as their politics and 

manners, the philosophy and sciences of 

the Greeks, and the crafts of the Chinese 

and Byzantines. They rendered these 

elements in an Arab Islamic framework 

and revitalized the sciences and the arts 

and spread the love of knowledge and 

discovery. No wonder, then, that some 

historians describe the 10th century AD as 

the Islamic Arab Renaissance. The Arab's 

cultural contribution to the world wasn't 

just in preserving the heritage of ancient 

nations, by translating ancient (Greek and 

Indian) books; but also adding greatly on 

top of what they found. 

*Red font indicates removed content. 

100. Social Studies and National Education, Grade 9, Vol. 2, 2020-21, p. 42. 

(Previously- Social Studies and National Education, Grade 9, Vol. 2, 2017-18, p. 42.) 

An exercise about the Persian Gulf no longer asks students to “refute the Iranian claims 

regarding it being Persian,” as featured in an assignment to write a speech as if they are to 

give it at the UN, in which they prove the Gulf’s Arab nature. 

Social Studies and National Education, Grade 

9, Vol. 2, 2017-18, p. 42. 

Social Studies and National Education, 

Grade 9, Vol. 2, 2020-21, p. 42. 

 
I shall imagine myself as a delegate to the 

United Nations: 

I was asked to give a speech at the opening 

session of the United Nations, in which I shall 

prove the Gulf’s Arab character and refute 

the Iranian claims regarding it being Persian. 

I shall write my words here: 

 
I shall imagine myself as a delegate to the 

United Nations: 

I was asked to give a speech at the opening 

session of the United Nations, in which I 

shall prove the Gulf’s Arab character. 

I shall write my words here: 

* Red font indicates removed content. 

 

101. Historical Depth of Federal Thought in the UAE, Grade 10, Vol. 1, 2021-22, p. 35. 
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A history book teaches that large parts of the Iranian side of the Gulf were controlled by the 

Coastal Emirates. There is no claim for these territories, but students learn that the Persian 

Shah Abbas acknowledged Emirati dominion over these lands. 

 

Since 1600, the Iranian Safavid state was seeking allies to help it to defeat the Portuguese. 

They concluded treaties with the Al-Qasimi State. The Iranian ruler, called Abbas Shah 

Isma'il Al-Safavi, acknowledged Kayed bin 'Udwan Al-Qasimi's possession of vast territories 

located in present-day southwest Iran, in addition to all the Southern Emirati Islands, 

including the Greater and Lesser Tunbs and Abu Musa. 

102. Historical Depth of Federal Thought in the UAE, Grade 10, Vol. 1, 2021-22, p. 37. 

The war between the Persians and the Emiratis is described as the main cause of the 

consolidation of Emirati national identity and unity. Moreover, the Persians are said to be 

traitors for forming another alliance with the British and Dutch colonialists against the 

Emirates. 

 

The war between the Coastal Emirates and the Persian State persisted for decades. The 

major events and hostile foreign interventions united the people of the Coastal Emirates and 

strengthened their determination to repel the Persian Aggression. [The Persians] continued 

to build up their military capacities, having access to Dutch and British military knowhow. 

They formed an enormous fleet of about 5,000 Persian warriors. This fleet later advanced to 

the city of Khor Fakkan on the eastern seashore of the Coastal Emirates. On April 4, 1736, 

the city was occupied, the Persians (al-furs) headed toward the city of Ras Al-Khaima and 

were stationed there. 
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Israel & Zionism 

103. Islamic Education, Grade 6, Vol. 1, 2021–22, p. 75; Islamic Education, Grade 8, Vol. 

1, 2021-22, p. 63; Islamic Education, Grade 12, Vol. 1, 2021-22, p. 43.  

The UAE-Israel peace treaty was rapidly added to Islamic Education curriculum as an 

identical news item in three different textbooks, which present the endorsements of the peace 

treaty by two leading Islamic UAE Institutions. This information appears in different contexts 

throughout the textbooks, all of which revolve around moderation, fighting extremism, and 

the enhancement of global tolerance, cooperation, and sustainable prosperity. 

  

The Emirates Fatwa Council praised the Emirati peace initiative with Israel, which is added 

to the state’s long record of supporting Arab and Islamic causes, chief among them is the 

Palestinian cause, and its continuous efforts to support reconciliations and spread peace in 

various parts of the world. Dr. Mohammed Matar Alkaabi, head of the General Authority for 

Islamic Affairs Endowments [GAIAE], confirmed that the initiative is a historic and cultural 
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decision and that it stems from the values of our noble Islamic religion, which urges building 

bridges of cooperation and establishing the principles of relations with everyone. 

[Grade 6:] In collaboration with your colleagues, prepare a picture presentation 

demonstrating the prominent role of the UAE in achieving security and peace for the peoples 

of the world, while addressing the importance of peace agreements and their impact on the 

sustainable development of the world’s life resources. 

[Grade 8:] Write an essay titled “Islam is a Religion of Security and Peace” explaining 

Islam’s position on the manifestations of violence and terrorism, clarifying the security 

foundations of societies, and the local and global initiatives of the UAE consolidating the 

values of cooperation and peace.” 

[Grade 12:] Design a presentation on the position of Islam on extremism, explaining its 

causes and methods of treatment. Indicate the role of agreements and peace treaties of the 

UAE with the countries of the world in consolidating the values of tolerance and rejecting 

extremism in all its forms. 

104. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 121. 

(Previously- Social Studies and National Education, Grade 9, Vol. 1, 2017-18, p. 63.) 

Israel is no longer presented as an entity that employs racial discrimination. In an example 

given for a definition of racial discrimination, “settler colonialism in […] Palestine,” has 

been removed from the textbook. 

Social Studies and National Education, Grade 

9, Vol. 1, 2017-18, p. 63. 

Social Studies and National Education, Grade 9, 

Vol. 1, 2021-22, p. 121. 

 

 

4. Racial discrimination:  

Dispossessing the native inhabitants of their 

economic, social, political, and religious 

rights, perceiving them as of lower class than 

the colonialists who enjoy all these rights. For 

example, there is the settler colonialism in 

South Africa and Palestine. 

 

 

4. Racial discrimination:  

Dispossessing the native inhabitants of their 

economic, social, political, and religious rights, 

perceiving them as of lower class than the 

colonialists who enjoy all these rights. For 

example, there is the settler colonialism in South 

Africa. 

* Red font indicates removed content. 
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105. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 

1, 2021-22, p. 72. (Previously- Social Studies and National Education: Zayed’s Ethical 

Approach, Grade 11, Vol. 1, 2019-20, pp. 72-73.) 

A criticism of the demand that Palestinians recognize Israel while it “persecutes” them and 

“desecrates” the land has been removed since the 2020 textbook edition. In addition, the text 

omitted a sentence from a 1982 quote stating that there will be no stable peace as long as 

“Israel occupies Arab lands and practices its violations in Southern Lebanon.” 

 

Social Studies and National Education: Zayed’s 

Ethical Approach, Grade 11, Vol. 1, 2019-20, 

pp. 72-73. 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2021-22, p. 72. 

 

 

[Under the picture:] Among the many meetings 

of Sheikh Zayed with Yasser Arafat 

The positions of Sheikh Zayed - may God have 

mercy on him - translate his clear vision of the 

nature of the conflict with the occupying enemy 

[…] from his words in May 1978: 

“How can the Palestinians be required to 

recognize Israel? Which recognition? The 

Palestinians recognize their right to their lands, 

so if their land is desecrated, and the Israelis 

 

 

[Under the picture:] Among the many meetings 

of Sheikh Zayed with Yasser Arafat 

 

From his words in March 1982: 

“The main issue for the Arabs is the 

Palestinian issue, and a fundamental solution 

for it must be initiated as soon as possible. 

Every delay in resolving this issue causes 

instability in the region. Procrastination in 

resolving the issue leads to an increased 

instability in the Middle East.” 
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control it, and they are expelled from their land 

– how can they recognize? And recognize who? 

Do they recognize those who separated them 

from their land and homes? Do they recognize 

those who persecute them? 

This is something that has not happened before 

in the history of mankind. We demand justice 

that guarantees everyone his right, so how can 

we legitimately recognize the one who occupied 

the land by force, and not recognize the 

legitimacy of the original landowner and his 

right to establish his state on his land? Is this 

considered justice? Israel refuses even to 

acknowledge their existence as a people and 

continues to build settlements on the Arab 

lands. How can the world imagine that a people 

should be silent about demanding its right? 

[…]” 

He saw in this issue the basis for an overall 

situation the world suffers from, that is – 

stability.” 

 

“And from his words on March 1982: 

‘The main issue for the Arabs is the Palestinian 

issue, and a fundamental solution for it must be 

initiated as soon as possible. Every delay in 

resolving this issue causes instability in the 

region. Procrastination in resolving the issue 

leads to an increased instability in the Middle 

East, and peace will not be stable as long as 

Israel occupies Arab lands and practices its 

violations in Southern Lebanon.” 

 

* Red font indicates removed content. 
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106. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 28. 

A passive voice is used to avoid directly blaming Israel for “occupying” territories in an 

explanation of Arab solidarity during the 1973 Yom Kippur War. While there is no direct 

mention of Israel, in the text or on the map, the borders of the Green Line that separates 

Israel, the West Bank, and Gaza, is clearly drawn. 

 

[Map title:] 1973 October War  

[Map legend:] Purple arrow: “Trajectory of Egyptian and Syrian offensive”; Green-grey: 

“Confrontation Countries”; Orange: “Territory liberated after the 1973 War”; Dark grey: 

“Arab territory still occupied since 1967.” 

[Country name in bold on Israel’s territory of the Negev:] Palestine. 

A. 1973 October War  

The October War of 1973 represents a defining moment in the life of the Arab Nation, for 

those were the moments where the Arabs were able to agree on the words of one man, and to 

achieve one goal, and that is: to free the lands that were occupied in the June War of 1967 – 

the Gaza Strip, the West Bank, the Sinai Peninsula and the Syrian Golan Heights, while 

obstructing global maritime transportation in the Suez Canal. Syria and Egypt were both 

determined to take back their lands with the help of Arab countries, and at their helm – the 

United Arab Emirates. 
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107. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, 

Vol. 1, 2021-22, p. 71. (Previously- Social Studies and National Education: Zayed’s Ethical 

Approach, Grade 11, Vol. 1, 2019-20, p. 71.) 

 

A reference to the destruction in Lebanon caused by “the ‘Israeli’ Occupation” during the 

2006 Second Lebanon War has been removed. The passage now only discusses the financial 

support the UAE provided Lebanon in humanitarian aid. 

 

Social Studies and National Education: Zayed’s 

Ethical Approach, Grade 11, Vol. 1, 2019-20, p. 

71. 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2021-22, p. 71. 

 

 

The vision of Sheikh Zayed – may God have mercy 

on him – of supporting Lebanon still carries on, 

through the UAE’s subscription of bonds to 

support the Lebanese treasury – in 

implementation of the resolutions of the Paris 

Conference – in the amount of 300 million dollars 

in January 2003. This was followed with 

humanitarian aid in the form of reconstructing 

and performing maintenance on thousands of 

homes and services that were destroyed by the 

“Israeli” Occupation in 2016, as an extension of 

the moral approach of Zayed - may God rest his 

soul. 

 

 

The vision of Sheikh Zayed – may God have 

mercy on him – of supporting Lebanon still 

carries on, through the UAE’s subscription of 

bonds to support the Lebanese treasury – in 

implementation of the resolutions of the Paris 

Conference – in the amount of 300 million 

dollars in January 2003. This was followed 

with humanitarian aid in the form of 

reconstructing and performing maintenance 

on thousands of homes and services in 2016, 

as an extension of the moral approach of 

Zayed - may God rest his soul. 

*Red font indicates removed content. 
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108. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, 

Vol. 1, 2021-22, p. 65. (Previously- Social Studies and National Education: Zayed’s Ethical 

Approach, Grade 11, Vol. 1, 2019-20, p. 65.) 

References to Israel as an aggressive enemy have been completely removed from a text about 

UAE founder Sheikh Zayed bin Sultan Al Nahyan’s support of Egypt and Syria during the 

1973 Yom Kippur War. The content removed included a speech by Sheikh Zayed in which 

he stated that Israel started the war out of an interest in expansion, which is historically 

incorrect. However, the textbook still uses parentheses when mentioning Israel. 

 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2019-20, p. 65. 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2021-22, p. 65. 
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An esteemed view by Sheikh Zayed of the 

1973 October War: 

The stance of pride from which Sheikh Zayed - 

may God have mercy on his soul –viewed the 

1973 October War is considered among the 

most important positions taken by a leader in 

ancient and modern history, according to the 

nature of the joint war between Egypt and 

Syria against the “Israeli” enemy to liberate 

occupied Sinai and the Golan since 1967 […] 

He was surprised to hear the news about a war 

erupting between Egypt and Syria on one side, 

and “Israel” on the other. The only thing that 

came to his mind was that “Israel” is the one 

who started this war devoting all its efforts to 

continue with its attacks and impose the 

reality of bargaining on the occupied 

territories. And from London… he talked to the 

Egyptian president Anwar Sadat and Syrian 

president Hafez al-Assad, to reassure them 

directly about this war, to calm their mind and 

soul when they told him that they had planned 

together to launch a campaign against the 

enemy for the liberation of occupied Sinai and 

the Golan, which were occupied six years ago 

[…] 

An esteemed view by Sheikh Zayed of the 

1973 October War: 

The stance of pride from which Sheikh Zayed - 

may God have mercy on his soul –viewed the 

1973 October War is considered among the 

most important positions taken by a leader in 

ancient and modern history, according to the 

nature of the war to liberate occupied Sinai 

and the Golan since 1967 […] He was 

surprised to hear the news about a war 

erupting between Egypt and Syria on one side, 

and “Israel” on the other. And from London… 

he talked to the Egyptian president Anwar 

Sadat and Syrian president Hafez al-Assad, to 

reassure them directly about this war, to calm 

their mind and soul when they told him that 

they had planned together for the liberation of 

occupied Sinai and the Golan, which were 

occupied six years ago […] 

* Red font indicates removed content. 

109. With the Strength of the Union: His Highness Sheikh Zayed bin Sultan Al Nahyan 

– Leader and State, Grade 12, Vol. 1, 2021–22, p. 80. 

Zionism is characterized as having “greedy ambitions since the moment of its establishment.” 

 

Likewise, Palestine, which was burdened by the yoke creating a new “national home” for the 

Jews on its lands, has also witnessed strong Arab resistance to Zionist greedy ambitions 

since the moment of its establishment. 
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110. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 

1, 2021-22, p. 75. (Previously- Social Studies and National Education: Zayed’s Ethical 

Approach, Grade 11, Vol. 1, 2019-20, p. 75.) 

A reference to Israel as “the occupying enemy” has been removed from a passage about UAE 

founder Sheikh Zayed bin Sultan Al Nahyan’s efforts to support Egypt and Syria during the 

1973 Yom Kippur War. In discussing the oil embargo that was placed on the United States, 

the text had previously stated its reasoning was due to their support of Israel. The updated 

text now simply mentions the embargo, without any reference to Israel. 

Social Studies and National Education: Zayed’s 

Ethical Approach, Grade 11, Vol. 1, 2019-20, 

p. 75. 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2021-22, p. 75. 

 

 

His first move was in London, where he was on 

an official visit, meeting with ambassadors of 

Arab countries, and asked them to inform their 

governments to declare their support for the 

two countries in this war. When informed that 

Egypt needs money to cope with the 

consequences of the war, he got a 100 million 

dollars loan from the Midland London Bank he 

quickly transferred to Egypt. Upon returning to 

the country on October 16, he announced 

cutting off oil from the United States for 

standing with the occupying enemy. 

 

 

His first move was in London, where he was on 

an official visit, meeting with ambassadors of 

Arab countries, and asked them to inform their 

governments to declare their support for the 

two countries in this war. When informed that 

Egypt needs money to cope with the 

consequences of the war, he got a 100 million 

dollars loan from the Midland London Bank he 

quickly transferred to Egypt. Upon returning to 

the country on October 16, he announced 

cutting off oil from the United States. 

*Red font indicates removed content. 
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111. Social Studies and National Education, Grade 9, Vol. 1, 2021–22, p. 73 

(Previously- Social Studies and National Education, Grade 9, Vol. 1, 2017–18, p. 23.) 

Acts of aggression ascribed to the Zionists were removed from a description of the Suez 

Canal, as the interpretations of the 1956 Suez Crisis, the 1967 Six Day War, and the 1973 

Yom Kippur War were irrelevant to the lesson. 

 

Social Studies and National Education, Grade 9, 

Vol. 1, 2017–18, p. 23. 

Social Studies and National Education, 

Grade 9, Vol. 1, 2021-22, p. 73. 

 

 

A Historical fact: The Suez Canal: 

The Suez Canal has a long history, and Egypt paid 

a dear price for it all throughout its occupation by 

Britain, followed by the triple British-French-

Zionist aggression of 1956, and the Zionist 

aggression during June War of 1967 and October 

War of 1973. Work of digging the canal started in 

1859 and was completed in 1869. It is 162 km long. 

 

 

A Historical fact: The Suez Canal: 

The Suez Canal has a long history, and Egypt 

paid a dear price for it all throughout its 

occupation by Britain. Work of digging the 

canal started in 1859, and was completed in 

1869. It is 162 km long. 

*Red font indicates removed content. 
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112. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 

1, 2021-22, p. 69. (Previously- Social Studies and National Education: Zayed’s Ethical 

Approach, Grade 11, Vol. 1, 2019-20, p. 69.) 

As of 2020, references to Israeli attacks during the 1982 Lebanon War were removed from 

passages about the UAE founder Sheikh Zayed bin Sultan Al Nahyan’s support of Lebanon 

during the war. However, Israel is still mentioned only in parentheses. 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2019-20, p. 69. 

Social Studies and National Education: 

Zayed’s Ethical Approach, Grade 11, Vol. 

1, 2021-22, p. 69. 

 

Intimate view of Lebanon during its times of 

crisis and stability: 

Sheikh Zayed - may God have mercy on him - 

had a noble moral view of Lebanon, as he would 

follow its events for a long time, most of them 

taking place during the civil war that destroyed 

its economy and economic and social structure 

for a period of fifteen years, which began in 

1975, through numerous Israeli attacks, and 

the occupation of “Israel” of parts of its lands 

in the south until this futile war ceased in 

October 1990 […] 

 
One of the results of the summit’s decisions was 

that the United Arab Emirates participated in 

the Arab deterrence forces in Lebanon from 

1976 to 1979. Here we must mention the 

participation of our armed forces again in the 

process of clearing mines in South Lebanon 

after the withdrawal of “Israel” in 1982, as a 

result of the attacks that it carried out from 

time to time […] 

 

Intimate view of Lebanon during its times of 

crisis and stability: 

Sheikh Zayed - may God have mercy on him 

- had a noble moral view of Lebanon, as he 

would follow its events for a long time, most 

of them taking place during the civil war that 

destroyed its economy and economic and 

social structure for a period of fifteen years, 

which began in 1975 and the occupation of 

“Israel” of parts of its lands in the south 

until this futile war ceased in October 1990 

[…] 

 

One of the results of the summit’s decisions 

was that the United Arab Emirates 

participated in the Arab deterrence forces in 

Lebanon from 1976 to 1979. Here we must 

mention the participation of our armed 

forces again in the process of clearing mines 

in South Lebanon after the withdrawal of 

“Israel” in 1982. 

*Red font indicates removed content. 
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113. Social Studies and National Education, Grade 9, Vol. 1, 2021–22, p. 73 

(Previously- Social Studies and National Education, Grade 9, Vol. 1, 2017–18, p. 23.) 

“Taking the side of the Zionist Entity on the land of Palestine” has been removed from a 

chart titled “Schemes of the Enemies to Impede Joint Arab Action.” In fact, the entire rhetoric 

of the chart has been altered to discuss the “Main Challenges Facing Joint Arab Action,” 

instead of attributing the issues to schemes or enemies.  

 

Social Studies and National Education, 

Grade 9, Vol. 1, 2017–18, p. 109. 

Social Studies and National Education, 

Grade 9, Vol. 1, 2021-22, p. 27. 

 

The enemies of the Arab Nation carry out 

their schemes to impede joint Arab action by 

using the following: 

Schemes of the Enemies to Impede Joint 

Arab Action: 

1. Drawing artificial borders between the 

countries and provoking the problems 

around them.  

2. Conspiring to harm and thwart the Arab 

projects.  

3. Provoking the confessional bigotry and 

the inner problems in Arab countries. 

4. Supporting and taking the side of the 

Zionist Entity on the land of Palestine. 

 

Among the main challenges impeding joint 

Arab action: 

The Main Challenges Facing Joint Arab 

Action: 

1. Provoking confessional bigotry and 

spreading hate speech and inner problems 

in some Arab countries.  

2. Attempts to thwart economic and 

political Arab projects.  

3. Regional Threats to national Arab 

security. 

4. Weakness of Information and 

Communication Technology-based 

knowledge and structure impeding a 

sustainable Arab knowledge economy. 

*Red font indicates removed content. 

*Yellow highlight indicates altered content. 

*Green font indicates added content. 
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114. Arabic Language, Grade 7, Vol. 1, 2021-22, pp. 84, 194. 

The Israeli-Palestinian conflict is hinted at in an item on the ancient Cotton Market (Suq al 

Qattanin) in Jerusalem, in which the text states, “the Islamic institutions in Jerusalem are 

trying to revive it and open its stores so that it will continue to be bustling with life in the 

heart of Jerusalem and to preserve the Arab and Islamic identity of the city.” The textbook 

also features a poem by nationalistic Palestinian poet Ibrahim Tuqan, whose themes include 

“the value of dedication to one’s country.” The text incorrectly states that Tuqan passed 

away in 1948, rather than 1941. 

 

Bab Alqtatnin Market in Jerusalem: 

Among the oldest markets in Jerusalem, it began operating in 1336 C.E., under Mamluk rule. 

It is 100m long and 10m wide. It is situated to the west of the Temple Mount. The market is 

famous for its cotton and silk cloths. During the Mamluk age, it was one of the finest, most 

crowded, most well built and loftiest markets in town. […] However, the doors of the market 

stalls have remained closed since the mid-twentieth century, and the Islamic institutions of 

Jerusalem are attempting to rebuild it and reopen its stalls, so it may remain alive in the 

heart of Jerusalem, and so as to retain the Arabic and Islamic identity of the city. 

The poet: 

Ibrahim ‘Abd-Al-Fattah Tuqan was born in 1905. He earned his degree from the department 

of literature in the American University of Beirut in 1929. His sister is the poet Fadwa 

Tuqan. He died as a young man in Jerusalem in 1948, leaving behind him a prolific poetic 

output, which displays the meaning without burdening itself with excessive stylistic devices. 

His poetry urges us to be optimistic, is full of hope in humankind and stresses the value of 

dedication to one’s country. 
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115. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 29. 

The 1973 Yom Kippur War is presented as an Arab victory in reclaiming territories for Syria 

and Egypt, with no mention of the liberation of Palestine as an objective of the conflict. 

  

Oil – the Arabs' economic surprise in the October War: 

It was moments before Sheikh Zayed bin Sultan Al Nahyan, God rest his soul, declared his 

support of the Arab position in the October War of 1973. He decided to cut off Arab oil and 

made his timeless statement: “Arab oil is not worth more than Arab blood,” to join the voice 

of King Faisal, God rest his soul. His words were passed on, generation by generation; they 

put dignity and honor before wealth and power. History shall never forget Sheikh Zayed bin 

Sultan […]'s position in the October War, and he took part in the victory of the Arab Nation 

in it. 

From the moment the fighting started, Sheikh Zayed bin Sultan […] declared that the UAE 

puts all its capabilities at the side of Egypt and Syria. This initiative resounded throughout 

the whole world, as an expression of Arab brotherhood and solidarity, and a statement that 

the fate of the Arab struggle demands giving, not calculations. 

The October War was waged on two fronts, the Syrian and the Egyptian, at the same time. 

Arab forces successfully traversed the Suez Canal and raided the fortifications known as the 

Bar Lev Line and liberated some Arab territory in the Sinai and Golan. 
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Maps 

116. Social Studies and National Education: Al-Ain UNESCO World Heritage Sites, 

Grade 11, Vol. 2, 2020–21, p. 18. 

Israel is indirectly recognized on a map charting World Heritage Sites in Arab countries. 

While the name ‘Israel’ is not mentioned, its contour is apparent through the markings of the 

West Bank as Palestine and the Dome of the Rock in Jerusalem. 

 

A Map of World Heritage Sites in the Arab States. 

[Country names counterclockwise from bottom left:] UAE, Qatar, Bahrain, Kuwait, Iraq, 

Syria, Lebanon, Palestine, Jordan, Egypt. 

[IMPACT-se Enlargement:] 
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117. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

10, Vol. 1, 2021-22, p. 179. 

Israel is clearly named and marked in English language on a world map used for an exercise 

to trace migration paths of early humans. Present-day country names and borders are used. 

 

[IMPACT-se Enlargement:] 
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118. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 84. 

Though the names of Israel and Palestine are not labeled, a map titled “Syrian Desert 

Plateau” depicts the Levant with the borders of Israel, the West Bank, Gaza, Jordan, and 

even the Golan Heights and the Israel-Syria disengagement zone. The demarcation of the 

border between Israel and the West Bank is ambiguously drawn with mountainous areas that 

overlap parts of the border. 

  

Badiyat al-Sham Plateau: 

Includes the western parts of Iraq, southern Syria and the eastern parts of Jordan, located to 

the north of the Nefud desert, and most of its parts consist of volcanic formations, as is the 

case in the Houran in southern Syria and northern Jordan. 

[IMPACT-se Enlargement:] 

  

[In blue:] Tiberias [Sea of Galilee], Jordan Valley, Dead Sea 

[In black:] Sarona Plain [official name, Sharon, avoided], Wadi Arabah, Aqaba [A city in 

Jordan; not marked in red as other cities on the map. No other Jordanian cities marked] 

[In brown/white:] Galilee Mountains [wrongly located] 

[In red:] Gaza  
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119. Social Studies and National Education, Grade 5, Vol. 3, 2019-20, p. 110. 

The name “Palestine” is marked on Israeli territory, with no country name for the State of 

Israel.  However, the 1949 Armistice border, the Green Line, (the Green Line) symbolizing 

the political entities on the land (Israel, the Palestinian Authority and Hamas), is marked but 

remains nameless. 

  
 

[IMPACT-se Enlargement:] 
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120. Social Studies and National Education, Grade 5, Vol. 3, 2019-20, p. 75. 

Israel is not on the map in the following example, instead, the country name Palestine is 

labeled on its territory. Different colors are symbolically assigned to Israeli and the 

Palestinian territories, though it is doubtful many would grasp these minor differentiations. 

 

[IMPACT-se Enlargement:] 

 

121.    Social Studies and National Education, Grade 6, Vol. 3, 2019-20, p. 63. 

A description of the geographical location of Egypt fails to mention Israel as one of its 

neighbors, as the accompanying map replaces the name of Israel with Palestine. 

 

First activity 

[…] 

• I shall complete the names of the countries which border the Egyptian Arab Republic: 

• Egypt shares its borders with …… to the northeast, …… to the west and …… to the 

south. 
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122. Social Studies and National Education, Grade 9, Vol. 2, 2020-21, p. 12. 

A map replacing Israel with Palestine, along with the Palestinian flag, is featured on the cover 

page of a textbook unit in a Social Studies and National Education textbook. 

 

123. Social Studies and National Education, Grade 9, Vol. 1, 2021-22, p. 64. 

Israel is unrecognized and replaced with Palestine in a map that defines the geography of the 

Arab Motherland. 
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Removed Anti-Israel Content 

124. Social Studies and National Education, Grade 6, Vol. 2, 2016-17, p. 72. 

The removed text featured the antisemitic canard that Zionism is an “aggressive” movement 

that seeks to establish a Jewish state “that would extend from the Nile River to the 

Euphrates,” with the support of European colonial powers. In this context, Zionist presence 

and activity in the land is presented as “the greatest danger to the Arab inhabitants of 

Palestine.” 
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Roots of the Palestinian Issue: 

The Zionist Movement was founded as an aggressive political movement, established by the 

Jews of Europe in the 19th century, with the aim to collect Jews from all over the world and 

gather them in Palestine and neighboring Arab countries, to establish a Jewish state that 

would extend from the Nile River to the Euphrates. European colonialist states endorsed the 

spread of the Zionist ideology, for their interests were in line with those of the Jews. 

 

Britain worked hard with the Zionist Movement to implement Balfour's Promise 

[Declaration], and initiated the following steps: 

1. To bring into Palestine as many Jews as possible. 

2. To grant the Jews ownership of as much of Palestine's territory as possible. 

3. To assign key posts to Jews. 

4. To encourage the establishment of Jewish schools and universities, and fight the education 

of the Arabs. 

5. To encourage the Jews to take up arms, to train them how to use it and to prevent Arabs 

from taking it. 

 

In your own personal opinion: 

Which of these factors presented the greatest danger to the Arab inhabitants of Palestine, and 

why? 

 

[Left textbox:] 

 

Story of collusion 

The Balfour Declaration 

On November 2nd, 1917, Lord Arthur James Balfour, the British Foreign Minister, made a 

declaration which carried his name, where he determined the establishment of a national 

homeland for the Jews in Palestine. 

* Present evidence that proves the following historical truth: 

Balfour's Promise is considered a promise of he who does not own that which he promises, to 

those who have no right to it. 
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125. Social Studies and National Education, Grade 6, Vol. 2, 2016-17, p. 74. 

A text that presented the Palestinian issue as “the basis of conflicts in the Middle East” has 

been removed. The removed text also criticized the “Zionist aggression” and mentioned “the 

complete withdrawal of Israeli forces from occupied Arab lands and the liberation of 

Jerusalem” as undisputable requirements of any future solution. 
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The United Arab Emirates and the Palestinian Issue: 

The UAE considers the Palestinian Issue to be the basis of conflicts in the Middle East, as it 

is the key to solving [the problems of] this region. The UAE believes that any arrangement, 

other than the complete withdrawal of Israeli forces from occupied Arab lands, and the 

liberation of Jerusalem, is utterly unacceptable. Sheikh Zayed – God rest his soul – said in 

this context: 

“The Palestinian Issue, and the ongoing Zionist aggression on the Arab Nation – they are the 

core of conflict in the Middle East. There will never be peace in this region, without a just 

and comprehensive solution that will guarantee the dispersed Palestinian people’s given 

right to self-determination in its own land.” 

 

From the Leader's thoughts: 

“The Palestinian Issue is our issue, and the plight of the Palestinian people is our plight.” – 

Khalifah bin Zayed Al Nahyan, President of the United Arab Emirates, God keep him. 

 

Read and then answer: 

His Majesty, Sheikh Muhammad bin Zayed Al Nahyan, Crown Prince of Abu Dhabi and 

Supreme Commander of the Armed Forces – God keep him – has underscored the United 

Arab Emirates’ support, led by His Majesty Sheikh Khalifah bin Zayed Al Nahyan, President 

of the Nation – God keep him, to the efforts of the Palestinian Authority to realize the 

Palestinian people's aspirations to establish their own independent state with Jerusalem as 

its capital. This came about during a visit of the Palestinian president to His Majesty, and the 

two sides emphasized during the meeting the importance of establishing just and 

comprehensive peace, so as to anchor the pillars of security and stability in the region. 

The Palestinian president greatly appreciated the help which the UAE provides the 

Palestinian people on an ongoing basis. This had a great part in relieving the stress on the 

neck of the Palestinians all across the occupied Palestinian lands. 

 

- I shall suggest a title for the text. 

- I shall deduce from the text what is the UAE’s stance on the Palestinian Issue. 

- I shall deduce what is the impact of Emirati assistance to the Palestinian people. 
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126. Social Studies and National Education, Grade 6, Vol. 2, 2016-17, p. 71. 

Israel, named “the Zionist Enemy,” was accused of seeking to exterminate the Palestinian 

people. The removed text also presented the antisemitic conspiracies that Israel is supported 

by “the Global Colonialism,” which seeks to erase Arab identity, weaken the Arab world, 

exert regional dominance, and control global transport routes. All of this was accompanied by 

a map that ignored the existence of Israeli cities. 

 

Two: The Palestinian Issue: 

The Palestinian Issue is the cause of an indigenous people, living in the land of Palestine for 

thousands of years, who are facing extinction at the hands of the Zionist Enemy. The Zionist 

Enemy is backed by the Global Colonialism in all its manners in forms, to erase the Arab 

identity of this patch of earth and turn it afterwards into a starting point for dominating the 

surrounding territories politically and economically, as well as keep Arab resources 

extended to their utmost capacity. Furthermore, [Palestine] is the meeting place of the three 

continents, so whoever holds it controls the global transport routes. 

I observe and then answer: 

- List the Arab countries which border Palestine. 

- Circle cities built by the Canaanites in Palestine. 

- Figure from the map two piece of evidence proving that Palestine is Arab. 

[Information in map:] 

[Top textbox:] The Muslims liberated [Ar. fataħa] Palestine in the 7th century AD, during the 

time of Caliph Umar bin al-Khattab, God be pleased with him. 
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[Bottom textbox:] The ancient Arabians, "Canaanites", migrated from the Arabian Peninsula 

into Palestine in the 4th millennium BC. They founded cities, the most important of which are 

Jebus (Jerusalem), Shechem (Nablus), Bethshean, Jaffa… 

I research: 

In various sources of information, about the religious importance of Palestine. I shall write a 

report about it and read it in front of my classmates. 

127. Social Studies and National Education, Grade 6, Vol. 2, 2016-17, p. 72. 

Content that legitimized Palestinian nationalist violence against “Zionism and colonialism” 

as an “armed uprising” has been removed. Specifically, the content removed taught that the 

1929 Palestine riots began because “the Jews encroached upon the Noble Wall of Al-Buraq,” 

and ignored the sacred status of the Wailing Wallin Judaism. The riots, which were presented 

as a legitimate form of resistance, included the 1929 Hebron Massacre, in which 67 Jews 

were murdered, dozens more were injured, and homes and synagogues were ransacked. 

 

 

The Arabs of Palestine's Resistance against Zionism and Colonialism: 

The Resistance of the Arab sons of Palestine took two forms: 

Political struggle 

As exemplified by organizing local and trans-Arab clubs and conferences, and sending 

delegations to the Mandatory Government. 

 

Armed uprising 

Including: 

1. The 1920 Uprising. 

2. The 1921 Uprising. 

3. The 1929 Uprising (Al-Buraq Uprising). 

4. The Great Uprising of 1936. 

 

Story of an uprising 

Al-Buraq Uprising, 1929 

The Jews encroached upon the Noble Wall of Al-Buraq [Western Wall], part of the western 

wall of Al-Aqsa Mosque. This enraged the Muslims, who formed an organization of guards 

for the Al-Aqsa Mosque and placed themselves to defend it.  
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The West: Britain and the USA 

128. Social Studies and National Education, Grade 7, Vol. 3, 2020-21, p. 45. 

Students are taught about the strong ties between the UAE and the USA, with praise for 

former President Trump for his “initiative to strengthen the United States' ties with its major 

partners in the region,” a policy which directly led to the Abraham Accords with Israel. 

 

His Highness, Sheikh Mohamed bin Zayed Al Nahyan, Crown Prince of the Emirate of Abu 

Dhabi, Deputy Supreme Commander of the Armed Forces, may Allah protect him, praised 

American president Donald Trump's initiative to strengthen the United States' ties with its 

major partners in the region. 

This came about during a meeting of President Trump with His highness, Sheikh Mohamed 

bin Zayed, in the White House, where strengthening cooperation between the two countries 

was discussed, as well as the summary of international and regional issues. 

[Title beneath photo:] His Majesty Sheikh Muhammad bin Zayed Al Nahyan, God keep him, 

with American President Donald Trump. 
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129. Social Studies and National Education, Grade 7, Vol. 3, 2020-21, pp. 46-47. 

UAE-USA relations, cooperation, and similarities in multiple fields, including economy, 

culture, education, and scientific research, are praised.  

 

The bilateral relations between the UAE and the US witnessed great and fruitful 

developments in the previous years, thus confirming the commitment of the leadership of both 

countries to protect and tighten these relations in all fields, as the Economic Policy Dialogue 

between the UAE and the US is considered an important opportunity to discuss fields of 

shared interest and identify specific steps that relate to any policy or project that is being 

executed. Ever since the first Economic Policy Dialogue, much has been accomplished […] 

Trade Partnership Between the UAE and the USA: 

The mutual trade and economic relations between the USA and the UAE are distinguished as 

firm relations, which took on a strategic direction – not just because of their deep roots or 

because of the growth in trade exchanges between both countries, but because of their 

comprehensiveness and diversity, as they extend to many fields essential to the State’s 

economy, such as flight, energy, construction, cultural and scientific relations, and 

particularly the field of high education, scientific research, and training. 
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130. Social Studies and National Education, Grade 8, Vol. 1, 2021-22, p. 70. 

American values are praised as a source of inspiration and success, mentioning the many 

Nobel Prize winnings and how immigrant children in the US can acquire these values and 

then “occupy decision-making positions in their countries.”  

 

Standards for measuring the soft power of states: 

The soft power of states and the extent of their effectiveness are measured through a set of 

criteria, including: 

Culture: […] 

The government and its public institutions and policies: […] 

Education: […] 

Technological innovation: […] 

The extent of the interdependence of states with each other and their diplomatic activity on 

the international scene: […] 

For example, the source of America's power is not only the army, but rather a group of 

support for this force…The United States attracts the largest percentage of immigrants. The 

students who study among them will carry many American values and principles, and they 

can be ambassadors of American culture and occupy decision-making positions in their 

countries. Also, the United States ranks first in winning Nobel prizes in physics, chemistry 

and economics, and its sales of musical compositions are twice as high as Japan, which 

ranks second. 
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131. Moral Education, Grade 10, Vol. 1, 2021–22, p. 38. 

The USA is presented as an example of economic inequality. While there is recognition of 

the UAE's extreme wealth, the curriculum discourages students from imitating USA values 

that cause significant economic disparity and attempts to impart a vision of social justice. 

 

Income Distribution and Inequality  

When looking at figures in this way, we get a different picture. Country X is clearly the richer 

country but in terms of its income distribution it is very unequal in comparison to country Y. 

If we look at countries around the world, we see similar stories. Some countries are rich, but 

the income in the country is concentrated in the hands of a relatively small number of people 

who are extremely wealthy, while most of the population live in poor conditions. This is the 

case, for example, in the United States, the world’s richest economy. A study by the Levy 

Economics Institute* in the US suggested that the top 10% of households in the US accounted 

for over 70% of the wealth of the country. Figures from 2015 suggest inequality is getting 

worse in the US with the top 20% owning 84% of the country’s wealth. * Edward N. Wolff, 

2010. “Recent Trends in Household Wealth in the United States: Rising Debt and the Middle-

Class Squeeze—An Update to 2007.” Levy Economics Institute Working Paper No. 589. 

Annandale-on-Hudson, NY: Levy Economics Institute. 

Discussion Point  

The Walton family in the US, who have derived their wealth from the development of the 

Walmart supermarket business, collectively own more wealth than over two-fifths (42%) of 

the entire US population put together. Is this fair? Some would say that building Walmart 

took many years and lots of hard work and the wealth they have is a deserved reward for that 

hard work and enterprise. Do you agree?  
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132. Historical Depth of Federal Thought in the UAE, Grade 10, Vol. 1, 2021-22, p. 47. 

The British are blamed for past support of Iranian aggression, as well as for passive 

acceptance of various Iranian acts of belligerence. The text explains how the British blocked 

the Emirati fleets and paved the way for Iran to occupy Emirati territories on the Iranian side 

of the Gulf. The Iranians are referred to as Persians (furs), stressing their ethnic “Otherness.”  

 

Because Britain imposed guardianship on the Coastal Emirates, The Persians continued to 

take advantage of the deteriorating situation to extend their penetration into the Emirati 

territories on the Persian mainland. In 1887, Iran officially declared war on the 

Al-Qasimi Emirate and sent its fleets to level the city of Lanjah [now Bandar Langeh]. It then 

succeeded in occupying the city in unequal battles between the Persian and Qasimi armies. 

Persia also managed to occupy the territories around Lanjah. Britain thus played a direct 

role in the Persian success in taking over the Emirati islands, since it prevented the Coastal 

Emirates from conducting any kind of military action against the Persians. Likewise, Britain 

did not respond to the protests of the Coastal Emirate rulers who demanded the return of the 

Emirati land occupied by the Persians. Britain attempted to negotiate with the Persians, but 

they categorically rejected the British proposals. 

The British were in fact the ones that paved the way for the Iranian fleets in their attempt to 

invade the city of Lanjah. Britain imposed a blockade on all emirate territories, encircled 

their ships and prevented them from drawing near the Iranian coasts. 
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133. Social Studies and National Education, Grade 7, Vol. 2, 2020–21, p. 70.  

The British-Emirati relations are covered extensively, most often in a positive manner. Wars 

of the past are therefore described in rational terms and unemotionally. This example 

discusses the importance of the Al Qasimi strongholds that challenged British influence in the 

region. 

 

British Campaigns on the Strongholds of the Al Qasimi The Al Qasimi lived through an 

important period of colonial competition in the Arab Gulf and the Indian Ocean, and they 

took upon themselves to challenge the British influence that began to penetrate the region. 

On many occasions, British ships intercepted the Arab fishing boats, and opened fire on 

them, so the Al Qasimi were prompted to clash with the British ships, and inflicted heavy 

losses on them. Britain prepared military campaigns to destroy their power and maritime 

activity . . . 
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134. Moral Education, Grade 10, Vol. 1, 2021–22, p. 26. 

Although the Emirati experience with Western powers is presented positively, it is also 

conveyed to students that foreigners often may have their own agenda. This seems to apply 

not only to the geopolitical realm, but even more significantly to cultural matters. While 

committed to cultural openness as part of the effort to build the UAE into an international 

hub, students are warned of bad cultural influences, particularly from a close ally such as the 

USA. 

 

Cultural Diversity Many countries have their own cultural histories and traditions. One of 

the arguments against globalization is that it can threaten culture and tradition. In cinema, 

for example, movies from the USA dominate and can present a very Americanized/Western 

view of issues and events portrayed in the movie. Food, clothing, and fashion might also be 

produced which does not consider the local traditions and cultures of other countries. The 

UAE is trying to diversify its economy so that it does not rely on one or two key products for 

its future wealth and prosperity. In doing so, it must balance the need to diversify and attract 

investment from overseas with the need to maintain its cultural identity and traditions upon 

which the UAE was founded, and which have been handed down by Sheikh Zayed bin Sultan 

Al Nahyan. 
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Methodology 

IMPACT-se applies methodological standards which are based on UNESCO and UN 

declarations, and international recommendations and documents on education for peace and 

tolerance (see notes). Our methodology is designed to consider every detail within the 

textbooks; it does not paraphrase, rely on interpretations, or attempt to illustrate preconceived 

notions. 

The following is an updated, condensed version of the IMPACT-se UNESCO-derived 

standards for peace and tolerance in school education: 

1. RESPECT: The curriculum should promote tolerance, understanding and respect 

toward the "Other," his or her culture, achievements, values and way of life.1 

2. INDIVIDUAL OTHER: The curriculum should foster personal attachment toward the 

"Other" as an individual, his or her desire to be familiar, loved and appreciated.2 

3. NO HATE: The curriculum should be free of wording, imagery and ideologies likely to 

create prejudices, misconceptions, stereotypes, misunderstandings, mistrust, racial hatred, 

religious bigotry and national hatred, as well as any other form of hatred or contempt for 

other groups or peoples.3 

4. NO INCITEMENT: The curriculum should be free of language, content, and imagery 

that disseminate ideas or theories which justify or promote acts and expressions of violence, 

incitement to violence, hostility, harm and hatred toward other national, ethnic, racial or 

religious groups.4 

5. PEACEMAKING: The curriculum should develop capabilities for non-violent conflict 

resolution and promote peace.5 

 
1 As defined in the Declaration of Principles on Tolerance Proclaimed and signed by Member States of 

UNESCO on November 16, 1995, Articles 1, 4.2. See also the UN Declaration on the Promotion among Youth 

of the Ideals of Peace, Mutual Respect and Understanding Between Peoples (1965), Principles I, III. Universal 

Declaration of Human Rights (1948): Education shall be directed to the full development of human personality 

and to the strengthening of respect for human rights and fundamental freedoms. It shall promote understanding, 

tolerance and friendship among all nations, racial and religious groups and shall further the activities of the 

United Nations for the maintenance of peace. 
2 The goal of education for peace is the development of universally recognized values in an individual, 

regardless of different socio-cultural contexts. See Ibid., Article 6. See also, on exchanges between youth, the 

UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and Understanding 

between Peoples (1965), Principles IV, V. 
3 Based on Ibid., Articles III.6, IV.7 and VII.39; and on the Integrated Framework for Action on Education for 

Peace, Human Rights and Democracy, approved by the General Conference of UNESCO at its twenty-eighth 

session, Paris, November 1995, Article 18.2. 
4 As defined in Article 4 of the International Convention on the Elimination of All Forms of Racial 

Discrimination (ICERD), adopted by the United Nations General Assembly Resolution 2106 (XX) on 

December 21, 1965. See also Article 20 of the International Covenant on Civil and Political Rights (ICCPR), 

adopted by the United Nations General Assembly Resolution 2200A (XXI) on December 16, 1966. 
5 Based on the Integrated Framework for Action on Education for Peace, Human Rights and Democracy, 

approved by the General Conference of UNESCO at its twenty-eighth session, Paris, November 1995, Article 9; 

and on the Declaration of Principles on Tolerance proclaimed and signed by member states of UNESCO on 

November 16, 1995, Article 5. 
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6. UNBIASED INFORMATION: Educational materials (textbooks, workbooks, teachers’ 

guides, maps, illustrations, aids) should be up-to-date, accurate, complete, balanced and 

unprejudiced, and use equal standards to promote mutual knowledge and understanding 

between different peoples.6 

7. GENDER IDENTITY AND REPRESENTATION: The curriculum should foster 

equality, mutual respect, and should aim for equal representation between individuals 

regardless of their gender identity. It should also refrain from language, content, and imagery 

that depicts limiting and/or exclusionary gender roles.7 

8. SEXUAL ORIENTATION: The curriculum should be free of language, content, and 

imagery that promulgates violence or discrimination on the basis of sexual orientation.8 

9. SOUND PROSPERITY and COOPERATION: The curriculum should educate for 

sound and sustainable economic conduct and preservation of the environment for future 

generations. It should encourage regional and local cooperation to that effect.9 

 

 

 

 

 

 

 

 

 
6 Based on UNESCO recommendation concerning education for international understanding, cooperation and 

peace and education relating to human rights and fundamental freedoms, adopted by the General Conference at 

its eighteenth session, Paris, November 19, 1974, Article V.14. 
7 The preamble to the Declaration of Principles on Tolerance proclaimed and signed by member states of 

UNESCO on November 16, 1995, notes the Convention on the Elimination of Any Form of Discrimination 

against Women and emphasizes respect for human rights and fundamental freedoms for all, without distinction 

as to gender. 
8 Based on Resolutions 32/2 (adopted June 30, 2016) and 17/19 (adopted July 14, 2011) of the UN Human 

Rights Council, and numerous UN General Assembly resolutions expressing concern and condemnation of laws 

and practices around the world which target individuals based on their gender identity and/or sexual orientation 

for discrimination, violence, and even extrajudicial, summary or arbitrary executions—all of which contradict 

the most basic principles of the UN and have no place in education. 
9 Based on UNESCO recommendation concerning education for international understanding, cooperation and 

peace and education relating to human rights and fundamental freedoms, adopted by the General Conference at 

its eighteenth session, Paris, November 19, 1974, Articles III.6, and IV.7. On the imperative for developing 

"systematic and rational tolerance teaching methods that will address the cultural, social, economic, political and 

religious sources of intolerance," see the Declaration of Principles on Tolerance proclaimed and signed by 

member states of UNESCO on November 16, 1995, Article 4.2. On education for international cooperation, see 

also the UN Declaration on the Promotion among Youth of the Ideals of Peace, Mutual Respect and 

Understanding between Peoples (1965), Principle II. 
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List of Analyzed UAE Textbooks 

The following UAE curriculum textbooks were analyzed for the research in this study. The 

titles both here and referenced in the text have been translated into English to aid the reader. 

IMPACT-se typically researches all available textbooks used in a curriculum. If new 

textbooks or previously unavailable books become available after a report's publication, 

every effort will be made to update reports to include any relevant material. We welcome any 

comments related to the acquisition of any omitted materials (http://www.impact-

se.org/about-us/contact-us/). 

Grade 1: 

1. Arabic Language, Grade 1, Vol. 1, 2020–21. 

2. Arabic Language (Workbook), Grade 1, Vol. 1, 2020–21. 

3. Arabic Language, Grade 1, Vol. 2, 2020–21. 

4. Islamic Education, Grade 1, Vol. 1, 2020–21. 

5. Islamic Education, Grade 1, Vol. 1, 2021–22. 

6. Islamic Education, Grade 1, Vol. 2, 2019–20. 

7. Islamic Education, Grade 1, Vol. 3, 2020–21. 

8. Moral Education, Grade 1, Vol. 1, 2017–18. 

9. Moral Education, Grade 1, Vol. 2, 2017–18. 

10. Moral Education, Grade 1, Vol. 3, 2020–21. 

11. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

1, Vol. 1, 2021–22. 

12. Social Studies and National Education, Grade 1, Vol. 1, 2020–21. 

13. Social Studies and National Education, Grade 1, Vol. 2, 2018–19. 

14. Social Studies and National Education, Grade 1, Vol. 3, 2019–20. 

15. UAE Phonics (English Language), Grade 1, Vol. 1, 2020–21. 

Grade 2: 

16. Arabic Language, Grade 2, Vol. 4, 2020–21. 

17. Islamic Education, Grade 2, Vol. 1, 2020–21. 

18. Islamic Education, Grade 2, Vol. 1, 2021–22. 

19. Islamic Education, Grade 2, Vol. 2, 2019–20. 

20. Islamic Education, Grade 2, Vol. 3, 2020–21. 

21. Moral Education, Grade 2, Vol. 1, 2017–18. 

22. Moral Education, Grade 2, Vol. 2, 2017–18. 

23. Moral Education, Grade 2, Vol. 3, 2020–21. 

24. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

2, Vol. 1, 2021–22. 

25. Social Studies and National Education, Grade 2, Vol. 2, 2020–21. 

26. Social Studies and National Education, Grade 2, Vol. 3, 2019–20. 

27. UAE Phonics (English Language), Grade 2, Vol. 1, 2020–21. 
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Grade 3: 

28. Arabic Language, Grade 3, Vol. 1, 2020–21. 

29. Arabic Language (Workbook), Grade 3, Vol. 1, 2020–21. 

30. Arabic Language, Grade 3, Vol. 2, 2020–21. 

31. Arabic Language, Grade 3, Vol. 3, 2020–21. 

32. Bridge to Success (English Language), Grade 3, Vol. 1, 2017–18 

33. Islamic Education, Grade 3, Vol. 1, 2019–20. 

34. Islamic Education, Grade 3, Vol. 1, 2021–22. 

35. Islamic Education, Grade 3, Vol. 2, 2019–20. 

36. Islamic Education, Grade 3, Vol. 3, 2020–21. 

37. Moral Education, Grade 3, Vol. 1, 2017–18. 

38. Moral Education, Grade 3, Vol. 3, 2020–21. 

39. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

3, Vol. 1, 2021–22. 

40. Social Studies and National Education, Grade 3, Vol. 1, 2020–21. 

41. Social Studies and National Education, Grade 3, Vol. 2, 2020–21. 

42. Social Studies and National Education, Grade 3, Vol. 3, 2019–20. 

Grade 4: 

43. Arabic Language, Grade 4, Vol. 1, 2020–21. 

44. Arabic Language (Workbook), Grade 4, Vol. 1, 2020–21. 

45. Arabic Language, Grade 4, Vol. 2, 2020–21. 

46. Bridge to Success (English Language), Grade 4, Vol. 1, 2016–17. 

47. Islamic Education, Grade 4, Vol. 1, 2019–20. 

48. Islamic Education, Grade 4, Vol. 1, 2021–22. 

49. Islamic Education, Grade 4, Vol. 2, 2019–20. 

50. Islamic Education, Grade 4, Vol. 3, 2020–21. 

51. Moral Education, Grade 4, Vol. 1, 2017–18. 

52. Moral Education, Grade 4, Vol. 2, 2017–18. 

53. Moral Education, Grade 4, Vol. 3, 2020–21. 

54. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

4, Vol. 1, 2021–22. 

55. Social Studies and National Education, Grade 4, Vol. 1, 2021–22. 

56. Social Studies and National Education, Grade 4, Vol. 2, 2020–21. 

57. Social Studies and National Education, Grade 4, Vol. 3, 2019–20. 

Grade 5: 

58. Arabic Language, Grade 5, Vol. 1, 2020–21. 

59. Arabic Language (Workbook), Grade 5, Vol. 1, 2020–21. 

60. Arabic Language, Grade 5, Vol. 3, 2020–21. 

61. Arabic Language, Grade 5, Vol. 4, 2020–21. 

62. Bridge to Success (English Language), Grade 5, Vol. 1, 2016–17 

63. Islamic Education, Grade 5, Vol. 1, 2019–20. 
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64. Islamic Education, Grade 5, Vol. 1, 2021–22. 

65. Islamic Education, Grade 5, Vol. 2, 2019–20. 

66. Islamic Education, Grade 5, Vol. 3, 2020–21. 

67. Moral Education, Grade 5, Vol. 1, 2017–18. 

68. Moral Education, Grade 5, Vol. 2, 2017–18. 

69. Moral Education, Grade 5, Vol. 3, 2020–21. 

70. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

5, Vol. 1, 2021–22. 

71. Social Studies and National Education, Grade 5, Vol. 2, 2017–18. 

72. Social Studies and National Education, Grade 5, Vol. 2, 2020–21. 

73. Social Studies and National Education, Grade 5, Vol. 3, 2019–20. 

Grade 6: 

74. Arabic Language, Grade 6, Vol. 2, 2020–21. 

75. Arabic Language, Grade 6, Vol. 3, 2020–21. 

76. ASP Elite Stream English (English Language), Grade 6, Vol. 1, 2020–21. 

77. Islamic Education, Grade 6, Vol. 1, 2020–21. 

78. Islamic Education, Grade 6, Vol. 1, 2021–22. 

79. Islamic Education, Grade 6, Vol. 2, 2019–20. 

80. Islamic Education, Grade 6, Vol. 2, 2020–21. 

81. Islamic Education, Grade 6, Vol. 3, 2019–20. 

82. Islamic Education, Grade 6, Vol. 3, 2020–21. 

83. Moral Education, Grade 6, Vol. 1, 2020–21. 

84. Moral Education, Grade 6, Vol. 1, 2021–22. 

85. Moral Education, Grade 6, Vol. 2, 2020–21. 

86. Moral Education, Grade 6, Vol. 3, 2020–21. 

87. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

6, Vol. 1, 2021–22. 

88. Social Studies and National Education, Grade 6, Vol. 1, 2016–17. 

89. Social Studies and National Education, Grade 6, Vol. 1, 2020–21. 

90. Social Studies and National Education, Grade 6, Vol. 1, 2021–22. 

91. Social Studies and National Education, Grade 6, Vol. 2, 2016–17. 

92. Social Studies and National Education, Grade 6, Vol. 2, 2020–21. 

93. Social Studies and National Education, Grade 6, Vol. 3, 2019–20. 

Grade 7: 

94. Arabic Language, Grade 7, Vol. 1, 2020–21. 

95. Arabic Language, Grade 7, Vol. 1, 2021–22. 

96. Arabic Language, Grade 7, Vol. 2, 2020–21. 

97. Arabic Language, Grade 7, Vol. 3, 2020–21. 

98. ASP Elite Stream English (English Language), Grade 7, Vol. 1, 2020–21. 

99. Islamic Education, Grade 7, Vol. 1, 2020–21. 

100. Islamic Education, Grade 7, Vol. 1, 2021–21. 
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101. Islamic Education, Grade 7, Vol. 2, 2019–20. 

102. Islamic Education, Grade 7, Vol. 2, 2020–21. 

103. Islamic Education, Grade 7, Vol. 3, 2019–20. 

104. Islamic Education, Grade 7, Vol. 3, 2020–21. 

105. Moral Education, Grade 7, Vol. 1, 2020–21. 

106. Moral Education, Grade 7, Vol. 1, 2021–22. 

107. Moral Education, Grade 7, Vol. 2, 2020–21. 

108. Moral Education, Grade 7, Vol. 3, 2020–21. 

109. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

7, Vol. 1, 2021–22. 

110. Social Studies and National Education, Grade 7, Vol. 1, 2017–18. 

111. Social Studies and National Education, Grade 7, Vol. 1, 2020–21. 

112. Social Studies and National Education, Grade 7, Vol. 1, 2021–22. 

113. Social Studies and National Education, Grade 7, Vol. 2, 2016–17. 

114. Social Studies and National Education, Grade 7, Vol. 2, 2020–21. 

115. Social Studies and National Education, Grade 7, Vol. 3, 2019–20. 

116. The Emirates—Our History (1), Grade 7, 2020–21. 

117. The Emirates—Our History (1), Grade 7, 2021–22. 

Grade 8: 

118. Access Book (English Language), Grade 8, Vol. 1, 2018–19. 

119. Arabic Language, Grade 8, Vol. 1, 2020–21. 

120. Arabic Language, Grade 8, Vol. 1, 2021–22. 

121. Arabic Language, Grade 8, Vol. 2, 2020–21. 

122. Arabic Language, Grade 8, Vol. 3, 2020–21. 

123. Bridge to Success (English Language), Grade 8, 2016–17. 

124. Islamic Education, Grade 8, Vol. 1, 2020–21. 

125. Islamic Education, Grade 8, Vol. 1, 2021–22. 

126. Islamic Education, Grade 8, Vol. 2, 2020–21. 

127. Islamic Education, Grade 8, Vol. 3, 2020–21. 

128. Moral Education, Grade 8, Vol. 1, 2020–21. 

129. Moral Education, Grade 8, Vol. 1, 2021–22. 

130. Moral Education, Grade 8, Vol. 2, 2020–21. 

131. Moral Education, Grade 8, Vol. 3, 2020–21. 

132. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

8, Vol. 1, 2021–22. 

133. Social Studies and National Education, Grade 8, Vol. 1, 2017–18. 

134. Social Studies and National Education, Grade 8, Vol. 1, 2020–21. 

135. Social Studies and National Education, Grade 8, Vol. 1, 2021–22. 

136. Social Studies and National Education, Grade 8, Vol. 2, 2017–18. 

137. Social Studies and National Education, Grade 8, Vol. 2, 2020–21. 

138. Social Studies and National Education, Grade 8, Vol. 3, 2019–20. 

139. The Emirates—Our History (1), Grade 8, 2020–21. 

140. The Emirates—Our History (1), Grade 8, 2021–22. 
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Grade 9: 

141. Arabic Language, Grade 9, Vol. 1, 2020–21. 

142. Arabic Language, Grade 9, Vol. 1, 2021–22. 

143. Arabic Language, Grade 9, Vol. 2, 2020–21. 

144. Arabic Language, Grade 9, Vol. 3, 2020–21. 

145. Bridge to Success (English Language), Grade 9, 2019–20. 

146. Islamic Education, Grade 9, Vol. 1, 2020–21. 

147. Islamic Education, Grade 9, Vol. 1, 2021–22. 

148. Islamic Education, Grade 9, Vol. 2, 2020–21. 

149. Islamic Education, Grade 9, Vol. 3, 2020–21. 

150. Moral Education, Grade 9, Vol. 1, 2020–21. 

151. Moral Education, Grade 9, Vol. 1, 2021–22. 

152. Moral Education, Grade 9, Vol. 2, 2020–21. 

153. Moral Education, Grade 9, Vol. 3, 2020–21. 

154. Moral, Social and Cultural Studies (English Edition for Non-native Speakers), Grade 

9, Vol. 1, 2021–22. 

155. Social Studies and National Education, Grade 9, Vol. 1, 2017–18. 

156. Social Studies and National Education, Grade 9, Vol. 1, 2020–21. 

157. Social Studies and National Education, Grade 9, Vol. 1, 2021–22. 

158. Social Studies and National Education, Grade 9, Vol. 2, 2020–21. 

159. Social Studies and National Education, Grade 9, Vol. 3, 2019–20. 

160. Social Studies and National Education, Grade 9, Vol. 3, 2020–21. 

Grade 10: 

161. Arabic Language, Grade 10, Vol. 1, 2020–21. 

162. Arabic Language, Grade 10, Vol. 1, 2021–22. 

163. Arabic Language, Grade 10, Vol. 2, 2020–21. 

164. Arabic Language, Grade 10, Vol. 3, 2020–21. 

165. Bridge to Success (English Language), Grade 10, 2020–21. 

166. Islamic Education, Grade 10, Vol. 1, 2020–21. 

167. Islamic Education, Grade 10, Vol. 1, 2021–22. 

168. Islamic Education, Grade 10, Vol. 2, 2020–21. 

169. Islamic Education, Grade 10, Vol. 3, 2020–21. 

170. Moral Education, Grade 10, Vol. 1, 2020–21. 

171. Moral Education, Grade 10, Vol. 1, 2021–22. 

172. Moral Education, Grade 10, Vol. 2, 2020–21. 

173. Moral Education, Grade 10, Vol. 3, 2020–21. 

174. Moral, Social and Cultural Studies (English Edition for Non-native Speakers), Grade 

10, Vol. 1, 2021–22. 

175. Social Studies and National Education: Historical Depth of Federal Thought in the 

UAE (Book Viewing and Analysis), Grade 10, Vol. 1, 2020–21. 

176. Social Studies and National Education: Historical Depth of Federal Thought in the 

UAE (Book Viewing and Analysis), Grade 10, Vol. 1, 2021–22. 
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177. Social Studies and National Education: Historical Depth of Federal Thought in the 

UAE (Workbook), Grade 10, Vol. 1, 2020–21. 

178. Social Studies and National Education: Historical Depth of Federal Thought in the 

UAE (Workbook), Grade 10, Vol. 1, 2021–22. 

179. Social Studies and National Education: Sustainable Development—Framework and 

Implementations, the UAE as an Example (Book Viewing and Analysis), Grade 10, Vol. 2, 

2020–21. 

Grade 11: 

180. Arabic Language, Grade 11, Vol. 1, 2020–21. 

181. Arabic Language, Grade 11, Vol. 1, 2021–22. 

182. Arabic Language, Grade 11, Vol. 2, 2020–21. 

183. Arabic Language, Grade 11, Vol. 3, 2020–21. 

184. Bridge to Success—Advanced (English Language Workbook), Grade 11, 2018–19. 

185. Islamic Education, Grade 11, Vol. 1, 2020–21. 

186. Islamic Education, Grade 11, Vol. 1, 2021–22. 

187. Islamic Education, Grade 11, Vol. 2, 2020–21. 

188. Islamic Education, Grade 11, Vol. 3, 2019–20. 

189. Islamic Education, Grade 11, Vol. 3, 2020–21. 

190. Moral Education, Grade 11, Vol. 1, 2020–21. 

191. Moral Education, Grade 11, Vol. 1, 2021–22. 

192. Moral Education, Grade 11, Vol. 2, 2020–21. 

193. Moral Education, Grade 11, Vol. 3, 2020–21. 

194. Moral, Social and Cultural Studies (English edition for non-native speakers), Grade 

11, Vol. 1, 2021–22. 

195. Social Studies and National Education: Al-Ain UNESCO World Heritage Sites 

(Workbook), Grade 11, Vol. 2, 2020–21. 

196. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 3, 

2019–20. 

197. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2020–21. 

198. Social Studies and National Education: Zayed’s Ethical Approach, Grade 11, Vol. 1, 

2021–22 

199. The Three Occupied Islands of the UAE, Grade 11, Vol. 1, 2020–21. 

200. The Three Occupied Islands of the UAE, Grade 11, Vol. 1, 2021–22. 

Grade 12: 

201. Arabic Language, Grade 12, Vol. 1, 2020–21. 

202. Arabic Language, Grade 12, Vol. 1, 2021–22. 

203. Bridge to Success—Advanced (English Language), Grade 12, 2020–21. 

204. Islamic Education, Grade 12, Vol. 1, 2020–21. 

205. Islamic Education, Grade 12, Vol. 1, 2021–22. 

206. Islamic Education, Grade 12, Vol. 2, 2020–21. 

207. Islamic Education, Grade 12, Vol. 3, 2019–20. 
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208. Islamic Education, Grade 12, Vol. 3, 2020–21. 

209. Language Applications, Grade 12, Vol. 1, 2020–21. 

210. Moral Education, Grade 12, Vol. 1, 2020–21. 

211. Moral Education, Grade 12, Vol. 1, 2021–22. 

212. Moral Education, Grade 12, Vol. 2, 2020–21. 

213. Moral Education, Grade 12, Vol. 3, 2019–20. 

214. Social Studies and National Education: My Early Life—Sultan bin Muhammed al-

Qasimi (Book Viewing and Analysis), Grade 12, Vol. 1, 2020–21. 

215. Social Studies and National Education: My Early Life—Sultan bin Muhammed al-

Qasimi (Book Viewing and Analysis), Grade 12, Vol. 1, 2021–22. 

216. Social Studies and National Education: Technology and the Future of Energy (Book 

Viewing and Analysis), Grade 12, Vol. 3, 2019–20. 

217. The Emirates—Our History, Grade 12, 2020–21. 

218. The Emirates—Our History, Grade 12, 2021–22. 

219. With the Strength of the Union—His Highness Sheikh Zayed bin Sultan Al Nahyan—

Leader and State, Grade 12, Vol. 1, 2020–21. 

220. With the Strength of the Union—His Highness Sheikh Zayed bin Sultan Al Nahyan – 

Leader and State, Grade 12, Vol. 1, 2021–22. 

 


